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INTRODUCTION
Philosophical Background

We know from first and second language acquisition theory that language is best acquired through
real-life, natural communication, where language is used in social interaction. Language learning, like all
learning, is facilitated when the language used is meaningful, contextualized, and student centered. Thus,
the primary task of foreign language teachers is to create an environment in the classroom where
communication focuses on meaning. From the first day of class, language should be used to
communicate about real things—things that actually happened to the teacher or things students have
actually experienced. The teacher’s language should be natural and appropriate for the age of the
students and the particular situation.

From the learners’ perspective, ample time should be spent in a variety of recognition” or listening
activities (what we call input activities) without the pressure of “producing” or speaking in the target
language too soon (output activities). Research shows that when the teacher provides a rich, varied
language environment and encourages students to listen, they will be less preoccupied with the pressure
of speaking and will begin to speak naturally when they have something to say. This may mean
accepting students’ contributions in English in the beginning—the teacher can put their responses into
Japanese orally or write them on a language experience chart, for example.

How does the principle of meaningful, contextualized, and student centered language apply to teaching
vocabulary and grammar? Real-life language is connected to the whole context—contextualized
language is more comprehensible and meaningful than partial language. Thus, Jan-Ken-Pon presents
vocabulary and structures in the context of authentic conversation, story, or song, rather than in
fragments on flash-cards or lists. In each unit, a variety of task-based language activities organized
around a theme allow real life communication.

The same holistic principle is followed in introducing Japanese orthography. Targeted kana are
presented within words that relate to a theme, rather than isolated symbols from the kana chart (starting
with “a”), as is common practice. Individual kana in isolation do not carry meaning; embedded in
familiar words, however, the task of reading and writing an unfamiliar script becomes much easier. Along
with a verbally rich, interactive classroom, teachers can create an “orthographically rich” environment
by labeling objects in the classroom even before students know how to read. Gradually, students will be
able to pick out kana from the signs, just as they did in their first language (e.g., identifying “O” from
every STOP sign).

These ideas are expanded upon in the following sections which present Jan-Ken-Pon’s guidelines and
rationale for oral/aural communication, reading and writing, culture and knowledge.

Goals and Standards

Standards for Japanese Language Learning:

Jan-Ken-Pon is based on the National Standards. In fact, it is the very first set of Japanese curriculum
and teaching materials ever published that is based on the Standards. When we developed our materials,
we included all the five C’s, namely, Communication, Cultures, Connections, Comparisons, and
Communities. Each of the eleven standards is addressed at least once (and often many more times) in
each unit which is comprised of eight to twelve lessons. A chart of standards addressed in each lesson,
and a list explaining how the standards are addressed in the activities, are included after this Introduction
section.




Jan Ken Pon Stage III (Grades 4-5)
Introduction

FLdyMOREHBEAV T —7
rU@kﬁhﬁkJ@ﬁ%ﬁ@@@%%%&yﬁefKWiT\%VﬁVM®H$%ﬁﬁNV?V
—7%\ﬁﬂwéﬂfw7o?ﬂb%\%%@WEﬁbTfU?AHA&AJ@%X?—?%%%K
:mbfwok%é‘Sﬁiwﬁu%zﬁbﬁTﬁi@K@9ﬁ<b%\&vaw&mﬂwank
VNWHW%®%%@&%ﬁE%é%%:&ﬁMﬁénéo
PuEfE ol R 2 Hig LT
%M@%%ﬂ%bbt2?~910$%ﬁb\fU*ﬁHAﬁAJ@WU#Jfblﬁﬁwﬁ%(
@<\ﬁT.ﬁ@‘%<)%T%ﬂ%ﬁ@mmblnfw<$5KWB%TM5°%E%ﬁi<ﬁ¢
ﬁ@%&@%é%ﬁ,“~§%ﬁﬁ®%kﬁﬁ\ifﬁb%ﬁ@@ﬁﬁi%%%<%%ﬁ%é@@%
WF\%%‘ﬁ%WZO®X?~VTHFﬁ<Jfﬁfjﬁﬁ%énfw5°L#L,rﬁbwmj
ﬁ%&ﬂk;ﬁm\i?ﬁﬁ&%%m&ﬂ%bfm<:em‘m&nkﬁﬁﬁﬁwmﬁ%@%%#g
LTmé%E%maor‘Lmv&wmﬁﬂﬁww%ﬁg%@%ﬁ@ﬁ%@%eaéo:@ﬁmow
CRBO THEREX ] OEs Y ar T TEFLLIRBALN.

5z DIETE

T AT AIEA] IE3RE OEREOHAE S IR T T, 3 DDAT— VAT ENT
W5, FNEROAT—VREBIL, 9207 —<IC Lizhio b=y M bIERSNTE
O\%wi—7@3owx%~9mﬁﬂbfw6oLkﬁof\%ﬁﬁﬁzﬁhyﬁﬁb?—vﬁﬂ
ﬁ%ﬁ%%ﬁﬁ:kmﬁb\%ﬁ%ﬂﬁ‘ﬁiﬁ%®9%40wﬁﬂﬁﬁgéo9om%~v®%z
5 O TORENZREIONTI, Appendix DRZBMS NI,

EELE o

eyl 236 | Je JRITERGE

fD@kHA&AJT@\%E#&W$%@H$A®%&ﬁ\%iﬁ@$?mo£&ﬁ§ﬂ%@o
T:ii:&—vaymﬂ$fé#%ﬁmﬁﬁbﬁﬁ6‘ﬂ%ﬁi@%ﬁ/ﬁﬁ@%m%HOT%k
. T, KAMITFOMBERIETIZZ W BIBT D (LIRS R (8= —RBT) FO
aen R BE UAe N, SEAMICIE, FHEE L REBOEFAOTHINEDRT 5 CH S D RO, 8
FHWRT A)HEATHAERE A3 a=s—0 3 VRSN & TR0 T T A Y H ANOFHERE A
Kﬁofaﬁkkn31:&—Vaybmﬁﬂﬁ@6ﬁmﬁmm\i<~%%ﬁﬁﬁm%ﬁﬁﬁ$%
%#E?éméimaormﬁ%mfmmwa%k‘R%M?H®%¥&Gx%~VHr@ni<m6
nku%w7v4wﬁﬁﬁbwmbﬁmotu

TENL D DRI

rb@bﬁkﬁ&]@T&TWﬁiﬁ@KH\rEWJﬁ%éaT@b%\%ﬁ%ﬁmbkﬂii
:&HVBVK%$LEHﬂ&QBﬁwfﬂ$Jﬁ~%E%EKHO%ULTwénk&iﬂ\#E
%ﬁﬁ$%@ﬁ%ﬁkkbé@%%%§otD#éﬁ\%w%%ﬁ%mmmé%ﬁﬂﬁwkmfu&
<. BT OEETAT Y R RITES EBRHb D TBIEDROTHD.

(EfR) D 38R ~ @ BEREHOIEF
E%tﬁﬁﬁ%:ﬁ%%@ﬁbrw<%&ﬁﬁ,ﬁ&bfﬁﬁﬁmﬁéF%#vybEU¢FJ%
ﬁ%#%:eﬁﬁkmm%ﬁﬁ%énrwéoL@L\:®FW%J®ﬁ%\FE<J&W5%%W
@%fﬁ%ﬁ%u%%mﬁhﬁwéwﬁubkﬁor%&%ﬁ%kféﬂﬁﬁﬁﬁwﬁ%ﬁ%‘%&
Eﬁﬁ%mm%ﬁmﬁﬁébo<Dbﬁié;ﬁﬁﬁﬁ%wofw<:&ﬁhﬁﬁbéaoLkﬁo
rFU@AH&EAJ@ﬁ%ﬁ%ﬂ#&#v®7u~%v—bmikw%nfwéiam\ﬁbm%
ﬁ%ﬁﬁ%ﬁ@ﬁﬂ%%ﬁ@%bﬁ%ﬁbkﬁ(=$K$F@F§AJ)\%)%%%L<ﬁ§%%
ombfvxz?vw%ffﬂﬁj%ﬂ?@&ﬁ@ib&m&4707&%48&4—(=F4y7
wh7¢?8?4gj)#5‘ﬂ%é%wf%ﬁJ%ME&@%&%T@Y&?4E?4“(=f7
vbfwb7¢?8?4~J)m%&mﬁkﬁwﬁél5%Ebrmﬁ666nfméo

Vil ©1999 U S WEST Center for Japanese Language Education .



Jan Ken Pon Stage III (Grades 4-5)
Introduction

Development of all four skills:

We included all four skills (listening, speaking, reading, and writing) from the beginning. One may argue
that oral/aural skills are the first to be learned by children, and we do not disagree with that belief at all.
On the contrary, the objectives we have created indeed emphasize the oral/aural skills. However, we do
believe in surrounding children with written materials as well, just as native speaker children in English or
Japanese have ample opportunities to see the written language from the time they are born. We decided
to create a similar environment. (Please see the Reading/Writing section for a further justification.)

Oregon Japanese Language Benchmarks:
Jan-Ken-Pon is also based on the Oregon Japanese Language Benchmarks. When students successfully
finish the K-5 curriculum, they should have reached Benchmark II in spoken and written language.

Selection of themes:

We have chosen nine themes for each stage of the program, and have assigned various topics for each
theme. This was done to make reviewing and recycling of material easier for the teachers. (See Appendix
for detailed themes and topics.)

Oral/Aural Communication

Real-life situations:

In our curricular materials we have included only what children are likely to say in real-life situations. We
chose two types of linguistic and cultural environments: what Japanese children are likely to encounter in
Japan, and what American children are likely to encounter in the U. S. with Japanese speaking children
and adults or among themselves. What the children are expected to say and hear are all based on these
situations. We did not include what American children are likely to encounter in Japan because such a
situation is very unlikely for most children.

Activities with purposes:

All activities that we created have purposes. For instance, children do not recite numbers for the sake of
uttering numbers or name colors for the sake of saying color names in Japanese. If they are to say
numbers, it is because they are counting something with some purpose. We want children to name colors
because they have a good reason to learn colors, such as surveying what color eyes children in their class
have and comparing the results with those of, say, a different class, or to satisfy their curiosity.

The input-output order:

Second language acquisition research has shown that children do not acquire a second or a foreign
language only by being forced to produce the language. According to some studies there isalong
period of silence when the children are just listening or looking. In foreign language classrooms, it is also
important for the children to be allowed to respond non-verbally or in English and understand the

meaning of what they hear or see before they can comfortably produce the new language.

Our activities often start with only listening, looking at, and thinking, and the children are not forced to
produce any Japanese during those activities. Instead, the children are asked to react to the language cues
and show their understanding of the meaning. Such activities are called “input activities,” and they are
different from “presentation activities” which simply introduce new information to the children, or
“output activities,” in which children are required to produce the language. Only after children appear
to understand the concept and the language are they then asked to get involved in “output activities.”
(See page xvi for a flowchart.) ‘

©1999 U S WEST Center for Japanese Language E Tcation X
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Inclusion of formulaic utterances:

Formulaic utterances make it possible for children to “say something in Japanese.” It is not
possible to expect young children to start carrying on a conversation in Japanese after a short
period of time, especially when the majority of FLES programs meet only a couple of hours a week.
However, children ought to be able to utter some Japanese phrases spontaneously and with
autonomy, if they know what the phrases mean and if they are provided with opportunities. Such
phrases include, wakaranai, issho, soo, soo, dame, ii yo, dekital and sensei, mite! (as well as many
others). We included those phrases early in the curriculum, so children are able to produce
unsolicited Japanese utterances in appropriate situations.

Recycling:
As you can see in the chart of objectives, we chose nine themes for all three stages of our curriculum.

(See page xvii.) Those nine themes are repeated with related but different topics, and some
vocabulary, phrases, and other contents are recycled in each stage. The cyclical approach is key to
proficiency building, and we believe this applies to children as well as to adults.

Reading and Writing

Visual Japanese environment:

We want the children to see the written language from the beginning. We present lots of kana and
kanji from the beginning, not because we want the children to learn them then and there, but
because we want them to see written Japanese as much as possible. In other words, we want to create
an environment in which children see the Japanese writing constantly, just as Japanese children see
kana and kanji as well as the Roman alphabet in everyday life. (It is often quite easy for Japanese
children to learn the Roman Alphabet because they grow up seeing it all around them!)

Simultaneous introduction of hiragana and katakana:

In our materials, hiragana and katakana are introduced at the same time, and a few kanji are also
introduced from the beginning as well. The current practice in the U. S. has students of the Japanese
language first learning the whole set of either hiragana or katakana, followed by the other. (In
elementary schools, teaching of hiragana is the predominantly popular order.) After serious
discussion among ourselves, we came to the decision that we’d try to introduce both at the same

time: if we are teaching “a” we would introduce the “a of hiragana and katakana at the same
time. We had several reasons for this decision:

1. It is important for the children to be able to understand the writing system of Japanese, that
is, to know that all three types of letters are used according to the function of each type. Unlike
Japanese children who have opportunities to see all three types of writing in their everyday life,
American children do not live in such an environment. In order to make up for that deficiency, it is
a good idea to let them see all three from the beginning.

8 Japanese children do learn hiragana first in the first grade, but the reading materials
introduced in the Japanese (kokugo) textbooks (e.g., Kokugo 1 Tomodachi/ Kazaguruma,
Mitsumura Tosho Shuppan K. K., 1994) do not include any loan words until katakana is
introduced. This does not happen in the U.S., where the unnatural practice of writing hiragana for
loan words takes place because children’s vocabulary is not big enough to exclude loan words from
reading materials at the beginning.

3. We judged American children as capable of handling the two kana systems at the same time
much as they can handle the upper and lower cases of the Roman Alphabet when they are first
introduced to each letter. Confusion may occur between hiragana and katakana,but that happens
to Japanese children as well as adult Japanese learners at the beginning, just as American children
mix up capital and small letters. Such confusion eventually goes away as they progress in learning
to_read and write.
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Recognition and copying:

We do not expect children to be able to “read” and “write” from the beginning. Rather, we expect
them to able to recognize (decode) and copy (encode) letters as well as entire words. True reading and
writing for meaning will be introduced after the children are able to decode and encode letters. Because
of a difference in the writing system in Japanese from that of English (that each letter represents a mora
or a Japanese “syllable” which makes it possible for the children to read aloud anything written in the
kana once they have learned all the 46+ letters), a pure “whole word approach” may not be as useful in
teaching Japanese as it is in teaching English. (We are not aware of any research findings at this time.)

Culture and Knowledge

Content-oriented:
We believe that one of the reasons for learning a foreign language is to gain new knowledge using the
language. For that reason, we tried to incorporate introduction of Japanese culture and new knowledge in

language instruction as much as possible. Therefore, many of the teaching materials in Stage IlL, as well

as Stage I, are “content-oriented,” meaning the students gain new information through the Japanese
language.

Age appropriateness:

We considered the developmental level of children in creating activities and determining content. For
instance, children are not required to memorize names of the months at the K-1 level because they have
not developed the sense of the months yet, with the possible exception of their own birth months. The
children are required, therefore, to learn only their own birth months.

Community-based: The United States is an immense country both geographically and culturally. We
thought that it would not be right to teach uniform content to children throughout the country, but
instead consider the unique and familiar aspects of regions, environments and communities in which the
children reside. Therefore, the directions for many activities are suggestions rather than pre-determined
and fixed sequences of vocabulary or activities. For instance, in learning about animals, our prototype
situation is going to a zoo, but alternative suggestions are made for learning the names of farm animals
or circus animals. In learning about people at work or special festivals, the text suggests considering local
situations.

Classroom Tips

Story telling:
Listening to stories is known to effectively promote speaking as well as listening. We have included [

2 > 2,1z 1% ], or a story telling activity, in most of the units. Our suggestions are mostly Japanese
books written for native speaking children. We suggest that authentic books be used for story telling and
that they be read as is, regardless of whether or not the students are able to fully understand the content.
In this way, students are exposed to natural Japanese language and situations (children are read stories by
care givers in Japan, too), and that is one way in which native-speaking children acquire the language. So
it is desirable for our students to be exposed to a similar situation. If comprehension of the story is very
important, the story can be explained (not translated) in English after repeated reading in Japanese.
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Teaching reading and writing:

There are some schools in which the teacher or the administration have decided that written Japanese is
not to be taught. Although the authors of Jan-Ken-Pon strongly believe in the importance of an early
introduction to the writing system, we also value different viewpoints and are willing to accept a different
approach. However, not teaching the written language and not exposing children to the written language
are two different issues. We very strongly believe that the children must be surrounded by the written
language from the beginning. Since our students live in environments in which no written Japanese is
available to them, the only way they can be exposed to Japanese writing is for the teacher to create such
an environment. Therefore, if you decide not to teach written Japanese, do not have students do the
activities in which they are to read or write Japanese. Instead, the teacher can read the Japanese writing for
the students so they can hear what is written and can still do the activities without using the orthography.
(This way, the reading activities become listening activities.)

Modifying activities:

Although we included procedures for many activities, we are well aware that they are not the best or most
creative activities and that classroom teachers probably have many more activities that are effective and
enjoyable. The ideas included here are just some samples; feel free to modify them, eliminate them, and
create new ones which work better. There is no compelling need to do the activities suggested here as
long as the objectives are met.

Optional activities:

Some aclivities are marked “optional.” These activities are so categorized not because they are
cognitively or academically difficult, but because they may be redundant or too elaborate in terms of
preparation and resources, so doing them may not be feasible because of time constraints or financial
reasons. It is better to include those activities in class, but if you need to cut any activities, these should be
the first ones to go.

Stroke order:

It is desirable that the teacher always writes kana and kanji using the correct stroke order. Children,
however, may not have to learn the correct stroke order at this point. Since there are different beliefs
about this issue among Japanese teachers, we will not recommend one method over the other: the teacher
can decide his or her own policy.

Romanization policy: We employed the Romanization system that is often used by Japanese teachers in
the U.S. The long vowels are written with two vowels (e.g., ‘00’ for a long ‘0’), and the ‘ta-line’ is
spelled as ‘ra-chi-tsu-te-to.” There isno ‘fu’ but ‘hu;’ and ‘sha-shu-sho’ is used instead of ‘sya-syu-
syo.’
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Theme

LIST OF THEMES AND TOPICS

Stage 1

Stage II

Stage III

Self

Family

B3 1T A

............................................
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“Community

Name, Age, and
Birthday

Our Classtoom

"I Seasons & Holidays
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Japanese Games

‘Havorite Foods™

‘Favorite Animals
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..........................................................

Community

Self Introduction

Famidy Terms " My House, My Room™

T e

Dally&Weekly

Schedule

“I'Sports and Other

Recreation Activities

‘Food & Nutrition™

T"Animal Habitats™

"Feelings & Sickness ™

Our Town

“Self Introduction

‘Hobbies, interesis &
Special Skills

"School Systems &
School Life in Japan

Time, Speed &
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Activities
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Weather & Climate

‘Preventive Care”

‘Bur Country in the
World
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STANDARDS FOR JAPANESE LANGUAGE LEARNING
Stage III

Unit 1 Self: Self-Introduction

Targeted Standards

Unit 1 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4.2 5-1 5-2
1. X X X

2. X X

3. X X X X

4, X X X

5. X X X X %

6. X X X X
7. X X X X

8. X X X X
Reflections

Unit 1.1. Do You Remember?

1 .1. Students write down the names, birth dates, and telephone numbers spoken by their
classmates and the teacher.

Students follow the teacher’s directions to fill in the name tag form.

Students ask each other their telephone numbers.

Students find their own names in the class list.

Students review that a number of items in Japanese are written vertically.

Students discover that the “go-juu-on” order, which is different from alphabetical order, is
used for taking roll call.

Students recognize that child-to-adult conversation uses different forms from child-to-
child conversation.

o
— 2

Unit 1.2. Pen Pal Candidates

1.2, Students listen to and get pertinent information from an audiotape or a videotape recorded
by Japanese children.

5.1. Students correspond with al] apanese-speaking or a J apanese-learning child at a different
school.

Unit 1.3. Job Fair

1.1. Students give the names of occupations for the visually provided cues.
Students participate in a make-believe audition for a play dealing with occupations.

1.2. Students read and get some basic ideas from Japanese children’s web pages (o learn about
occupations in Japan.

1.3 Students report on the results of t heir telephone book survey on the ratio of men and
women in certain occupations.

3 1. Students calculate and explain in Japanese the ratio of men and women in certain
occupations.

Unit 1.4. When I Grow Up

1.1. Students ask and answer questions about what they want to be when they grow up.
Students answer semi-formal interview questions by the teacher regarding their future
plans.

4.1. Students learn how to tally in Japanese and compare it with the American way.

5.1. Students exchange the results of the survey on their future hopes and plans with students at

—_— s — e
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Unit
1.1
1.2.

1.3.

2.1,
3.2,

1.5. What’s Your Hobby?

Students ask and answer questions about their hobbies.

Students gather information on hobbies popular among Japanese children through
Japanese children’s web pages.

Students make posters on what they found out about their hobbies from Japanese
children’s web sites.

Students learn about hobbies that are enjoyed by their Japanese counterparts.

Students research Japanese children’s web sites to Jearn about hobbies that they enjoy.

Unit 1.6. What I Want to Do on Saturday

1.1

—c LA
B b —

—

1.3,
4.2.
Unit
1.2,
1.3.
2.2,
9 [

Students ask and answer questions about what they want to do on the following
Saturday.

Students play games enjoyed by Japanese children.

Students compare games played by Japanese children and American children.
Students play Japanese games.

nit 1.7. Popularity Contest

Students tell others where they went on their previous summer vacation and where they
want to go on their next summer vacation.

Students conduct a popularity survey in class.

Students gather information on and read about hobbies and video game software popular
among Japanese children.

Students summarize on posters the results of the popularity survey.

Students report on the results of the popularity survey following an appropriate format.
Students compare hobbies and video game software popular among Japanese and
American children.

1.8. My Book: Self Introduction

Students read and/or listen to a self-introduction by someone and obtain key information
on that person.

Students write a self-introduction by filling in the prescribed form.

Students have their self introductions video recorded.

Students use Japanese manuscript paper (_Genkooyooshi_) when writing self
introductions.

Students send their video recorded self introductions to their pen pals or someone else, or
put them in the class home page.
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Unit 2: Family: Hobbies, Interests & Special Skills

Targeted Standards

Unit2 | 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X X X X

2, x X

3. X X

4, X

5. X X

6. X X X X
7. X X

8. X %
Reflections

Unit 2.1. New Year’s Party:
1.1. Students and the teacher complete a family tree by matching pictures of family members
and appropriate family terms, given either orally or in kana.

1. Students learn about occasions for family gatherings in Japan.

1. Students compare the extended use of family terms in Japanese and in English as well as
other languages.
2. Students compare family gathering occasions in Japan and their own countries.

1. Students send, with the teacher's assistance, a questionnaire to the students ata sister
school (or post it on the internet) regarding family gathering occasions.

Unit 2.2. Various Families

1.1. Students answer the teacher's questions about the family in a picture.

1.2, Students listen to a short passage or a story in which a certain family is introduced, and
obtain basic information such as who the characters are and how they are related to each
other as a family.

Unit 2.3. Your Family, My Family
1.1. Students ask each other questions about their families and respond to those questions.
1.3, Students introduce their own families to the class, following the prescribed format.

Unit 2.4. A Talent Show
L.1. Students ask each other whether or not they can do certain activities.

Unit 2.5. How Skillful Are They?

1.2.  Students listen to a tape-recorded description about the skills and abilities of imaginary
robots and decide which one would be most useful for them.

1.3. Students present in front of the class the skills and abilities of an imaginary robot that they
have created.

Unit 2.6. Origami Art
2.2.  Students watch a video (or live) presentation of Japanese traditional craft makers.

31. Students examine a cube made with origami and reproduce the same shape.

3 2. Students read directions for constructing a cube using origami.

52 Students construct shuriken with origami and play with them.

Unit 2.7. Proud Family

1.1. Students verbally make comments on someone's skills / abilities.

1.2.  Students read a passage and obtain information about a Japanese family and compare it

with their own family.
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Unit 2.8. My Book
1.3. Students describe their families, both orally and in writing.
5 1. Students send a letter describing their family to their pen pals and/or post them either

within school or on the internet.

B =— — —
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Unit 3: School: School Systems & School Life in Japan

Targeted Standards

Unit3 | I-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X X

2. X

3. X X X X

4. X X x X
5. X X X

6. X X X

s X X X
Reflections

Unit 3.1. Elementary Schools in Japan:

2.1. Students watch a video, a picture panel, or a magazine article which introduces elementary
school life in Japan.

2 2. Students look at a typical weekly school schedule and discuss why Japanese schools have
such tight schedules.
Students look at Japanese elementary school textbooks.

42. Students watch a video, a picture panel, or a magazine article which introduces elementary
school life in Japan, and compare and contrast the portrayal with their own daily lives.

Unit 3.2. What Are You Doing Now?
12, Students read a weekly school schedule in Japanese and obtain information regarding class
subjects and different kinds of school activities, including frequency and time.

Unit 3.3. Our School Schedule

1.1. Students complete their own weekly school schedule by responding to the teacher's
questions regarding class subjects they study and time/days of the week for each activity.
Students send their weekly school schedule to their sister school in Japan or the U.S.
Students discuss the difference between kokugo and nihongo.

Students complete their own weekly schedule and display it at home and on a school home

page.

Unit 3.4. What is Your Forte?
1.1. Students ask each other which subject they are good at.

o
— s 2

1.2. Students study a copy of a Japanese school report card and get basic information from it.

22, Students look at a sample report card from Japan.

5.2. Students make an origami medal.

Unit 3.5. Different Schools for Different Students

1.1. Students choose the appropriate school level for the age group given.

3.1. Students learn the structure of the school district to which their own school belongs and the
roles of important people within that system.

4.1. Students compare how schools of different levels are named in the U.S. and in Japan and

find similarities in naming schools.

Unit 3.6. Different Schools for Different Students: Japanese Version

2.1. Students gain rudimentary knowledge about the Japanese school system.

39, Students read a chart describing the Japanese education system from Japan's Ministry of
Education publication.

4.2, Students compare the Japanese school system with their own.

XXl ©1999 U S WEST Center for Japanese Language Fducation
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Unit 3.7. My Book: Our School Life

1.2. Students listen to a letter from a Japanese pen pal and obtain information about his/her
school life.

1.3. Students write a short letter that describes their own school life and send it to Japanese-
speaking students in other schools, either in Japan or in the U. S.
5 1. Students send a letter to students in Japan or to those studying Japanese in the U. S.

aqucatton XXt
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Unit 4 Time: Time, Speed & Frequency

Targeted Standards

Unit4 | 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X x

D X X

3. X X
4, X X X X X

5. X

6. X X X X X X X X X
7. X X

8. X X X
Reflections

Unit 4.1. Time Table Comparison

2.1. Students find out how much time is spent for various school activities and school subjects
at a Japanese school and discuss reasons for the time allocation.

3.1. Students calculate time spent on a certain school activity and the total amount of time spent
at school per week, and then convert minutes to hours using information obtained from a
weekly schedule written in Japanese.

4.2. Students compare and contrast time spent on various school activities at a Japanese
elementary school and at their own school.

Unit 4.2. Time Investigation

1.1. Students ask each other what time they get up and go to bed.

31. Students calculate the mean sleeping hours of the class and compare the results with that of
the recommended sleeping hours for the same age group.

Unit 4.3. Competition!
1.1. Students give and follow directions in Japanese to start and end a task.
5.2. Students play party games in Japanese.

Unit 4.4. How Long Does It Takes?

12. Students read the Shinkansen time-table to obtain train information.

1.3. Students prepare a budget sheet for an imaginary trip plan.

2.2. Students look at pictures of the Shinkansen train, tickets, and time-table from Japan
Railways.

31, Students select the most appropriate means of transportation for given conditions (.8
budget and time constraints) by comparing costs and amount of time.

3.2. Students learn how (o use, and actually use, the Shinkansen time-table in order to make
simple trip plans.

Unit 4.5. Who is No. 1?
1.3. Students orally report, with some visuals such as graphs, the results of their research
comparing animals or means of transportation.

Unit 4.6. Athletic Meeting

1.1. Students cheer their teammates using Japanese cheering expressions.

1.2.  Students read the Undookai program and participate in it.

1.3. Students write a bilingual invitation to the Undookai, then send it to parents, other teachers

at their school, and other guests.
2.1. Students learn about Undookai as a whole-school activity.
~2.2. Students learn about and participate in games played in Undookai.

—
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4.1.
4.2.

5.1.
5.2.

Students compare and contrast the expressions for cheering and encouraging their friends
in a game.

Students compare Japanese Undookai with such U.S. school activities as Field Day and
Jog-a-thon.

Students invite their parents and friends outside Japanese class to their Undookai.
Students participate in Undookai.

Unit 4.7. Wanted! Champions

Ld.
1.2.

Students ask each other how frequently they do certain activities.
Students listen to the interviews of Japanese children and find out how frequently they do
certain things.

Unit 4.8. My Book

2.2,
4.1.

5.1

Students receive a Japanese style award if they fulfill their pledge.

Students compare the styles and the forms commonly used for awards in Japan and the
1.5

Students make a pledge to do a certain activity and ask parents to follow up.
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Unit 5 Leisure: Weekend & Vacation Activities

Targeted Standards

Unit5| 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X

2., X

3 X

4. & X X X

5 X X X X X X
6. % X X
7. X X X X X
Reflections

Unit 5.1. Kanji in a Calendar

2.2. Students see and examine Japanese kanji dictionaries.

4.1. Students learn that kanji can be combined to make various vocabulary items just as English
suffixes can.

Unit 5.2. Shimashita vs. Shimasu
4.1. Students compare and contrast grammatical morphemes indicating tense in English and in
Japanese.

Unit 5.3. Famous People’s Schedule
1.1, Students discuss when they did certain activities in the past and when they would like to do
some others in the future.

Unit 5.4. Weekend!!!

1.1. Students ask each other what they did last weekend and what they are going to do next
weekend.

71  Students learn that different speech styles exist in Japanese and that there are reasons for
using them.

4.1. Students compare the ways of being polite and showing respect to others in Japanese and
in English.

4.2. Students compare the ways Americans and Japanese show respect to others in their
cultures, and learn that the use of different speech styles in Japanese is one way to show
respect.

Unit 5.5. Last Vacation

1.1. Students ask each other what they did during their last summer vacation, with whom they
did it, and how they liked it.

2.1.  Students learn what elementary school students do during summer vacation in Japan.

22, Students see items related to summer vacation such as a summer homework booklet and
summer school schedule, in order to learn about summer vacation in Japan.

3.2. Students get information on summer vacation in Japan from Japanese sources collected
through the internet.

4.2. Students compare summer vacation in Japan and the U. S. and discuss similarities and
differences.

5.1. Students make up a simple questionnaire regarding summer vacation or weekend life and
post it on the internet or send it out (o the sister schools to collect a large data set on
children's life style.

Unit 5.6. Let’s go to a Japanese Language Camp
1.1. Students listen to the teacher's directions at a make-believe camp, move from one location

oy = . vt ot —
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1.2. Students listen to a recorded announcement about camp schedules and see if the schedule
matches their predictions.
5.2. Students participate in (mock) campfire activities and play various games.

Unit 5.7. My Book

12.  Students read a composition written by a grade school student on his/her summer vacation
and compare it with their own.

1.3. Students write a passage on their summer vacation following the model, using Japanese
genkoo-yooshi.

3 1. Students learn that sentences can be combined to make Jonger and more sophisticated
sentences, which can be used to form cohesive paragraphs.

4.1. Students compare the ways sentences are combined in English and in Japanese.

5 1. Students send their written products to their sister school and also to an age-appropriate

writing contest for learners of Japanese.
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Introduction

Unit 6 Food: Meals & Cooking

Targeted Standards

Unit6] 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4.2 5-1 5-2
1. X

2. X x

3 X X X X

4, X X X X
5. X X

0. X

7. X X X X

8. X X X X X

9. X X

Reflections

Unit 6.1. Kitchen Expedition

L.

Students group utensils into categories by responding to the teacher’s directions.

Unit 6.2. Can You Guess What This Is?

2.2
4.2.

Students look at Japanese utensils such as chopsticks and rice bowls and discuss when and
how they are used.

Students compare and contrast the utensils used in contemporary Japanese and American
kitchens.

Unit 6.3. Table Manner Lessons for Kids

1.3,

2 b b
N b

Students orally present, with some visuals, food items from different cultures and explain
how they are eaten.

Students learn Japanese table manners using chopsticks.

Students learn how to use Japanese chopsticks.

Students learn Japanese table manners by looking at books originally written for Japanese
speakers.

Unit 6.4. Let’s Cook!

1.1,

L2
4.1.

5.2,

Students request the utensils they need in order to cook a given Japanese dish. Students
follow verbally given directions and simulate cooking procedures.

Students study Japanese recipes to find out necessary ingredients.

Students learn that directions are not necessarily given using the command form in
Japanese.

Students cook a simple Japanese dish they like and eat it.

Unit 6.5. Sandwich Party

1.1

Bel.

Students discuss what kinds of sandwich they like and what food items and cooking
utensils would be required if they actually prepare a sandwich.

Students request the utensils they need to make their favorite sandwich.

Students make a Japanese style sandwich at school with the help of the teacher, a parent or
other adults.

Unit 6.6. My Favorites

L1,

Unit

Students ask each other about their favorite restaurant in town and the prices of the dishes
they like.

6.7. Let’s Visit Restaurants in Japan
Students read the menu from an American fast food restaurant in Japan and discuss the

- bie - a1SHES dl
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2.2

&
=

Students examine Japanese menus.

Students look at Japanese money.

Students learn the concept of currency exchange and roughly convert ¥ to $.

Students compare the prices of food items at fast food restaurants in Japan and the U.S.
Students compare bills and coins from the U.S. and Japan.

Unit 6.8. En’nichi gokko

1.1.

1
2
4

SESE

5.1
22

Students discuss the menu items and their prices for a class “en’nichi” fair.

Students work as interpreters for non-Japanese speaking guests.

Students role play a shop clerk and a customer.

Students make bilingual flyers for the class “en’nichi” fair.

Students eat Japanese food.

Students discuss similarities and differences between Japanese “en’nichi”and American
county/ state fairs.

Students present a class “en’nichi” fair and invite parents and other students at school.
Students eat Japanese food and shop at “en’nichi”.

Unit 6.9. My Book

3: 1
4.1.

Students produce art work using a kanji for a fish name.

Students learn that kanji, katakana, and hiragana may be used to describe the same item but

in different contexts, while such a convention does not exist in English.




Jan Ken Pon Stage III (Grades 4-5)
Introduction

Unit 7 Nature: Weather and Climate

Targeted Standards

Unit 7 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X .

2. X

3, X X

4, X X X

5. X

6. X X X X

7. X X X

3. X X X
Reflections

Unit 7.1. Weather Tour around America

1.1. Students tell the teacher where a given city is located on the map of America and what the
weather is like in that city by looking at a weather map in English

3.1, Students learn the names of major American cities, the states in which they are located, and
where they are in the U.S. map.

Unit 7.2. Warm? Cold?
1.1. Students ask each other the temperatures in various cities.

Unit 7.3. Vacation Package

1.1. Students ask for and give suggestions regarding where they should go in order to enjoy a
certain activity.

1.2, Students listen to a recorded weather forecast and write down the information on a U. S.
map.

Unit 7.4. Summer, Sunny, Temperature 32 degrees

2.1. Students learn that Japanese use Celsius instead of Fahrenheit for indicating the
temperature.

1. Students practice converting Celsius into Fahrenheit and vice versa.

2. Students look at a Japanese weather map in August and find out the major cities' weather

and temperature.

W W

Unit 7.5. Let’s Measure
3.1. Students measure and/or research the temperature of various things and report them in both
Celsius and Fahrenheit.

Unit 7.6. Wish a Sunny Day!

1.3. Students play roles of _weather reporters_ from cities around America.

1. Students learn about folk customs for predicting the weather in Japan and other cultures.

1. Students learn that the conjugating part of speech (in this case, a verb) comes at the very
end of a sentence in Japanese, and that the tense and certain functions (such as probability
and prediction) are determined by the sentence ending.

4.2. Students compare the folk customs to predict the weather in Japan and other cultures.

2.
<.

Unit 7.7. Four Seasons in Our Town

1.2, Students read, with the teacher's help, a short passage describing the climate in a certain
Japanese city or town and compare it with the climate of their own town.

22, Students learn that folk objects made or used in an area are often related to their climate.
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Unit 7.8. My Book :
1.3. Students make a poster presenting the climate of their own town.

5.1
5.2

Students make up questions regarding climates, and write a letter with the descriptive
passage of their own town's climate, and send it to someone in a Japanese speaking
community such as the sister school or a pen pal.

Students send a letter to a Japanese community via either internet or via regular postal
service.

Students make new friends among Japanese speaking peers by correspondence.
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Unit 8 Health: Preventive Care

Targeted Standards

Unit 8 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X X X

2. X

B X X

4, X X X X X

5. X % X X X X X
6. X X
s X X
Reflections

Unit 8.1. Physical Check-up

1.2. Students find out the meaning of each item on the health questionnaire written in Japanese
with the help of contextual cues and general knowledge, and fill it out with their own
information by writing the Arabic numerals and by circling the appropriate answer.

2.1. Students learn that elementary school students in Japan have a physical
examination every year at school.

3.1. Students convert between the metric system and inches, feet and pounds.
Students compute the average heights and weights of their class.

4.2. Students compare the health examination systems in the U. S. and Japan.

Unit 8.2. What is Your Advice?
1.1. Students give each other advice in case of sickness.

Unit 8.3. Do’s and Don’ts to Avoid Becoming Komatta-kun
1.1. Students discuss do’s and don’ts for a healthy life.
4.1. Students find that Japanese verbs conjugate to show the negative form, unlike English.

Unit 8.4. Spaceship Earth: For The Health of Our Planet

1.1. Students discuss what they should do and what they should not do for protecting the
environment by responding to the teacher's questions.

1.2. Students read an article on environmental protection and tell the topic and/or the general
idea of the article.

3.1. Students increase their awareness of environmental issues by looking at promotion articles
and video clips for Japanese students

3.2. Students read web pages on environmental protection and learn about the issues involved

in environmental protection.

Students compare how they and the Japanese try to protect the environment.

-
)

it 8.5. Various Chopsticks

Students discuss different types of chopsticks from around the world.

Students read a passage on waribashi.

Students write up their survey results.

Students study chopsticks from around the world.

Students learn that different materials (e.g., wood and plastic) are used for disposable
utensils in Japan and the U.S. and think of the reasons for the difference.

Students send survey results to a sister school or put them up on a web page.
Students watch an animated movie that deals with environmental protection issues.

taon Bl e
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Unit 8.6. Challenge Kanji!
4.1. Students learn that body parts are often used in idiomatic expressions in Japanese, and find
out if the same is true in English.

Unit 8.7. My Book

1.3. Students make a poster that displays their pledge to live a healthy life.
Students make a pledge to protect the environment at a school assembly.

5.1. Students submit their posters to contests in and/or out of school.
Students make a pledge at a school assembly.
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Unit 9 Community: Our Country in the World

Targeted Standards

Unit 9 1-1 1-2 1-3 2-1 2-2 3-1 3-2 4-1 4-2 5-1 5-2
1. X X X

s X X

3; X

4, X X X

S5 X X X X

6. X X X X X X
7. X X

8. X X X X
Reflections

Unit 9.1. Japanese Language Around the World

1.2. Students look at charts and illustrations found in official Japanese documents and obtain
information regarding the names of the countries where many people are studying
Japanese language and/or where many Japanese citizens live.

Students match the country names and their locations on the world map.

Students get information on Japanese language study around the world from official
documents published in Japan.

[FSREL]
B —

Unit 9.2. Traveling around the world

{.1. Students have an imaginative trip around the world following the teacher’s or classmates’
directions.

31.  Students learn the names of geographic features in various countries.

Unit 9.3. Which Nation Is It?

1.1. Students name at least 20 countries that match the geographic characteristics given by the
teacher in Japanese.
Students play 20 questions using country names and their geographic features

Unit 9.4. Show Me Your Atlas!

1.2, Students read an atlas and obtain basic information from it.

2. Students look at and read maps prepared for Japanese elementary school students.

2. Students compare and contrast what is covered in _social science_ for Japanese students

with what they are learning in American schools.

2,
4,

Unit 9.5. Many Ways to Say “Hello”

2.2. Students read the world maps printed in Japan and in the United States.

31, Students match the countries in the world with the languages typically spoken in each
country.

4.1. Students learn that there are morphological differences between the Japanese language and
English in their ways of indicating languages and nationalities.

4.2. Students compare and contrast world maps printed in Japan and in the United States.

Unit 9.6. Twelve Months across the Nations

1.3. Students write a bilingual invitation for a class celebration of a seasonal event or holiday.

2 1. Students learn about holidays and seasonal events in Japan and accompanying customs
associated with them.

2.2, Students see objects used for certain events.

4.2. Students compare and contrast Japanese seasonal events and holidays with their own.

5 1. Students host a seasonal or holiday event and invite others.

5 2. Students actually celebrate one or more Japanese seasonal events by eating a special food

andathome.

——————
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Unit 9.7. Made in Japan, Made in America

3.1. Students learn about trade between the U.S. and Japan.

32 Students look at a map of U.S.-Japan trade found in a reference book for Japanese school
children and compare it with the maps they produced.

Unit 9.8. My Book

1.2. Students read the descriptions of different countries written in Japanese and choose the
country they would like to visit. _

1.3. Students summarize their knowledge about Japan, i.e., language and culture, in the poster
and explain it to parents and teachers.

2.2. Students learn about “Kurasu Bunshuu” and make one for themselves.

5.1. Students present a speech on a country that they would like to visit in the future.
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CURRICULAR GOALS

STAGE 1
Students will be able to:

STAGE I1
Students will be able fo:

STAGE 111
Students will be able to:

Listening

“Speaking |-

+ follow simple classroom
directions appropriately.

» recognize learned
vocabulary in simple
yes/no questions and
respond to them using
isolated words or non-
verbal behavior.

+ use formulaic/routine
expressions necessary in
class.

+ identify learned material
by orally producing
words and phrases with
some environmental
(e.g. , visual or
teacher’s) help.

T

Writing

* copy their own names ¢ in

* recognize their own
names written in
katakana (or hiragana
or kanji if appropriate).

» decode kana used in
their own names in
isolation.

+ differentiate Japanese

characters from English.

* recognize approximate-
ly 20 hiragana and 20
_katakana.

katakana (or hiragana
or kanji)

+ copy approximately 20
hiragana and 20
katakana with
reasonable intelligibility.

or non- verbal beh

obtain information about
description of learned
material such as location
and physical
characteristics.

recognize basic wh-
questions related to
learned material and
respond to them using
either words and phmsec;

answer sunple yes/no .md

either/or questions related
to learned material by
using words and phrases.

use formulaic/routine
expressions in order to
express individual
feelings and needs in a
rudimentary fashion.

“decode all hiragana and |

katakana both in isolation

and in learned

vocabulary.

tell meaning of basic

plctonal !\anﬂ such as
“tree” and “mountain.’

wrlte then‘ own names m
katakana (or hiragana
or kanji) without a model
copy all hiragana and
katakana and some kanji
with reasonable
intelligibility.

write learned vocabulary

using appropriate choice
of kana with practice and
teacher’s help.

TTTT T CYCTTEL) T L Lt Hne

follow and appropriately
react to various directions
related to learned material.
obtain information about
more abstract descriptions
of learned material such as
frequency and ability.

answer simple questions

related to learned material
using more than yes/no or
one-word response.

ask simple yes/no and
limited variety of wh-
questions.

give a rudimentary
description of learned

mflterlal

decode huagana 'md
katakana in order to gain
new vocabulary.

decode basic pictorial
kanji .

obtain necessary
information from list of
learned vocabulary and
simple sentences written in
kana.

write learned vocnbulary in
kana.

make appropriate use of
hiragana and katakana.
write learned kanji with
reasonable intelligibility.
write simple sentences in

kana, with practice and
teacher’s help.
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Stage Il (4-5)

@ Unit 1 Self: Self Introduction

& Unit 2 Family: Hobbies, Interests
& Special Skills

@ Unit 3 School: School Systems &
School Life in Japan

& Unit 4 Time: Time, Speed &
Frequency

@ Unit 5 Leisure: Weekend &
Vacation Activities

& Unit 6 Food: Meals & Cooking
@ Unit 7 Nature: Weather & Climate
& Unit 8 Health: Preventive Care

& Unit 9 Community: Our Country in
the World
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Introduction
Legends in Vocabulary List

unmarked items= Only comprehension is required.

items marked with an asterisk (*)= Production as well as comprehension is
required.

“etc.” at the end of a group of items= The listed items are our suggestions and
individual teachers are encouraged to
choose/add/substitute the items relevant to
their own local needs and students'’
interests.

underlined items= Personalization is required.

items in the parenthesis= Used in the optional activities.

Worksheet/Sample Numbering
(activity number)
Worksheet 1 - 6 - 1

(unit number) (worksheet/sample number for the activity)

—
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1. Do You Remember? argeted Standards:
1.1, 1.2, 4.1

Objectives

1. Students will be able to recognize their own names pronounced

Japanese style and written in kana.

2. Students will be able to ask questions about birthdays and phone numbers and respond to such
questions appropriately.

3. Students will be able to copy their school name, grade level, own name and phone number in
Japanese when provided with models.

Skills
listening/speaking/reading/writing
Vocabulary/Structures

* name, birthday and an emergency contact number of each student
* tanjoobi wa itsu (desu ka)? (When is your birthday?)
# denwa bangoo wa? (What is your phone number?)

nahuda (name tag) . shoogakkoo (elementary school) (hiragana)
namae (name) denwa bangoo (phone number) (katakana)
gakunen (grade level) kaite kudasai (Please write) (kanji)

— nen see (__th grade) (gojuuon)
Materials

A name list in gojuuon order (Worksheet 1-1: one for presentation to the whole class and copies for
individual use)

Two puppets (you may draw a child’s face and attach a disposal chopsticks as a handle)

A calendar (for presentation to the whole class)

A gojuuon chart (a chart for Japanese syllabary: for the whole class presentation)

Name tags (those for individual use and enlarged ones, back and front, for the whole class
presentation: see Sample 1-1)

Flash cards of the kanji for numbers from one (o nine

Procedures

1. Presentation
Prepare Worksheet 1-1 in advance. List the students’, teachers’ and assistants’ names in
gojuuon order. Make columns where the students can write their birthdays and phone
numbers later. Show Worksheet 1-1 to the whole class by either placing an enlarged version
on the blackboard or wall or creating a transparency and projecting it on the overhead
projector. First, take attendance. During this stage, remind students of the proper way to
respond to attendance taking; that is, by raising one’s hand and saying, hai (yes). Also
remind students of the Japanese pronunciations and spellings of their own names. After
taking attendance, introduce yourself to the class in Japanese and fill in the birthday and
phone number columns beside your name on the worksheet in Arabic numerals. If there is
a teaching assistant who speaks Japanese, ask that assistant his or her name, birthdays, and
phone number. Write down these responses on the worksheet, too. Then have students
interview in English other adults in the classroom, such as the classroom teacher, the student
teacher or helpers who do not speak Japanese and have them report what they found out
about these adults in Japanese. Once students give you any information in Japanese, write it
down on the appropriate column in the worksheet and ask them if your understanding is
correct. If necessary, review the ways of saying dates and phone numbers in Japanese.

(continued on p. 5)
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(continued from p. 3)

2. Input
Give students Worksheet 1-1 and have them look for their own names in it. Tell them to
write down their birthdays and emergency contact phone numbers in English and in Arabic
numerals when they find their name. Walk around the room while the students are working
on this task and assist those who need help. Remind students of expressions such as Nan
desu ka? (What is this?) and Wakarimasen (I don’t know/understand), which were
introduced before the end of Stage II. In addition, check how well students have retained
their kana. Some students may finish the original task earlier than others; tell them to copy
the information about the adults, as presented in Procedure #1, or to read through their
classmates’ names written in kana.

3. Input/Output
First, present the following conversation in which two children ask for each other’s birthday
and phone number (refer to Suggestions section).

e.g. Cl:  Biru-kun, tanjoobi itsu? (When is your birthday, Bill?)
C2: Go-gatsu itsuka. (May 5th.)
Cl; Denwa bangoo wa? (How about your phone number?)
C2: San, nii, goo no, roku, nana, ichi, zero. (325-6710.)
Cl:  Arigatoo. (Thanks.)

If students do not know each other’s name either, include the question, namae wa? (What is
your name?) at the beginning of the conversation. After the presentation, ask a few students
in class their birthdays and phone numbers and have the whole class review how to say dates
and phone numbers. At this point, however, do not write this information on the worksheet.
Instead confirm students’ responses by pointing to the date on a calendar for their
birthdays and writing down the Arabic numerals on the blackboard for the phone numbers.
Allow students to respond with numbers only, but make sure that you repeat the
information in appropriate forms. If necessary, have the whole class repeat after your

model.

eg. It Tanjoo-bi wa itsu desu ka? (When is your birthday?)
81 San-gatsu nijuu. (March 20.)
T: Aa, soo desu ka. San-gatsu hatsuka desu ne.

(Oh, is that so? It is March 20th, isn’t it?)
[point to “March 20th” on a calendar]

In addition to your asking students, have the whole class ask questions to one of their
classmates for practice. During this exercise, let the students use informal, plain style, in
tanjoobi itsu? instead of tanjoobi itsu desu ka? Then, have the students ask each other’s
birthdays and phone numbers and fill in the columns on their own copies of Worksheet 1-
1 with English and the Arabic numerals. Before they start, remind them that they can ask,
doko? (Where?) if they cannot locate the name of one of their classmates on the list, and
encourage them to use only Japanese. It is not necessary to complete the worksheet all at
once, because the objective of this activity is to review what the students have learned so far
and to prepare them to begin a new stage of learning. You may spend a few minutes on this
activity during each of the first few lessons and have students gradually complete the list.
You can also make this activity a game by having students return to their seats after a few
minutes and find out who interviewed the most people.

4. Discussion
Have students look at how their names are ordered on Worksheet 1-1. Allow students to
state their opinion in English during this discussion activity (refer to Suggestions section).
Once students figure out that the order is different from what they are used to in English
name lists,

e Ll e . (continvedonp.7)
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(continued from p. 5)

show the gojuuon chart to the whole class and explain that the names on the worksheet were
arranged in the so-called gojuuon order. Then spend some time discussing how hiragana,
katakana and kanji are used in Japanese and comparing and contrasting the conventions of
Japanese writing, such as horizontal and vertical writing, with the conventions of English
writing.

5. Let’s Write
Show both sides of a name tag (see Sample 1-1) to the whole class and review the word
nahuda (name tag) and how it is used. As you explain in Japanese what information is to be
written in each blank space, fill in the school name and grade level using kana and kanji
numerals. Then distribute individual name tags and have students fill in their own
information. For the school name and grade level, students may copy what you have written
during the explanation. Tell them to use kanji for their phone numbers because of the
vertical writing style. If students are to complete their name tags in class, post the gojuuon
chart shown in Procedure #4 and flash cards of kanji numerals on the blackboard or wall so
that students can refer to them if they forget how to write them. Students may copy their
names from the list on Worksheet 1-1. If you assign this task as homework, tell them to look
at their name tag from the previous year.

Suggestions

The activities above are designed for the first lesson in Stage III to review what students have learned
since Stage 1. Add items such as greetings and classroom directions, including tatte kudasai (stand
up) and mite kudasai (look at this), even though they are not explicitly mentioned in the procedures.
The student’s ask each other’s telephone number in Procedure #3. As mentioned in Stage II Unit 1,
be careful about giving out phone numbers.

One of the main goals of Stage III is to help students develop skills necessary for more efficient and
refined communication based on the vocabulary they have learned in Stage I and Stage 1I. “More
refined communication” in Japanese is achieved when they can choose the appropriate speech style
according to such variables as the interlocutors and the purpose of communication. In order to
foster this ability, we have introduced conversations both between children and between a child and
an adult throughout Stage II, using the fenkoosee. At Stage III, a more advanced level, it is necessary
to draw students’ conscious attention to this difference. Therefore, make it clear who is talking to
whom in the sample conversation presentation as in Procedure #3. You may use puppets, but
choose age-appropriate characters carefully.

The other important characteristic of Stage I is the addition of a new activity category, Kangaete
miyoo or “Discussion” (see Procedure #4) in addition to the existing “Input” and “Output”
activities. In the “Discussion,” we will encourage students to discuss in English topics related to
cultural and linguistic comparison and content learning which match the cognitive abilities of
fourth and fifth grade students. It should be noted that the gap between the students’ cognitive level
and the level of their Japanese language skills will become larger and larger in Stage III. To
minimize the students’ frustration and satisfy their intellectual curiosity they should be allowed to
use some English in higher-level discussions even in Japanese class. Teachers, however, should do
their best to use Japanese in class as much as possible by rephrasing, showing concrete examples,
and gesturing. Teach the students some communication strategies to use when they do not
understand your directions or explanations in Japanese.
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Worksheet 1-1
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Sample 1-1

A Name Tag Form
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Unit 1 Self: Self-Introduction

2. Choosing a Pen Pal

Objectives

1. Students will be able to recognize grade levels and birthdays when they hear others introducing

themselves in Japanese.

5 Students will be able to read aloud grade levels and birthdays written in kanji and connect them

with the corresponding Arabic numerals.

Skills

listening/reading

Vocabulary/Structures

pen paru (pen pal) hajimemashite (How do you do?)

— nen see (grade __) doozo yoroshiku (It’s nice to meet you)

tanjoobi (birthday) otona ni nattara — ni naritai desu (When I grow up,

— gatsu — nichi (month and date)
shumi (hobby)

vocabulary for hobbies, sports, and occupations

I would like to become __)

# previously learned vocabulary for hobbies, sports, and occupations

Materials
Four or five children’s self-introduction in formal style (

audio tapes or videos of actual potential

pen pals or tapes prepared by you. They should include the child’s grade level, birthday, hobbies,

and future plans: see Sample 1-2)

Pictures or photos for hobby/occupation vocabulary appearing in the pen pals’ self-introductions
Worksheet 1-2-1 (copies for individual use and one for presentation to the whole class)

Worksheet 1-2-2

Procedures

1. Discussion/Input

Find four or five elementary school students, either native speakers of Japanese or non-
Japanese who are studying Japanese as a foreign language, who are willing to be pen pals
with your students. Ask those children to record audio- or videotapes and send you their
formal self-introductions, including at least their names, school, grade levels, birthdays,
hobbies and future plans. You may ask sister schools in Japan or any Japanese schools in
your area for cooperation. Students in another Japanese program are also good candidates.
If you cannot find any, preparc four to five sets of self-introductions by yourself (see

Sample 1-2) and record them in different voices,

possibly those of children. Make sure that

there is variation in the speakers’ grade levels and genders. Before the in-class activity, tell
students that they will listen to several self-introduction tapes in Japanese to choose a pen
pal for the class. Have them discuss in English what criteria they have for screening, what
information they need to make a decision and what Japanese words they should pay

attention to for this information (refer to Suggest

ions section). You may ask other teachers

to spend some time on this discussion or have students individually make a listasa
homework assignment. In class, first present all the self-introduction tapes without

interruption. If you present audio tapes, show pic
the initial presentation, hand out Worksheet 1-2-1

tures or drawings of the speakers. After
and make sure the students know the

names of the candidates. Then, tell the students to pay attention only to the grade levels and
birthdays and play the tapes several more times. Once some students say that they have
obtained the information, have them fill in the appropriate columns with Arabic numerals
and English. Let the students freely take notes regarding any information that they think
important in choosing a pen pal, as well as what they think they have caught. It is not
necessary to check whether these notes are correct.

(continued on p. 13)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

(continued from p. 11)
2. Input
Show Worksheet 1-2-1 to the whole class, either on the overhead projector or in an enlarged
versions and play each candidate’s self-introduction one more time. This time, write down
each candidate’s grade level and birthday in the appropriate columns when they are
mentioned in the tape. You may want to write the kanji for —nensee (students in _ grade),
gatsu (month) and nichi (date) on the worksheet in advance so that you only fill in Arabic
numerals while listening to each self-introduction with the class. Once the columns for
grade level and birthday are completed, read aloud the titles in the first line of the two
right-hand columns, shumi (hobby) and otona ni nattara (when I grow up). Then, review
the information in those two columns about each candidate by rephrasing and using visual.

eg. Tt Tanaka Asuka-san no shumi wa konpyuutaa da soo desu.
(Asuka Tanaka-san says her hobby is computer.)
Konpyuutaa ga dai suki na n desu ne.
(That is, she likes using a computer very much.)
Itsumo intaanetto de asonde iru n deshoo.
(She probably does a lot of playing around on the Internet.)
Timeeru mo tsukatte iru yoo desu yo.
(It seems that she also uses e-mail.)
Sorekara, otona ni nattara ...
(Then, she says that when she grows up...)
[showing a picture of “pilot”] pairotto ni naritai soo desu.
(...she wants to become a pilot.)
Ima Tanaka-san wa kyuu-sai desu ga, sanju-ssai no Tanaka-san wa tabun,
hikooki ni notte iru deshoo.
(Now Takana-san is nine years old, but when she is thirty, she will
probably be flying in an airplane.)

As you review the children’s information, read shumi (hobby) and otona ni nattara (when I
grow up) aloud one more time and have the class state in English what information isin
those two columns. Encourage them to go back to their own notes from Procedure #1 about
what information they wanted to obtain the from self-introduction recordings. If the
general meaning seems to have been conveyed, then ask the students themselves Shumi wa
nan desu ka (What is your hobby?) and Otona ni nattara nani ni naritai desu ka (What do
you want to when you grow up?) while pointing to corresponding column titles. At this
point, however, the students do not have to be able to respond to these questions. If they try,
allow them to produce word-level Japanese or use English. You may write down the English
equivalents next to the Japancse titles on the worksheet if students cannot grasp the meaning
at all. At the end, have the class choose one pen pal based on information they have
obtained from the self-introduction speeches.

3. Kanji Search/Reading Challenge

First, show Worksheet 1-2-1, which you completed in Procedure #2, and review each child’s
grade level and birthday. When the students repeat the information orally, point to the
corresponding kanji. After the review, give students Worksheet 1-2-2 and match each
child’s name with the kanji indicating his or her grade level and birthday. Have the students
who finish the initial task quickly copy kanji on their own Worksheet 1-2-1, which was
originally filled in with Arabic numerals and English. You may assign Worksheet 1-2-2 as
homework. When students finish the matching task, check their answers as you have the
whole class read aloud each grade level and birthday written in kanji.

(continued on p. 14)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

(continued from p. 13)

Suggestions

«Discussion” in Procedure #1 is the so-called pre-activity part of listening and reading instruction.
Because acquiring appropriate communication strategies is one of the important goals of Stage III,
do a pre-activity before each listening or reading comprehension task, even when the Procedure
does not explicitly require it, to inform students of the points they must pay attention to for the task.
In Procedure #1, make sure that your students do know that they do not need to fill in every single
space on the worksheet. Encourage them to try out authentic texts that contain a lot of unfamiliar
vocabulary and structures. On the other hand, be careful in making up self-introduction texts when
real potential pen pals are not available. Take into account the fact that you are making up speech
by Japanese school-age children, but at the same time, do not make it too easy.

If you can find several potential pen pals, it is not necessary to choose only one at the end of
Procedure #2. If any students know of possible pen pals other than the ones you have selected,
encourage them to correspond with those children on an individual basis and offer your help. Keep
in mind that the purpose of the pen pal activity is not practicing kanji and kana but establishing real
communication between your students and Japanese children or other students of the Japanese
language. Correspondence should not be limited to traditional letter writing; encourage students to
exchange e-mail with Japanese-speaking pen pals.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

Sample 1-2

A Sample Self-Introduction
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(How do you do? My name is Asuka Tanaka. I am in the third grade at Umegaoka Elementary
school in Setagaya-ku, Tokyo. My birthday is August Lst. I'm 9 years old now. My hobby is
using computers. I would like to exchange e-mail messages. When I grow up, I would like to
become a pilot. Nice to meet you.)

#The written self-introduction will be used in 8. My Book: Self-Introduction.




Jan Ken Pon Stage III (Grades 4-5)

Unit 1 Self: Self-Introduction

Worksheet 1-2-1

~y )NV EBED

nEZ Hozidbw| »#(E | EALLIH Lwd BRI -126
Name School Name | Grade Birthday Hobby Future Plans
Asuka Tanaka |[Umegaoka computers pilot
Yuuki Tera-machi basketball basketball player
Watanabe
Paul Smith [Washington reading lawyer
Emily Tan King watching TV |medical doctor
Jimmy Choi  ||ASIJ piano president
|{Hitomi utaba Gakuen swimming |teacher
McDonald

(Fill in the columns for
advance, based on self-
by the teacher. Students will fill in the columns for

self-introductions.)

“Name,” “School Name,” “Hobby” and “Future Plans” in
introductions prepared either by real potential pen pals or

“Grade” and “Birthday” to the
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

Worksheet 1-2-2
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

3. Job Fair argeted Standards:
1.1, 1.2, 1.3, 3.1

Objectives

Upon hearing the Japanese terms for an occupation, students will be able to pick out equipment or
clothing associated with it and show either through gestures or picture or by explaining in English
that they know what the occupation involves.

Skills
listening/content

Vocabulary/Structures

sensee (teacher) — no senshu (__ player) pairotto (pilot)
shoobooshi (fire fighter) keesatsukan (police officer) bengoshi (laywer)
isha (medical doctor) kagakusha (scientist) kashu (singer)

konpyuutaa puroguramad (computer programmer) haiyuu (actor, actress)
daitooryoo (president) and other occupations that the students are familar with or want to become

— ni naritai hito (a person who wants to become __)
kite kudasai (please come here)

Materials

Picture/photo/English cards of occupations (one each for presentation to the whole class: recycle
some pictures from Stage I, Unit 9)

Worksheet 1-2-1, completed in 2. Choosing a Pen Pal for presentation to the whole class
Different kinds of bags such as briefcases, suitcases and backpacks to be used in the “Owner
Search” game (Procedure #2) (put items related to a certain occupation or pictures of them in
each)

Small cards with occupation names in English (a few for each occupation)

Poster boards for presenting the results of research in Procedure #4 (write a name of occupation in
kana in the center)

Procedures

1. Presentation
Show Worksheet 1-2-1 used in 2, Choosing a Pen Pal to the whole class and review the
occupation vocabulary for each child’s future plans. You may say, __san wd, ni naritai
soo desu (— san wants to become ), and show the appropriate cards. Make sure that
students understand during this review stage that they are to learn occupation vocabulary
and that you are talking about their future plans. Then, present cards for various
occupations and ask the class, —ni naritai hito, imasu ka? (Is there anyone who wants to
become __7). You may ask a question without showing a card when the given occupation
name has already been introduced to students before; for example, sensee (teacher) and
shoobooshi (firefighter) in Stage I, Unit 9, when its meaning can be guessed from English
and familiar vocabulary, such as konpuutaa puroguramad (computer programmer), or
when it appears on Worksheet 1-2-1. After repeating the target word, show the
corresponding card for confirmation. Keep in mind that the objective of this activity is to
introduce occupation vocabulary. Do not force the students to name the occupation by
showing a picture card and asking Nan desu ka? (What is this?).

2. Playing with words
Select several occupations presented in Procedure #1 and for each one, fill a bag with items
associated with that occupation (you may use real items or pictures). Use different types of
bags that can also be related to different occupations, perhaps a briefcase for a lawyer.
Before beginning the activity, place the cards for occupation vocabulary used here on the
blackboard or wall, saying their names in Japanese, and have students repeat after you.
After this brief vocabulary review, show one of the bags, saying, Wasuremono ga arimashita

——— — _(continued on p. 21)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 1 Self: Self-Introduction

Then, ask, Dare no kaban deshoo

(continued from p. 19)

ne (Whose bag is this?) and take out its contents. You

may post a sign that reads “Lost & Found” to make it clear that somebody has left the bag

and that you are trying to figure 0

ut the owner’s occupations. As you remove the contents,

ask students, — (occupation name) no kaban deshoo ka? (Is thisa __’s bag?). Pointing to
each card and have students choose the most likely owner for the bag. Repeat the procedure
several times with different bags and gradually encourage the students to name the
occupation before you move on to yes/no questions.

3, Input
Pick several occupation names pre

sented so far and write their English equivalents on small

cards. Make a few cards for each occupation s0 that the total number of the cards is equal to
the number of students in the class. You may pick occupations that several students have
mentioned in their future plans in Procedure #1. If necessary, use the cards to review the

vocabulary before starting the mai

n activity. Explain to the students that they are going to

portray various occupations in an audition for a play. Divide the classroom into the two
sections, one for “the stage” and the other for “the prep room” and have students enter
the prep room first. Then, distribute one small English card to each student. Tell them not

to show their cards to anyone else.

Then they should move to the stage section when you

call out the occupation name written on their cards: — (occupation name) no hito, kite

kudasai (those who have _ cards,

please come forward), and act out that occupation. If

possible, prepare uniforms and typical equipment for each occupation so that students can
use them in their performance. Ask the other students remaining in the prep room to decide
who does the best job of portraying each occupation.

4. Discussion (Optional)

Divide students into small groups and assign each group one occupation. Choose
occupations familiar to the student, such as haisha (dentist), juui (veterinarian), shoonikai

(pediatrician), and gankai (ophtha

Imologist).for the research. If the students haven’t

learned the occupation names chosen for this research, you may teach them at this point.
Have students research the numbers of male and female doctors assigned to each group
witha local Yellow Page directory. Create a category Wakaranai (I don’t know) and
instruct students to categorize names from which they cannot identify the gender into
Wakaranai. When students determine the number of each category, have them calculate the

ratio of men to women. If the stud

ents haven’t studied how to calculate ratio, teach them the

formula to get ratio. Have them draw a pie graph of the result and present the result to the

whole class following the format b

elow.

e.g. Haisha ni tsuite shirabemashita. (We researched dentists.)
Otoko no hito ga —paasento, onna no hito ga —paasento, wakaranai namae ga

—paasento arimasu.

(Local dentists are % male, __% female, and _ % can’t tell)
Haisha-san wa otoko (or onna) no hito no hoo ga ooi desu.

(There are

more male (or female) dentists.)

Finally, have the whole class discuss what occupations have more male or female members,
ete. This discussion may be conducted in English.

Suggestions

You may refer to students’ family membe
vocabulary. If you use students’ family m
against school policy.

Students can research occupations such as

rs and/or famous people when introducing occupation
embers as examples, however, make sure that it is not

lawyer, accountant, etc...
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

4, When I Grow Up

Objectives

1. Students will be able to respond to the question ofona ni nattara nani ni naritai (desu ka)? (What
do you want to be when you grow up?) with either an occupation name or the expression
wakaranai/wakarimasen (I don’t know).

Skills

listening/speaking

Yocabulary/Structures

* sensee (teacher) * konpyuutaa puroguramaa (computer programmer)

* pairotto (pilot) #*_ no senshu (__ player)

# shoobooshi (fire fighter) * keesatsukan (police officer)

*bengoshi (laywer) #kashu (singer)

* jsha (medical doctor) * kagakusha (scientist)

* haiyuu (actor, actress) * daitooryoo (president) and other occupations that students are

familiar with or want to become

otona ni nattara — ni naritai/naritai desu (1 would like to become__ when growing up)
otona ni nattara nani ni naritai?/naritai desu ka? (What do you want to be when you grow up?)
s wakaranai/wakarimasen (I don’t know)

Materials

Pictures of children daydreaming about their future occupations (be sure to include the
occupations presented in 2. Choosing a Pen Pal, see Sample 1-4)

Picture or English word cards for various occupations (large enough to be seen by the whole class)
Worksheet 1-4

Procedure

1. Presentation
Show the pictures of children daydreaming about their future occupations (Sample 1-4)
one at a time. Present them with the explanation —san wa ofona ni nattara —ni naritai soo
desu __san says that s/he wants to be a _ when s/he grows up). You may begin with the
potential pen pals introduced in 2. Choosing a Pen Pal. Refer the students to Worksheet
1-2-1 to make sure that the students know you are talking about future plans. Include a
couple of cards in which the child is pictured with a thought balloon containing a question
mark. Use this to introduce wakaran/wakarimasen (I don’t know). When you come to the
Jast two cards, stop after ... ofona ni nattara and see if the students can complete the
sentence with the Japanese name of the occupation.

2. Output
Post the occupation cards. Review the vocabulary on the word level as necessary and then
present the following dialogue in which you interview a number of students in the class.

Example:
T —_san, ofona ni nattara, nan ni naritai desu ka?
(__, what do you want to be when you grow up?)
S: Bengoshi.

(A lawyer.)
(continued on p. 25)
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(continued from p. 25)

Suggestions

If there is time, you may ask questions of all the students in the class in Procedure #2. Note, however,
that you will then have to postpone the interview between students until the next session. Take care
that the students really conduct interviews and don’t just recall their classmates’ answers.

In Procedure #5, you may want to make use of Internet postings.
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Unit 1 Self: Self-Introduction

(continued from p. 24)

T: Aa, soo desu ka. —san wa otona ni nattara bengoshi ni naritai soo desu.
(Oh, really? __ says that s/he wants to be a lawyer when s/he grows up)

You may want to use a toy microphone to create the atmosphere of a real interview. It’s all
right if the students’ answers are at the word-level. If there are students who are unable to
answer, whisper Otona ni nattara nan ni naritai? (What do you want to be when you grow
up?) to them individually and make the meaning clear to them by showing them the picture
cards of children from Procedure #1 (Sample 1-4). If a student seems unable to decide, ask
Wakaranai? (You don’t know?) When a student gives the name of an occupation, turn to
the class and say —san wa ofona ni nattara —ni naritai soo desu (When __ grows up, sthe
wants to be a __). Show the corresponding card for reinforcement.

3. Output

Use the picture cards from Procedure #1 (Sample 1-4) or dolls to present the following
dialogue in which two children ask each other about their future plans.

Cl: C2-san wa otona ni nattara nan ni naritai?

(C2, what do you want to be when you grow up?)
C2: Pairotto. Cl-kun wa?

(A pilot. What about you, C17?)
Cl: Uun. Mada wakaranai.

(Uh, I don’t know yet)

After that, hand out Worksheet 1-4 and have the students ask one another Otona ni nattara
nan ni naritai? (What do you want to be when you grow up?). They may fill in the chart
with the names of occupations in English. Depending on how much time is available, you
may either have the students ask all their classmates or set a time limit of perhaps three
minutes and have the students compete to see who can interview the most people.

4, Output/Discussion

Once again ask each student Otona ni nattara nan ni naritai desu ka? (What do you want to
be when you grow up?). Create the atmosphere of a formal presentation by means such as
using a microphone. Urge the students to use the desu form as well. Post the occupation
cards ahead of time, and as the students respond to your questions write Japanese-style tally
marks (1F) under the occupations they name. Finally, after going over the numbers in
Japanese, make comments such as Kono kurasu de wa isha ni naritai hito wa bengoshi ni
naritai hito yori ooi desu ne (In this class, there are more people who want to become
doctors than want to become lawyers, aren’t there?).

5. Output/Discussion (Optional)

Summarize the results obtained in Procedure #4 and send them to a class of the same grade
level at an elementary school in Japan. Alternatively, you may send the results to another
Japanese program in the United States. In that case, try to select a school from a different
region or one with a different social structure (for example, a school on the East Coast and a
school on the West Coast or a school in a large city and a school in a rural town in the
Southwest). If possible, have the other school send you the results of surveys carried out
there. Have your students compare the results from their own class with the ones from the
other class. If there are differences, ask the students why this might be the case.

(for Suggestions, see p. 24)
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Sample 1-4

Pictures of Children Dreaming About Their Futures
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Worksheet 1-4
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Fill in the names based on the Class Name List.

Students will fill in this column in English.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

5. What’s Your Hobby? argeted Standards :
1.1, 1.2, 1.3, 2.1, 3.2

Objectives

1. Students will be able to read aloud the vocabulary for hobbies and leisure activities written in
kana and match it with the corresponding picture cards.

2 Students will be able to ask their classmates about their hobbies and answer questions about their
own hobbies.

Skills

listening/speaking/reading

Vocabulary/Structures

shumi (hobby) * hon (book) * piano (piano)

* supootsu (sports) *manga (comic) * baiorin (violin)

*basuketto booru (basketball)  *terebi (TV) * gitaa (guitar)

* yakyuu (baseball) * famikon (family computer)  and other musical instruments

% rooraa bureedo (roller blade)
*sakkaa (soccer)

*suiee (swimming)

*tsuri (fishing)

*sukeeto (skate) and other sports

#Shumi wa nani? (What’s your hobby?)

Materials

Worksheet 1-2-1 for demonstration purposes

Picture cards of children engaged in various hobbies and leisure activities (Poster board size:
Sample 1-5)

Worksheet 1-5 (for presentation to the whole class and for individual use)

Procedure

1. Presentation/Playing with Words/Let’s Read
Review the “hobbies” column of Worksheet 1-2-1 from 2. Choosing a Pen Pal and make
sure that the students understand the meaning of shumi (hobby). Next, show them poster
board-sized pictures of children engaged in various pastimes (Sample 1-5) and introduce
the specific vocabulary by pointing to the pictures one at a time and saying —san no shumi
wa —desu (__’s hobby is __). Once you have introduced all the vocabulary, show
Worksheet 1-5 to the whole class and have the students read the kana version of each
vocabulary item aloud. After they have read each item aloud, ask them to find the picture of
the child engaged in that activity on the poster boards. After they have read all the words,
hand out Worksheet 1-5 and have them match the words with the corresponding pictures.

2. Output
After reviewing the vocabulary for hobbies and leisure activitics as necessary, ask each
student Shumi wa nan desu ka (What is your hobby?). If students answer in English or
simply point to a picture, supply the Japanese word and have them repeat it. After that,
present examples of children asking each other about their hobbies and have the students
ask one another Shumi wa nani? (What’s your hobby?). The answers may be at the one-
word level. Have the students with the same hobby form groups. Finally, each group will tell
the rest of the class Bokutachi/Watashitachi no shumi wa —desu (Our hobby is —) in

formal style.
= (continued on p. 31)
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(continued from p. 29)

3. Discussion
Have the “hobby groups” formed in Procedures #2 find out if their hobbies have any
connection to Japan. For example, the video game group can check to see if any traces of
the Japanese language can be found in their made-in-Japan game software. Groups whose
hobby is a sport such as baseball or basketball can look for the names of American teams or
players written in katakana in Japanese sports magazines. If you are able to access the
Internet in Japanese, have the students look for relevant Japanese web sites, using their
particular hobby as a key word in a Japanese search engine. Summarize the results of these
investigations on a poster and display them for the other students, teachers and staff of your

school. Help the students to highlight the Japanese key word (names of characters in games
or athletes) in kana or kanji.

Suggestions

The vocabulary for hobbies and leisure activities is introduced in Stage II, Unit 5, but be sure to
have the class review and practice it sufficiently so that the interview activities can proceed smoothly.
You may conduct a mechanical drill with picture cards, but you might also like to preparc some
pictures of items or materials associated with those hobbies and pasttime (or else actual items) and
set up the review in the form of “Playing with Words,” so that you ask the students to match the
Japanese words with the associated items.

The poster created in Procedure #3 can be titled “Japan in Our Lives” and used in promotional
material for your whole school, not just the Japanese program.

Sample 1-5

Hobbies and Leisure Activities Presentation

e

©1999 U S WEST Center for Japanese Language Bducation 31



Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

—

A
M

23 a

Worksheet 1-5

Yoy A —

32 ©1999 U S WEST Center for Japanese Language FEducation



Jan Ken Pon Stage Il (Grades 4-5)
Unit 1 Self: Self-Introduction

6. TERIKLEVWIE YT BHAY YR

1,1, Zd; 4.2, 5.2

¥EEE
1.&@i@5uﬁ#Lknﬁyixx~bu§n,it%nnﬁLrﬁgﬁamﬁi&ﬁvtiﬁv&wf%i
LZYNTE5,

2. [/ Bl th\ﬁ?‘c?ﬁ,b‘lﬂ%%ﬁ:tfu%:tﬁ‘%’-&%ﬁi’fé. BSHARET LSS TENTE S,

HhE
M /ET

i X

CAYDE LIV LEW(TTM)?

ko h— S RAT(RNATy by RAT Y FR=)S Ty pfi— S a—F =T L= F P Ew 3/
FTWAIWST 7 1av /o0 / ke 2R/ RYH/TLVE/ETH ete. ARV, Mk, REBEHICH
TARYEE

~R LW~ L BN~ BT

(b bily

#H

FEYyAbb—varBOARS L IKEE

Hhlbvy—

ek /ARBAGOR /R REH—F (7 7ARKBICRELND YA )
oy ) A RIEEG Y 7NV 1-6)

-2 y—F1-6-1&2

FMH

1, X472 b
MBS LORMEESET, ROLD RoAOFROSELHMIE S,

17 T: [# Ly ¥ —ECARAEELTISBRRABETY, 2 I@FRTT,
ci: SEOIEA, AFALENT
C2: ymhn Yyd— Yor—=0LEWV,

C1: H, b
c2: Lo, —HICLLI.
T: [# l/‘/&'-—,l:’éﬁ*m:ﬁ‘\Lf:*@BEﬁlL‘i’%G):I:REE&%L'C]iﬁEE?TD XX 2@ (

AR ARBISEEY v -2 T DA TY.
[ZADFR—HICY v h—% LTWBAERE 3]

(4w h—] DL E VBN LR HE S RBFEHOTRIINZT, FIEME BT, ORI ) Bk
nEERly, 15, Mkl o4 Y Ea—0EREEENLT, 75 ADEESERICT A E
ThHk, TRAEAEBANTE LIS %}2%16&%/’—%;‘%/%%#3—-F%%iﬁ/%’ii:ﬂ;o’ﬂwn —3f i}
%ﬁtéﬁmﬂﬂﬁ%beﬁé.ﬁbyﬁﬂif%mﬁmi@EE%Lﬁﬁe\f%ﬁ@i@ﬂ\ﬁ#
Ltmﬁ?#?Jtyﬁzawuahée%%uﬁtf%ﬂ@ﬁﬂ%ﬂbyy~ifﬁtt.F%&@
iﬁBJ@ﬁ%#%@K&%iﬁKT%,EEL.::TH&&.E&#BEEFLEDZKJ#E$
%T&T:H(T%ihofﬁﬁLkme#?J®§HEﬂ§#ﬁU£Ltﬁ\VNWLENAJK
uﬁ%fﬁHLE¢°:@ﬁﬁ%ﬁ/%ﬁ%orﬁéﬁ%®77f4E%4~®ﬁ/3§/%%b~F
RELONDL, ZOT VT4 ET 4~ LEVWERICT & HYSHERE LV, AROERYFE BT
5, [~XAlR~LEWD, b, ~{ABH? B, ~XAb 1] LarAyLENL, [~8] OB
fiio>TWwW{,

(36— ()

e ————— e

34 ©1999 U S WEST Center for Japanese Languag



Jan Ken Pon Stage III (Grades 4-5)
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6. What I Want To Do on Saturday argeted Standards :
1.1,2.1,4.2,5.2

Objectives

1. Students will be able to respond either by giving familiar Japanese words or by pointing to the
appropriate English card when they are asked in Japanese what they want to do next Saturday.

2. Students will be able to recognize the expression watashi/boku mo (me too) as an indication of
agreement.

Skills
listening/speaking

Vocabulary/Structures

kondo no doyoobi nani ga shitai (desu ka) (What do you want to do next Saturday?)
— ga shitai (want to do __)

— ga yomitai (want to read __)

—ga mitai (want to watch __)

— mo (__ too)

* sakkaa (soccer) * basuke (basuketto, basuketto booru) (basketball)
*huttobooru (football) * rooraabureedo (roller blading)

*yakyuu (baseball) * suiee (swimming)

*famikon (family computer) * tsuri (fishing)

*hon (book) *manga (comic book)

*terebi (TV) kyanpu (camping) and other sports, hobbies and leisure
*hideo (video) activities presented so far

Materials

Puppets or picture cards for demonstration

A calendar

Picture/photo/English cards for hobby/leisure activity vocabulary (for presentation to the whole
class)

Conversation scripts (several types: see Sample 1-6)
Worksheet 1-6-1&2

Procedure

1. Presentation/Input
Use either puppets or kami shibai pictures to present the following conversation between

two children.

Example:
T [Points to Thursday on the calendar]
Kyoo wa Mokuyoobi desu. Kokowa gakkoo desu.
(Today is Thursday. We are at school.)
Cl: Kondo no Doyoobi, nani ga shitai?
(What do you want to do this Saturday?)
25 Uun. Sakkaa. Sakkaa ga shitai.
(Uh, soccer. I want to play soccer.)
Cl: A, watashi mo. (Oh, me, too.)
€2: Ja, issho ni shiyoo. (Then let’s play together.)
T: [Points to Saturday of the same week] Do-yoobi desu. — Kooen desu.
(It's Saturday. We’re at __ [the name of a park where Jocal children
actually play soccer] Park. [Show the two children playing soccer together]
(continued on p. 37)
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(continued from p. 37)
Suggestions

The —tai (want to) form was introduced in Stage I1, Unit 6 with the use of nomitai (want to drink)
and tabetai (want to eat). Here the emphasis is on shitai (want to do), but you should introduce
mitai (want to watch) and yomitai (want to read) in connection with such words as ferebi (television)
and manga (comic book). However, do not expect the students to use the —fai form correctly when
giving their own answers.

In Procedure #4, you can present children’s versions of such traditional games as go and shoogi,
and use of videos and CD-ROMs that explain these games can serve as an opportunity to present a
bit of traditional cultures. Some teaching materials for kanji and kana are available in game form,
but because these are designed mostly for the early grades, they may be too childish for your
students.
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(continued from p. 35)

Repeat the dialogue several times, substituting other hobbies and leisure activities for
“soccer.” Make use of the information obtained in 5. What’s Your Hobby? to emphasize
activities that the students actually participate in. Post the corresponding card for each
activity you mention. Once you have finished presenting the dialogue with all the
vocabulary, point to Saturday on the calendar and ask the class Kondo no Doyoobi, nani ga
shitai desu ka? (What do you want to do this Saturday?). Reinforce the meaning of kondo
no Doyoobi (this Saturday) by pointing to the current day of the week, if necessary.
However, at this point it is all right if the students do not state what they want to do in
Japanese. After repeating the question, Nani ga shitai desu ka? (What do you want to do?)
several times, restate the question in the form —ga shitai hito (people who wantto _).
Point to the posted card for each activity and ask the students who want to do that activity to
raise their hands. If several students raise their hands for the same activity, be sure to use mo
(also), as in —san wa —shitai no. A, —kun mo? A, —san mo? (__[name 1] wants to __. Oh,
__[name 2], too? Oh, __[name 3], too?).

2. Input
Build upon the example in Procedure #1 to present dialogues in which the two children
want to do different things (Sample 1-6: Adjust the vocabulary for hobbies and leisure
activities to match things that your students actually do). Make up Worksheet 1-6-1 to
match the dialogues and distribute it to the students. After reviewing the vocabulary for the
activities portrayed on the worksheet, if necessary, have the students listen to the dialogues
you have prepared one at a time. Ask them to indicate on the worksheet whether the two
children want to do the same thing or different things. When going over the answers, you
may want to pick up on the situation presented in each dialogue to ask several students,
—kun wa nani ga shitai? (What do you want to do?).

3. Output
Post the vocabulary cards for this Unit on the blackboard or wall and review the items on the

word level as necessary. Then reintroduce either the dialogue from Procedure #1 or the
ones from Procedure #2 to make sure that the students understand the format of two
children asking about their weekend plans. Pass out Worksheet 1-6-2 and have the students
ask one another about what they want to do on Saturday. Depending on the size of the class,
you may either ask the students to interview all their classmates or divide the class into
groups of four or five and have all the group members interview one another. Have them
fill in the results in English.

4. Let’s Read/Discussion
Here you will have the students actually play games. Select Japanese children’s games that
match the students’ interests, whether they’re computer games or simulations or traditional
pasttimes such as sugoroku. You may also use the Japanese versions of American games
such as Life or Monopoly. Whichever you choose, be sure that the students must use
Japanese instructions. Divide the students into groups and give each group instructions
written in Japanese to refer to. If you use computer games or simulations, include
instructions that will allow the students to read the instructions that appear on the screen.
Figure out beforehand what vocabulary the students will need and prepare vocabulary lists
for them. Also teach them how to ask you —wa Eigo de nan te iimasu ka? (Whatis __ in
English?). After the students have had a chance to play, have them talk in English about the
games and compare them with American games.

(for Suggestions, see p. 36)
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Sample 1-6

Conversation Scripts for Worksheet 1-6-1

D AEOLXER, FANLENT?

NRATNLIEW,

(B!

SEOLER, AFLENT
202 Ly,

blLizwr HiERsEN.

SEOLER, FINFLEN?
EFFNREV,

KRR E I LEW,

SEOEER, FAFLENT
g—9—7b—FFLEWV,

bi-Lb |

AEOLMA, ANLEVT?
NAFLINLEY,

RS- S AN

L.
Cl: Kondo no Doyoobi nani ga shitai?
(What do you want to do next Saturday?)
C2: Basuke ga shitai.
(I want to play basketball.)
Cl: Boku mo!

(Me too!)

11.
C1: Kondo no Doyoobi nani ga shitai?

C2: Tsuri ga shitai.
(I want to go fishing.)

C1: Watashi wa manga ga yomitai.
(I want to read comic books.)

L.
C1: Kondo no Doyoobi nani ga shitai?

C2: Bideo ga mitai.
(I want to watch videos.)
C1: Boku wa yakyuu ga shitai.
(I want to play baseball.)

IV.
C1: Kondo no Doyoobi nani ga shitai?

C2: Rooraa bureedo ga shitai.
(I want to go roller blading.)
C1: Watashi mo!

(Me too!)

¥,
C1: Kondo no Do-yoobi nani ga shitai?

C2: Benkyoo ga shital.
(I want to study.)

C1: Boku wa asobitai!
(I want to play!)

— e —
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Choose the appropriate picture based on what you hear in the conversation.

Worksheet 1-6-1
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Worksheet 1-6-2
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Students may sign their own names when interviewed.
If time is limited, however, you may fill in this part in advance.
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7. Popularity Poll argeted Standards :
1.1, 1.2, 1.3, 4.2

Objectives

1. Students will be able to use the —tai form to convey their own wishes.

2. Students will be able to express agreement with the phrase Watashi/boku mo (me, too).

3. Students will be able to present the results of an opinion survey formally and in a uniform
format.

Skills
listening/speaking

Vocabulary/Structures

Doko ni(e) ikitai(desu ka) (Where do you want to go?) natsuyasumi (summer vacation)
* nani ga shitai(desu ka)? (What do you want to do?) umi (sea)

*nan ni naritai(desu ka)? (What do you want to be?) yama (mountain) and other
*__ga shitai (I wantto __) vocabulary for geographical

* —ni naritai (I want to be __) features

*__ o shirabemashita (I investigated __)
% Kekka wa —deshita (The results were __)

*Previously learned vocabulary for occupations, hobbies, and leisure activities

Materials

A calendar (one that includes the next year)
A map (make sure you can show both where you are now and where you went or want to go)
Photos, guidebooks, entrance tickets and other momentos of places the you visited last summer

Procedure

1. Presentation/Input
Show the students maps, pamphlets, or photographs of places you visited the previous
summer and say —ni(e) ikimashita (1 went to _).You should include one general term
such as kyanpu (camp) or umi (the sea) and one specific term such as Dizuniirando
(Disneyland) or Nihon (Japan). Make it clear that you are talking about the past by showing
both the current date and the date you went on the calendar. Next, flip the calendar over to
the next year and talk about where you want to go then by saying —ni(e) ikitai desu (I want
to go to _). Select a place you didn’t go to the past summer and say Kotoshi wa ikimasen
deshita. Rainen wa ikitai desu (I didn’t go this year. I want to go next year). Then indicate
“next summer” on the calendar and ask the whole class, Mina-san wa rainen no
natsuyasumi, doko ni(e) ikitai desu ka? (Where do all of you want to go for next year’s
summer vacation?). After that ask each student Doko ni(e) ikitai? (Where do you want to
go?). Elicit word-level or English-language responses (proper names are fine) from the
students. Itemize these responses on he blackboard or overhead projector in English (or in
Japanese, if there is a Japanese translation or the students have a firm command of
katakana). If other students call out (Me, too!) upon hearing a classmate’s answer, whisper
Watashi/boku mo (me, too) and have them repeat it. After several students have responded,
restate each one in the form —san wa —ni(e) ikitai soo desu (__ says s/he wants to go to

—).

(continued on p. 45)
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(continued from p. 43)

2. Output
Divide the students into groups of two or three and tell them that they will be conducting a
poll of their classmates. Explain the procedures for doing this using “places people want to
go for their summer vacation” as an example. Conduct this explanation in Japanese as
much as possible, using the chart on which you recorded your questions and results in
Procedure #1. First have each group choose a topic, such as occupations, games, comic
books or movies. Once they have chosen a topic, ask them to think about what questions
they might ask and then check back with you to see if they are appropriate and phrased
correctly. Then ask the group members to go around and poll all their classmates. Have
them write the results in English.

3. Output
Have the students summarize the results of the poll in Procedure #2 with a graph and make
a poster. Ask them to think about what kind of graph would be most appropriate for
representing their results, and at the same time, have them practice the format for reporting
their results in Japanese. Model the format using the results you obtained in Procedure #1.

Example: Natsuyasumi ni ikitai basho o shirabemashita. Kekka wa
Dizuniirando, go-nin; Nihon, san-nin ... deshita. Ichiban ninki ga
atfa no wa Dizuniirando deshita. (1 polled people about the places
they want to go for summer vacation. The results were as follows:
Disneyland, five people; Japan, three people ... The most popular

was Disneyland.)

After having the students practice the model, have them practice the format for presenting
their own results, When the groups have had sufficient practice, have each group get up in
front of the class, show its poster, and present its results.

4. Let’s Read/Discussion (Optional)
Collect materials about the hobbies of Japanese children or their favorite computer games
from children’s magazines or newspapers published in Japan. If there are articles related to
the items the groups surveyed in Procedure #3, have the relevant groups read them and
compare the content with the results of their own surveys. You may ask them to share these
comparisons with the rest of the class to provide the basis for further comparisons of Japan
and the United States. If you can’t find very many materials, have everyone study the same
ones, first in small groups and then as a class.

Suggestions

Depending on when you teach this unit, there’s no reason why you can’t substitute winter vacation
or spring break for summer vacation.
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8. My Book: Self-Introduction argeted Standards :
1.2, 1.3, 2.2, 5.1

Objectives

1. Students will be able to recognize other students’ grade levels, birthdays, ages, hobbies and future
plans when they read their self-introductions in Japanese.

2 Students will be able to introduce themselves in Japanese to Japanese people outside the school or
in Japan, stating their grade level, birthday, ages, hobbies and future plans.

3. Students will be able to follow a model to write a paragraph stating their grade level, birthday,
ages, hobbies and future plans.

4. Students will be able to write the kanji for —nen see (__ grade), gatsu (month), and nichi (day)
within a self-introduction context.

Skills

speaking/reading/writing

Vocabulary/Structures

* hajimemashite (How do you do?)

# doozo yoroshiku (Nice to meet you)

# watashi/boku no namae wa —desu (My name is _)

* _tanjoobi wa — desu (My birthday is __)

% __shoo-gakkoo no — nen see desu (I am in grade __ at __ Elementary School)
*ima —sai desu (Now I am __ years old)

# shumi wa —desu (My hobby is __)

$otona ni nattara —ni naritai desu (When growing up, I want to become __)

vocabulary for hobbies, leisure activities, and occupations introduced so far
*the hobbies, leisure activities, and occupations needed for each student’s self introduction

Materials

Self-introduction paragraphs used in 2. Choosing a Pen Pal (see Sample 1-2)

Worksheet 1-8-1
Worksheet 1-8-2 (one for presentation to the whole class and others for individual use)

Procedure

1. Let’s Read
Select one of the self-introductions from 2. Choosing a Pen Pal and rewrite it in the form
of a composition on genkooyooshi (kanji-ruled paper) (Sample 1-2). Hand it out to the
students in worksheet form and ask the students to look for familiar kana, kanji, and works.
Next, put the same composition on the overhead projector and read it aloud, pointing to
each character. Have the students fill in the information from the composition on
Worksheet 1-8-1 as they listen to you read it several times. Finally, go over the answers,
highlighting key words such as namae (name) and shoogakkoo (elementary school).

2. Discussion
Ask the students to look at the composition written on genkooyooshi and tell you what they
have noticed about how this kind of paper is used (this part may be in English). After the
students have mentioned what they noticed, summarize the main points in a simple manner.

Try to use Japanese as much as possible, pointing to such specific features as punctuation
marks.

(continued on p. 49)
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(continued from p. 47)

Present such rules as 1) one character per box (including the small tsu and the y-guides);
2) punctuation marks take up one box; 3) the only exception is when a punctuation mark
comes at the end of a line, in which case the final character and the punctuation mark go
into the same box; and 4) when you start a new paragraph, leave the top box of the line
blank.

3. Let’s Write
Show Worksheet 1-8-2 to the whole class and demonstrate how to create a typical student’s
self-introduction. As you did at the end of Procedure #1, highlight the key words and be
sure the students know what information belongs in the blanks. Then distribute Worksheet
1-8-2 and have them fill in the “name” space. Then write in the students’ school and grade
level and have them copy these. You may write out a model, but you may also ask for
volunteer students to write it out. After that, have them fill in the blanks for their birthdays,
ages, hobbies and future plans on their own. Collect the completed worksheets and correct
them. Then have the students make clean copies in vertical writing on genkooyooshi,
copying from the corrected worksheets.

4. Output
Tell the students that they are going to send a self-introduction video to the pen pal they
selected in 2. Choosing a Pen Pal and that they need to practice their own self-
introductions. You may want them to read aloud and memorize Worksheet 1-8-2 as
completed in Procedure #2. Begin videotaping, starting with the students who are ready first.
Show them cue cards with things like namae (name) and gakunen (year in school) written
on them to remind them what to say next. Show them how to bow when saying
hajimemashite (How do you do) and doozo yoroshiku (Nice to meet you). Let them see the
taped sequence immediately, and if there is any part they want to do over, give them two
chances, so that you end up with self-introduction tapes that they could send to someone.
Finally, send the completed tape to a potential pen pal.

Suggestions

Place a gojuuon chart and kanji cards on the blackboard or wall so that each student can refer to
them when completing Worksheet 1-8-2.

If you can obtain Japanese letter pads and envelopes, have students write their self-introduction as a
letter to their pen pals and mail it with videotapes to their pen pals. If you haven’t found any pen
pals for your class, use your students’ letters to __ pen pals. If your school has an Internet
homepage, put your students’ letters with their pictures there. However, check beforehand about the
school regulations on releasing student information.




Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

Worksheet 1-8-1

Our Prospective Pen-pal’s name is:

She goes to (school name):

She is in (grade):

Her birthday is:

Her hobby is:

When she grows up, she wants to become:
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Jan Ken Pon Stage III (Grades 4-5)

Worksheet 1-8-2
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Jan Ken Pon Stage III (Grades 4-5)
Unit 1 Self: Self-Introduction

Unit 1 Vocabulary List / &89 2 b

romanization act. # romanization act. #
<nw> <#>
WL v isha 3,4 HAED sensee 3,4
WE~XWTT  ima --sai desu 8 <>
<H> Ewey i rd  daitooryoo 3,4
Briic otona ni nattara --ni 2,4, 8 FALEIUT tanjoo-bi 2

Rolb~IC
wipw(TtT)

EAL 3TN tanjoo-bi wa itsu (desu 1
wo (T ka)?

naritai (desu)

BRIz otona ni nattara nani 4 EAU LU tanjoo-bi wa -- desu 8
515 icic  ni naritai (desu ka)? ~T¥F
2y =W (TT ) <o>

<> 1) tsuri 5,6

MAWTLEXWN  kaite kudasai 1 <T>

P L kagaku-sha 3,4 FlLE terebi 5,6

M RA gakunen 1 TAbEATS denwa bangoo 1

~n v -- ga shitai 6,7 TADIEATS denwa bangoo wa? 1

rLw kashu 3,4 e

h¥Hht katakana 1 L >

~Ho~ith - gatsu -- nichi 2 ¥y zkslL{ doozo yoroshiku 2,8

~P Iz -- ga mitai 6 Al A doko ni/e ikitai (desu 7

~MEmw -~ ga yomitai 6 WELEL ka)?

AL kanji 1 (CF,)?

<& > <EB>

¥y— gitaa 5 Lot h natsu yasumi :

xT{ 3w kite kudasai 3 miza L=\ nani ga shitai(desu 7

Fyv 7 kyanpu 6 (c¥,) ka)

<> miziz Y 7=\ nani ni naritai(desu 7

WX ohA keesatsu-kan 3,4 (¢c+») ka)

oM~ kekka wa~deshita 7 LA & nahuda 1

TL- LER namae 1

LT <ie>

ZUtwiBn  gojyuu-on 1 a5 -- ni/e ikitai 7

ZA¥YOYY> kondo no do-yoobi 6 Wi un

UL nani ga shitai (desu ~ZB Y W - ni naritai 7

(C¥m)? ka)? ~ITIR W -- ni naritai hito 3

av ¥ a—4¥— konpyuutaa 5 (34

ay¥a—¥— konpyuutaa 3,4 <h>

Juaysv—  puroguramad ~R AN -- nen see 1,2

L X5 <o>

By H— sakkaa 5,6 ~DHEAL® -- no senshu 3,4

L L> <>

L v shumi 2,5 A I D g baiorin 5

Lpld~TT shumi wa -- desu 8 v haiyuu 3,4

Lwdldzic?  shumi wanani? 5 nA oy b pairotto 3,4

LrdNo2d shoo-gakkoo 1 WAy b basuketto booru 5,6

~Lxd oz - shoo-gakkoo no -- 8 f—

3 p~H kit nen see desu ttwE LT hajimemashite

Tt <v>

LroixdL shooboo-shi 3,4 v/ piano 5

<I> 2 b & bideo 6

FTVin suiee 5,6 O A hiragana 1

A=k sukeeto 5 <35>

A= supootsu 3 Zriav famikon 6
huttobooru 6
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USWest Project Stage I (K-1)
Unit 1 Self: Name, Age and Birthday

LA
~ATL

~ 38
<>

1¥{ %

134
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v
<H>

~%

<P >
PEpI
<B>
g—7—7b—
F

<b>
brbEn
bhirt) FHA
bELAE(D
nEAIR~TY
bi=Lb
<k >

~%
LbRELE

romanization

bengo-shi
pen paru

boku mo
hon

manga

— Mo

yakyuu

rooraa bureedo
wakaranai
wakarimasen
watashifboku no
namae wa — desu

watashimo

—wo shirabe mashita

act, #
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2
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

1. New Year’s Party at the Watanabes [Targeted Standards :
1.1,2.1,4.1,42,5.1

Objectives

1. Students will be able to understand descriptions of other people’s families in Japanese.

2. Students will be able to read aloud and understand the meanings of family terms written in
Japanese.

Skills

listening/reading

Yocabulary/Structures

o-toosan (father) o-kaasan (mother) obasan (aunt)

ojisan (uncle) o-jiisan (grandfather) o-baasan (grandmother)
o-neesan (elder sister) o-niisan (elder brother) imooto (younger sister)
otooto (younger brother) itoko (cousin) fianse (fiance)
tomodachi (friend) and other relevant family terms

(shinnenkai (New Year’s party)) (kakeezu (family tree))
Materials

A picture of a Shinnenkai (New Year’s party) (for presentation to the whole class: see Sample 2-
1-1)

Orthography cards for family terms (to place on the Shinnenkai picture: see Sample 2-1-2)

A family tree (for presentation to the whole class: see Sample 2-1-3)

Picture cards of Yuuki-kun’s family/relatives (to place on the family tree: see Sample 2-1-4)
Worksheet 2-1 (one for presentation to the whole class and others for individual use)

Procedures

1. Presentation
Review and introduce family terms by having a Japanese boy Yuuki Watanabe introduce his
family and relatives who are gathered at a Shinnenkai (New Year’s party). Show a large
Shinnenkai picture (see Sample 2-1-1) of a living room in a Japanese house with a lot of
people and introduce each person by name and relationship with Yuuki-kun. During the
oral introduction, place an orthography card (see Sample 2-1-2) beside the corresponding
person on the picture.

2. Input
Fill in a blank family tree with family terms (see Sample 2-1-3) for people at the
Shinnenkai written in kana and kanji. Prepare picture cards for those who appear on the
Shinnenkai picture (see Sample 2-1-4) and place them on the corresponding spot on the
family tree, saying, —san wa Yuuki-kun no —desu ne (Mr./Ms. __ isa __ of Yuuki-kun,
right?) Have the students decide where previously introduced family terms, such as okaasan
(mother) and otoosan (father) should be placed. (You can ask students, Doko ni harimasu
ka (Where do we put this?) or request them, Hartekudasai (Please paste this.)) Place pictures
of tonari no o-baasan (the old woman next door) (use a picture of Ishikawa Mitsu: Sample
2-1-4) and Jim o-niisan (Jim the teen age boy/young man) (use a picture of Jim Smith:
Sample 2-1-4) outside the family tree and tell students vocabulary items such as ojisan,
obasan, o-niisan, o-neesan, o-baasan and o-jiisan can be used for people other than
relatives. (continued on p. 58)
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(continued from p. 57)
3. Let’s Read
Show Worksheet 2-1 to the class and have all the students read the family terms aloud. Refer
to Yuuki-kun’s family tree, completed in Procedure #2, and make sure that students
understand the meaning of each term. Then, give the students worksheets and ask them
whether they have these relatives in their family. If so, have them write the names of the
relatives in English.

4, Discussion
Have the students report on when their families and relatives get together. They may give
this information in English, but if they mention seasonal events, such as New Year’s or
Thanksgiving, have them say the names of these holidays in Japanese or with Japanese
pronunciation. Then have the students imagine when families might get together in Japan.
Once they have made some guesses, create a survey form in the following format and send
it to your sister school (in Japan or the United States) or send it out over the Internet.

Example: Itsu, kazoku ya shinseki ga atsumarimasu ka? Watashitachi no kurasu de
no ree wa Sankusugibingu, kekkonshiki, Kurisumasu, Chainiizu Nyuu Iyaa
desu. Anata no kurasu no ree o oshiete kudasai (When do your families and
relatives get together? Examples from our class include Thanksgiving,
weddings, Christmas and Chinese New Year. Please give us some examples
from your class).

Suggestions

If Shinnenkai (New Year’s party) is not seasonally appropriate, you may switch the situation to
other occasions such as itoko no o-neesan no kekkon-shiki no paatii (wedding reception for an
older female cousin).

Although students do not have to learn words such as shinnenkai (New Year's party) and kakeezu
(family tree), you should use them in your explanations as much as possible.

= e
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Jan Ken Pon Stage III (Grades 4-5)
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Sample 2-1-1

A Picture of New Year’s Party at the Watanabes

(For the name of each character, refer to Sample 2-1-4. For their relationship to Yuuki, refer to
Worksheet 2-1.)
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(Grades 4-5)

Interests & Special Skills

Sample 2-1-2

Orthography Cards for Family Terms

(3

W e Z

(

(Prepare more than one card for terms that can be used for non-
related persons such as o-baasan and o-neesan.)
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(Grades 4-5)

Jan Ken Pon Stage III

Unit 2 Family: Hobbies, Interests & Specia

Sample 2-1-3
The Watanabes’ Family Tree
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Jan Ken Pon Stage III (Grades 4-5)

Unit 2 Family: Hobbies, Interests & Special Skills

Sample 2-1-4

Picture Cards of Yuuki’s Family, Relatives, and Friends

b ey

b L3

bl Wil

@K%

£y Q

LY

ﬁﬁﬁ
- = -
i&(oL /] P
<) :
o,
Ehh rLZ Ear bTH YL 2ok
@’ 1585
( ) Ci’\ e ]
~ v
wLadbh »HEbH X3 Xzl

62 ©1999 U S WEST Center for Japanese Language

ucation




Jan Ken Pon Stage III (Grades 4-5)
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Worksheet 2-1
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

2. Various Families argeted Standards :
1.1, 1.2
Objectives

1. Students will be able to ask and answer questions about birthdays.
2. Students will be able to recognize their classmates’ names written in katakana.

Skills
listening/speaking/reading

VYocabulary/Structures

kazoku (family) shinseki (relatives) o-toosan (father)
o-kaasan (mother) obasan (aunt) ojisan (uncle)

o-jiisan (grandfather) o-baasan (grandmother) o-neesan (elder sister)
o-niisan (elder brother) imooto (younger sister) otooto (younger brother)
itoko (cousin) dare ga imasu ka (Who do you have in your family?)

nan-nin kazoku desu ka (How many people are there in your family?)
nan-sai desu ka (How old are they?) —sai (__ years old)
hitori/hutari/—nin (one person/two persons/__ persons)

Materials

The introductory paragraph about Yuuki’s family appearing in 1. New Year’s Party at the
Watanabe’s (see Sample 2-2)

Worksheet 2-2

Japanese story, comic book, animated film

Procedures

1. Presentation/Input
Reintroduce Yuuki’s family appearing in 1. New Year’s Party at the Watanabe’s. In this
unit, define kazoku (family) as those who live together in the same household and explain
how it is different from shinseki (relatives) such as ojisan (uncle), obasan (aunt) and itoko
(cousin) by showing the family trees completed in 1. New Year’s Party at the Watanabe’s.
For example, it would be easy for students to understand the difference if you explain that
the shinseki will leave when the party is over, but the kazoku will stay. As you distribute the
worksheets, tell the students to write their own names in the column marked namae (name).
Read them the introduction passage (see Sample 2-2) and tell them to complete the
Worksheet 2-2-1 individually. Have them write family terms in English and their ages in
Arabic numerals. Then check the answers with the whole class while introducing the
question-and-answer patterns for how many people are in the family and who they are, as
well as how old they are. At the same time, point to the kanji for namae (name), whenever

that word appears in the presentation.
(continued on p. 66)
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(continued from p. 65)
eg. Tt [pointing to the picture of the family on the worksheet]
Kore wa Watanabe Yuuki-kun no kazoku desu.
(This is the family of Yuuki Watanabe.)
Yuuki-kun wa nan-nin kazoku desu ka?
(How many people are there in his family?)
S: Yon-nin!
[Even if the student produces an incorrect form, acknowledge that
it’s factually correct.]
T Soo desu ne. (That’s right.)
[counting people] Ichi, ni, san, shi. Yo-nin kazoku desu.
(One, two, three, four. It’s a four-person family.)

2. Input
Choose some Japanese stories, comic books or animated cards that present family-centered
scenes and show the illustrations to the students. As in Procedure #1, ask the students how
many people there are in the family and who they are.

Suggestions

Teaching materials such as “My Japan vol. 1: Home Stay,” “Video Letter From Japan: My
Family” and “ Kentaro’s Day” can serve as sources of pictures of various types of families.
Prepare the introductory paragraphs for each family using the format of Sample 2-1 and write the
question-and-answer scripts for the Procedure #2. Introduce various types of families, such as those
with pets or those who are hosting an exchange student. You may also “recycle” some of the
comic book-based material (e.g., Chibi Maruko-chan, Sazae-san, Tonari no Totoro) used in Stage I,
but rely less on the pictures than you did in Stage I and present more words.
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Sample 2-2

Yuuki’s Family
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WENTT, 45 SWTT,

BEXADLUII AN
LI2Td, 41 SWTT,

WE I XLDLEIT N
WHITT, 8XWVWTT, 2
FE T,

wI XA, 12 3
o 6FAETT,

WT

Yuuki-kun no kazoku

Yuuki-kun no uchi wa yo-nin kazoku
desu. O-toosan, o-kaasan, imooto, 1o
yuuki-kun desu.

O-toosan no namae wa Watanabe Yutaka
desu. Yon-juu-go-sai desu.

O-kaasan no namae wa Watanabe Yooko
desu. Yon-juu-i-ssai desu.

Imooto no namae wa Watanabe Yumiko
desu. Ha-ssai desu. Ni-nensee desu.

Yuuki-kun wa juu-ni-sai desu. Roku-
nensee desu.

Yuuki’s Family

There are four people in Yuuki’s family. They are Father,
Mother, Yuuki’s younger sister and Yuuki.

Father’s name is Watanabe Yutaka. He is 45 years old.

Mother’s name is Watanabe Yooko. She is 41 years old.

Younger sister’s name is Watanabe Yumiko. She is 8 years

old. She is in the second grade.

Yuuki is 12 years old. He is in the six@_&radc.
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Worksheet 2-2

2

(A picture of Yuuki’s family)

W) ELAD: = A XNV Y
4 W Relation to Yuuki- Age
kun
Watanabe Yutaka
Watanabe Yooko
Watanabe Yumiko
Watanabe Yuuki st st e sk ok ok o s ool sk sk s e sl
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Unit 2 Family: Hobbies, Interests & Special Skills

YT HEAY VYK
1.1, 1.3
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

3. Your Family, My Family argeted Standards :
11, 1.3
Objectives

1. Students will be able to answer questions about their family (how many there are, who they are,
and how old they are) by choosing appropriate orthography cards or pointing to the Arabic
numerals.

2. Students will be able to ask and tell how many people there are in a household, who they are, and
how old they are.

Skills

listening/speaking

Vocabulary/Structures

# nan-nin kazoku (desu ka)? (How many people *o-toosan (father)

are there in your family?) * 0-kaasan (mother)

*dare (ga imasu ka)? (Who are they?) * obasan (aunt)

* _ywa nan-sai (desu ka)? (How old is __?7) *ojisan (uncle)

% __nin kazoku (desu) (There are __ people in my family) *o-jiisan (grandfather)

%__to — to —(desu) (They are __, __and __) * o-baasan (grandmother)

* __ywa —sai (desu) (__ is__ years old) *g-neesan (elder sister)
* g-niisan (elder brother)
* imooto (younger sister)
*otooto (younger brother)
# itoko (cousin) and other family
terms

Materials

Picture cards of various types of families used in 2. Various Families
Worksheet 2-3-1
Worksheet 2-3-2 (A few copies for each student)

Procedures

L. Input
Review family and relative terms and orthography using a picture of a Shinnenkai (New
Year’s Party) at Watanabes and the family tree used in Unit 2. 1. New Year’s Party at
Watanabes. Distribute Worksheet 2-3-1 and have students write their own family members
and their ages in English and Arabic numerals. Also have students circle the appropriate
family term from among the terms written in kanji and kana.

Have them work for a while. Then ask questions about each item pointing to them and
confirm what the students should write.

2. Output
Have the whole class ask you questions such as Nan-nin kazoku desu ka? (How many
people in your family?), Dare ga imasu ka? (Who are they?), and —[family term] wa
nan-sai desu ka? (How old is __?) and respond to each question. Make sure that students
understand that they need to respond with family terms, not personal names, to the question,
Dare ga imasu ka? (Who are they?). Allow them to fill in the worksheet in English.

Show Worksheet 2-3-2 to the whole class. Model questions for each item and have the
students repeat them. Give students Worksheet 2-3-2. Write down your name in the name
column and have students copy it in the appropriate column. (continue on (o p. 72)
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(T0R—=YDBHEL)

4, 797y b
FMENTERIEET =7 ¥ — b 2-3-1 2 RUND, BHCHFORKEURATHA S¢S, £iF
RIIFME3I CA VI Ea—TERPoEZ2 FRAA—MI2WT, ZNZHORREMELNLEIZV—
7y—b2-3-2 BEHIEDLLIICT B,

b

PS5 ARERTI~TEIPIE VNI 74— TN RBTHRIZ2RY X2 AR EILTA v I Ea—L b I
MIAFEK? MAA2IEVWIA Y 74— N BBTA I E2—T5LIIc385, BAH7bREH.
Jm 7k 2-3-2 32 DICEELT. 2ADH3 5B ELIADIFIAA—MIA P E2—TEL LI

75,
(continued from p. 71)
3. Output
Hand out a new copy of Worksheet 2-3 and have students interview each other about their
family in pairs. First, have students decide who is going to answer them. Have the
interviewer follow your instructions and ask the questions one by one.
eg. T [pointing to the part that says “The Number of People”]
Hai, nan-nin kazoku tte kiite kudasai.
(Okay, ask, “How many people are there in the family?”)
Sl: nan-nin kazoku? (How many people are there in the family?)
S2: yo-nin kazoku. (Four people.)
Sl: [Write down 4 in the appropriate column.]
The student who is giving the answers may use a copy of Worksheet 2-3-1, completed in
Procedure #1, for reference. The students should switch roles so that they both get a chance
to practice asking questions. Then hand out a fresh copy of the worksheet, tell the students
to find new partners and have them practice the interview routine without prompting from
you. After the interview, tell them to have their partner sign his or her name in the “name”
column on the worksheet.
4. Output

Have each student give an oral description of his or her family, using the completed copy of
Worksheet 2-3-1 for reference. Tell the students to listen to the presentations of the
classmates they were unable to interview and continue filling in Worksheet 2-3-2 on the
information presented.

Suggestions

Have the students practice formal questions ending with desu ka? as a class, but have them ask each
other informal questions such as nan-nin kazoku? and nan-sai? The responses should also be
informal.

Prepare extra copies of Worksheet 2-3-2 and encourage those who have finished the required
interviews early to interview more of their classmates.
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Worksheet 2-3-1
SV S
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Worksheet 2-3-2

DN Z <

The Number of People in His/Her Family:

Who Are They? How Old Are They?




Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

—

tom—Vo> ——




Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

YT BAYT—RK
1.1

4, # Ly b a—

¥HER

1. Mok AR—Y /ABENSFOBEL BABTHOT, AYLR/FR/ABERIILNTEL,
2. I~HT %5 RUFEFELOHAOTRBEZMNT, BYL/ FE/ RBLEIUNTE S,
3, EF MRS THMCOERYEE L EK, TREAREE S THRMULEY, TARBEILYTETUNTES,

e
M

53 X

* Af—Y S RAF— A — b u—=7—=TL—F /Dl etc.

* N5 ST/ NAF N 7=} et

¥ r3y/avkEa—¥— etc.

KON HIDTF/DALSICIZAT S ~T

K~NTEB /DB /Lps /3ndd /= bhd/ >(hd/2B¢5 /215 etc
* T Tn

BH

[~AT%%/TERVIORONT ZIE(7 7 ARKICRE LY X1 4 7L 2-4)
TCANJSCANNOTI®D #EED Y A ~
7—7 v~} 2-4

FH

1. A
WAWS I AR~y Sk /RBENRVIRLNE[HESUO2WT, ERENTELFHRET A
D%&@%ﬁhﬂhb&ﬂ%ﬁﬁf5oCmﬁ%ﬁof%Tmlﬁc:Am%ﬁw%ﬁtLfﬂﬁiﬁ
FEANT S,

71 LW [[RF—NT%5FHR02ERETNILC, AX-HFTEIALEL,
Cé: TN [[AF—HTELOFROBERECJbizL, TEUW,

B EBICH LA L, EETICANSICANNOTIOH A & EflE->TH X, —of kB Lok eNT
NOYA4 yOTIR-> TV,

2. A7y b
[CANJDY A ¥ DTl b N~ N T 5 3 FRIOBE—DFTOHLT, ) —HI~ATE TN
LTw{, ZRENOBAORITT ZWTTHR, $I~WEF->TIFETLLI2 L, EEEICHE
LIS IR TALIRTT 5, 2ROPOBANMIB~ZAR~TEZTI?ILRNS, B LMT W)
PWIRR N Bk, REBHMLEFLRART IWTTRILE > THAFT 5.

3. 77h 7y b

D=y 2-4%OHP AR E(E(HLTZ 7 ARBICRY, FhznoBEBIc>WTHERo L
FEREIES, TARYLAG SRS CHEMCEME I, MIwfonz Bz oz Res, T
BuoizowTid7—27 v— bRz A 15, COBAEIET—7Y—bERL, TNZHDER
oW T Y S AA—MITELAEINERR, TELADYA 2D IYED, WBholkb, $177
AREDT =7 = ERUNL, [~HNTEZARBTINTIE BRTLHERXE5, 4D HEE
fRICETICR TH B W, T~ XAE~ATETTILROTEBANL, 79 AL2KTIT T~WEE o THF S
5,

E¥ b

W PR L Tid, R UHLOERICRL T, BE(ITEB)2L HEBICRS L) Ry EEIZ ()
2, TEES )L YI—HEIDF AN,




Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

4. A Talent Show Targeted Standard :
1.1
Objectives

1. Students will be able to match pictures or English words with the vocabulary for hobbies, sports
and leisure activities they hear in Japanese.

2. Students will be able to match a picture or English word with expressions using —ga dekiru or
with the potential form of verbs they have previously learned.

3. After extensive oral practice, students will be able to ask and tell what they can do using the
potential expression.

Skills
listening/speaking

Yocabulary/Structures

* supootsu (sports) * gakki (musical instruments) * ryoori (cooking)

* skii (skiing) * piano (piano) *konpyuutaa
(computer)

* sukeeto (skating) * baiorin (violin) and other activities

*rooraa breedo (roller blading) * huruuto (flute)_and other

*tsuri (fishing) and other musical instruments

sports vocabulary

hiragana/ katakana/ kanji/ nihongo (Japanese language) * __go (__ language)
* _pa dekiru (can do __) *kakeru (can write)  *yomeru (can read)
*hanaseru (can speak) * taberareru (can eat) *tsukureru (can make)
*naoseru (can fix) * tsukaeru (can use)  *sugoi (great)

and other potential forms of verbs

Materials

Several pairs of picture cards for “can __" and “cannot __"(for presentation to the whole class:
see Sample 2-4)

English signs reading CAN and CANNOT

Worksheet 2-4

Procedures

1. Presentation
Prepare pairs of picture cards of people who “can __" and “cannot __” (see Sample 2-4)
participate in various sports, hobbies, leisure activities, as well as eating and fixing
something. Use these pictures to present conversations between two children that introduce
potential expressions as follows:

gp, €l [with a picture of a boy who can ski]
Boku sukii ga dekiru n da yo. (I can ski!)
CZ Sugoi! [with a picture of a girl who cannot ski] Watashi, dekinai.
(That’s wonderful! I can’t!)

Put the English signs CAN and CANNOT on the blackboard or wall before the presentation

and place each picture under the appropriate sign as you present the conversation.
(continued on p. 78)
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(continued from p. 77)
2. Input

Point to each picture placed below the English sign for CAN and present the child in the
picture again with the expression —ga dekimasu (He/she can do __). After each
introduction, applaud and say, Sugoi desu nee (He/she is wonderful, isn’t he/she?) or sugoi
(Wonderful!) and encourage the students to praise the child in the same way. Also, ask
several students, —san wa —dekimasu ka? (__, can you do __?). If any student responds
positively, then, praise that student in the same manner; that is, applaud and say, Sugoi desu
ne (You are wonderful, aren’t you?).

3. Output
Show Worksheet 2-4 to the whole class and have the students practice how to make up
questions for each item. After extensive practice, have several students ask you whether you
can do a certain thing and demonstrate both positive and negative responses. If the answer is
hai (yes), sign on the worksheet. Then give the students Worksheet 2-4 and have them
collect the signatures of the classmates who can do each item. When the interview session is
over, go back to the Worksheet for the whole class and ask the class, —ga dekiru hito wa
dare desu ka? (Who can do __?) and have the students name them. Tell one of the students
whose name was mentioned to come forward. Say —san wa —ga dekimasu (__ can do
__).Have the class praise that student by saying sugoi and applauding.

Suggestions

When presenting examples, don’t limit yourself to familiar vocabulary but include some unusual
skills as well: not just riding a bicycle, but riding a unicycle, for example.

ap
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Sample 2-4

Pictures for "CAN" and "CANNOT"

o

HXH>UMNTX5 UrdynTErin
(continued on p. 80)
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Worksheet 2-4

T%3%9 TEQLW?

1) Ask your classmates if they can do these things.
2) If the answer is “yes,” ask that person (o sign in the box.

playing the piano eating 10 Big Macs at once speaking Japanese
cooking roller blading skiing
playing “Final Fantasy” fixing computer writing the kanji for “love”
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5. How Skiliful Are They?

Objectives

1. When students hear adverbs of degree such as fofenio (very) or maa maa (s0-s0), they will be able
to demonstrate their understanding by drawing a chart, selecting a picture, assigning point values or
ranking items.

9. Students will be able to recognize and read aloud the previously learned vocabulary for sports,
hobbies and leisure activities.
Skills

listening/reading

Yocabulary/Structures

joozu (good at) totemo/sugoku (very much)
eta (poor at) maa maa (S0-S0)
dekiru (can) anmari —nai (not very __)
dekinai (cannot) and the positive and zenzen —nai (not at all __)
negative potential forms of verbs previously presented —ten (__ points)

# previously learned vocabulary for sports, hobbies, leisure activities. and academic subjects

Materials

Examples of four levels of skillfulness in spotts, hobbies and leisure activities (see Sample 2-5-1)
A chart of the words expressing degrees (see Sample 2-5-2)
Worksheet 2-5

Procedure

1. Presentation
Select a few items of previously presented vocabulary for sports, hobbies and leisure
activities whose skillfulness can be shown visually and prepare a set of pictures or actual
items that represent four different levels (see Sample 2-5-1) for each item. Place a chart of
words expressing degrees (see Sample 2-5-2) on the blackboard or wall and assign each
example an appropriate spot on that chart as you describe the level of skill.

eg. T: [show a picture of a skater who is performing a spin]
Sugoi desu nee. Totemo joozu desu. (It's wonderful. She's very good.)
[put that picture on the spot marked with totemo joozu (very good)]

Then show Japanese calligraphy, drawing, origami, etc., or have students listen to an
audio-tape of performance of a piano or violin. Have students grade them on a scale from 1
to 10. Make a chart of degree words (Sample 2-5-2) beforehand. Confirm Japanese words
when students have decided the level of each picture. When students get used to the activity,
have them answer in degree words such as fofeno joozu (very well)and maa maa (so-s0).

2. Input
Tape a description of the special skills of three robots. (e.g. Robotto 1 wa basuketto ga

totemo joozu desu (Robotto 1 is very good at basketball.) Famikon wa maa mad desu (It is
s0-s0 at Famikon.) Pass out individual copies of Worksheet 2-5 (or one copy per group if
you have a large class). Have students read the directions on the worksheet and confirm
which number corresponds to which word of degree. Play the tape and have the students
check the items on the worksheet as they listen to the tape. Finally, ask them to decide which

~————robot they would hire as a “subordinate.” (continued on p. 84)
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(continued from p. 83)
3. Output
Divide the students into several small groups and have them design their own robot. Tell
them to get ready to make a presentation about their robot’s special skills in the way they
heard on the tape in Procedure #2. Then have them actually make a robot and present it to
the class. You may have the students grade other groups’ presentations according to the
checklist on Worksheet 2-5.

Suggestions

Avoid making judgments on the students’ own levels of ability or skill or comparing one student
with another. Consider your students’ ages when you select examples for this lesson.
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Sample 2-5-1

Examples of Four Levels of Skillfulness

I. Skating
(Spinning like an (Skating ordinarily) (Falling occasionally, | |(Hesitating at the
Olympic figure but keep skating) entrance and shakmg)
skating player) .
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II. Cooking
(Wearing a Chef hat (Wearing a regular (With some failing (With disastrous
with French-style apron with regular dishes) kitchen)
banquet) home-style dishes)
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III. Foreign Language
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Interests & Special Skills

(very well)

Sample

2-5-2

A Chart of Degree Words
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(Have students use these points to decide the levels of each example

in the activity #2.)
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youaRy bAITLWT?

ate scores: Very well = 3, So-so = 2, Not
btained, decide which robot you want to

Listen to the robots’ responses and circle the appropri
so well = 1, Not at all = 0. Based on the scores you o

Worksheet 2-5

22

keep!

Robot #1 Robot #2 Robot #3
IRy b iR—=Jb 3210 3210 3 2 10
Zr7iarv 3210 3210 3 2 1 @
NS V) 3210 3210 3210
It A S 3210 3210 3210
NAZ L) 3 2 10 3210 3210
(Decide accoEd}ng to 32 10 32 10 32 1 0
your students interests)
(Decide according to 32 1 0 32 1 0 32 10

your students’ interests)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

6. Origami Art Targeted Standards :
2.2,3.1,3.2,5.2

Objectives

1. Students will be able to express their feelings about other people’s artworks, using expressions
such as fotemo joozu or sugoi.

2. Students will be able to make complicated origami figures by following directions.

Skills

speaking/listening

Vocabulary/Structures

# sugoi (wonderful, fantastic) * totemo joozu (very good, very skilled)
origami (origami) shuriken (ninja star)
Materials

A video about the traditional arts and crafts of Japan (one with English narration is fine)

Square paper (a large sheet for demonstration purposes and enough small ones for the students’
individual efforts)

Directions on how to make a shuriken (ninja star), a hexahedron, an octahedron, and a kusudama

(decorated ball).

Procedures

1. Output
Show the whole class a video about the traditional arts and crafts of Japan. Every time
something that requires fine workmanship or a difficult process is shown, take the lead in
saying Sugoi desu ne (It’s wonderful, isn’t it?) or Totemo joozu desu ne ([That person’s]
really good at it, huh?). Eventually start asking, Doo desu ka? (How is it?) to elicit these
kinds of comments from the students. After the video, ask the students if they or any people
they know are skilled at any kind of traditional arts or crafts, not necessarily Japanese ones,
but those from any culture. If possible, have some of these people come in and give
demonstrations. Encourage the students to express their admiration in Japanese, as they did
while watching the video.

2. Discussion
Present origami as a familiar Japanese pasttime that can be considered art. If possible, show
the class some of the complex constructions that origami experts can make. After that, give
the students instructions on how to make part of a shuriken (Sample 2-6-1). After everyone
has made one, have the students pair up and give each pair a sample of a complete shuriken.
Tell the students to examine the sample and figure out how to put the two parts together.
Give fresh pieces of paper to the pairs that have finished and have them make more
shuriken and play with them. After that, give the students the directions for making a
hexahedron or a cube and let them try to construct these.

Suggestions

There are many English-language videos commercially available that describe Japan’s traditional
arts and crafts. However, you may invite any practitioners of these arts and crafts who live in your

area to your class for demonstration of these arts.
(continued on p. 90)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

(continued from p. 89)

The nearest Japanese consulate or Japan Information Center will be able to provide information.
However, if an expert visits your classroom to demonstrate a traditional art of craft, advise your
students that it is inappropriate for them, as elementary school students, to evaluate the work of such
an expert, even to praise it with phrases like fotemo joozu. Instead, they should praise one another’s
attempts at calligraphy, origami or other traditional pasttimes.

The patterns for the solid geometric origami figures used in Procedure #2 are available in origami
books and magazines, but we cannot reproduce them here due to copyright restrictions. The pattern
for the hexahedron may be found at http:ﬂwww.netpark.or.jplorigami/origami.html (as of March
1999), along with examples of origami animation. A web search should reveal more sources,
including bilingual web sites.

e —— — —
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

7. Proud Family

Objectives

1. Students will be able to choose appropriate answers from given picture/English list regarding
hobbies and special skills when they hear introductions of others’ family members.

2. Students will be able to describe someone’s skill using totemo (very much) and maa maa (s0-50)
when they look at that person’s work such as an art work and a game score.

3. Students will be able to read aloud a passage introducing someone’s family members written in
kanji and kana, and find words regarding family terms, hobbies and special skills.

Skills
listening/speaking/reading

Vocabulary/Structures

hobby and leisure activity vocabulary presented so far
family terms

* joozu (good at) * totemo/sugoku (very much) * gnmari —nai (not so __)
* heta (poor at) *maa maa (S0-50) % zenzen —nai (not at all __)
Materials

An introductory paragraph for Yuuki’s family (including the hobbies and special skills of each
member: see Sample 2-7-1)

Items of game scores for each family member’s hobby or special skill (see Sample 2-7-2)
Worksheet 2-7-1

Worksheet 2-7-2

Procedure

1. Input
Read aloud a paragraph introducing Yuuki’s family (see Sample 2-7-1) and ask the whole
class what words they heard. Then, give students Worksheet 2-7-1 and read the passage
aloud again, At the end, show an enlarged version of Worksheet 2-7-1 to the whole class
and check the answers while reading the paragraph sentence by sentence.

2. Input/Output
Have the students figure out how skillful each member of Yuuki’s family is. Post the chart
of degree words used in 5. How Skillful Are They? (see Sample 2-5-2). Show an item or
game score for each family member (see Sample 2-7-2) and have the students evaluate it.
At the beginning, point to the chart and ask either/or questions such as joozu? heta? (good
or poor?) and tofemo joozu? maa maa? (very good or s0-507) so that the students can
speak with confidence.

3. Let’s Read
Have students read a passage introducing another child’s family members and complete
tasks such as highlighting learned vocabulary and grading each hobby or special skill
(Worksheet 2-7-2). You may assign this task as homework.

(continued on p. 94)
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(continued from p. 93)
4. Discussion
Ask the students whether they would like to stay with the family described in Procedure #3
if they went to Japan. Tell them to explain why. If most students answer that they wouldn’t
like to stay with that family, ask them to recall other Japanese families they know of
(including fictional ones such as the ones in Chibi Maruko Chan, Doraemon or Tonari no
Totoro). Then ask them what kind of family they would like to stay with.

Suggestions

When checking the answers for Worksheet 2-7-1 with the whole class, you may ask the students
themselves whether they can do each hobby or special skill mentioned and how well they can do it.
Make sure, however, that you ask only those who said “I can” about their skill levels.

94 ©1999 U S WEST Center for Japanese LanW



Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

Sample 2-7-1
My Family

1z { DM Z < Boku no kazoku

X < NP /)Q XAD L w & 13 Boku no o-toosan no shumi wa kyanpu
desu. Kuruma ga naosemasu.

xv Y 7CT, (BENTE
el I

B a— X A 1% = 2 M j“ %X T O-kaasan wa tenisu ga suki desu. Eego ga

N o = hanasemasu.

d. ZWITHTEET,

W %) 5 Y D LW Iy X7 7 3 Imooto no shumni wa famikon desu.

» = Tsuri ga dekimasu.

9y TF, DUNTEET,

1T D L w &k H 77 i V4 Boku no shumi mo famikon desu.

= Ryoori ga dekimasu.

4, Y xIUBNTEET,

My Family

My father’s hobby is camping. He can fix cars.
My mother likes playing tennis. She can speak English.
My younger sister’s hobby is video games. She can fish.

My hobby is also video games. I can cook.
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Worksheet 2-7-1

. * tennis

* plano
- cooking
-« family
computer

- English
-+ fishing

» painting

- fixing cars
- * movie




Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

1) Read the passage aloud.
2) Highlight all family terms in the passage and copy them in the box below if you have those

same members in your family.
3) Circle all the words for hobbies and leisure activities and copy them in the box below if you
also like to do them.

Worksheet 2-7-2
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family

Hobbies or leisure

activities that you also

like to do

©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills




Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

Y BHAY TR
1.3, 5.1

8. hoX: EELAN

¥ A

1. BAORKA Y A—DLH, Bk / HRFOEREAFTTEIUNTE S,
2 RN TA—Ty Mo COBRUEBH CERROBALTHIUNTE S,

1% B

gy /008

3 Y4 .58

*5HOERZBAT S DI BRFR ok / RBIEH DR

* ~(XIZIZ A :"Gaﬂf'fﬁ\/ﬁxh\-c XN

KL L IF/NESETH /TS558 DAEN~DO/ELEA~TD

¥R FIR~TT/ Loarld~TT ~HFTE37T etc
(k~HFTETT/LITLE~TT)

B
7—7v—b 2-8-182
RBAX & HET 5 MK
T

1.4v 79 b/ T b Tub

U~7%~b&&4%ﬁu,ﬁﬁaﬁ®i&®%ﬁ.%n%hmﬂﬁ/ﬁﬁ,i%/Téwﬁéﬂow
Tgémiﬁéﬂi&wgﬂ/ﬂ%/ﬁ&KMquﬁﬁf%#ﬁ.L%/T%wgéum%fgmn
k%@?#%ﬂ%@%%%dﬁéozwﬁ,?3ZﬁﬁuﬁﬁLkwi&}yN~&—A%ﬁﬁf.%
OAmﬁﬁ/@%/ﬁﬁnvn(B$%®%£Eﬁ*5&6°iﬁmi&®77ﬂ2b$ﬂA&0$§
%amggnmLtu‘ﬁyﬁ+§ssntﬁﬁm77axb$~bm—ﬁﬁ(z%~9|::vb1
%%)*ﬂ%/%ﬁ%ﬁ@ﬁ/ﬁ%ﬂ~F&Mafﬁ(%.iﬁﬁ%u:m::vbfﬁofétvw
7vwh®¢#5%§16%§Eﬁéﬁkui5,#@Lruauﬁxw%%u.a@ua$%fhu
BASBCHATEVWETA2IEVWTLEIVIFLEHhES,

2. 77 7y b
%ﬁ1?%ﬁ5ﬁt?w7?~b&&4%%&ﬁ,%E@?&%ﬁﬂéﬁéogiﬁﬁﬁﬁaf%i
ﬁf,%M&R&Eﬁ6?51§ﬁﬁﬁiiﬁméﬁétnhoZEF%ZLTﬁi(7V€VT~Va
VT%UWiﬁKu.ﬁﬁﬁfﬁ%ﬁﬁLi?#?Jf%ﬁu?JtﬁﬁLﬁﬁéﬁgth(lﬁo

3. 77 b7 b
vﬂ9y~b&8e%%ﬁuﬁu.vaav~b}84%%%nifﬁﬁwi&ﬁ&/A&uowr
Ebﬁﬂéo:mﬁ\aiyﬂ—uout%ﬂtﬂ%/ﬁ&‘i%/T%mgéE%#ﬁao%mlt
mﬁ,iﬁaﬁmer~ua$%fﬂf1#?JF%wf(ﬁﬁnJKQMTact%ﬁmL,ﬁmw
KE%#%%H%%/%%EROHiﬁ%:ZO?3&ﬁok6&ﬁ#%ﬂLT\iéﬁEWmKE$
s&\&yﬂw«%aéthr%ﬁﬁﬁéoﬁ%ﬁﬁ%mksﬁt%%.%&ﬂu%ﬁtﬁu‘4y
=y PTREIRTH LW,

E¥ b

Uﬂﬁvﬂb2%4&2uﬁﬁmﬁéﬁliutkhmﬁf%5°ﬁﬂ@ﬁ%iﬁuu\%Ewﬁi\ﬁﬁ/ﬁ
WEAHICaAY I ERAIES LI
hé“éﬂ$ﬁﬁﬁ%ﬁ§®$&®%ﬁﬁféﬁniﬁmﬂnfu\&BFUBTQEW?&J%L(HFEﬁ
ﬁﬁAn&otgz&ai&%¢Uthzuﬁ%f%ﬁ%ﬁﬁéiﬁn,ﬁ%@i&uourgW%EW%‘
4??#*9b%*ﬁuﬂﬁLTHE#&hﬁgﬁ#%f$ﬁuﬁﬂL\%?H%ﬁé%ho(ﬁ(:h

= ©1999 U WEST Center for Japanese Language Education



Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

8. My Book: This Is My Family argeted Standards :
13,51
Objectives

1. Students will be able to write their family members’ names, their hobbies and their special skills

in Japanese.
2. Students will be able to introduce their families, both in speech and writing, following a specific
format.

Skills

speaking/reading/writing

Vocabulary/Structures

#yocabulary for family members, hobbies. and leisure activities needed to introduce each student’s
family

* _ywa nihongo de nan desu ka? (What do you call __ in Japanese?)

#kaite kudasai (Please write down) * joozu (good at)

* namae wa —desu (His/her name is __) * heta (poor at)

*shumi wa —desu (His/her hobby is __) *totemo/sugoku (very much)
* __ga dekimasu (He/ she can do_) * maa maa (S0-s0)

(*—ga suki desu (He/she likes __)) * anmari —nai (not so __)
(*shigoto wa —desu (His/her job is__)) #zenzen —nai (not at all _)
Materials

Worksheet 2-8-1 and 2-8-2
A piece of paper for copying the introduction

Procedure

1. Input/Output
Give students Worksheet 2-8-1 and have them complete the first part, which concerns their
family. Then have them fill in the blanks with each family member’s name, hobby or
special skill and level of skill. Have the students write the names, hobbies and special skills
of their family members in English and select each person’s level of skill from a chart
written in kana. Then, have students choose one family member whom they want to
introduce to the class and look up the corresponding Japanese terms for their names,
hobbies and special skills. Ask for the first names of their family members and the
vocabulary items that they have already learned.
Place a list of English first names written in katakana and pictureforthography cards for
hobbies and leisure activities on the wall or blackboard and instruct students to refer to them.
You may also tell students to refer to the worksheets that they have completed in this unit.

As for vocabulary items that the students have not studied yet, have them ask you, —wa
nihongo de nan te iimasu ka (What is __ in Japanese?) or Kuaite kudasai (Please write [it]).

2. Output
Have the students introduce their families in speeches based on Worksheet 2-8-2.

Encourage them to bring photographs or drawings of their families to show to their
classmates as they speak. If you have students who have trouble putting a speech together,
provide some guidance and encouragement by asking questions such as Dare o shookai
shimasu ka? (Whom are going to introduce?) or Namae wa? (What's [that person’s]
name?).

(continued on p. 102)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

(continued from p. 101)
3. Output
Distribute Worksheet 2-8-2 and have the students fill in the information about their own
family structure while referring to Worksheet 2-8-1. Then ask them to write in the names
and hobbies or special skills of each family member and rate their levels of skill. As in
Procedure #1, encourage the students to obtain the vocabulary they need by saying such
things as —wa Nihongo de nan desu ka? (What is __ in Japanese?) or Kaite kudasai (Please
write it). After you have corrected Worksheet 2-8-2, have the students make clean copies on
a separate sheet of paper and complete them in the form of a letter to a pen pal. You may
attach pictures or photographs and display them within the school or on the Internet.

Suggestions

Worksheets 2-8-1 and 2-8-2 are minimum requirements for all students to complete. Encourage
those who have more ability to add the occupations and likes and dislikes of each family member.
For various reasons, some students may be unwilling or unable to write about their families. In such
- cases, ask them to describe “the ideal family” or the family they would like to have when they
grow up. If you display materials about the students’ families on the Internet or elsewhere, check
beforehand to make sure that this won’t cause problems and be sure to follow the required
procedures.

e — —————— = = —
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Worksheet 2-8-1

Circle if you have |Name Hobby or special [Degree of skill

this family member skills (Choose one)
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Unit 2 Family: Hobbies, Interests & Special Skills

Worksheet 2-8-2
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Unit 2 Vocabulary List / %Y 2 b

romanization  act.# romanization  act.#
<H> <2>
HAEY~TW anmari — nai 57,8 oD tsukaeru 4
<nw> 2{N3 tsukureru 4
Wkl itoko 1,2,3 e, tsuri 4
WK imooto 1,2,3 <T>
<B> TETW dekinai 5
BhdbIA o-kaasan 1,2,3 T%5% dekiru 4.5
BLWIA o-jiisan ;%3 ~THh — ten 5
BLYA ojisan 1;2;3 <e>
BrISA o-toosan 1,23 ~E Y~ —to — to — (desu) 3
Brir otooto 1,2,3 (T
Blzwi A o-niisan 1,2,3 rTH totemo 57,8
Bhzli o-neesan 1,2,3 rThlLxrdd fotemo joozu 6
BlEHXA o-baasan 1,2,3 reiEsh tomodachi 1
BIEXA obasan 1,2,3 <B>
BY Ak origami 6 A SR e naoseru 4
<Hh> % 2li~TT namae wa — desu 8
PWT L EXw  kaite kudasai 8 BAXWCTH nan-sai desu ka 2,
AR S kakee-zu 1 B Al A2 nan-nin kazoku desu 2,3
i3 kakeru 4 T ka
~NFECT  —ga suki desu 8 <>
bR kazoku 2, IzigA S nihon-go 4
hyhT katakana 4 ~ITA — nin 2
AR gakki 4 ~ AL — nin kazoku (desu) 3
~NT5%+  — ga dekimasu 8 (t+¥)
AL kanji 4 <ix>
<> R"AF )Y baiorin 4
~Z —go 4 EEsE 4 hanaseru 4
ay¥ta—4¥— konpyuutaa 4 ~3TAXW  —wa nansai desu ka3
LE> TTh
~%xuw (TF) — sai(desu) 2% ~1t1zi3 4 = C  —wa nihongo de nan 8
<L> nATTD desu ka
LZ¥id~TF shigoto wa — desu 8 <v>
Lwald~TY+ shumiva — desu 8 er/ piano 4
Lyl itA shuriken 6 vrl) hitori 2%
Ledd Joozu 57.8 AR hiragana 4
LAYS shinseki 2 5>
LAtimw  shinnen-kai 1 74T e fianse 1
<+> 3=zt hutari 2,
AF— sukii 4 7 - b huruuto 4
Al — b sukeeto 4 <>
FTZ0 sugoi 4 ~F heta 57,8
FiEL sugoku 5,6,7, <E>

8 ThEd maa mada 57,8

A= supootsu 4 <I>
<#> s yomeru 4
EALEAL~T N zenzen — nai 57,8 <u>
<> Wxd ryoori 4
=bhb taberareru 4 <35>
EnnwETa  dare ga imasu ka 2,3 o—7— rooraa bureedo 4

AN




Jan Ken Pon Stage III (Grades 4-5)
Unit 2 Family: Hobbies, Interests & Special Skills

106 ©1999 U S WEST Center for-apam;e Language Education



Unit 3 School

School Systems &
School Life

in Japan




Jan Ken Pon Stage III (Grades 4-5)
Unit 3 School: School Systems & School Life in Japan
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Jan Ken Pon Stage II1I (Grades 4-5)
Unit 3 School: School Systems & School Life in Japan

1. Elementary Schools in Japan argeted Standards :
2.1, 2.2, 4.2

Objectives

1. Students will be able to match pictures with the names of academic subjects offered in elementary
schools and other vocabulary related to school life.

2. Students will be able to list similarities and differences between Japanese elementary schools and
their own in terms of academic subjects and other school-related activities.

Skills
listening/reading/culture

Vocabulary/Structures

shoogakkoo (elementary school) sansuu (math)

jugyoo (class time) kokugo (Japanese language arts)

chooree (morning meeting) rika (science)

shakai (social science) kyuushoku (lunch)

taiiku (physical education) sooji (cleaning)

ongaku (music) shukudai (homework) and other vocabular

zukoo (art) and other academic subjects related to elementary school life in Japan

offered in elementary schools in general

—ji hun (__ hours _ minutes) —jikanme (__th period) —yoobi (days of the week)
Materials

A video, picture panel or magazine that presents Japanese elementary school life in English
A large version of a school schedule (see Sample 3-1-1)

Orthography and picture cards for academic subjects and school activities (see Sample 3-1-2;
Sample 3-1-3)

(Optional: textbooks, exams, drills and reference books that Japanese students use)

Procedures

1. Presentation
Show a video, picture panel or magazine, preferably in English, that presents a typical day at
a Japanese elementary school. Have the students working individually or in groups
depending on the class size. Make lists of similarities and differences between Japanese
schools and their own. Allow them to use English for this task. Also ask them to list any
questions they have about Japanese school life. After working individually (or in groups)
for a while, have the whole class share each list and make a class list on a poster board.
Display that class list on the wall. Draw students’ attention to the timetable at a Japanese
elementary school. Have the students discuss whether their class has a timetable like a
Japanese elementary school. If they don’t have such things, have them discuss why the
Japanese elementary school has the timetable.

2. Presentation/Input

Review the days of the week and time expression and introduce new vocabulary for
academic subjects and school activities as you draw up a standard timetable for a Japanese
elementary school. Point to the day of the week, the time, and the period on the large
timetable (see Sample 3-1-1) and place an orthography card (see Sample 3-1-2) on each
box as you say the name of the academic subject or school activity written in Japanese on
that card. (continued on p. 111)

—
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Jan Ken Pon Stage I1I (Grades 4-5)
Unit 3 School: School Systems & School Life in Japan

(continued from p. 109)

eg. T [pointing to the kanji for getsu (Monday) and the Roman numeral “I”]
Getsuyoobi no ichijikan-me wa.....
(On Mondays, the first period is.....)
[placing the orthography card for sansuu (math) on that box]
Sansuu desu. (It's math.)

Do not give the English translations of the academic subjects and school activities
vocabulary. Instead, encourage the students to guess what Japanese children actually do
during that period by showing a segment from the video, picture panel or magazine used in
Procedure #1 and explaining briefly in Japanese. At this point, students may guess
incorrectly. Also, refer to the class fist of similarities and differences between Japanese and
American schools when applicable.

3. Playing with words (optional)
Give students textbooks, exams, drills or reference books that Japanese students actually use
along with orthography cards for academic subjects and have them look at what Japanese
students study for each subject. This activity can take the form of either a presentation to
the whole class or small group work, depending on the size of the class and the number of
authentic materials available.

4. Input
First, place all the picture cards for academic subjects and achool activities (Sample 3-1-3)
on the blackboard or wall and number them. Then, read each orthography card on the
timetable composed in Procedure #2 aloud and ask the students to choose an appropriate
picture card and say its number. If the students choose the wrong one, tell them that their
answer is incorrect saying, Chofto chigaimasu ne (1t’s not correct), and go on to the next
orthography card. Go back to those “incorrect” ones later and have the students try again
with fewer picture cards. If a certain academic subject or school activity appears on the
timetable more than once, place a picture card on only one of them and point to the other
spots, commenting koko ni mo arimasu ne (Here is another one, too). Leave the picture
cards and orthography on the timetable because it is used in 2. What Are You Doing
Now?

Suggestions

Video Letter From Japan: My Day/My School and picture panels: Kentaro’s day” are good
presentation materials. We encourage you to present information about your sister school and/or
pen pal’s school, if available. Draw students’ attention to the timetable on the wall and launch by
showing the scenes in the video repeatedly.

Recently, Japanese students have been given Saturdays off, and English instruction has been
introduced in the upper grades, but all you really need to cover are the names of the basic subjects
and activities. We encourage you to use an actual schedule from your sister school, if one is
available. If there are a lot of Japanese people in your area, you may be able to use their schedule of
a Japanese Saturday school. The nearest Japanese consulate may help you obtain textbooks for use

in Procedure #3.

— = — — —
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Sample 3-1-1

A Timetable for a Japanese Elementary School

i

k

vIN

YN

ey

8:30 -8:50

I
9:00 - 9:40

I
0:45-10:25

10:25-10:45

I
10:45-11:25

IV
11:30-12:10

12:10-1:00

1-00-1:20

Vv
1:20-2:00

2:00-2:20

2:20-2:40
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Jan Ken Pon Stage III (Grades 4-5)
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Sample 3-1-2

Orthography Cards for Academic Subjects and School Activities
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Adjust the size of each card to the size of the timetable. Make sure that you can place both the

orthography and the picture cards in each box.
You may need more than one card for several subjects or activities. For example, prepare several

sansuu (math) cards since the average Japanese fifth grade class will have four to five hours of
math a week.

—_— — ——
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Sample 3-1-3

Picture Cards for Academic Subjects and School Activities
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Jan Ken Pon Stage III (Grades 4-5)
Unit 3 School: School Systems & School Life in Japan
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: Jan Ken Pon Stage III (Grades 4-5)
Unit 3 School: School Systems & School Life in Japan

2. What Are You Doing Now? Targeted Standard :
1.2
Objectives

1. Students will be able to fill in a timetable while listening to a description of what subject is studied
at what time on what day of the week.

9. Students will be able to say what subject is studied at a certain time and what time a certain subject
is studied when looking at a school schedule written in kanji and kana.

Skills
listening/speaking/reading

Vocabulary/Structures

* sansun (math) * jugyoo (class time)

* kokugo (Japanese language arts) * chooree (morning meeting)

# rika (science) * kyuushoku (lunch)

# shakai (social studies) * sooji (cleaning)

* taiiku (physical education) # shukudai (home-work) and other vocabulary
*ongaku (music) related to elementary school life in Japan

# zukoo (art) and other academic subjects
offered in elementary schools in general

#_jikan me (__th period) #_ji —hun (__houwrs __ minutes) *—yoobi (days of the
week)

Materials

The large school timetable composed in 1. Elementary Schools in Japan (see Sample 3-1-1)
Orthography and picture cards for academic subjects and school activities (see Samples 3-1-2 and
3-1-3)

Several kinds of school schedules (see Sample 3-2)

Worksheets 3-2-1

Procedures

1. Input
Take both the orthography and picture cards off the large timetable composed in 1.
Elementary Schools in Japan and review the vocabulary for academic subjects and school

activities.
eg. Tt [pointing to the kanji for getsu (Monday) and Roman numeral “I 2
getsuyoobi no ichijikan-me wa.....
(On Mondays, the first period is.....)
[taking the orthography card for sansuu (math) from that box]
sansun desu. (It’s math.)
2. Input

Give several orthography and picture cards to each student. Depending on the total number
of picture/orthography cards and the number of students, decide how many cards each
student receives for this activity. Then describe the schedule orally and ask the students
whose orthography or picture cards match that description to come forward. When the
correct cards are submitted, repeat the day of the week and time and have the students place
their cards in the appropriate box on the timetable. When the cards are placed, ask the rest
of the class whether or not the answer is correct. (continued on p. 118)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 3 School: School Systems & School Life in Japan
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(continued from p. 117)

eg. Tt Getsuyoobi no ichijikan-me wa sansuu desu.
(The first period on Mondays is math.)
Sansuu arimasu ka? (Does anybody have math?)
Sansuu kudasai. (Please give me math.)
S1/S2: [stepping forward with either an orthography or picture card of math]
T Hai, getsuyoobi no ichijikan-me desu. Hatte kudasai.Sorekara kayoobi no

Sanjikan-me desu. Kayoobi ni mo hatte kudasai.
(Yes, it’s on the first period of Mondays. Please post it.
Then, its on the third period of Tuesdays. Please post it on .
Tuesday.)

3. Input
Prepare several kinds of school schedules written in kanji and kana (see Sample 3-2).
Divide the class into groups and assign one schedule to each group. At the same time, give
Worksheet 3-2-1 to the group and have each group work on it while referring to the large
timetable composed by the whole class. Finally, name a day of the week and time and check
each group’s answer.

N Ima, kayoobi no gozen juuji han desu. (It’s 10:30 a. m., Tuesday.)

Mina-san, nani o shite imasu ka? (What are you doing, everybody?)
Gl: Sansuu! (Math!)
G2: Yasumi jikan! (Recess!)

Suggestions

Tell students that the tasks in Procedure #3 are required to perform well in the next activity,
Procedure #4. You may allow students to actually use communication equipment such as
telephones, transceivers or microphones during Procedure #4.

Z__————E_
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Sample 3-2

Different Kinds of School Schedules
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Worksheet 3-2-1

TN—"7 4 B

Tasks

) BBEVWIRT, LHFI LS 7o

Read aloud the names of the academic subjects and school activities
appearing on the assigned timetable. You can find the readings of the kanji on
the large timetable displayed on the blackboard.

2) W{2HY LT ol & O

Find out how many times the following subjects appear in your timetable.

math

science

social studies
music ,
physical education
art

3) WITELTWETH,?
Find out what the students would be doing if you visited the school at...

10:00 a.m. on Monday

8:40 a.m. on Wednesday

12:10 p.m. on Saturday

1:10 p.m. on Tuesday
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3. Our School Schedule

=

argeted Standards -
1.1, 1.3, 4.1, 5.1

Objectives

1. Students will be able to say Japanese names of the academic subjects that they are studying.
2. Students will be able to say what time they study a certain subject or what time they are do a
certain activity at school.

3. Students will be able to write the first kanji in each day of the week.

Skills

speaking/writing

Vocabulary/Structures

benkyoo shimasu(suru) (we study) % academic and activity vocabulary
sqrimasu(aru) (we have) needed for your school

#gansuu (math)

* kokugo (Japanese language arts) # __ji-hun (__ hours _ minutes)

* pika (science) * _jikanme (__th period)

# shakai (social science) * —yoobi (days of the week)

* taiiku (physical education)
*ongaku (music)
* zukoo (art) and other academic subjects offered in elementary schools in general

Materials

The large school schedule composed in 1. Elementary Schools in Japan (see Sample 3-1-1)
Orthography/picture cards for academic subjects and school activities (see Samples 3-1-2 and 3-1-
3; add new ones when necessary)

A class schedule (a large one for presentation to the whole class and others for individual use; see
Sample 3-3-1)

Kanji flash cards for gersu/ka/suf/moku/kiu (see Sample 3-3-2)

Procedures

1. Output/Discussion

In this activity, students will make a list of academic subjects and school activities that they
have at their own school. Post the large timetable made as an example of a Japanese
elementary school schedule (with both orthography and picture cards for academic subjects
and school activities left on). First, point to some of the subjects or activities on that
timetable and ask yes/no questions such as Min'na no chooree wa arimasu ka? (Do we have
morning meetings?) and Rika o benkyoo shimasu ka? (Do we study science?). After a few
examples, switch to “what” questions such as Ato nani o benkyoo shimasu ka? (What else
do we study?) and Donna koto o shimasu ka? (What kind of activities do we have?) and
have the students say the names of academic subjects and school activities. Take out the
orthography and picture cards for the items and activities from the large timetable that the
students have mentioned and make them into a separate list. If students mention any subject
or activity that is not present on the Japanese school schedule, add it as a new word. Have the
students discuss the difference between kokugo (Japanese language arts) at Japanese
elementary schools and Nihongo at FLES programs in English.

(continued on p. 124)
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(continued from p. 123)
2. Input/Output
In this activity students will make a timetable of their own schedule similar to the one you
made for a Japanese elementary school. First, show a large blank timetable to the whole
class. Place kanji flash cards for the days of the week to the side and have students place
them in the appropriate spots on the blank timetable. Then show the students the set of
cards for the subjects and activities they mentioned in Procedure #1. Say the Japanese word
for each subject or activity and ask the class Nanyoobi desu ka? (What day of the week is
it?) and Nanji desu ka? (What time of day is it?). Write down the time based on the students’
response and place the cards on the appropriate spot.

3. Output
Give the students individual blank timetables and have them first fill in the blanks for the
days of the week with the appropriate kanji. You may post kanji flash cards and allow
students to copy them. Have them write the names of the academic subjects and school
activities in kana referring to the orthography or picture cards. Encourage those who want
to write in kanji, but make sure that they practice a lot before actually copying them to the
timetable. Make several photocopies of the students’ completed timetables. Keep one copy
for 7. My Book: Life in Our School. Post one timetable in the classroom. Have students
bring one home and post it at their home. Encourage students to send a copy of their
timetable to a sister school or their pen pals and to request their pen pals’ school

timetables.
Suggestions

If your school does not follow a rigid weekly schedule, make up the timetable representing last
week’s classes and activities in Procedure 2. Then have students record the schedule during the
following week.
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Sample 3-3-1
An Example of a Blank Timetable

(Place kanji cards in the blanks for the days of the week.)

(Fill in this

the time.)

Check the class schedule beforehand and adjust this sample to accommodate y
circumstances.

column with

(Place the orthography and picfure cards for
achdemic subjects and school aptivities in the

appropriate spacgs.)

our own

Sample 3-3-2
Kanji Flash Cards for the Days of the Week

\Y ¥ 7

N2
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4. What Is Your Best Subject? argeted Standards -
1.1, 1.2, 2.2, 5.2

Objectives

Students will be able to say in Japanese the name of at least one academic subject they are good at.

Skills
speaking

Vocabulary/Structures

* sansuu (math) —ga tokui(desu) (good at )

* kokugo (Japanese language arts) nani ga tokui(desu ka)? (What are you good at?)
* rika (science)

* shakai (social studies)

* taiiku (physical education)

* ongaku (music)

* zukoo (art) and other names of academic subjects

Materials

A report card of a Japanese elementary school student (see Sample 3-4)
Orthography/picture cards for academic subjects (see Samples 3-1-2 and 3-1-3)
Worksheet 3-4 (optional: Paper medals for recognition)

Procedures

1. Presentation/Input
Show the whole class a report card of a Japanese elementary school student (see Sample 3-
4) and have students read the kanji for each academic subject aloud. If students have
difficulty reading, show the corresponding picture card (see Sample 3-1-3) for that subject
and encourage them to figure out its name in Japanese before you give the correct reading.
Then, point to the grade for each subject and explain, —san wa —ga tokui desu (__ is good
at ), —wa anmari tokui ja arimasen (S/he is not very good at ). After a few examples,
you may point to the grade for a specific subject and ask, —san wa —ga tokui desu ka (Is
__good at __?).

2. Input/Output
Choose the academic subjects that students are studying now at school and post the
orthography and picture cards for each subject in pairs. Review the names of the subjects if
necessary. Ask the whole class, —ga tokui na hito (those who are good at __), and have
those who are good at the subject raise their hands. Record the number. After this, ask a few
individuals, nani ga tokui desu ka (What are you good at?) and encourage them to respond
with a name of an academic subject in Japanese.

3. Output
Search for experts in each academic subject in the class. Have students ask their classmates
nani ga tokui (What are you good at?) and write the name of the classmate below the subject
name that s/he claims to be good at.

eg. Sk Nani ga tokui? (What are you good at?)
S2: Rika. (Science.)
S1: Arigatoo. (Thank you.)

[Write S2’s name below rika, science on the worksheet]
(continued on p. 128)
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(continued from p. 127)

Show a large version of Worksheet 3-4 to the class and ask Rika ga tokui na hito wa dare
desu ka? (Who is good at science?). Write down the names of the students the class
mentions. You may prepare paper medals for those who are listed as experts and give them
to each student as his or her name is called.

Suggestions

Students will be intrigued by authentic report cards of Japanese elementary school students.
Because the authentic ones are very much complicated, however, use them as references only. For
reviewing vocabulary and introducing the expression —ga fokui (good at__) in Procedure #1, use
a simplified version such as Sample 3-4.

Sample 3-4-2

A Report Card Sample (Simplified Version)
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Sample 3-4-1

A Sample of a Japanese Report Card
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Sample 3-4-1

A Sample of a Japanese Report Card
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Worksheet 3-4

/AR A eI/

1) Ask your classmate, ZIZ2°E (W7
2) Write the name of that classmate below the subject he or she is good at.

HiK e A

H ok *H H A5

Select the subjects that your students are currently studying in school.
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5. Different Schools for Different Students argeted Standards :
1.1, 3.1, 4.1

Objectives

1. Students will be able to match school levels with the ages of the students.
2. Students will be able to recognize the kanji for shoo (small), chuu (middle), koo (high) and dai
(big) and match them to the corresponding school levels.

Skills
listening/speaking/reading

Vocabulary/Structures

* shoogakkoo (elementary school) —sai (__ years old)

* chuugakkoo (junior. high school) o-niisan (elder brother)
* kookoo (high school) o-neesan (elder sister)
*daigaku (college, university) imooto (younger sister)

otooto (younger brother) and other family terms
—e ikimasu/itteimasu (someone goes to __)

Materials

Name cards for schools in the local school district (Japanese/English: see Sample 3-5-1)
Kanji cards for different school levels (see Sample 3-5-2)

Paper dolls with their ages written in the Arabic numerals (see Sample 3-5-3)
Worksheet 3-5

Procedures

1. Presentation
Prepare name cards for the schools in the local school district (written in both Japanese and
English: see Sample 3-5-1) and place them on the blackboard or wall (possibly reflecting
their geographic positions). Also prepare kanji cards for different school levels such as
shoogakkoo (elementary school), chuugakkoo (junior high school), kookoo (high school)
and daigaku (college, university) (see Sample 3-5-2) and place them along the side. First
have students look for the name card for their own school. When they find it, move to the
side of the kanji card for shoogakkoo (elementary school). If there are other elementary
schools in the area, then move the name cards for those elementary schools to the same
place, saying, —mo shoogakkoo desu ne (__ is also an elementary school, isn’t it?). Follow
the same procedure for other schools and move all the name cards to the appropriate school
levels. As a preparation for Procedure #2, comment on the relationship between the age and
grades at each school saying, —sai no hito ga ikimasu ne (Those who are __years old go
there, don’t they?)

2. Input
Pair up each kanji card for a school level with the name of one school and place the pairs on
the blackboard or wall. Around those cards, place an assortment of paper dolls with their
ages written in Arabic numerals (see Sample 3-5-3). First, pick up a figure whose age
corresponds to that of the students in the class and place it beside the card for shoogakkoo
(elementary school), saying, Mina-san wa — sai desu ne (You are __ years old) and
Shoogakkoo e ikimasu ne (You go to elementary school). Then, ask students, Hoka ni
shoogakkoo e iku no wa? (Who else goes to elementary school?) and have them choose the
paper dolls of the appropriate ages. Follow the same procedures for chuugakkoo, kookoo
and daigaku. (continued on p. 134)
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(continued from p. 133)
3. Output
Show a paper doll of a certain age first and have students choose the appropriate school
level for that age. If students point to the card or say the name of a school, provide
vocabulary such as shoogakkoo and chuugakkoo and have the whole class repeat that word.
After practicing with the paper dolls, ask about the ages and school levels of the students’
siblings.

4, Discussion
First, show the students the kanji cards for the school levels and ask them to think about the
individual meanings of gakkoo, in shoogakkoo, in chuugakkoo, and in kookoo. Then
compare them with the English names for the school levels and have the students figure out
the regular patterns for this type of linguistic structure. In other words, elicit statements that
elementary school is shoogakkoo, middle school or junior high school is chuugakkoo, and
high school is kookoo, so gakkoo must mean (school).

5. Discussion
The students can learn about the structure of their own school district, including facts such
as the connections among the schools or the types of employees involved in education
other than classroom teachers (such as principals and school board members). Try to use
Japanese as much as possible, especially when giving the numbers of students and teachers.

6. Let’s Read
Hand out Worksheet 3-5 and have the students connect the school levels with the ages of the
students attending. You may first read the kanji portions aloud to the whole class. This
worksheet may be assigned as homework.

Suggestions

Follow the local district’s system of the local district for school levels and ages.
If there is no college in the district, use the nearest one. In that case, make sure that students know
about that school beforehand.
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Sample 3-5-1

A Sample School Name Card

A e o g =

Spencer View
Middle School
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Sample 3-5-2

Kanji Cards for Different School Levels
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Sample 3-5-3

A Sample Paper Figure with the Age

You may adjust the size of the figures according to the ages.
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Worksheet 3-5

YOERIZH DN ?

Connect each person to the appropriate school, based on his or her age!

1) June: 7 years old

N 1:_1.<
\ *’2’5’— X
2) Bill: 16 years old

3) Yonhee: 13 years old x

4) Amy: 20 years old

=2 Y
5) Sally: 9 years old r‘:ﬂ *X

6) Tom: 3 years old
o,

Adjust the ages according to the system in your school district.
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6. Different Schools for Different Students: the Japanese Version

Objectives

1. Students will be able to recognize school levels written in kanji and

match them with the corresponding grades.

2. Students will be able to list similarities and differences between the Japanese school system and
the system in their own district.

Skills
listeninglspeakinglreading!culture

Vocabulary/Structures

*yoochien (kindergarten) __nensee (students in the _th grade)
* shoogakkoo (elementary school)

* chuugakkoo (middle school)

# kookoo (high school)

* daigaku (college, university)

Materials

Kanji cards for different school levels (see Sample 3-5-2)
Worksheet 3-6

Procedure

1. Presentation
Randomly place the kanji cards for school levels used in 5. Different Schools for Different
Students (see Sample 3-5-2) on the blackboard or wall. Show the left half of Worksheet 3-
6 to the whole class and have the students match which grade levels go with which schools in
their school district. First, have them say the answers for blanks A — D. Then, have them
choose the appropriate kanji cards for them. After blanks A — D have been filled in, show
the right half of the Worksheet, which represents the Japanese school system, and compare it

with the left side, which represents the system in the students’ district.

2. Input/Let’s Write
Give students each a copy of Worksheet 3-6 and have them copy the kanji for school levels
into blanks A — D. Then give an oral presentation on the relationships between schools and
grade levels, saying things such as Amerika no shoogakkoo wa yoochien kara go-nensee
(American elementary schools include kindergarten through the fifth grade). Nihon no
shoogakkoo wa ichi-nensee kara roku-nensee (Japanese elementary schools include the
first grades through the sixth grade). Have students connect the school levels to the

appropriate grades on both sides, based on your presentation.

Suggestions

If it takes too much time to have the students copy all the kanji for school levels, prepare small kanji
cards for them to paste onto the Worksheet. In that case, however, make sure that they at least
practice writing the kanji for shoogakkoo (elementary school) on separate sheets.

Although there are lots of different school systems within America, you may use the expression
Amerika-1no— (American ) for the system in the students’ school district.

ot r———
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(Have students copy the school levels in karji.)
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Sample 3-6

A Sample Statistical Chart for Japanese Schools

Number of Various Types of Schools and Students as of May 1999
(Adapted from Japanese Education Ministry)

Type of school Number of school Number of students
Total Male Female

Kindergarten 14,603 1,786,129 905,909 880,220,
Elementary 24,295 7,663,533 3,922,314 3,741,219
Junior High 11,236 4,380,604 2,238,656 2,141,948
High 5,493 4,258,385 2,136,116 2,122,269
Junior college 588 416,825 41,453 375,372
University 604 2,668,086 1.7737.215 930,871
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7. My Book: Life in Our School argeted Standards:
1.2; 1.3, 5.1

Objectives

1. Students will be able to write in kana the names of the academic subjects they are studying in
school.

2. Students will be able to write in kanji at least one academic subject they are good at, or like.

3. Students will be able to write a short letter to a Japanese child which describes their class schedule

and the academic subjects they are good at by copying a model paragraph and substituting
individual words.

Skills
reading/writing

Vocabulary/Structures

* gansuu (math) * jugyoo (class, lesson)

*pihongo (Japanese) * kyuushoku or hiru-gohan (lunch)

* rika (science) * yasumi jikan (recess) and other vocabulary for
* shakai (social studies) school activities, as necessary

# taiiku (physical education)

*ongaku (music) % —ji —hun (__ hours __ minutes)

% zukoo (art) and other vocabulary % jikanme (the __th period)

for academic subjects. as necessary * —yoobi (the days of the week)

* __ga tokui desu (good at __)
# suki desu (likes __)

Materials

Class timetables (one for presentation to the whole class and others for individual use, prepared in 3.
Our School Schedule (see Sample 3-3-1)

Practice sheet for kanji

Worksheet 3-7

Sample passage that describes Japanese elementary school students’ school life (see Sample 3-7)
and audiotape of the passage.

Procedure

1. Input

Prepare a tape in which a Japanese elementary school student is talking about daily life at
school. Make the content match Worksheet 3-7 used in the next procedure. Hand out
Worksheet 3-7 ahead of time and have the students answer the questions in English as they
listen to the tape. After playing the tape several times and letting the students think about
the questions individually, check the answers in class. After this, you may want to have the
students fill in the schedule of the student who gave the speech (use Sample 3-1-1 adjusted
to the content of the speech).

2. Let’s Read/Let’s Write

Distribute the written passage of the speech (Sample 3-7). Look at the class timetable made

during 3. Our School Schedule (see Sample 3-3-1) and review the names of the academic
subjects that the students are currently studying and school activities, as well as how to
express time. Then have each student choose at least one academic subject he or she is good
at and highlight its kana spelling on the individual timetable. Have the students practice the
kanji spellings of the highlighted subjects on a separate sheet, using orthography/picture
card-pairs-on the large class timetable for reference. (continued on p. 146)
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(continued from p. 145)

Give the students Worksheet 3.7 and have them work on it, filling in the timetable and
answering the questions based on the passage. You may assign this as homework. Have
students work in small groups during class. At the end, check the correct answers for the
tasks while have the whole class read aloud the passage.

3. Let’s Write!
Have the students rewrite Sample 3-7 s0 that it fits their own situations. Tell them to hand in
a copy of the text with the underlined parts changed to their own information. Correct the
worksheets, hand them back during the next class session, and have the students write the
final copies in the form of a letter (this part may be assigned as homework). As with 2.8
This is my Family, you may want to have the students send the letters to their pen pals. You
may also attach photographs and drawings and post the letters on a school bulletin board or

put them up on the Internet.

Suggestions

You may have your students use genkoo yooshi, special writing tablets for Japanese writing. The
exercise will be more stimulating if the students can send their work as letters to their pen pals.

z_ﬁ—,—.—.—
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Worksheet 3-7

=2 DI

Listen to a Japanese student describing his or her school life and answer the
questions in English.

1) What subject is he or she good at?

2) What does he or she like?

3) What subject is he or she not good at?

4) What activity at school does he or she like most?

5) What time does his or her school start in the morning?
6) What days of the week does he or she go to school?

Make up questions based on your students’ reading level and the time available.

Sample 3-7

A Sample Passage for a Japanese Student’s School Life
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Unit 3 Vocabulary List/szd) 2 ¢

romanization  act. # romanization  act.#
<b> <h>
»UET (3) arimasu(ary) 3 ~hAg0 — nensee 6
<nw> <uv>
wHIk imooto 5 V5 TIRA hiru gohan T
<B> <>
BLHIL otooto 5 ~ank3T  — eikimasu 5
BlLWXA o-niisan 5 (WaT (itteimasu)
Bhixi o-neesan 5 wWiET)
BANL ongaku L 2 RAELD benkyoo 3
4,7 Lz (+3) shimasu(suru)
<> o
~nt5xct  — gasukidesu 7 pFuLsk  yasumi jikan 7
~HELn — ga tokui (desu) 4,7 <XI>
(%) rabak yoochi-en 6
< &> ~I3 U — yoobi 1, 2, 3,
xpJ Ll kyuushoku 1,2,7 7
<z> <>
2329 kookoo 5,6 R rika 1, 2, '3;
R s kokugo 1,23, 4,7
4,7
<x¥>
~ X — sai 5
e sansuu 1, 2,3,
4,7
<L>
~L~d A — ji— hun L% 3y
7
~UDAY — jikan me 1, 2,3,
7
L»in shakai 1, 2, 3,
4,17
Lw¥xd jugyoo 1,23
Lo HEn shukudai 1,2
Li3dsod shoogakkoo 1, 5,6
<t>
$2) zukoo i
4,7
<z>
o 500ji 1,2
<>
=g taiiku 1, 2, 3,
4,7
JEARY/ARS daigaku 5,6
<bH>
bw 3 Mo2 ) chuugakkoo 5,6
N E N chooree 1,2
<>
mizate L  nani ga tokui (desu 4
(¢t ) ka)
<>
Ii3AT nihongo 1
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Unit 4 Time: Time, Speed & Frequency

1. Timetable Comparison Targeted Standards :
21,3.1,4.2

Objectives

Students will be able to pick out an activity or subject when they hear it in Japanese.
Skills
listening/reading

Vocabulary/Structures

—ji —fun (__ hours __ minutes) sansuu (math)

—hun/pun (for _ minutes) yasumi jikan (recess)

—jikan (for _ hours) kyuushoku/hiru gohan (lunch) and other academic
mainichi (everyday) subiects and school activitics common to both
—yoobi (days of the week) Japanese and American schools

*pagai (long) *mijikai (short) *iinaa (I envy)

Materials

The large school schedule charts (one for an example of a Japanese elementary school and one for

students’ own classes)
A large clock for demonstration (analog type: both arms should be movable)
Worksheet 4- 1

Procedures

1. Presentation
Show the class a large versions of the school schedule for a Japanese elementary school
made during 3. School Systems & School Life in Japan and introduce time expressions
such as —kara —made (from __ 10 ), and —ji —hun/pun (__o’clock __ minutes), while
reviewing the names of academic subjects and school activities if necessary. When you have
finished talking about class activities on Monday, use a clock and reintroduce the
pronunciations of —hun/pun (minutes) and have the students repeat after you. Then
present the schedule for the other days of the week. When you have finished, point to classes
that meet everyday and say Mainichi arimasu ne (They have itevery day). This is an
opportunity to introduce mainichi (every day).

2. Input
Replace the Japanese class schedule with the one for the students’ school created in 3.
School Systems & School Life in Japan. Point to the day of the week when the activity is
taking place. Then point to specific times and ask the students what takes place at that time.

Allow the students to answer on the word level.

eg. Tt Kyoo wa kayoobi desu ne. Juuji nijuppun kara juuichiji made wa, nan
no kurasu desu ka?
(Today is Tuesday, right? What class runs from 10:20 to 11:00?)

Ss: Sansuu. (Math.)
(continued on p. 152)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency
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(continued from p. 151)

T: Jaa, juuichiji gojuugohun kara Juuniji juugohun made wa?
(What about 11:55 to 12:157
Ss: Ranchi! (Lunch!)

Then ask the students to figure out how many minutes each class or activity lasts. Restate the
starting and ending times in Japanese, write them on the board and ask the student to do the
arithmetic. Finally, write down the times the school day begins and ends and ask the students
to figure out how many hours and minutes they spend in school. Here is where you can
introduce the construction —jikan—hun (__ hours _ minutes).

3. Playing with words/Input
Place both American and Japanese school schedules on the blackboard or wall. First, point
to the Japanese schedule and say, mainichi aru mono wa sansuti, kokugo, yasumi jikan . . .
(What they have everyday are math, Japanesc language arts, recess . . . ). Then point to the
students’ own class schedule and ask mainichi aru mono wa? (What do you have
everyday?). Follow the same procedure to practice other frequency expressions.

4. Input

Divide the class into groups of three or four students and distribute Worksheet 4-1. Looking
at timetables at both Japanese and American schools, have the students calculate the total
amount of time per week both Japanese and American schools spend on certain academic
subjects and school activities such as time spent at school and math lessons. If necessary,
teach how to convert minutes into hours. After confirming the results, have the class discuss
which school has longer lessons and how students feel about the results. Allow the students
to discuss in English; however, encourage them to use Japanese for what they should be able
to say, such as Amerika no hoo ga ii (I like American schools better).

Suggestions

Check beforehand whether students have already learned how to calculate hours and minutes in
their math lessons. If necessary, adjust the length of the lesson to explain the differences between
point in time and duration. Use kanji for ji (hours) and hun (minutes) from this lesson on.

———m——— —
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

Worksheet 4-1
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

2. Time Investigation

Objectives

Targeted Standards :
1.1, 3.1

1. Students will be able to ask and tell the times of their daily activities such as getting up and going

to bed.

2. Students will be able to calculate durations of time and say them in Japanese.

Skills
listening/speaking
Vocabulary/Structures

* heijitsu (weekdays)

* shuwmatsu (weekends)

# —ji —hun (__ hours __ minutes)
* —jikan (for __ hours)

% __kurai (about __)

* taitei (usually)

Materials

A large clock for demonstration
Worksheet 4-2

% nan-ji ni nemasu ka? (What time do you go to bed?)
* nan-ji ni okimasu ka? (What time do you get up?)
% nan-jikan nemasu ka? (How many hours do you sleep?)

#__pan (number __)

(optional: picture cards for neru [to go to bed] and okiru [to get up])

A name list to record the hours students sleep (for presentation to the whole class: see Sample 4-2

Procedures

1. Presentation

First use yourself as an example and tell the students when you get up and go to bed on
weekdays and weekends. Whrite the information on the board as you speak. If necessary, use
picture cards to review the words neru (go to bed) and okiru (get up). Convey the meaning
of heejitsu (weekday) and shuumatsu (weekend) by pointing to specific days of the week.
Also use faitee (usually) and gurai (about) in this context.

e.g. Watashi wa heejitsu no yoru wa taitee juuichiji juugohun ni nemasu. Shoshite, asa
rokuji ni okimasu. Dakara, shichijikan gurai nemasu.
(On weekdays, I usually go to bed at 11:15 in the evening. I wake up at 6:00 in the
morning. Therefore, I sleep about seven hours.)

Then have one student come forward and answer your questions about when he or she goes
to bed and gets up. Immediately write the student’s schedule on the board and ask the entire
class to figure out how long that student sleeps. As the students start to answer, be sure they
understand that they should use jikan for (hours) instead of —ji (__ o’clock).

eg. Tt S1-san wa nanji ni nemasu ka? (What time do you go 10 bed?)
Si: Kuji. (Nine o’clock.)
T [writing 9:00 on the board] Ja, nanji ni okimasu ka?

S1: Shichiji.

(Well, what time do you get up?)
(Seven o’clock.)
(continued on p. 157)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

(continued from p. 155)

T: [drawing an arrow from 9:00 and writing 7:00 at the tip] Arigatoo.
(Thank you.)

[facing the class] SI-san wa nanji ni nemasu ka? (How many hours does S1 sleep?)

If time allows, ask several other students these same questions and practice the routine
several times. If you do that, pause in the middle and have the whole class ask Nanji ni
nemasu ka? (What time do you go to bed?) and Nanji ni okimasu ka? (What time do you get
up?).

Write the first student’s hours of sleep on the chart in Sample 4-2 but don’t show the chart
to the class yet.

2. Output

First ask the students to write when they go to bed, when they get up and how many hours
they sleep, both on weekdays and weekends. If necessary, review the questions Nanji ni
nemasu ka? and Nanji ni okimasu ka? and then hand out Worksheet 4-2. Give the students
five to ten minutes to ask these questions of as many classmates as possible. At this point,
however, do not require them to calculate how many hours each person sleeps or interview
every single classmate. At the end of the exercise, tell them to return to their seats and figure
our how many hours each person sleeps, based on the information they obtained. Finally,
ask the students how long each of their classmates sleeps __san wa nan jikan nemasu ka?
As the students answer, fill in the enlarged version of Sample 4-2.

3. Presentation/Input

Once again show the class the chart (Sample 4-2) completed in Procedure #2 and ask
Ichiban takusan neru hito wa dare desu ka? (Who sleeps the most?). Without waiting for an
answer, find that person’s name and write a “1” in the “Ranking” column (if several
students sleep the same amount of time, you may assign them all the same ranking).
Continue by asking Jaa, niban wa dare deshoo? (Well, who's second?). This time, have the
students provide the name. Continue the activity until all the students have been ranked.

4. Discussion

Divide the students into groups of two or three and have them use the information on the
chart to figure out the average number of hours of sleep for the class. You can set this up as
a competition to see which group can find the answer first. Ask the students to find out how
the class average compares with the recommended hours of sleep for children of their age,
and if it is less, why this is so. (You many hold this discussion in English.) If time allows, you
may expand this activity to find out the recommended amount of sleep for different age
groups (infants, adults, etc.) and how it compares with the amount recommended for their
own age group.

Suggestions

You may also ask students to find out how much time their classmates spend watching television,
studying at home, bathing or showering or doing other activities and follow Procedures #2 and #3
to assign rankings and compute averages. ;

You may expand on Procedure #4 to have the students find out how long Japanese children
of their age sleep. You can find out this information by sending a questionnaire to your
sister school or using figures from the Japanese Ministry of Welfare available on the
Internet.




Jan Ken Pon Stage 111 (Grades 4-5)
Unit 4 Time: Time, Speed & Irequency

Sample 4-2

A Chart for Recording Hours of Sleep

(Fill in while students are reporting their (Rank in Procedure #3.)
hours of sleep.)

Name Weekday Weekend
Hours |Ranking Hours Ranking
73— 9
Lol 8
AT 77 =— 10
ayva 7
2
74—
-7
<A TV
Tod § =
<) T
l ! ! \

zl—!—
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

Worksheet 4-2

2
EZ T
Name Weekdays Weekends
go to bed get up hours o to bed| get up hours
ex. Teacher 11:15 6:00 about 7 1:00 9:00 8:00
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

3. Competition! Targeted Standards :
1.1, 5.2
Objectives

1. Students will be able to express time in units of byoo (seconds).
2. Students will be able to use ordinal numbers formed with ban.

Skills
listening/speaking

Vocabulary/Structures

*_byoo (seconds) *sugoi (wonderful) * owatta/dekita ('m done)
*__pan (number __) *yooi (ready)

* sutoppu (stop) * sutaato (begin)

Materials

Stopwatches (prepare one for each group)
Origami paper and ribbons for medals

Procedures

1. Presentation/Input
Prepare some challenges such as transferring beans from one container to another with
chopsticks, holding one’s breath, or balancing a ball on a spoon. After explaining the fine
points in English, tell the students that yooi (get ready) and sutaato (start) will be the signals
to begin. Ask for volunteers to come forward and attempt these tasks. (Have the students
come forward one by one.) After giving the orders to start, keep track of the time with
stopwatch, but count the seconds out loud in Japanese and encourage the students to count
along with you. Announce the end by saying Owari! (The end!) and report the number of
seconds on the stopwatch with __byoo deshita (It was _ seconds). Write the time on the
board along with the student’s name. Repeat the same task several times with several
volunteers. Eventually, have the students say yooi and sutaato. At this stage, measure each
student’s time separately, because competition is not the object.

2. Input/Output

Rank the volunteers who attempted the challenge while looking at their records. Ask the
whole class, Dare ga ichi-ban deshita ka (Who was number one?), and have the class say the
name of the student who completed the task in the shortest time. You may want to prepare
an origami-paper medal and give it to the student at this point. Look at the other students’
records. Ask the students to state in Japanese how many seconds each contestant took. Then,
decide the rest of the rankings after the second. Have students say the part of —byoo.

(continued on p. 162)
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Jan Ken Pon Stage III (Grades 4-5)
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3. Output

(continued from p. 161)

Divide the class into several small groups and have each group select one challenge to
attempt. Have each group select a secretary who will record how long cach member takes for
the task. Have the secretary say yooi (ready) and sutaato (begin). Have each group rank
their members and report to the whole class who was the first and how many seconds that
person took. If more than one group chose the same challenge, have the first person in each

group compete and decide who is number one in the class. Have the class say, yooi and
staato. Have the students play the most popular games again if time allows.

Suggestions

Make sure to prepare variety of tasks from different areas so that many students can have the

satisfaction of doing something well.
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Jan Ken Pon Stage I (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

4. How Long Does It Take? Targeted Standards :
1.2, 1.3, 2.2, 3.1, 3.2

Objectives

1. Students will be able to choose an appropriate means of transportation to get to a certain place
and say its name in Japanese.

2. Students will be able to calculate duration of time and say it in Japanese when given the departure
and arrival time written in Arabic numerals and the kanji for hour and minute.

Skills
listening/speaking/reading/content knowledge (math)

Vocabulary/Structures

* kyruma (car) nan de ikimasu ka (How do you go there?)

* basu (bus) —de iku (to go by __)

* densha (train) aruite iku (to go on foot)

* chikatetsu (subway) dore kurai kakarimasu ka (How long does it take?)
# kisha (long-distance train)

* hikooki (airplane) % __hun/pun (for __ minutes)

* ferii (ferry) #_jikan (for __ hours)

* hune (ship) *__nichi (for __ days)

and other means of transportation * __kurai (about __)

Materials

Picture/orthography cards for various means of transportation (see Sample 4-4-1)

Maps of the town, city and state students live in, the United States and the world (for presentation to
the whole class)

Cue cards for departure and arrival times (see Sample 4-4-2)

Worksheets 4-4-1 and 4-4-2

A map of Japan

Procedure

1. Presentation/Input/Output
Select one destination in the area with which students are familiar enough to understand how
far it is from their school. Before this lesson, check how long it takes to get there by various
means of transportation. Depending on the time necessary to get to the destination, set
“departure time” and “arrival time” (see Sample 4-4-2) and write them on cue cards.
They do not have to be precise times found in timetables. Place either a town/city or state
map, depending on the selected destination, on the blackboard or wall and indicate the
destination and the school (a place where students are now) with small objects such as pins.
Place picture/orthography cards (see Sample 4-4-1) of various transportation means
separately and have students choose an appropriate type of transportation to get to the
destination from their school, asking, — e ikimasu (We are going to ). Nan de ikimasu ka
(What transportation means are we going to take?). Allow the students to respond at a word
level, not in a complete sentence. At this point, review transportation means vocabulary, if
necessary. Then, place cue cards for “departure time” and “arrival time” next to the
school location and the destination. Write the times in Arabic numerals and kanji on each
card and say, Dore kurai kakarimasu ka (How long does it take?) and —jikan desu ne (It
takes __ hours, doesn’t it?). Repeat this procedure for other transportation means.
(continued on p. 166)
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(continued from p. 165)

2. Discussion

Ahead of time, select ten destinations, such as the large cities New York and San Francisco or
national parks that are far from the students’ hometown. Select two or three means of
transportation for each destination and check the times and costs of each destination and
means of transportation. Make a list for each destination (Each list should contain a place
name, two or three transportation means, the amount of time each type of transportation
takes from the students town to the destination and the cost). Next, set up the conditions for
an upcoming vacation (number of days, total budget, and daily expenses other than
transportation [e.g., one week, a total of $1,000, and daily expenses of $50 to $100]). Show a
map of the United States on which the possible destinations are marked with pins. Divide the
class into small groups of three or four students and give each group the information about
the conditions for the trip and the means of transportation for each destination. Let them
determine their own destination. Be sure that the information you give the students is in
Japanese but allow them to carry out their discussion in English. Once they have made their
decision, have them fill in Worksheet 4-4-1 in Japanese and hand it in.

3. Let’s Read

Show the whole class a map of Japan, point out the locations of Tokyo and Osaka and tell
the students the approximate distance between them in miles. It may be helpful to compare
this distance with the distance between the students’ hometown and some other American
city. Ask them to imagine what means of transportation might exist between Tokyo and
Osaka. Then introduce them to the Shinkansen by showing them photographs of the cars,
actual timetables and tickets. Hand out the timetable and instruct them to do the following
things: 1) Highlight Tokyo and Osaka, 2) Compute the travel time between the two cities for
both the Hikari (express) and Kodama (local) trains, 3) Once you have gone over the
answers in class, have the students look at the timetable and figure out at what time they

would have to leave Tokyo to arrive in Osaka at various times.

Suggestions

The reason for using Japanese cities and the Shinkansen in Procedure #3 is to avoid confusion due
to the time zones within the United States. Teaching Japanese geography is not the purpose of this

unit,

e ———
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Sample 4-4-1

Picture/Orthography Cards for Means of Transportation

IN A

%ﬁw

o




Jan Ken Pon Stage 111 (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency
Sample 4-4-2

Cue Cards for Departure and Arrival Time

% Departure

A

)&  Arrival

S

*Laminate these cards and write the Arabic numerals for time using an erasable water-color pen so

that you can recycle the cards several times.
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Worksheet 4-4-1
AT Ik
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(destination)
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(means of transportation)
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Jan Ken Pon Stage III (Grades 4-5)

Unit 4 Time: Time, Speed & Frequency

Worksheet 4-4-2

Shinkansen Timetable

DEH. (031! (0928 {0320 [0y 22! by [l 3 WIrY
047 115 219 219 159 415 223
B 10:00 10:07 10:14 10:38 10:45 11:10 11:21
HifiiR I 10:23 10:30 10:55 | 11:27 |
/NI I I I I I 11:51 I
#if | I | I I 12:01 I
=8 I I I I I 12:12 |
wEL I I I I I 12:25 |
A I I | I 11:45 12:38 |
HIETE I I I I 11:51 12:39 I
# I I I I I 13:01 I
i N | I | I 12:17 13:13 I
Y I I I I I 13:34 I
=R R ! d 1 b d 13:52 d
Ak BE 11:36 12:01 12:08 12:28 12:51 14:04 13:15
4R 11:38 12:03 12:10 12:29 12:52 14:06 13:17
i B35 B | | | 12:47 I 14:20 I
K+ 1 l 4 13:01 ! 14:36 %
AR 12:14 12:46 12:53 13:22 13:29 15:02 13:59
HERTE 12:15 12:47 12:54 13:24 13:31 15:04 14:00
oK 12:30 13:04 13:10 13:39 13:47 15:20 14:17
R 13:06 13:41 13:49
R 13:20 13:55 14:03
B 1 14:12 14:21
= 14:00 14:39 14:44
L FE 14:01 14:41
&l 14:28 14:59
Nz 15:00 15:25
JINEER 15:41
INEHE 16:04
INEBE 16:05
& 16:25
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

; ?
5. Who is The No. 1? Targeted Standards :

Objectives 1.3

1. Students will be able to respond to the question dore ga ichi-ban (Which is Number one?) with
the Japanese names of means of transportation or animals.

2. Students will be able to draw gr aphs comparing the speeds of various means of transportation or
animals and copy that names and speeds in kanji and kana.

Skills
speaking/listening/reading!writing/content knowledge (math)

Vocabulary/Structures

* kuruma (car) * hyoo(panther) * kujira (whale)

* basu (bus) * chiita (cheetah) " * same (shark)

* densha (train) * shimauma (zebra) and other animals known
* chikatetsu (subway) *usagi (rabbit) for their speed

* kisha (long-distance train) *yma (horse)

* hikooki (airplane) *taka (hawk)

* ferii (ferry) *ywashi (eagle)

* hune (ship) * hato (pigeon)

and other means of transportation *iruka (dolphin)

dore ga ichi-ban hayai desu ka (Which one is the fastest?)
— ga ichi-ban hayai desu (__ is the fastest.)

Materials

Picture/photo cards of vehicles and animals

Cards of times for demonstration(use the kanji ji (hour) and hun (minute) and Arabic numerals for
the numbers)

Poster board and markers for making graphs (prepare one set for each small group)

Procedure

1. Input
Select several vehicles such as the Shinkansen and the French TGV, with which American
elementary school students are not familiar, Research the average speed of each vehicle and
calculate how much time each vehicle would take to get to the destination points used in 4.
How Long does It Take Procedure 1. Although the students need not memorize the
Japanese term for each vehicle, briefly present them. Put a picture of each vehicle on the
wall or blackboard and have the class guess which one is the fastest. Then tell the class the
actual travel time of each vehicle. Instruct the students to take notes before you read them.
At the end, ask the whole class Dore ga hayai desu ka (Which is the fastest?) and have the
students answer either by saying the English name or pointing to the corresponding picture.
Rearrange the pictures of vehicles according to the speed. Repeat this procedure for animals
(e.g., cheetah, turtle, rabbit) and other vehicles (e.g., Concord, airplane, space shuttle) and
have the students compare their speeds.

(continued on p. 174)
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(continued from p. 173)

2. Discussion
Divide the class into several small groups and have each group do research on the speed of
at least five vehicles or animals of their choice. Have each group draw a graph on poster
board to show the results of their research (how much time it takes to go to a certain place;
e.g., the town used in Procedure #1, from their school.) with the names of the vehicles or
amimals in kana. If necessary, show how to write the names and have the students copy them.
Tell students to write the travel times in kanji and Arabic numerals. Have each group present
its graph to the class and report, —ga ichi-ban desu (__ is Number one).

Suggestions

Allow the students to use English references. Give the instructions for making graphs in English too.
Otherwise, prepare the basic forms beforehand and have the students work only on copying the
names of vehicles and animals and coloring the graphs.
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6. Athletic Meet argeted Standards: 1.1,
1.2, 1.3, 2.1, 2.2, 4.1,

Objectives 4.2,5.1,5.2

L. Students will become familiar with a typical undookai, an athletic meet held at Japanese
elementary schools.

2. Students will be able to say the duration of time in byoo (seconds) in Japanese and write it down
when they hear it.

3. Students will be able to indicate rank order using ban.

Skills
speaking/listening/culture

Vocabulary/Structures

undookai (athletic meet) *_pyoo (for _ seconds)

aka-gumi (red team) % __pan (the __th)

shiro-gumi (white team) *__fen (__ scores)

tamaire (team accuracy pitch) * gambare (g0, go!)

riree (a relay race) % huree huree —gumi (g0, go! __team)

kibasen (a cavalry battle)

and other games played at undookai #ooesu (used when doing tag of war/ pull, pull!)

#jchi ni, ichi ni (one two, one two) and other

cheering

Materials

A video, picture panel or magazine that describes an athletic meet at a Japanese elementary school
Stopwatches

Red and white headbands

Equipment necessary for each game (e.g., baskets for tamaire)

Procedure

1. Presentation
Present the athletic meets typical of Japanese elementary schools using a video, picture panel
or magazine. Explain the basics in English and Japanese, such as red and white teams,
opening and closing ceremonies and the exercise session for the whole school as well as
details of each game such as tamaire (team accuracy pitch), riree (relay race), and kibasen
(cavalry battle). You may have the class compare undookai with the Olympic games or the
Field Days at American schools.

2. Discussion/Let’s Write
Actually put on an undookai. 1) Choose the activities based on the number of students in
the class and the available space. 2) Appoint a timekeeper and scorekeeper for each event.
3) Write invitations in English and Japanese and distribute them to parents, other teachers,
students and the principal. 4) Make sure the students understand the rules of each event and
teach them the typical expressions of support such as ganbare. Ask the students how
spectators express their support in English and other languages.

(continued on p. 178)
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(continued from p. 177)

3. Output
Prepare programs in Japanese for the undookai and hold an actual competition on a small
scale. Divide the class into a red team and a white team and give them headbands or caps of
the corresponding colors and urge them to use Japanese expressions of support. Have the
students appointed in Procedure #2 keep track of the time and record the scores, announce
the winners of each event, and compute the total number of points. Include games that the
spectators can participate in and have these students teach the Japanese expressions of
support.

Suggestions

If circumstances do not allow the inclusion of actual undookai events, you may select small-scale
games such as paper airplane distance flying contests and origami frog races. If time allows,
decorate the site with a scorcboard and a winner’s stand. Ideally, the winning individuals and teams
should be awarded prizes.

e — —
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

7. Wanted! Champions

Objectives

1. Students will be able to indicate their

or marking a scale.

2. Students will be a
these questions using the approp

Skills

listening

Vocabulary/Structures

#henkyoo suru (to study)
*terebi o miru (to watch TV)

*famikon suru (to play a computer game)
#o-huro ni hairu (to take a bath)

uchi no tetsudai o suru (help housework)

osoku made neteir

u (sleeping late)

and other daily activities that students have

Targeted Standards :
1.1, 1.2

understanding of frequency expressions by rank-ordering

ble to ask their classmates how often they do basic daily activities and answer
riate frequency expressions.

#nainichi (every day)

*yoku (often)

*tokidoki (sometimes)

*aqnmari —shinai (do not do very much __)
#zenzen —shinai (never do )

chosen.

chanpion (champion)
ichi-ban (number one)

Materials

The weekly schedule of a
(optional: picture cards fo
A scale for the frequency expressions
Several sets of children’s statements regar

Japanes

(make an audio tape with children’s voices
Worksheets 4-7-1 and 4-7-2

Procedures

1. Presentation

Show a video, picture panel, or m
mentary school student
After watching the presentation, have the whole class share what they listed.
he following three expressions: terebi o miru (to watch TV),

Japanese ele
student does.
Use this session to review t

*__ ypa yoku shimasu ka? (Do you do __ often?)

e child (for presentation to the whole class: see Sample 4-7-1)
r everyday life activitics such as studying)

(for the whole class presentation: see Sample 4-7-2)

ding how often they watch TV, study and take a bath

if possible: see Sample 4-7-3)

agazine article that describes the after-school life of a

and have the students take notes on what activities that

benkyoo suru (to study) and o-huro ni hairu (to take a bath). Then, show the weekly

schedule of the Japanese 8

expressions.

e.g.

__san wa terebi o yoku mirt
(Does —san watch television a lot? Oh, s/he watches every day, right?

tudent (see Sample 4-7-1) and introduce the frequency

( deshoo ka? A, mainichi mimasu nee.

(Continued on  p. 182)
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

(180 ~— YN b4 ()
3. 7 N7y b

EfEEAATIZL, %HEU&UZ‘GRT%#:JEEJ:')LVC Yol bWOBMETLTWS A, [~ L~
LET2T) r&hbpbtdd. #ﬁ%—@ﬁéliv-‘*?izwi\t%—?—z U)Z’J'-—Jb_hd)iﬁfga)ﬁéﬁiiﬁhé’ﬁﬁf\
WAL TH G AT R BRI, SBIZKRLT, i{]‘uio)ﬂzﬁ’iéﬁﬁléﬁifﬁ@‘é&é: ¥, &
0®3ﬁ9%%{5§mﬁ%1’)ok%\ 7\’7—-JPLI:%65111L\6,¢1§5L%%%‘?LT&@!:ﬁi%’éﬁéo QRS
Em,ﬁ‘&’aﬁ9Zé{$¢:R&5415%5‘§h:%€.&%Lf#55, %&!:7?2%{$t:%®%5§1%iﬁ'€‘ ki
2 TFrrEdy) PRHIESL,

(continued from p.181)

Procedure #1
Put on the blackboard or wall a weekly schedule describing how often a Japanese
elementary school student watches TV, studies, takes a bath, does chores (Question: Which is
better, helps housework or does chores, take stakes a bath, does chores (Question: Which is
better, helps housework or does chores?) and sleeps late (see Sample 4-7-1) At the same
time, put the scale for the frequency expressions on the blackboard or wall. Asyou
describe the Japanese clementary student’s weekly schedule using frequency expressions,
circle the appropriate expression on the frequency scale.
eg. —wa terebi o yoku miru desyoo ka?, A, mainichi mimasu ne.

(Does __watch television often? Oh, s/he watches every day.

[Circle mainichi (every day) on the scale]

Procedure #2

Have the students decide the criteria for championship in the above five activities, i.e.,
watching TV, studying, taking a bath, doing chores and sleeping late. Allow the students to
discuss in English; however, write down their criteria in Japanese on the board and place the
appropriate picture card. Then give students Worksheet 4-7-1 and have them listen to the
children’s statements (see Sample 4-7-3) about how often they do the three things. Have the
students mark the appropriate number on each scale and decide, who is the champion based
on their own criteria. After the activity, ask the class, Dare ga chanpion? (Who is the
champion?) and Dooshite? (Why). Encourage students to say the frequency expression in
Japanese as a reason for their choice.

3. Oufput

Have the students pair off and ask each other how often they do the activities mentioned in

Procedures 1 and 2: —wa yoku — shimasu ka? (Do you do e. often?). Tell them to circle the
appropriate adverb of frequency on Worksheet 4-7-2. If necessary, practice the question
routines as a class before letting the students start the pair work. After they have asked about
all the activities, tell them to add up all the points and report them to you. Record the points
on your won large class list. At the end, show your Jist to the whole class and ask them to
decide who the “champion” is.

Suggestions

You may introduce expressions such as ichi-nichi ni —kai (, __times per day) when introducing
mainichi —suru (do everyday). However, do not include this expression in the Champion Search
activity in Procedure #3.
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Jan Ken Pon Stage I1I (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

The Weekly Schedule of a Japane

Sample 4-7-1

(Place appropriate picture cards if necessary.)

se Elementary School Student

o W

FlLE%

A% LX)
)

YKL,
BIHHIT | ToEVE
Tw 5 + 5

BZ(ET
nTWw5

O
O
O
O
O
O
O
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

Sample 4-7-2

Scales for Irequency Expressions

<FLEREHD>
HAZEY dAEA
Fwnoh g < FRES e B 4N m kRN
| I I I I
I I I I I
<RAXXITH>
YIS & A A
FWITH < YEEE ~ TN e TEEN
I I I I I
I I I I I
<B32BHITEWE>
HAFEY & AE A
FWizh J < ERES P IR ~a T N
I I I I I
I I I I I
<9 LOTOFEWET B>
HAZEY HAEA
Fwich X< yEYE ~ TN e TN
I I I I I
I I I I I
<BE{ETTRTWE>
HAEY HAEA
Fuwich L4 YRE S ~ TN mo TRy
I | I I I
I I I | I
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Jan Ken Pon Stage I (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

Sample 4-7-3

Sample Students’ Statements

<FLEERDL> <terebi o miru>

F4E A Fwicbh i T, kodomo A: mainichi mimasu.
+1% B: HhAFTURIEEA kodomo B: anmari mimasen.
-1 C: yixyYsxauid, kodomo C:  tokidoki mimasu.
F 4 D FLEAL T A kodomo D: zenzen mimasen.

<Watching television>
Child A: I watch TV everytday.
Child B: 1don’t watch TV so often.
Child C: I sometimes watch TV.
Child D: I never watch TV.

<Watch TV>

Child A:

Worksheet 4-7-1

I | I

Fnith L1 rx¥x HATN~TEWV FAEA~TV
Child B:
I I I I
I I I I I
Twith L4 rixvs HBAZN~TW FAEA~TW
Child C:
I I I I I
I I I I |
Fwizh £ £ R HALEY~TLN EAEA~TD
Child D:
I I | I
I I I I I
FWth I LEYE HAEN~TV FAEA~TV
The champion : Child_




Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

Worksheet 4-7-2

LY

My Partner’s Lifestyle  Total Score : pts.
<FlLE®HRB>
HAZE Y HAEA
FWich < rXYUE ~ LA r IR
I I I l |
I I I I I
0 1 2 3 4
<NAELITE>
AT HAEA
FWLhH & 4 rEYx e T A ~ TN
I I I I I
I l I I I
4 3 2 1 0
<?5v3573I:I;H\6>
HALEY HAEA
Fwich X< ryiYix ~ TN ~ TN
I I I I I
I I I I I
4 3 2 1 0
<HIEDPTOEVWETH>
) HATY FAEA
FWh g < y ¥ 3 e TR N ~ TN
I I I I I
I I I I I
4 3 2 1 0
<hlZ)»T 5>
HALEY EALEA
iL\I:'r) Gt < b 4 3 Z.é ~ TN N@L\
| I I I I
I I I I I
0 1 2 3 4
e scales.

Have your students decide the points to be given to th
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Unit 4 Time: Time, Speed & Frequency
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

BT BEAY TR
2.2, 4.1, 5.1

8. FhDAE Bo/AOEEDH
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

8. My Book: Lifestyle Diagnosis Targeted Standards :
2.2,4.1,5.1

Objectives

Students will be able to say/write activities or their own every day habits
Skills

speaking/writing

Vocabulary/Structures

*mainichi (every day)

*henkyoo suru (study)

#o-huro ni hairu (take a bath)
#uchi no tetsudai o suru (do housework) and other daily activities that are recommended to do

every day

Materials

A “contract” (Sample 4-8)
Japanese-style awards certificate (e.g., for perfect attendance)

Procedure

1. Let’s write

Choose from the five main points covered regarding every day life and good habits in
Activity 7. Wanted Champions! and come up with some good candidates for “things we
should do everyday.” Then ask the class to make a list of a few of those. The teacher should
place picture cards of these items nominated on the blackboard or the wall. Have every
student choose one good habit from the list that they don’t do now. Then have them
promise to do it everyday for the next two weeks. The teacher should prepare “contracts”
in both English and Japanese. Have students fill in what they will do and sign on the line.
Have the students take a copy home and have a family member check whether they have
actually done it.

2. Discussion
At the end of two weeks, have students pass in the contracts they signed in Step one and

check if family members have confirmed that the students have kept their promises.
Students who have indeed kept their promises receive award certificates to be placed in their
portfolio along with the contract and family confirmation form. The students who did not
keep their promise just get the contract placed in their portfolio, but, if they wish, you can
give them another two weeks to establish a good habit. After this, you might want to
compare the format and language used in American and Japanese Award certificates.

—©1999 U S WEST Center | for Japancse Langa



Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

Sample 4-8

A Sample Contract Form

b X, fc ) 2 AMOR,

(Student’s name in kana)

% H

(The activity that the student has chosen in kana)

?é:z%::KQMKio
¥ R_H

_—

(Student’s Signature)

I, . hereby pledge that I will

every day for at least two weeks from

today.

(date)

(Student’s Signature in English)

<From Home>
has kept his/her promise as stated

above between and

(Parent’s Signature for Approval)

—
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Jan Ken Pon Stage III (Grades 4-5)

Unit 4 Time: Time, Sp

eed & Frequency

Unit 4 Vocabulary List / 8% 2t

romanization  act.# romanization  act.#
<H> Lhk>
A aka-gumi 6 FwTw faitei 2
HHVTWL aruite iku 4 ¥ taka 5
HAEN~ anmari — shinai 7 Euvi tamaire 6
LW <bH>
<0 > =4 chiita 5
wWWi H ii naa 1 HLEHTD chikatetsu 4,5
whizwbiz  ichini ichini 6 4y B4y  chanpion 7
whHifA ichi-ban 7 LT>
A NH iruka 5 ~TWn{ —de iku 4
<3> TEE dekita 3
VA4 usagi 5 FLEEaD terebi o miru 7.9
3 5@ ToHEW  uchi no tetsudai o suru 7,8 ~Th —ten 6
215 TAL® densha 4,5
Acd uma 5 <>
583w undoo-kai 6 riyx tokidoki 7
<B> yhswbsidA  dore ga ichi-ban 5
A—T A oovest 6 HeWTTh  hayaidesu ka
B#(ET osoku made neteiru 1 rid bw dore kurai kakarimasu 4,6
nTwd iy ET R ka
BL5IzidWw5  o-fure ni hairu 7,8 <>
Bhotz owatta 3 AR nagai 1
<> TALDMA nan-jikan nemasu ka 2
~pnbitA  —ga ichiban hayai 5 nity
EPWwTT desut A LT nan-ji ni okimasu ka 2
rYHO karimono kyoosoo 6 BErgThy
xr7%) A LIS nan-ji ni nemasu ka 2
NAEN ganbare 6 nxyar
<E> nALTWE 2+ nan de ikimasu ka 4
5L» kisha 4 n
I A kiba-sen 6 LIE>
xp)Lxd kyuushoku 1 ~izh — nichi 4
e o2 iz b nininn sankyaku 6
VA kujira 5 XALEPL
~{BW —kurai 2,4 KiEATE nihon-go o hanasu 1
(5% kuruma 4,5 3ud
<% > <>
oA same 5 R basu 4,5
AT sansuu 1 /b hato 5
< LF ~i3 XK — wa yoku shimasu ka 7
~U~3A —ji~hun 1,2 LEday
~UDA —jikan 1,2,4 ~f A —ban 2,3,6
a7 shimauma 5 <U>
L) E> shumatsu 2 v E hikooki 4,5
LACH shiro-gumi 6 kay hyoo 5
<¥> ~Ur) —byoo 3,6
FTIW sugoi 3 U5 TIA hiru gohan i
AY—b sutaato 3 <>
Abw7 sutoppu 3 77 3ayt5h  famikon surd 7
<e> 7z 1)— ferii 4,5
EAEA~ zenzen — shinai 7 £ ol hune 4,5
LW ~3A (3A)  —hun(pun) 1,4
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Jan Ken Pon Stage III (Grades 4-5)
Unit 4 Time: Time, Speed & Frequency

romanization act.#
5V —7 L—~ huree huree ~gumi 6
¢
L
~wio heejitsu 2
~A% 1375 benkyoo suru 7,8
L e
Flh mainichi 1,7,8
< B>
LW mijikai |
<¥>
P HUMA - yasumijikan 1
oL £
Irn yooi 3
~& IV —yoobi 1
X4 yoku 7
<y>
) L— riree 6
<b>
7y washi 5

e ———
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Unit 5 Leisure: Weekend & Vacation Activities

Unit 5 Leisure

Weekend & Vacation
Activities




Jan Ken Pon Stage III (Grades 4-5)
Unit 5 Leisure: Weekend & Vacation Activities

1. ALy ¥—ORF LT EAF VYR

2.2, 4.1
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Jan Ken Pon Stage III (Grades 4-5)
Unit 5 Leisure: Weekend & Vacation Activities

1. Kanji In A Calendar Targeted Standards :
2.2,4.1
Objectives

1. Students will be able to recognize the kanji for sen (previous), kyo (gone), ima (now), rai
(coming), nichi (day), shuu (week), tsuki (month) and toshi (year) and match each character with
its English meaning or a picture.

2. Students will be able to place kanji compounds kinoo (yesterday), kyoo (today), ashita
(tomorrow), senshuu (last week), konshuu (this week), raishuu (next week), sengetsu (last month),
kongetsu (this month), raigetsu (next month), kyonen (last year), kotoshi (this year) and rainen
(next year) in the appropriate spots on the calendar. :

Skills
listening/reading

Vocabulary/Structures

hi (day) kinoo (yesterday) senshuu (last week) sengetsu (last month)
shuu (week) kyoo (today) konshuu (this week) kongetsu (this month)
tsuki (month) ashita (tomorrow) raishuu (next week) raigetsu (next month)

toshi (year)

kyonen (last year) (kanji) (kaki-jun (stroke order))
kotoshi (this year) (on-yomi (Chinese reading)) (imi (meaning))

rainen (next year) (kun-yomi (Japanese reading))

Materials

Kanji flash cards for individual characters. (see Sample 5-1-1)
Kanji compound flash cards (see Sample 5-1-2)

A calendar covering three years on one page. (see Sample 5-1-3)
Kanji practice sheets for students' use

Worksheet 5-1-1 and 5-1-2

Procedures

1. Presentation
Introduce the individual kanji using flash cards (sce Sample 5-1-1). At this point, explain,
both in English and in Japanese, that each kanji has a meaning and that there are on-yonti
(Chinese readings) and kun-yomi (Japanesc readings). Review the readings of the characters
such as hi (day), tsuki (month) and toshi (year) that have already been introduced in the
previous units and have students guess type of reading they are. As for the other characters,
introduce only the readings appearing in the compounds introduced in this unit. Present the
original drawings for hi (day) and tsuki (month). The kanji that do not have obvious
pictorial origins should merely be assigned English meanings. You may use commercially
available mnemonic devices, or have the students create their own.

2. Presentation/Input
Show the kanji compound flash cards (see Sample 5-1-2) and have the students guess their
meanings. After some students say their guesses, introduce the meanings. At this time, make
the students aware that the meaning of the compound is related to the meaning of the kanji
in the compound. Also have the students think about whether English words have such

(continued on p. 196)
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(continued from p. 195)

meaningful components in them (e.g. “pre-" meaning “pefore.” Finally, take out a
calendar that includes three years on one page (see Sample 5-1-3) and repeat the
presentation while pointing to the appropriate spots on the calendar.

3. Discussion
Take a Japanese children’s dictionary (or one aimed at people learning Japanese) and have
the students look at and analyze the entry for tsuki (moon). Check the following points:
1)How many readings the kanji F has, 2) how many compounds begin with A, 3)what
the entries immediately following A have in common. Then have the students gather into
groups of three or four and analyze B hi (day) in the same way. These discussions may be
in English.

4. Playing with words/Input .

Place the compounds flash cards randomly on the blackboard or wall and have students
group them according to criteria such as having kanji in common. Guide students in
grouping the time expressions according to whether they are past, present, Or future. Use
English cue cards if necessary.

5. Let’s Write
Give the students kanji practice sheets with boxes of the appropriate size and have them
thoroughly practice the new characters and compounds. After extensive writing practice,
have them match each character with its meaning on Worksheet 5.1-1. Then, have the whole
class read the compounds on Worksheet 5-1-2 aloud and write the readings in hiraganaon
their individual worksheets. Tell them to copy the compounds onto a calendar as directed
on the Worksheet 5-1-2.

Suggestions

You do not have to force students to strictly follow the stroke orders. However, present the correct
stroke orders at the beginning and have the whole class practice them at least once.

——— —
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Sample 5-1-1

Kanji Flash Cards

AN
7

N2

il
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Sample 5-1-2

Kanji Compounds Flash Cards

P = =
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Sample 5-1-3

A Calendar for Demonstration

199

DECEMBER ”
APRIL
AUGUST
DECEMBER
APRIL

UC'atloni

NOVEMBER
MARCH
JULY
NOVEMBER
MARCH
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OCTOBER
FEBRUARY
JUNE
OCTOBER
FEBRUARY

31

Language

1998
SEPTEM_BER
JANUARY
MAY
SEPTEMBER
2000
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Worksheet 5-1-1

2 .
2R
Connect each kanji with its meaning.
® e week
st}
® e previous, coming
before
N
2\_ l""—_]:,:l ® ® now
% 0 e day, sun
Z-?\ O e year
% O @ coming, next
-]
- O @ gone

)y

B

month, moon

— e ——————————
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Worksheet 5-1-2
Sk g
2 -

1) Write the reading of each compound in hiragana.

( ) ) ( )« )
5B WH WA 4HA
( ) ) ) )
%8 k#A SR %A

( ) ) ( )
Y I Y

2) Fill in the blanks in the calendar below with the compounds above.

u

(%i)

(Put an appropriate calendar here.)
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Jan Ken Pon Stage III (Grades 4-5)
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2. Shimashita vs. Shimasu Targeted Standard *
4.1
Objectives

1. Students will be able to identify a given sentence as either past or future when they hear time-
related words such as kinoo (yesterday) and ashita (tomorrow).

1 Students will be able to recognize the sentence-final tense forms and choose time-related words
accordingly.

3. Students will be able to copy the kanji for kinoo (yesterday), kyoo (today), ashita (tomorrow),
senshuu (last week), konshuu (this week), raishuu (next week), sengetsu (last month), kongetsu (this
month), raigetsu (next month), kyonen (last year), kotoshi (this year) and rainen (next year).

Skills
listening/speakin g/reading/writing

Vocabulary/Sfructures

—mashita (past ending) % kinoo (yesterday) # senshuu (last week)
__ masu (non-past ending) *kyoo (today) # konshuu (this week)
# qshita (tomorrow) # paishun (next week)

#gengetsu (last month) * kyonen (last year)
* kongetsu (this month) # kotoshi (this year)
* raigetsu (next month) * painen (next year)
Materials

Kanji compound flash cards (see Sample 5-1-2) and the calendar (see Sample 5-1-3) used in 1.

Kanji in a Calendar"'
Worksheet 5-2-1 and 5-2-2

Procedures

1. Presentation
Review time-related words such as kinoo (yesterday) and ashita (tomorrow) using flash
cards (see Sample 5-1-2) and the calendar (see Sample 5-1-3) used in 1. Kanji in a
Calendar. Pronounce each compound and have the whole class repeat it. Then
occasionally ask students questions using those time-related words and familiar activities,
such as Kinoo benkyoo shimashita ka(Did you study yesterday?) and Raishuu kyanpu e
ikimasu ka (Will you go camping next week?) Students may respond to the questions with
hai (yes) or iie (n0). Place each flash card on the blackboard or wall in one of three groups:
one for the past events such as kinoo (yesterday), senshuu (last week), sengeisu (last month)
and kyonen (last year); one for the future events such as ashita (tomorrow), raishun (next
week), raigetsu (next month) and rainen (next year); and one that can be used for both past
and future events such as kyoo (today) konshuu (this week), kongetsu (this month), and
kotoshi (this year). At the end, have students discuss the criteria for that grouping.
2. Input
Whiite two choices, 1) past and 2) non-past on the blackboard. Give the students sentences
that includes time-related words such as kinoo (yesterday) or ashita (tomorrow) and have
the students decide whether it expresses a past event or a non-past event. Have them choose
the appropriate number after hearing the sentence.
(continued on p. 204)
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(continued from p. 203)

eg. Tt Ashita benkyoo shimasu. ('m going to study tomorrow.)
[point to ) past and 2) non-past]
Ichi desu ka, ni desu ka. (Is it 1 or 27)
Ss: Ni. (It’s 2.)

Leave the compound flash cards in their three groups during this activity. At this point, do
not ask about the words in the third group, such as kyoo and kongetsu , which can be used
for both past and non-past events, depending on the context. Occasionally ask students how
they have decided either number 1 or 2 so that they know they have to pay attention to
time-related words. '

3. Input
Give students Worksheet 5-2-1 and have them highlight the time-related words and the

sentence endings. Ask them to discuss, individually or in small groups, the relationship
between the highlighted time-related words and the form of the sentence ending to find out
that —mashita is the past ending and —masu is the non-past ending. After confirming that
students understand the form-tense relationship, have them discuss the difference between
kyoo shimashita (1 did it today) and kyoo shimasu ( 1 will do it today).

4, Input/Output

Give a sentence ending with either __shimashita or —shimasu without any time-related
words and have students choose a time-related word for that sentence. Begin by offering a
choice between two words such as ashita (tomorrow) and kinoo (yesterday). When the
students become familiar with this activity, place all the compound flash cards randomly on
the blackboard and have students choose among them. After this oral activity, give students
Worksheet 5-2-2 and instruct them to copy the kanji for the time-related words appropriate
to each sentence. You may assign this worksheet as homework.

Suggestions

We have adopted past vs. non-past for the Japanese tense system, a description frequently used in
pedagogical grammars and beginning Japanese textbooks for college students. Students do not
have to memorize those terms, but need to understand that Japanese, unlike English, does not
distinguish between the present and future tenses.

— — e e— —

204 ©1999 U S WEST Center for Japanese Language Education ——



Jan Ken Pon Stage 111 (Grades 4-5)
Unit 5 Leisure: Weekend & Vacation Activities

Worksheet 5-2-1

22 I

I. Highlight
1) the words related to time, such as “yesterday” and “next year”
2) the ending part of each sentence, cither —% L7z or —% 7

1. #EB, TlLEEHRI LT

2. BHA, YA INWEET,

3, &M, BT LEAENT L

4, RE, FERNWEIT,

5 4 A. Japan Fair 2*® 1) £ L 7=

6. x4, Trhyobbol 2hF Lk

7. %@, BABESA—-TA4—ELIT.

IL Discuss with your classmates when to use — 3L/ and—% 7.

Make up sentences based on what students have actually done or will do.
Put the readings for the kanji in hiragana, if necessary.
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Worksheet 5-2-2

2 -

Choose the appropriate kanji compound for each sentence and copy the kanji in
the blank. Remember to look at the end of the sentence!

<%B/%E/%ﬂ/%ﬁ/%ﬁ/%ﬁ/%ﬁ/%$>

1. ( ) FlLEELE LT

2. ( ) YA INNE LT,

3. ( )-ZBTL%f:’{i -

4. ( ) FERNVWEET,

5. | ) Japan Fair 2°% 1) & L 7=o

6. ( y Teyob ol &#h% L7

7. ( y BARENRA—T4—2LET,

If you make up sentences related to the students’ real lives, then, there should be some correct
answers for each blank. However, the purpose of this worksheet is to have the students choose either
a past or a non-past word and copy the kanji. Therefore, assume it is all right as far as the tense-
word relationship is concerned.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 5 Leisure: Weekend & Vacation Activities

3. Famous People’s Schedules Targeted Standard :
1.1
Objectives

1. Students will be able to fill in a schedule when others report in Japanese what they did, what they
are going to do, and when.

2. Students will be able to report what they did in the past and what they are planning to do in the
future using the appropriate time-related words and the sentence-endings.

Skills
listening/speaking

Yocabulary/Structures

—mashita (past ending) *kinoo (yesterday) * senshuu (last week)
— masu (non-past ending) *kyoo (today) * konshuu (this week)
*ashita (tomorrow)  * raishuu (next week)

*sengetsu (last month) *kyonen (last year)
* kongetsu (this month) *kotoshi (this year)
* raigetsu (next month) *rainen (next year)

* other vocabulary for hobbies, leisure activities and sports, as well as verbs usually associated with
them

Materials

A schedule chart (some for group work and one for presentation to the whole class, see Sample 5-
3-1.

Procedures

1. Input
Pick a celebrity that the students are likely to be familiar with, perhaps a singer or a sports
figure, and create a hypothetical schedule for that person covering last year, this year, and
next year. Use familiar vocabulary as much as possible: Nihion e iku (go to Japan), o-sushi o
taberu (eat sushi) or Daitooryoo ni au (meet the President). Then either you or some other
adult should read the schedule aloud and record it on audio tape. In class, first show a blank
schedule (Sample 5-3) to the whole class and be sure that the students understand which
part of it corresponds to today. Then hand out individual schedules and tell the students to
take notes in English as they listen to the tape. Go over the answers after the students have
listened to the tape a couple of times, reviewing vocabulary such as kinoo (yesterday),
senshuu (last week), and raishuu (next week) as well as the —masu and —mashita endings.

2. Output

Post picture cards representing the vocabulary for leisure activities (see Stage III, Unit 5).
Also post the cards for the time words in another area (Sample 5-1-2, but without the cards
for kyoo, konshuu, and kongetsu at this point), dividing them into the categories of “past”
and non past. Add cards for the sentence endings —masu and —mashita. Divide the
students into pairs and designate one as the celebrity (let each student decide which
celebrity he or she wants to be) and the other as the entertainment reporter. Give them both
a blank schedule (Sample 5-3) and ask the “celebrity” to think up at least one activity or

(continued on p. 211)
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(continued from p. 209)

event to match each time word and write it into the schedule. (For example; Kyonen
Daitooryoo ni aimashita (1 met the President last year) or Rainen konsaato o shimasu (I’11l
give a concert next year). Meanwhile, tell the “reporter” to think up questions to ask the
“celebrity” about his or her schedule, questions that include each of the time words at least
once. The vocabulary for the questions and answers may be chosen from familiar
vocabulary for leisure activities, but if the students want to use unfamiliar vocabulary, tell
them to ask you, —wa Nihongo de nan te iimasu ka? (How do you say — in Japanese?)
Then have the students listen to a sample interview in which a reporter asks a celebrity about
last year’s and next year’s activities:

e.g.  Reporter: —san, kyonen wa Nihon ni ikimashita ka?
(Mr./Ms.—, did you go to Japan last year?)
Celebrity: lie. (No.)
Reporter: Jaa, kyonen wa nani o shimashita ka?
(Well, what did you do last year?)
Celebrity: Kyonen wa Kanada ni ikimashita.

(Last year I went to Canada.)

When the student pairs are ready, they should conduct their interviews. The “reporters ”
should write down the results of the interviews in their own blank schedules.

3. Output
After the pair work is finished, suggest that the class have a party after school. Ask each pair
when would be the best day to have the party. Pick the day that is best for the largest
number of people.

Suggestions

As you make comments about the schedules filled in during Procedure #2, use the phrase —to issho
ni suru (do together with) as a means of previewing its introduction.




Jan Ken Pon Stage III (Grades 4-5)
Unit 5 Leisure;: Weekend & Vacation Activities

Sample 5-3

A Schedule Chart

1999
April 2000
May 2000
S M T W T | S
1 2 3 4 5 6 7
8 9 10 11 12 13 14
15 16 17 18 19 20 21
22 23 24 25 26 27 28
29 30 31
June 2000

2001

Adjust the dates depending on when your
class does this activity. Also, adjust the size
of the chart so that students can comfortably

take notes.
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4. What did you do last Saturday? Targeted Standards :
1.1, 2.1, 4.1, 4.2

Objectives

1. Students will be able to identify past and future events based on the verb forms without relying
on time-related expressions.

2. Students will be able to ask and tell what they did last week.

Skills

listening

Yocabulary/Structures

— ta (infomal past ending) *Senshuu no Doyoobi nani o shita?

—ru (informal non-past ending) (What did you do last Saturday?)
—masen deshita (polite, negative, past ending) * Nani mo shinakatta (I didn’t do anything.)
—masen (polite, negative, non-past ending) * Wasureta (1 forgot.)

familiar vocabulary for hobby/leisure activity/sports

Materials

A calendar (to identify the relationship between last Saturday, or this Saturday, and today)
Kanji compound cards for senshuu (last week) and konshuu (this week) (see Sample 5-1-2)
Picture/English cards for hobbies, leisure activities, sports and adjectives selected for use in this
activity (for presentation to the whole class)

Procedures

1. Presentation/Input
First, be sure the students understand that senshuu no Do-yoobi (last Saturday) is the past
and konshuu no Do-yoobi (this Saturday) is the non-past, identifying each Saturday and
today’s date on a calendar. Then, show some picture/English cards of hobbies, leisure,
activities or sports and have Yuuki, the Japanese boy in Unit 2, report a few examples of
what he did or will do, saying Senshuu no Do-yoobi wa —shita (Last Saturday 1 did__) or
Konshuu no Do-yoobi wa —suru (This coming Saturday I willdo__). Direct the students to
pay attention to the endings of each sentence, possibly writing them down in hiragana, as
they listen to those examples. After giving the examples, ask the class what they heard in the
sentence endings. Then, continue to report what Yuuki did or will do, this time without
using the time-related words and have the class decide whether a given sentence is a past
event or a future plan,

2. Presentation/Input
Present the following dialogue in which Yuuki is talking to three friends:
(continue on p. 216)
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(continued from p. 215)
Yuuki: Nee, nee, senshuu no Do-yoobi, nani o shita?
(Hey, you guys, what did you do last Saturday?)

A Boku wa eega o mita.
(I saw a movie.)
B: Watashi wa nani mo shinakatta.
(I didn’t do anything.)
Yuuki: C-kun wa? (What about you?)
C Wasureta. (I forgot.)

Briefly explain what nani mo shinakatta and wasureta mean and have them repeat after you
and practice the forms in a question and answer format. Distribute Worksheet 5-4 and tell
the students to ask one another Senshuu no Do-yoobi, nani o shita? (What did you do last
Saturday?) and direct them to write the answers in the designated column on the Worksheet.
Limit this activity to three to five minutes and see who can poll the most classmates during
that time.

(continued on p. 217)
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(continued from p. 216)

3. Presentation/Discussion
Prepare an enlarged version of Worksheet 5-4 to show the whole class. After the interviews
in Procedure 2 are finished, ask each student about last Saturday and fill in the chart. Start
by asking Senshuu no Do-yoobi, nani o shimashita ka? (What did you do last Saturday?)
but after a few students have answered, switch to Senshuu no Do-yoobi — o shimashita ka?
(Did you do [activity] last Saturday?) The purpose of this is to elicit iie (no) from the
students. When this happens, introduce the polite past negative form —masen deshita by
commenting, Soo desu ka? — wa shimasen deshita ka? Ja, nani o shimashita ka? (Is that
so? You didn’t do [activity]? Well, what did you do?7)
Keep asking questions along these lines until you have filled in the chart for the whole class.
Then put the chart away and ask the students to think about the relationship between
—masen deshita and —mashita. Also, introduce the corresponding plain forms —nakatta
and —ta. Tell them that —masen deshita is the polite past negative form and ask them to
think about what the polite non-past negative might be.

4. Discussion
Follow up on the conversation between Yuuki and his friends by setting up a situation in
which a teacher enters the conversation.

C: Wasureta. (I forgot.)
T: Yuuki-kun wa nani o shita n desu ka?
(What did you do Yuuki?)
Yuuki: A, sensee, eefo, boku wa keeki o yakimashita.
(Oh, Teacher, I, uh, baked a cake.)

Before presenting the expanded dialogue, tell the students to pay special attention to the
sentence endings and have them compare the two languages. Explain that the plain form
was used in the dialogue among friends, but the polite form was used in the dialogue
between Yuuki and the teacher. Write both forms ta and __mashita in hiragana on the board.
Explain that Japanese people are supposed to show respect to people older than themselves
and that this respect is reflected in the language. Ask the students to think about how people
indicate respect in English and write down whatever they have noticed. After having the
students report what they noticed..

Suggestions

You do not have teach grammatical terms such as adjective, verb, affirmative and negative.
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Worksheet 5-4
B2 I

Name | What He/She Did | Name | What He/She Did
Last Saturday Last Saturday

e.g. Carl | went fishing
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5. Remembering Summer Vacation Targeted Standards
11, 2.1,22,32,42, 51

Objectives

1. Students will be able to tell what they did in the past, using either informal or formal sentence
endings.

2. Students will be able to ask and tell with whom they did a certain activity.

Skills

listening/speaking

Yocabulary/Structures

* —mashita (formal past ending) *natsu yasumi (summer vacation)

* —ta (informal past ending) *nani shita no? (What did you do?)
*tanoshikatta (It was fun) *dare to shita no? (With whom?)
*tsumaranakatta (It was boring) * tanoshikatta? (Was it fun?)

* yocabulary for hobbies, leisure activities, and sports
* family terms and personal names

Materials

Picture/English cards for hobbies, leisure activities and sports (for presentation to the whole class)
Cue cards for fanoshikatta (it was fun) and tsumaranakatta (it was boring)

Several sets of pre-recorded dialogues between two children (see Sample 5-5)

Worksheets 5-5-1 and 5-5-2

Japanese class coupon (as prizes given away in Procedures #3)

Procedures
1. Presentation/Input

Tape several examples of conversations in which two children talk about their previous
summer or winter vacations. (Sample 5-5-1). Play them for the students.

e.g. CI; Natsu-yasumi, nani shita no?
(What did you do during summer vacation?)
C2: Obaasan no uchi ni itta.
(I went to my grandmother’s house.)
Cl:  Daretoittano? (Whom did you go with?)
2 Oneesan. (My older sister.)
Cl: Tanoshikatta? (Was it fun?)
C2: Un, sugoku tanoshikatta. (Yeah, it was a lot of fun.)

Use a calendar and picture cards while playing the tape to convey the meanings of the
dialogues. Also use the cards to make sure that the students understand the meanings of
tanoshikatta (it was fun) and tsumaranakatta (it was boring). Continue playing the
dialogues and tell the students to fill in the blanks on Worksheet 5-5-1 in English.

2. Input/Output
After checking the answers for Worksheet 5-5-1, ask the students the following types of

questions along the lines of the dialogues. (continued on p. 223)
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(continued from p. 221)

eg. T: Mina-san wa, natsu yasumi, kyanpu ni ikimashita ka? Natsu yasumi kyanpu
ni itta hito?  (Did any of you go camping during summer vacation?
People who went camping during summer vacation?)
S1; Haai! (Yes! Me!)

T: S1-kun wa dare to ikimashita ka? (Whom did you go with, S17)
Sl: John, Ken.

T Soo, tanoshikatta? (Oh, was it fun?)

Sl Hai. (Yes.)

You should use the —mashita polite form, but the students’ replies may be on the word
level. When asked about the people they went with, the students may reply with proper
names. Have the cue cards for ranoshikatta (it was fun) and fsumaranakatta (it was boring)
posted so that students who have trouble answering can point to one or the other. When that
happens, say the word and have the student repeat after you.

3. Output
Have the students follow the format of the dialogues in Procedure #1 to ask one another
what they did for summer vacation, whom they did it with and whether it was fun. Have the
whole class practice by repeating the question format and the necessary vocabulary.
Instruct the students to record the results of their interviews on Worksheet 5-5-2. Set a time
limit on the interview activity and award a Japanese class coupon to the student who has
collected information about the most classmates. From now on, award these coupons as
prizes and tell the students to save them so they can exchange them for various items later.

4. Discussion
Have the students send questions similar to those from Procedure 3 to their sister school in

the following format:

Anata no natsu yasumi ni tsuite oshiete kudasai. Kyonen no natsu yasumi, nani o
shimashita ka? Dare to shimashita ka? Tanoshikatta desu ka?

(Tell us about your summer vacation. What did you do last summer vacation? Whom did
you do it with? Was it fun?)

You can have students write a letter, send an e-mail message, or put the question up on your
school’s or class’s Web site. At the same time, collect materials that will give your students
an idea of what Japanese summer vacations are like (for example, summer workbooks,
homework advice and charts of summer activities collected from the Internet, your sister
school or local schools for Japanese expatriates or else comic books with elementary school
children as their main characters, such as Chibi Maruko-chan or Doraemon). Show the
students the materials you have collected along with the replies from Japanese children and
have them discuss the differences between American and Japanese summer vacations. At
the very least, they should note that Japanese students do homework and are expected to
show up at school from time to time during vacation.

Suggestions
Use familiar vocabulary for the dialogues in Procedure #1, but you may add vocabulary for things

the students want to say in Procedures #2 and #3. The coupons described in Procedure #3 should
be offered at every opportunity, not only for good performance in academic activities but also for
good behavior such as helping a classmate with group work. In Unit 6 the students will receive
coupons so that they can buy food at en’nichi. Allow the students to use the coupons that they
received as awards. Students can collect them and save them up for small prizes such as erasers and
pencils or Japanese snack foods. Set prices for each prize in terms of coupons, based on the actual
price of the item and the students’ money sense.
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<Conversation 1>

Sample 5-5

A Sample Conversation

Cl:  Hikdh, LIELEO? Cl:  Natsu yasumi nani shita no?
C2: Hv—Frr7iifiol, C2:  Samaa kyampu ni itta.

C1: ENEiT-=07% Cl:  Daretoitta no?

c2: v, C2:  Hitori.

C1: NE, EOLD R Cl: Hee, tanoshikatta?

c2: TAEL, 2ELUN 1, C2: Zenzen. Tsumaranakatta.

Cl:  Whatdid you do during your summer vacation?
: I went to summer camp.
Cl:  With whom?

c2: Alone.
Cl:  Oh, then was it fun?
C2:  Not at all. It was boring.
<Conversation 2>
C1: ko, RicLEo? Cl:  Natsu yasumi nani shita no?
gy Wby —nk L, C2:  Mainichi geemu o shita.
GT: Ehy L0 Cl: Dare to itta no?
cz: Brie, C2: Otooto.
C1: ~NEZ, EOLdok? Cl: Hee, tanoshikatta?
ca: Jho Lo THEDLN ST, C2: Un. Tottemo tanoshikatta.

Cl:  What did you do during your summer vacation?
:  Iplayed games everyday.

Cl:  With whom?
My little brother.
Cl:  Oh, then was it fun?
Yes. It was really fun.
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Worksheet 5-5-1

AR

Listen to the tape and complete the following statements with the appropriate
words/phrases.

<Conversation 1>
He went to ( ) during his vacation
with ( ). He said it was ( ).
<Conversation 2>

She played games ( ) during her vacation
*how often?

with ( ). She said it was ( Y

<Conversation 3>

Adjust the statements and the locations of the blanks, depending on the content of your
dialogues.
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Worksheet 5-5-2

2 :
Ask your classmates about their last vacation. Record their responses in
English.
EA ] BICLEDO? | ERELED? | EOLDSET
Name What did you do? With whom? Was it fun?
(Circle either one.)
OLMolz

DFLEMNo I

OLMoT=

DFLLMNo =

OL)»-iz

DFELLDNo I

Ol

D2FL Mo

OLM-si=

DFLLMNo T

EFOLMsi=

D2F LN T

EOLPalk

D2FLLNS I

EEOLMs =

DFLENo I
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6. Let’s Go to a Japanese Language Camp

argeted Standards :
1.1, 1.2, 5.2

Objectives

Students will be able to recognize the —te forms of vocabulary for hobbies, leisure activities, and
sports and match them with cards or actual items associated with the activity.

Skills
listening

Yocabulary/Structures

Vocabulary for hobbies, leisure activities, and sports presented so far and their —te forms.

sorekara (after that) kyanpu (camp)
soshite (and, and then) sukejuuru (schedule)
Materials

A brochure for Japanese Language Camp (Sample 5-6-1). An audiotape that introduces the
schedule of the language camp at the orientation (Read Sample 5-6-2).
Worksheet 5-6. Decoration for Japanese Language Camp coupons.

Procedures

1. Presentation/Input
Pretend that the class is getting ready to go to a Japanese language camp. Divide the
students into groups of three or four and give each group an English language brochure
(Sample 5-6-1). Ask them to look at the listed activities and imagine a typical daily
schedule at the camp. Have the groups fill in their proposed schedule on Worksheet 5-6.
(You will have prepared a schedule including sentences linked with the —te form (Sample
5-6-2) and recorded it as an orientation tape, but don’t play it for the students at this time.)
Once all the groups’ worksheets have been completed, pretend that the camp has started.
Tell the students that they will hear an orientation about the first day’s activities and play
the tape for them. Have the students compare the schedules they imagined and wrote on
their worksheets with the schedule identical or nearly identical to the one on the tape, give
everyone in it a Japanese class coupon. If time allows, follow the same procedure for several
days’ schedules.

2. Input
Divide the classroom into several sections depending on the number of activities listed in
the brochure for Japanese Language camp used in Procedure #1. Assign one activity to
each section. Put worksheets for the study room section or plants and flowers in the hiking
section, it will create a more realistic atmosphere. Have the students come to the cafeteria
section and read the schedule for the first day of the camp in a normal speed. Then give
directions to do activities listed in the schedule one by one.

(continued on p. 231)
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(continued from p. 229)

e.g.  Mina-san, ohayoogozaimasu. Mazu, asagohan o tabete, sorekara, benkyooshitsu
ni ittekudasai. Nihongo o benkyoo shite, sansuu o benkyoo shite, sorekara mata
kafeteria de hirugohan o tabetekudasai....

(Good morning, all. First, eat breakfast and then go study. Study Japanese, study math and

then go to the cafeteria and have lunch.)

Tell the students to do appropriate gestures for each activity as well as moving to the
appropriate section. Do not give the next direction until the students do the appropriate
gesture for what you have said. As in Procedure #1, if time allows, repeat this procedure for
several days or add sub-steps for each activity.

3. Play with words/Output

In the situation that they are having a game competition, have the students play games in
which students can practice —te form of verbs such as Simon says and a game in which you raise or
lower a red and a white flag following directions. You can give coupons to the winner of the games.
It may be fun to pretend that you have a camp fire and have marshmallow. You can teach a song
used in high school and college Japanese language classes to teach the —te form of the verb.

Suggestions

You may adjust the Japanese language camp activities to match the students’ vocabularies. If there
is an actual Japanese language camp nearby that the students could possibly attend, use its schedule.
Compare it with a more typical summer camp. There is no need to explain the conjugation of the
—te and —ta forms or drill the students. However, in the course of hearing a lot of —te and —za
forms, some students may figure out some of the patterns and ask about them, while others may try
to generate —fe forms that they haven’t heard. In such cases, just offer a brief explanation.
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Sample 5-6-1

A Sample Brochure for “Japanese Language Camp”

Activities from the
previous year:
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A Sample Orientation Speech
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7. My Book: Summer Vacation ' argeted Standards -
1.2,13,3.1,4.1, 5.1

Objectives

Students will be able to write a short composition of four to five sentences about their own summer
vacation when they are given a format of the paragraph and different forms of verbs as models.

Skills
reading/writing

Yocabulary/Structures

* —mashita (formal past ending) *tanoshikatta desu (It was fun)

* —masu (formal non-past ending) *tanoshimi desu (I'm look forward to it)
*—te (te-form)

*sorekara

* soshite (and, and then)
* yarious vocabulary for hobbies, leisure activities, and sports

Materials

Picture/English cards for hobby/leisure activity/sports vocabulary
Worksheets 5-7-1 and 5-7-2

Procedures

1. Input
Distribute Worksheet 5-7-1 to the students and read the composition to them. Have the
students do Task I on the worksheet individually or in small groups. When they have
completed the task, check the answers.

2. Discussion
Distribute Worksheet 5-7-2. Show the same worksheet to the class by OHP. Then, have
students individually work on the first four questions in Task 1. After checking the answers,
work on the rest of the questions in Task I together. Then read example sentences in Task IT
and draw the students’ attention to which part of the verb form of the first sentence changes
when connecting two sentences. Then have the class think about the appropriate verb forms
to fit in the blank. When you complete Worksheet 5-7-2, have students read the
composition in Worksheet 5-7-1 and highlight places where they think two sentences are
connected into one sentence. Have them also think what words are used in connecting two
independent sentences. Finally, have the students discuss how they connect sentences to
write a coherent composition and compare its structure in Japanese and English.

3. Let’s Write
Have students do Task II of Worksheet 5-7-1. Based on this, have the students make a list of
what they did last year and what they are going to do this year as an outline for the
composition on their own summer vacation. Tell the students to ask you when they do not
know the Japanese word or the correct character and try to have time for individual
instruction. When the students have completed the outline, have them write a short
composition following the format used in Worksheet 5-7-1. Take some time for individual
instruction. Have the students write their final version on a separate sheet of paper. Have
them keep a copy in their portfolio or send it to their pen pals and also encourage them to
enroll in a composition contest.

Suggestions
If possible, obtain real compositions written by Japanese elementary school students, either from

your sister schools or pen pals. It will be a good opportunity for your students to look at
handwritten Japanese.
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Worksheet 5-7-1
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Task I Task II:

Check if you did or will do the same
Read the paragraph above and check whether the writer |activities during your summer
did or will do the activities written in English below. vacation.

Yuuki did last Yuuki will do next|Did you do? Will you do?
summer summer

visit an aunt

visit 4 cousin

o0 fishing

g0 to Disneyland

ride a bike

watch TV

walch video

study

family computer
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Worksheet 5-7-2
T T
2 -

I. Connect the items in the left-hand column with the corresponding forms in the
right-hand column.

1) Try these by yourself!

A e
LT~ « 2R 5%

Lym L ¢ W ¢

DT » - DL

2) Let’s try together!

ENWT - © B b

L AT -
& T e - L&

MANT - » DK<

II. Read the example aloud and fill in the blanks below following the example.
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Unit S Vocabulary List / &

<b>
HLE
<wnw>
AP
<B>
BAL A
<>
PEULDA
»rAL
<E>
O]
Fr»7
219
rhan
<L >
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romanization
ashita

ini

on'yomi

kakijun
kanji

kinoo
kyanpu
kyoo
kyonen

kun'yomi

kotoshi
kongetsu
konshuu

— shita
— shimashita

— shimasu
— shimasen
— shimasen deshita

shuu

sukejunru
— suru

sengetsu

senshuu

senshuu no doyoobi
nani o shita

soshite
sorekara

—ta
tanoshikatta (desu)

tanoshikatta?
tanoshimi (desu)
dare to shita no?

tsuki
tsumaranai
tsumaranakatta

)R b

act. #
1,2,3

1
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bithi

romanization
— fe
toshi

nani shita no?
nani mo shinakatta

natsuyasumi
hi

raigetsu
raishuu

rainen

wasureta

act, #
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1. Kitchen Expedition [Targeted Standard @
1.1
Objectives

Students will be able to match items or pictures with the Japanese names of everyday kitchen
utensils, cooking devices, and kitchen appliances.

Skills
listening/reading

Yocabulary/Structures

naifu (knife) (o-)nabe (pot, pan) oobun (oven)

fooku (fork) huraipan (skillet) denshi renji (microwave)

supuun (spoon) hoochoo (kitchen knife) reezooko (refrigerator)

(o-)sara (plate) manaita (cutting board) foosutaa (toaster)

koppu (glass) booru (bowl) and other cooking  koohii meekaa (coffee

magu kappu (mug) utensils regularly used in the maker)

and other eating average American household and other kitchen

utensils regularly used in appliances

the average American household regularly used at an
average American
household

— ga arimasu (There is __)
Materials

Picture/orthography cards for kitchen utensils and appliances (see Sample 6-1)
Pictures or photos of various food items

Procedures

1. Presentation
First, have the students make a list of the kitchen utensils and appliances in their own home
before the lesson. Prepare picture/orthography cards of the major kitchen utensils and
appliances (see Sample 6-1) and place them one by one on the blackboard or wall as you
introduce the Japanese terms. Have the students check to see whether their list includes the
items introduced. Add the items that are on students’ list but for which picture/orthography
cards have not been prepared and write their names in kana on the blackboard.

2. Playing with words/Input
Have students brainstorm in small groups to classify the items on the posted cards and on
their own list according to categories such as “what we use when we eat,” “what we use
when we cook” and “electrical appliances.” Then, have the students name the items in
each group. If they do not remember the Japanese terms, encourage them to read the kana
spellings on the picture/orthography cards.

3. Playing with words/Input
Show a picture of a food item and have students decide individually or in small groups
which kitchen utensils and appliances posted on the board are related to that food (e.g.,
toaster for a slice of bread, a cereal bowl for cereal).

(continued on p. 242)
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(continued from p. 242)

Then, pick up one picture/orthography card while saying its Japanese name and ask whether
or not it is related to the given food item. Tell the students to respond with hai (yes) or iie
(no).

4. Playing with words/Input
Show the picture cards one by one and have students list the items that are associated with
the item on the card. At this point, it is all right if they can’t produce the Japanese terms,
Supply the Japanese term, however, if it is a previously learned item, and have the students
repeat it. The associated terms can be selected not only from among kitchen utensils and
appliances but also from among food items and other things. Pick the item from the
students’ list that seems to be the one most closely associated with the one you presented.
Write its name next to the card you showed, and if the item the students selected is part of
the new vocabulary, move its card next to the card you presented.

Suggestions

If possible, show real kitchen and cooking utensils when introducing vocabulary.
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Sample 6-1

Picture/Orthography Cards for Kitchen Utensils
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2. Can You Guess What This Is? Targeted Standards:
2.2,4.2
Objectives

1. Students will be able to name in Japanese the kitchen utensils and appliances familiar to them in
everyday life.

2. Students will become familiar with Japanese kitchen utensils.

3. Students will be able to write or copy the names of kitchen utensils and appliances in kana when
given either written models or dictation.

Skills

listening/speaking/reading/writing/culture

Vocabulary/Structures

naifu (knife) hashi (chopsticks)

fooku (fork) chawan (rice bowl)

supuun (spoon) o-wan (bowl for soup)

(o-)sara (plate) yunomi (tea cup)

koppu (glass) donburi (large rice bowl)

magu kappu (mug) zaru (bamboo basket)

(o-)nabe (pot, pan) shamoji (scoop)

huraipan (skillet) o-tama (ladle)

hoochoo (kitchen knife) saibashi (long chopsticks for cooking)
manaita (cutting board) suihanki (rice cooker) and other vocabulary
booru (bowl) for Japanese kitchen utensils as necessary
oobun (oven)

denshi renji (microwave oven) udon (Japanese noodles)

reezooko (refrigerator) soba (buckwheat noodles)

toosutaa (toaster) gohan (steamed rice)

koohii meekaa (coffee maker) and miso shiru (miso soup) and other names
other kitchen utensils and appliances of Japanese food

regsularly used in the average American household

Materials

A picture of a typical kitchen of a Japanese household (for the whole class presentation with the
items presented in 1. Kitchen Expedition as well as Japanese utensils introduced in this lesson)
Picture/orthography cards for Japanese kitchen utensils (see Sample 6-2)

Pictures or photos of Japanese food

Worksheet 6-2

Procedures

1. Qutput/Presentation

In this activity, review the vocabulary presented in 1. Kitchen Expedition and introduce the
words for Japanese utensils by presenting a typical Japanese kitchen and the items found
there. Show a large picture of a kitchen in a Japanese household and have the students tell
you what items they see in the picture. Tell them to use Japanese when they name the items
learned in 1. Kitchen Expedition, If they cannot recall a Japanese word, show them a
picture/orthography card (see Sample 6-1) and have them read its kana aloud. Then
introduce the items students did not mention in their list, especially those found only in a
Japanese kitchen, while identifying each on the picture of the kitchen. At this point,
however, you do not have to explain what they are used for. (continued on p. 246)
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(continued from p. 245)
2. Input
Prepare picture/orthography cards for the Japanese utensils (see Sample 6-2) that appear in
the picture of the kitchen used in Procedure #1, as well as pictures of various Japanese food.
After saying the Japanese term for each item and having the whole class repeat it, have the
students guess how they are used. Then, explain when and how that item is used in Japanese
cuisine. You may use English if necessary.

3. Playing with words/Output
Have students group the kitchen utensils and appliances learned so far according to the
following three categories: unique to American kitchens, unique to Japanesc kitchens and
common to both kitchens. Show the picture/orthography cards used in 1. Kitchen
Expedition and in this lesson in random order and have the students determine which group
that item belongs to. When the students agree on where the item belongs, have them write
down its name in kana in the appropriate column on the Worksheet 6-2. Pronounce each
sound distinctively as you point to the corresponding kana on the picture/orthography
card.

Suggestions

It will be more effective if you can show the students real Japanese kitchen utensils. You may use
photos from Japanese cookbooks in order to explain how to use cooking devices such as zaru and
saibashi.
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Sample 6-2

Picture/Orthography Cards for Japanese Kitchen Utensils
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TAVHHDHD

unique to American kitchens

Worksheet 6-2

220 [
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unique to Japanese kitchens

DX 272080

common to both

(Have students write down names of the kitchen utensils and
appliances that belong in each category)
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3, Table Manners for Children Targeted Standards :
: 1.3, 2.1, 2.2, 3.2

Objectives

1. Students will become familiar with basic Japanese eating manners such as the taboos associated
with chopsticks.

2. Students will be able to say how they eat certain food items.

Skills

listening/speaking/culture

Yocabulary/Structures

nan de tabemasu ka (By what means do you eat?)
¥ de tabemasu (I eat with __)

* hashi (chopsticks) gohan (steamed rice)
*supuun (spoon) miso shiru (miso soup)
* fooku (fork) (0-)sashimi (raw fish slices)
#naifu (knife) sushi (seafood or vegetables on vinegared rice)
*te (hand) chirashi-zushi (rice salad)
yakitori (grilled chicken skewers)
suteeki (steak) hiyayakko (cold tofu dish)
hanbaagaa (hamburger) udon (Japanese noodle)
supageiti (spaghetti) soba (buckweat noodle)
takosu (tacos) tenpura and  other names of Japanese food

suupu (soup) and other foods
familiar to the students

Materials

Pictures of various Japanese and American foods
A set of chopsticks and a fork and spoon for each student (use disposable ones)

Procedures

1. Presentation/Input/Output
In this activity, introduce various Japanese dishes and explain how to eat each item. Prepare
sets of chopsticks, spoons and forks and give one set to each student. First, show a picture of
gohan (steamed rice) and ask the students to guess which utensil they should use when
eating it. Encourage them to say the Japanese term for one they have chosen. Then, show a
pair of chopsticks and tell them, *“ Hashi de tabemasu (We eat it with chopsticks).” At this
point, explain the basic manners for using chopsticks. Demonstrate the proper way to hold
and use them. Mention taboos such as sticking them upright into rice and passing
something from chopsticks to chopsticks. The students should pick up their own chopsticks
and imitate you. After this, show other pictures of Japanese and Western dishes and
introduce their names. Have the class first guess which utensil is used. Then give them
directions in Japanese: “ — de tabemasu (We eat it with __).” Tell the students to pretend to
eat with the utensil that you name.

(continued on p. 252)
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(continued from p. 251)

2. Output
Ask the students how they eat familiar foods such as steak and hamburgers. Show a picture
of each food and ask, “ Nan de tabemasu ka (How do you eat this?)” Allow the students to
respond on the word level at the beginning, but be sure to model the complete sentence;
“__ de tabemasu (1 eat it with __),” and have the class repeat it. Gradually encourage
students to make up sentences by themselves. As they become familiar with this structure,
have them try it with the Japanese dishes they were introduced to in Procedure #1.

3. Output (optional)
Have students research what food is eaten in what way in different cultures. Divide the class
into several small groups and assign an unfamiliar food from somewhere other than the
United States or Japan to each group with a photo and the name of the dish. Have each
group research the assigned food and report to the class, saying, “ Kore wa — desu (This is
_ ). — de tabemasu (They eat it with __).” You may have students make a poster with a
picture of the food and its name written in katakana.

Suggestions

Students may read English explanations of how to use chopsticks and other Japanese table manners
in advance. You may also use a picture book that teaches table manners to Japanese children.
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4, Let’s Cook!

Objectives

Targeted Standards :
1.1, 1.2, 4.1, 5.2

1. Students will be able to name, in Japanese, basic kitchen utensils.
2. With visual and contextual aids such as gesture and pictures, students will be able to react
appropriately when they listen to the directions for simple cooking in Japanese.

Skills
listening/speaking/reading

Yocabulary/Structures

temakizushi (hand-rolled sushi)
onigiri (rice ball)
karee raisu (curry over steamed rice)

and other Japanese dishes that can be cooked easily

*Nhoochoo (kitchen knife)

#*manaita (cutting board)

*booru (bowl)

* o-nabe (pot and pans)

*zaru (bamboo basket)

* suihanki (rice cooker)

*g-sara (plates)

* hashi (chopsticks)

* supuun (spoon)

*fooku (fork) and other kitchen utensils

— ga irimasu (Weneed __)
Nani ga irimasu ka (What do we need?)

—te,—te(__,and __, _)
— te kudasai (Please __)

Materials

kome (rice)

nori (seaweed)

o-su (rice vinegar)

shio (salt)

koshoo (pepper)

sarada oiru (vegetable oil)
abokado (avocado)
arufarufa (alfalfa)

sake (salmon)

niku (meat)

ninjin (carrot)

jagaimo (potato) and other
indgredients

araimasu (wash)
mukimasu (peel)

kirimasu (cut)

iremasu (put into)

nimasu (boil)

itamemasu (stir-fry)
tomemasu (stop) and_other
vocabulary necessary for
cooking directions

A picture of the dish chosen for the lesson (for the whole class presentation)

A list of food items necessary for cooking the dish (see Worksheet 6-4)

Picture/orthography cards of kitchen utensils (see Samples 6-1 and 6-2-2)

Picture/English cards that show the steps in cooking (one set for presentation to the whole class and

several sets for the small groups)
(optional: preparation for actual cooking)

Procedures

1. Presentation/Input/Playing with words

Select one Japanese dish that can be easily prepared, such as temakizushi (hand-rolled sushi),
onigiri (rice balls) or karee raisu (curry over steamed rice). Show a picture of the dish to the
class and have students guess what ingredients they will need to cook it.

(continued on p. 257)
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(continued from p.255)
Do not spend too much time on this brainstorming session, because most of the ingredients
needed may be unfamiliar. Give each student a list of the necessary ingredients written in
kana (see Sample 6-4). First, have the whole class read the name of each ingredient aloud.
Then show the real item, or a picture of it, to the class and say, “— ga irimasu (We need
_).” In order to make sure that the students understand each word, have them note on
their list where each item can be bought or whether they have it at home.

2. Input/Output
First, post the picture/orthography cards of the kitchen utensils presented so far (see
Samples 6-1 and 6-2-2) and ask the class, Nani ga irimasu ka (What do we need?)”
(examples here are for curry rice) Allow students to give the items on the word level but
restate it in a sentence, “— ga irimasu (Weneed __)” and have the class repeat it. When
students say hoochoo (kitchen knife) and o-nabe (pots and pans), preview the expressions
for the cooking directions, “ Soo desu ne. tamanegi o kirimasu (That's right, we’ll be
cutting the onions)” or * Hai, niku o nimasu ne (Yes, we’ll be boiling meat)” respectively.

3. Presentation/Input
Divide the cooking procedure into several steps and prepare a card to indicate each step.
Divide the class into small groups and give one set of procedure cards to each one. First,
have the small groups discuss the order of the cards and rearrange them. After each group
has decided on a certain order, give the procedure in Japanese: Jagaimo o aratie, kawa o
mukimasu (We wash the potatoes and peel them) Kirimasu (Cut them) without showing
picture cards. At this time, have the students check whether they have arranged the cards in
the correct order and rearrange them if necessary. Then, repeat the procedure while
pantomiming each step and the students check the order of the cards once more. Finally,
show the proper card for each step so that each group can check the order of their cards.

4. Input
Put the picture cards in the right order describing cocking procedure. (The order of the
picture cards on the blackboard or wall should be the same as that at the end of Procedure
#3.) Give directions in Japanese while showing gestures. At this point, have the students
practice these gestures. Remove picture cards from the blackboard, give directions such as
Jagaimo o aratte, kawa o muite kudasai (Wash potatoes and peel them) and Kitte kudasai
(Cut them), and have the students do the appropriate gestures.

5. Discussion
Prepare the recipe for Japanese food used Procedures #3 and #4. If possible, prepare the
recipe from a Japanese cookbook. If such recipe is not available, create one. However, make
sure to use —masu  or —suru forms because these are the forms used in Japanese recipe.
Show the recipe to the students and tell them pay attention to the verb endings. Then ask
students whether each direction is written in —masu form or —te kudasai forms, Then give
the students recipes written in English and have them check what forms are used and
compare the Japanese recipe with the English one.

6. Input (optional)
Prepare the ingredients and kitchen utensils and have the students actually cook the dish.

Suggestions

Select the Japanese dish for this lesson based on what ingredients and kitchen utensils are available
in the local community. That way, even if you can’t cook at school, the students can try it at home
following the procedure cards.

Procedure #4 follows a teaching method called The Gouin Series. Refer to Ikiki Nihongo: Active
Japanese by Noguchi and Sisk for more information on this method and its use in Japanese classes.
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Worksheet 6-4

EZR I
Where can you buy this | Can you find this item at
3
\N 5 % 2 item? home?

g1 L7 — R
12 <

C oW g
WA LA
ENX
L&
LX)
/A A N A1
HY

Z

This list is for Curry Rice. List the ingredients for whatever your class has
selected.
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5. Sandwich Party Targeted Standards :
1.1:5.1
Objectives

1. Students will be able to say and write in kana the Japanese names of food items they need to
make sandwiches.

2. Students will be able to match kitchen utensils and food items with a list written in kana.

3. Students will be able to write down prices in Arabic numerals when they hear them in Japanese.

Skills

listening/speaking/reading/writing

Yocabulary/Structures

# sandoitchi (sandwich) *hoochoo (kitchen knife)

*pan (bread) *manaita (cutting board)

* bataa (butter) *hooru (bowl)

*hamu (ham) *p-nabe (pots and pans)

*tamago (eggs) *o-sara (plates)

*piinattsu bataa (peanut butter) * fooku (fork)

* jamu (jam) *naifu (knife)

*chiizu (cheeze) *supuun (spoon) and other kitchen utensils
* retasu (lettuce) necessary for making sandwiches

* pikurusu (pickles) and other sandwich fixings

* ga irimasu (We need __) — doru — sento (___ dollar[s] and __ cent[s])
*— o kudasai (Please give us __)

(Aratte kudasai (Please wash)) (Yudete kudasai (Please boil))

(Muite kudasai (Please peel)) (Nutte kudasai (Please spread))and_other

vocabulary

(Kitte kudasai (Pleae cut)) necessary for describing the procedure for making
sandwiches)

Materials

Large sheets of paper for listing the menu, ingredients and utensils for each group

Real food and kitchen utensils or picture cards of them (You should have enough of each item for
each group)

Worksheet 6-5

Procedures

1. Output

In this lesson, the class will have a sandwich party. First, have the class decide on the menu
for the party. Have students list the kinds of sandwiches they want to eat and write them on
the blackboard in kana. Then, write down sandwiches that are popular in Japan such as
wahuu yasai sando (Japanese style vetetable sandwich) and katsu sando . After making a
list of sandwiches, have the students name the ingredients of each sandwich, looking at the
menu list. Remind them to include condiments such as salt, pepper and mayonnaise. Write
the ingredients the students mention in kana beside each menu item. Similarly, have the
class list the kitchen utensils they need for preparing sandwiches.

(continued on p. 263)
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(continued from p. 261)
2. Output

Divide the class into several small groups and have each group choose one sandwich that
they want to make. Tell the students to say, — ga i desu (We want __.) looking at the kana
on the list. Assign sandwiches to the group that can say the sandwich name first. If two
groups said the name at the same time, have them decide which group make the sandwich
by janken. Have each group write down the ingredients and kitchen utensils they need to
make the sandwich assigned in kana on a large sheet of paper.

3. Presentation/Input
In this activity, the students compare the prices of several items at local grocery stores and
decide where they will buy their ingredients. In advance, find out the prices of several
ingredients at the local grocery stores. Choose one of the ingredients and write its price at
each store in Arabic numerals as you say it in Japanese. Point to the prices written down and
repeat each one in Japanese, telling the students to decide where they would like to buy that
item. Then, distribute Worksheet 6-5 and repeat the same procedure for other items (i.e.,
say the prices of each item at each store and have the students write the prices in Arabic
numerals on the worksheet. Have the class compare the prices and decide where they will
shop. At the end, ask the students, doko ga ii desu ka (Which store shall we go?) or dochira
no hoo ga ii desu ka (Which one of these two shall we go?) and have them tell you their
decision. When they have told you their decision, say, Soo desu ka ?— ga ii desu (I see,
__is good) and confirm their decision.

4. Input/Output
Bring in real food items and kitchen utensils, or pictures of them, for making sandwiches
and place them at one end of the classroom. (Prepare several sets for each item.) Stand in
front of the place that kitchen utensils are placed, tell the students that you are in chage of
handing them utensils. Also, instruct them to tell you, — ga irimasu (We need _ ), and —o
kudasai (Please give us _) refering to the list made in Procedure #2 and get the necessary
utensils for the group to make the assigned sandwich. Hand over the items when students
can request them in Japanese, — ga irimasu (We need _ ), and —o kudasai (Please give us

s

5. Input (optional)
In this activity, the student will have sandwich party. Ask for cooperation from students’
families and have them buy the ingredients for the sandwiches. Have each group make
sandwiches. Give the direction in the —te kudasai form while walking among the groups.
On the day you do this activity, invide students’ families and other teachers who have
helped you and your students.

Suggestions

The purpose of this unit is to teach students the Japanese names of ingredients and kitchen utensils.
To introduce Japanese culture, we have chosen Japanese-style sandwiches, but if that is not feasible,
just have them make ordinary American sandwiches. '

Even if it is not possible for the students to make sandwiches in class, try to have a Sandwich Party.
The students may take the menu and ingredients lists home, make the sandwiches there with help
from family members and bring them back to school for a potluck party.
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Worksheet 6-5
EZ8-NN

Write the names of grocery store in your area

Ll

W3 HD Store A Store B | Store C

FN

L ¥ A

2w )Y

b < b
RT M TF
3R —X
LB
LX)

This list is for making vegetable sandwiches. List the appropriate ingredients
for whatever your class has selected.

“enter for Japanese Language naucaton
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6. My Favorites Targeted Standard :
1.1
Objectives

1. Students will be able to name in Japanese their favorite restaurant and what they like to eat there.
2. Students will be able to look at a price written in Arabic numerals and say it in Japanese.

Skills
speaking

Yocabulary/Structures

#names of fast food and family restaurants in the local community that students and their families
often visit

* hanbaagaa (hamburger) *__ doru — sento (__ dollar[s] __ cent[s])
*piza (pizza)

* supagertii (spaghetti)

* takosu (tacos)

# huraido poteto (french fries) and other food items that students like

% Dono resutoran ga ichiban suki (desu ka)? (Which restaurant do you like best?)
*— ga suki (desu) (Ilike __)
#yatashi (boku) mo (me too)

Nani ga ichiban tabetai (desu ka)? (What do you want to eat most?)
Tkura (desu ka)? (How much is it?)

Materials

A map of the town where the students live

Orthography cards for the restaurants used in the lesson

Menus and ads from the restaurants used in the lesson (English)
A simplified menu for practice (see Sample 6-6)

Worksheets 6-6-1 and 6-6-2

Procedure

1. Presentation/Input
Present the Japanese pronunciations of the names of the restaurants that students and their
families often visit. Post a map of the local community and locate each restaurant while
saying its name in the Japanese way. After introducing all the restaurants on the map once,
show their katakana spellings and have the students listen to the Japanese pronunciation
again. Bring in actual menus and ads from those restaurants and have the students guess
which is from which restaurant.

(continued on p. 269)
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(continued from p. 267)
2. Output

Collect menus or ads for several restaurants that students and their families often visit. Place
the orthography cards for the restaurants and their menus or ads in pairs on the blackboard
or wall and ask the class, “ Dono resutoran ga ichiban suki desu ka (Which restaurant do
you like best?)” Then, choose a few students and have them identify their favorite
restaurants. Have the whole class practice the Japanese pronunciation of each restaurant at
this point. Then, present the following conversation pattern and have the whole class
practice it:

eg. Sl Dono resutoran ga ichiban suki? ~ (Which restaurant do you like best?)
S2: XXX.
--->[if S1 also likes xxx]
Sl: Warashi(boku) mo. (me too.)

[look for the classmates who likes the same restaurant as a group]
--->[if S1 likes a different restaurant]
S1:  Watashi(boku) wa OQO. (I like OOQ.)
[look for the classmates who likes the same restaurant separately]
Repeat the interviews until all the students are divided into groups according to their
favorite restaurants. Allow students to use English for the restaurants’ names during the
interview.

3. Presentation/Output
Show a simplified menu for practice (See Sample 6-6) and introduce how to say price in
Japanese saying, —wa —doru desu (__is__ dollar __ cents) for a few items. For other
items, ask the students, —wa ikura desu ka? (How much is __?) and have them practice
saying prices in Japanese. Then prepare information gap games (Worksheet 6-1-1). Have
the students work Worksheet 6-1-1 in pairs and practice —ikura desu ka (How much is
this?) and —doru desu (It's __ dollars __ cents.)

4. Output
In this activity, students will discuss the budget for going to their favorite restaurants.
Write down the budget that the students can spend at the restaurant on an index card and put
it in an envelope beforehand. Show the envelope to the students before the activity and tell
them that the group that spends the closest amount to their budget will win a class coupon.
Have the students choose their favorite menu item and report its price. Tell them to remain
in the groups from the interview in Procedure #2 and give each group a menu from its
favorite restaurant and Worksheet 6-6. Have each student decide what he or she wants to eat
and fill in the worksheet with name, food choice and price. Both English and kana should
be allowed. Then have the group calculate the total cost for everyone and record it on the
worksheet. After each group completes Worksheet 6-6, have the whole class practice —doru
__sento for reading prices in Japanese. Show a simplified price list (see Sample 6-6) and ask
“Ikura desu ka (How much is it?)” After some practice, have one group ata time come
forward with their menu and completed Worksheet 6-6 and ask each member what he or she
wants to eat and what it costs. Encourage the students to speak Japanese by occasionally
asking “ —san wa nani ga tabetai desu ka (What do you want to eat?)” and Ikura desu ka
(How much is it?)”

Suggestions

Do not force the students to master the Japanese pronunciations of the restaurants’ names. Explain,
however, that Japanese people might not recognize the names of such U.S.-based fast food chains as
McDonald’s or Pizza Hut unless the students pronounce them Japanese style (Makudonarudo and
Piza Hatto).
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Sample 6-6

A Simplified Price List for Practice

INY I $1.39
794 KRBT b $1.10
4 $3.75
¥ 2 R $1.25
a1 $0.86
TARI!) — 4 $2.50
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Worksheet 6-6-1
Worksheet 6-6-1

<Version A>

Sk oy
22N
I. Ask your partner how much the following items are at his or her restaurant.
pizza

onion rings

orange juice

II. Answer to your partner’s questions based on the following menu.

sy b Ew 7 1$2.25 g7 $0.80
B4 $3.50 ALy va—2 | §0.85
F =AY 15175

<Version B>
2L .
2

I. Ask your partner how much the following items are at his or her restaurant.
cheeseburger

large french fries

medium cola

II. Answer to your partner’s questions based on the following menu.

INY N N — $1.75 92— $0.80
Fo RN~ $2.25 N7 $0.85

7354 FETMNK) [$1.35
7E)J99 U S WEST Cente Teparese e 4,,
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Worksheet 6-6-2

L AMNT DL -
AU N—DLAE X0 E O TEA

Name of group member Choice of food Price

SRR INEYR K

Total cost
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Jan Ken Pon Stage III (Grades 4-5)
Unit 6 Food: Meals & Cooking

7. Let’s Visit Restaurants in Japan Targeted Standards :
1.2,22,3.1,4.2

Objectives

1. Students will be able to find familiar food items on Japanese menus with contextual cues.

2. Students will be able to recognize the kanji for yen and the symbol “¥” and state prices in those
terms.

3. Students will become familiar with Japanese money, be able to distinguish it from American
money and learn how to make approximate conversions between the two currencies.

Skills

reading/culture/content knowledge (math)

VYocabulary/Structures

hanbaagaa (hamburger) iudon (Japanese noodle)

chiizu baagaa (cheeseburger) soba (buckwheat noodle)
huraido chikin (fried chicken) onigiri (rice balls)

huraido poteto (french fries) sushi and other vocabulary for
piza (pizza) Japanese dishes presented so far

koora (cola)

aisu kuriimu (ice cream) and other American food items popular in Japan
*— en (__ yen)

*Ikura desu ka (How much is it?)

Materials

Japanese menus from American fast food restaurants (use originals for presentation to the whole
class and make copies for individual use)

Worksheets 6-7-1 and 6-7-2

Menus with Japanese dishes (for presentation to the whole class and pair work)

Japanese money (real examples, if available; otherwise, toy money will do)

Procedure

1. Lets’ Read!
Choose one American fast food restaurant in Japan and obtain its menu used in Japan. Ask
students, Menuu tte nan desu ka? (What is a menu?) and have them discuss what are written
on menus. When the students give you a definition Tabemono ya nomimono no risuto (a list
of foods and drinks), show the Japanese menu to the students and have them guess the name
of the restaurnat. When they figure out the name of the restaurant, distribute menus for
individual works (the same menu as the one that you showed to the whole class) and
Worksheet 6-7-1. Divide the class into small groups and have them check the price for each
item following the directions on the worksheet.

2. Output
First, ask the students, Chiizubaagaa wa ikura desu ka (How much is a cheeseburger?) and
check the answers of Tasks 3 and 4 on Worksheet 6-7-1. Allow the students to give you the
number without a counter — en but model the full form — en. Then, show several menus at
Japanese restaurants. Ask about the prices of various items by saying, “ Ikura desu ka (How
much is it?)” and have the students practice telling prices using — yen. In this activity,
mainly use menus with food items such as ndon (Japanese noodle), soba (buckwheat
noodle), sushi, koora (coke) and aisukuriimu (ice cream). However, show menus on which
the prices are written in numerical kanji if possible.

(continued on p. 276)




Jan Ken Pon Stage III (Grades 4-5)
Unit 6 Food: Meals & Cooking
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(continued from p. 275)

After extensive practice, pair the students up, give each one a different menu and tell them
to ask each other about the menu items and their prices.

3. Discussion
Have the students report what they noticed in terms of the prices on the Japanese menus. It
will be enough if they mention that the numbers on the Japanese menus are usually larger
than those on American menus. Then make sure they know that Japan and America use
different currencies and tell them the approximate current exchange rate. (Depending on
the math skills of the class and the actual exchange rate, you may want to prepare an
exchange rate chart for them to refer to.) Then, show samples of Japanese money, both bills
and coins. Have the students read the numbers, both in Arabic numerals and kanji, on each
bill or coin and calculate how much each one represents in American dollars. Distribute
Worksheet 6-7-2. Divide the class into samll groups and have them prepare on the
worksheet looking at the fast food restaurant menu used in Procedure #1. After group work,
check the answers for Tasks 1 and 2. Have the students compare a Japanese menu with an
American one and discuss the difference between the two in groups. Have each group
report to the class what they found at the end. Allow students to use English for this part of
the activity.

Suggestions

In addition to written texts such as menus and ads, you may want to use TV commercials to show the
differences between American and Japanese fast food restaurants.

Be careful when you show the real Japanese money, especially the larger bills. Try to figure out how
to present the money so that student’s can see both sides clearly without risk of loss or damage.
Clear plastic bags are one possible solution.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 6 Food: Meals & Cooking

Worksheet 6-7-1

220 DI
Task 1.  What food items do you usually find at an American (the name
of a fast food restaurant)? Discuss as a group and fill in Column A in the chart
below.
A: The Items at an American B: They have it!

Task 2.  Look at the Japanese menu and see if you can find the items your group listed in Task
1. Check Column B for the item(s) you found.

Task 3.  What does the symbol “¥” stand for? What does kanji “[H”* mean? (Use either one or
both depending on the menu you obtained.)

Task 4.  Find out the price of the following items on the Japanese menu.

1. cheeseburger

2. large french fries

3. orange juice

4, cola

5. ice cream




Jan Ken Pon Stage III (Grades 4-5)
Unit 6 Food: Meals & Cooking

Worksheet 6-7-2
BRI

Task 1. Look at the Japanese menu and find out the prices of the following items in yen. Then,
convert these prices to U.S. dollars. (Use 1 US$ = ¥120)

1. cheeseburger ¥ =TS8
2. ice cream ¥ =US$
3. cola E =US$

Task 2.  What is your impression of the prices of those food items in Japan?

Task 3.  Look at the Japanese menu again. Are there any items whose Japanese names are
different from American ones? What are they?

Task 4.  Are there any items that you won’t find on an American menu? If yes, what are they?
Which menu, Japanese or American, do you like better? Why?
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Jan Ken Pon Stage III (Grades 4-5)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 6 Food: Meals & Cooking

8. En'nichi Fair Targeted Standards @
1.1, 1.3, 2.2, 4.2, 5.1, §.2

Objectives

1. Students will be able to ask and tell the prices of food items.
2. Students will be able to write a menu or a price list in Japanese using familiar kanji and kana.
3. Students will be able to explain the items and prices on a Japanese menu in English to a third

party.

4. Students will be able to recognize the similarities and differences between Japanese en'nichi and
American county or state fairs.

Skills

speaking/reading/writing/culture/content knowledge (social science and math)

Vocabulary/Structures

en'nichi (Japanese-style fair)

# yocabulary for both Japanese and American food items.

#*ikura (desu ka?) (How much is it?)

*_ en (— doru — sento) (desu) (It is __ yen(__ dollar[s] __ cent[s].)
*__ o kudasai (Please give me __)

# jrasshaimase (May I help you?)

*arigatoo gozaimashita (Thank you very much)

Materials

Craft materials for making menus, price lists and booths at En'nichi (craft paper, carboard, markers,
paint, etc.)
Stationery for invitations (for individual activities)

Procedure

1. Presentation
Explain briefly in English and in Japanese what an En'nichi is by comparing and
contrasting it with a county or state fair held in the community where the students live.

2. Output

Tell the students that they are going to En'nichi fair. Choose two or three Japanese and
American food items (e.g., onigiri, norimaki, inarizushi, hot dogs, wata-ame) and two or
three Japanese and American games (wanage [ring toss], yooyoo sukui [yooyoo
catch])beforehand based on the availability of the items. Have the students decide the price.
For the Japanese items, have them use yen, and for the American items, have them use doru.

Have the students make play money for both dollar and yen in different colors.

3. Output
Have students practice the conversation pattern for shopping using the menus, price lists,
and paper money they prepared for the class En'nichi. Have students practice the following
exchanges, first as a group, and then in pairs:
(continued on p. 283)
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(continued from p. 281)

e.g. Sl (vendor): Irasshaimase. (May I help you?)
$2 (customer): Hanbaagaa kudasai. (Please give me a
hamburger.)
Sl: Hai, ichi doru gojussento desu. (OK. It’s $1.50.)
52: Hai. [paying with the paper money] (Here.)
Sl: [handing over a picture/photo card of “hamburger”]
Arigatoo gozaimshita. (Thank you very much.)

4, Let’'s Write

Have the students prepare en'nichi fair. Divide the class into small groups and assign a food

item or game to each group. Have each group decide the name of each shop and report the
pame of their shops to the class. Then have them make Japanese and English bilingual
flyers that advertise their En'nichi including the date and place of the fair, names of the
shops and the names of food and games. Choose one or tWo flyers from among the flyers
made by the students, make several photocopies, and distribute them among other teachers
and students at your school. Have the students bring their own flyers home and invite their
family members to the fair. After this, have each group make a menu or price listand a
booth for their shop. Have each group choose one member for the Exchange booth and
have the others take turns at the booth later. Have them decide who will be at the Exchange
booth when, Have each group take a shift schedule as well. Ask for cooperation from the
students’ families and have the students prepare food and games for the fair. However, you
may have to prepare Japanese food or games that are difficult to prepare. For the items that
you cannot get, use picture cards or photographs.

5. Output

Have a class En‘nichi fair. Divide a classroom or a gym into two parts and assign one side to

America and the other to Japan. Set the appropriate food and game vendors on each side.
Place a currency exchange booth between the two parts so that people can exchange dollars
and yen. Give each student an envelope that contains money that the students have made in
Procedure #2 (e.g., 5 dollars and 600 yen). Tell the students that they can use class coupons
as well as the money handed to them on the day. Ask visitors to purchase an envelope
containing money at the currency exchange booth. (You can decide the price of the
envelope based on the cost for the food and game you and students prepared.) Once the
En'nichi fair is open, make sure that the students follow the shift schedule they have made
and every student can enjoy the fair.

Suggestions

En'nichi originally meant days related to specific Buddhist and Shintoist deities. It is believed that if
you visit a shrine and temple, you will receive special divine favor. Fairs are often held on these days.
For example, the twentyfourth of each month is observed as the en'nichi for Jizoobosatsu (guardian
deity for children) and eighth and twelfth of each month for Yakushi Nyorai (god of medicine).

Q7
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9. My Book: Kanji Art argeted Standards :
3.1, 4.1
Objectives

Students will learn for which contexts hiragana, katakana and kanji are used with the orthography
for various kinds of fish used as examples.

Skills
reading/writing
Vocabulary/Structures

(0)sushi

sakana (fish)

unagi (eel)

ebi (prawn, shrimp)

sake (salmon)

tai (sea bream)

tako (octopus)

hirame (flounder)

maguro (tuna) and other fish used for sushi (chosen from sushi menus available to you)

otner 1isil UostAsl 122 o=

Materials

A sushi menu illustrated with photographs (A bilingual Japanese-English menu would be ideal, but
an English-only menu is fine. It should be in color if possible.)

Cards with the names of the fish on the menu written in kanji (enough copies for each student:
Sample 6-9-1) ’

Kanji art cardboard (Sample 6-9-2)

Art materials as needed.

Procedure

1. Let’s Write

Get hold of a sushi menu illustrated with photographs, either an English-only menu or a

bilingual Japanese-English one. Number the sushi items that use fish and shellfish. Put the
menu on the overhead projector asa color transparency (or make individual color
photocopies for each student). Ask each student to choose one kind of sushi that they
would like to sample. If there are students who can’t choose — perhaps because they are
accustomed to sushi and have already tried all the varieties, they’ve never eaten sushi and
have no idea whatsoever which kind would be best, or they dislike seafood — let them use
some other criterion, such as finding the variety that is the most expensive. Once the
students have chosen a type of sushi, tell them to find out more about that particular fish by
looking up information in an encyclopedia or other reference book. Have them announce
their choices to you individually and give them a card with the kanji for that fish written on
it (Sample 6-9-1). Teach them the pronunciation and tell them to incorporate the card into
a piece of artwork. They should paste the kanji into the middle of the cardboard (6-9-2)
and surround it with such things as the English name of the fish, the hiragana and katakana
spellings of its Japanese name, a picture of the fish in its natural state and a picture of the
sushi made from it.

(continued on p.286)
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(continued from p. 285)

2. Discussion
Post the kanji art created in Procedure #1 on the classroom wall. Give the students a chance
to look at all the artworks and ask them to figure out what the various kanji have in common.
When they realize that 4 is a common element in many of them, write 1 by itself and
explain that it means fish. Ask them to notice what position the “fish” radical takes in more
complex kanji. Then ask them if they think that there are any kanji for seafood that don’t

contain f4, and if so, what these might be.

3. Discussion
Show the class a publicity pamphlet for an aquarium written in Japanese or part of a
encyclopedia about animals. (Use the Internet and search for information. You can find
information at http:ffwwwle.mesh.ue.jp/asamushlkannaiZ.htm) Ask them to see if they can
find the kanji for the fish they chose in this pamphlet or book and if not, what character is
used. When they notice that the names are written in katakana, explain that the names of
animals and plants are written in katakana in scientific texts. After having the students
discuss what is used in English, show them books from a variety of genres (cookbooks,
storybooks and other works of fiction) and ask them to check how the names of plants and
animals are written there.

Suggestions

Determine the details of the artwork project in consultation with your school’s art teacher, who will

have a good idea of the students’ abilities. This project may be incorporated into the students’
regular abilities. This project may be incorporated into the students’ regular art class. You may
want to work on the kanji art during preparations for the class en’nichi and use the finished

artworks as decorations. You can also have the students enter the works in your district’s art contest
or put them up on your school’s website.
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Sample 6-9-1

Sample Characters for Various Fish

e

=W

i
2

LR

Ea X9 Loy
FAN
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Sample 6-9-2

A Sample Kanji Art Arrangement

(a drawing of a fish represented by the character)

~
Cq =
% R
| \ A

(Reading of the /

character in kana)

(A drawing of sushi using fish
represented by the charaft_]er)
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Unit 6 Food: M

eals & Cooking

Unit 6 Vocabulary List / #% ) 2 b
romanization  act.# romanization  act.#
<HhH> 35 sara 1,2,4,
74 A7) —~4  aisu kuriimu 7 5
THRAE abokado 4 ¥ 5440  sarada oiru 4
HiWET araimasu 4 X5 zaru 2,4
HboTLES aratte kudasai 5 VI I sandoitchi 5
W <L»
HUNED arigatoo gozaimashita 8 L& shio 4
IXWELE Lentund jagaimo 4
7777  arufarufa 4 R A jamu 5
<nw> Ledl shamoji 2
W ika 9 e sheeku 7
W{BTTH ikura(desuka) 6,7,8 <T>
Wih I itamemasu 4 FTWIEAS suihan-ki 2,4
Wb LpWwE  irasshaimase 8 A7 suupu 3
+ T L sushi 3,7
Wi iremasu 4 FTEPE sukiyaki 3
<3> AT —F suteeki 3
LR udon 2:.3.7 ARy T A supagetti 3,6
IRE unagi 9 AT supuun 12,3
<zi> 4,5
AU ebi 9 LE>
~iz A (CT) —en(desu) 7,8, Zid soba 2,3,7
ZAILH en'nichi 8 <>
<H> =\ tai 9
A—7 v oobun 1,2 =2 tako 9
(B)7 osu 4 & A takosu 3,6
Bl % otama 2 - tamago 5
BILEY onigiri 4,7 <b>
BbA owan 2 F—x chiizu 5
<> 4~ Z—H— chiizu baagaa 7
~nHNET — ga arimasu(aru) 1 behhA chawan 2
(53) 55 L3 L chirashizushi 3
~HNWTCT  —ga i desu 5 £ C =
~HwbITA  — ga ichiban suki 6 € te 3
4% (C¥) (desu) ~T, ~T —te, —le 4
~nyEd  — ga irimasu 4,5 ~TL XN — te kudasai 4
hlb—74 A karee raisu 4 ~TCRRET —de tabemasu 3
<E> THEETL temakizushi 4
% 5T E3W  kitte kudasai 5 ChlLVyy  denshirenji 1,2
YT kirimasu 4 TASDL tenpura 3
LT <>
o el = koohii meekaa 1,2 h—AY— toosutaa 1,2
A—T— vz nwntd dokoga ii desu ka 5
a-7 koora 7 il
el B koshoo 4 yunoltd s dochira no hoo ga ii 5
Toypd koppu 1,2 BB desu ka
ZixA gohan 2,3 youL At zy dono resutoran ga 6
) kome 4 NKoubl¥AT % ichiban suki desu ka
o (t¥mr)
XnifL saibashi 2 b b fomato 5
AR sakana 9 vhid tomemasu 4
o sake 49 ~F~t v b — doru —sento (desu) 5,6, 8,
—— — . xlh . sashini 3 (¢) 9
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YA
<i>
+47

michnbidA
=Nz w

(TH )
mizpwi £
ﬁ\

Ty

HATENET
”n

<>

1z

o e o
ICALA
<>
hoTLEIN
<n>

R}

AP

L

AR A

FAWN

AN

INY IN— I —
<uv>
g—tw
INK —
7N A
vy

PR Xol
(2% 2]

< 5>
747

754 PFEY
754 FRT b
794N
<i3>
13351

=

<E>
v w7
F(5
Fhni

234—X
< B>
Kzt ld

romanization

donburi
naifu

nani ga ichiban

tabetai (desu ka)

nani ga irimasu ka

nabe

nan de tabemasu ka

niku
nimasu
ninjin

nutte kudasai
nori

hashi
bataa
hamu

pan
hanbaagaa

piinattsu bataa

pikurusu
piza
hiyayakko
hirame

fooku

huraido chikin
huraido poteto
huraipan

hoochoo

booru

magu kappu
magiro
manaita

iayoneezu

misoshiru

act. #
2

’2’31

&>
DVWT(EIW
LxE T
<>
PEYY
<>
WTTLEIW
D&

<h>
hwz)
L&A

<h>

romanization

muite kudasai
mukimasu

yakitori

yudete kudasai
yunomi

reezooko
retasu

b= L (1Z<)  watashi (boku) mo

<%E>
~RLEEN

— 0 kudasai

act, #

& Ln
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

1. A Weather Tour Around America argeted Standards :
1.1, 3.1
Objectives

1. Students will be able to point to major U.S. cities or states when they hear them pronounced in the
Japanese manner.

2 Students will be able to describe the weather in Japanese using the weather vocabulary that they have
learned so far.

Skills

listening/speaking/content (geography)

Vocabulary/Structures

names of US major cities / the names of the states in which the selected cities are located (for their katakana
spellings, refer to the chart on p. 295)

* hare (sunny) / kumori (cloudy) /ame (rain) /yuki (snow)

kaze (windy) / kaminari (thunder) / harikeen (hurricane) / tatsumaki (tornado) / hubuki (blizzard) etc.
weather vocabulary needed to describe the selected weather reports/or forcasts in class

_ tokidoki — (__, sometimes ) /—nochi — (__, later __)

__ e ikimashoo (Let’s go to _) /— wa doko desu ka (Where is _?) /tenki wa doo desu ka (How is the
weather?)

Materials

A map and a chart from the national weather service or forecasts from the local newspaper for individual
students, in English. (Erase the temperature column if included in the next activity.)

A transparency of a United States map (the same map that the students are given, but erase the names of
cities and assign numbers instead)

An airplane-shaped piece of paper (for use on the transparency map)

Fine-point markers for transparencies

Procedures

1. Presentation/Input/Output
Pass out copies of the national weather map and the regional forecasts from the local newspaper to
each student or to small groups of students. Then, create a map for the class presentation. Choose
8—10 cities from among the cities on the map, making sure that they are scattered evenly
throughout the United Sates, including Alaska and Hawaii. Erase the names of the cities you chose
and number them. Create a transparency of a map from this. Turn on the overhead projector and
place and airplane-shaped marker on the location of the students’ hometown. Tell the students
that they’re going to take a trip around the country and announce the first destination by saying
— e ikimashoo (Let’s go to __). Then inquire about its location by asking — wa doko desu ka?
(Where is __?) and have the students respond with the number of its location on the transparency.
When they respond with the correct answet, move the airplane marker to that location and write its
name in katakana. Next, ask the students the name of the state in which the city is located. Then
ask Tenki wa doo desu ka? (How’s the weather?) and tell them to look for the answer on their
English-language weather maps. At this point, allow them to list familiar vocabulary items. When
the students answer hare fo kumori (sunny and cloudy), present the standard phrasing used in
Japanese weather reports, such as Hare tokidoki kumori (Clear with occasional cloudiness) or Hare
nochi kumori (Clear followed by clouds). If necessary, introduce other weather vocabulary such as
kaminari (thunder) or tatsumaki (tornado). When the students have given their answer, draw the
symbols for the prevailing weather on the map next to the name of the city.

— (continued on p. 294)
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(continued from p. 293)

g about the weather in each one, and finally

Continue “traveling” to other major cities, askin
out the weather in their own community: Kyoo no

return to your starting point. Ask the students ab
tenki wa doo desu ka? (How’s the weather today?)

Suggestions
Be flexible in selecting the major cities used in this lesson depending on the students’ geographical

knowledge.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

Reference 1: Katakana Spellings of Major U.S. Cities and States

City Katakana State Katakana
Albuquerque T —F - Alabama 7 INT
Anchorage Trhby Y Alaska 7T AN
Atlanta FrIVY Arizona VA
Baltimore NKVTFET Arkansas F—h ) —
Boston RAFY California A ZaN=T
Buffalo Ry 77 a— Colorado am gk
Charleston Fy—IVA LY Connecticut agFHay b
Charlotte sy—awy b Delaware FIILT
Chicago yHd Florida 7t b ¥
Cincinnati vy T4 Georgia Ja—V7
Cleveland y)—~77 v F Hawail N A
Columbus aa A Idaho 7 A4 ik
Dallas ¥ A Illinois 4074
Denver F 8- Indiana 4»T4TT
Des Moines FEAL YV Towa 74 A7
Detroit Fra4q b Kansas hvHA
El Paso E AV Kentucky Fy#ox—
Fairbanks FeT R YA Louisiana WA T F
Hartford m— 7 F—F Maine A
Honolulu /b Maryland A=K
Houston Ea—AFY¥ Massachusetts 74 Fa—tyV
Indianapolis £y F4TTHRYA Michigan IvHy
Jacksonville Je sy vENL Minnesota IRV
Las Vegas 7 AN A Mississippi 1y ywlE-
Little Rock Johay 7 Missouri 2R
Los Angeles oy ¥ A Montana & FF
Memphis AV A A Nebraska 27T AN
Miami 2473 Nevada Y
Milwaukee INTA—F— New Hampshire Sa—ny Ty
Minneapolis 1x7HR)A New Jersey Za—Yy—Y-
Nashville Fyakil New Mexico —a—A¥v3
New Orleans Za—F—-) X New York —a—3—7
Oklahoma City AP IHRTVTA North Carolina J—AhaiAF
Orlando A—T v F North Dakota J—A¥ay
Philadelphia 74 FTNTAT Ohio AnAF
Phoenix AR Oklahoma 7 7k7
Pittsburgh Eywn—o Oregon ALy
Portland ‘-t 7K Pennsylvania Ay WRET
Raleigh =BV ES Rhode Island o—-F747F
Reno )/ South Carolina gy AhadAF
Richmond Ny FEYE South Dakota HYATaAY
Salt Lake City YW LA 7T A Tennessee TAhY—

San Antonio g7y b=F Texas F XA

San Diego $y74rd Utah =3

San Francisco $yr7I7rvy A3 Vermont N—F Vb

Seattle YT M Virginia W27

Springfield AN 7 4=k Washington 7Yy by

St. Louis Yy bvA A West Virginia LA NNR=TET

Tucson Y= Wisconsin YA AAY YV
Wyoming g4A3IvT
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Unit 7 Nature: Weather & Climate
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

2. Warm? Cold? Targeted Standard :

Objectives

1. Students will be able to write down the temperature in Arabic numerals when they hear it in Japanese.
9. Students will be able to say the temperature in Japanese when they see it written in Arabic numerals.

Skills

listening/speaking/readinglcontent (geography)

Vocabulary/Structures

names of U.S. major cities used in 1. A Weather Tour Around America

*__ do (__ degree)

nan-do desu ka (What is the temparture?)

atsui (warm, hot) / samui (cold) /choodo ii (just right) / kimochi ii (comfortable)

Materials

The transparency of a U.S. map used in 1. A Weather Tour Around America (with the names of cities in
katakana and the weather conditions in symbols)

The weather map of the U.S. from the local newspaper given to each student in 1. A Weather Tour
Around America

A temperature chart for information gap activity (use the Highs section of the temperature chart of a local
newspaper: see Sample 7-2)

(optional: a large thermometer)

Procedures

1. Presentation
Show the transparency map used in 1. A Weather Tour Around America and review the
locations, Japanese pronunciations and katakana spellings of the town where the students live or a
nearby major city and the weather vocabulary. Ask the class whether it is hot or cold by using
gestures and have students decide which. Then, check the temperature of the city on the
temperature chart, while saying, Kion wa . . ., A, — do desu (OK, itis _ degrees). Ask the class
again whether it is hot or cold by using gestures. You may show a large thermometer when you
present the expression —do (__ degrees) to make it clear that you are talking about the
temperature.

2. Input
Give the temperatures at several cities on the map and have students write them on their maps in
Arabic numerals. After giving the temperature, add a comment such as atsui (warm, hot) and
samui (cold) and pantomime it. Because the purpose of this activity is to have students hear the
expression —do (__ degrees), identify the city and its location on the map if necessary.
(continued on p. 298)
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 7 Nature: Weather & Climate

(296 ~— Y1 B ()
Evb
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(continued from p. 297)

eg. It Shikago no kion wa doo deshoo ka.  (How is the temperature in Chicago?)
A, Shikago wa ni-juu-go do desu. (It is twenty-five degrees in Chicago.)
[pretending to be shivering] Samui desu nee. (It's cold, isn’t it?)
Ss: [locating Chicago on their map and write down 25]
3, Output

Create an information gap activity by using a simplified version of the nationwide temperature
listings from your local newspaper (Sample 7-2). After the class has practiced the patterns —no
kion was nan-do desu ka? (What is the temperature in __7) and —do desu (I's __ degrees.) Pair
off the students and have them ask each other about the temperature in the cities left blank on their
chart.

Suggestions

An original temperature chart in the newspaper may be too complicated because it usually shows both the
lows and the highs, and sometimes includes the averages. Therefore, it is better to simplify the chart
specifically for this activity. Then, you may use only the highs first, and repeat the procedure for the lows
Jater so that students can practice several times.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

Sample 7-2

Sample Information Gap Activity Sheets

Version A:

You live in Boston and want to know

the weather on the west coast.

Cities Temperature (High)
Boston 37
New York 41
Washington, D.C. 46

Seattle

San Francisco

Los Angeles

Version B:
You live in Los Angeles and w

ant to know the weather on the east coast.

Cities

Temperature (High)

Boston

New York

Washington, D.C.

Seattle

62

San Francisco

61

Los Angeles

72

Choose the two regions in the United States that are

Southeast.

far from each other; e.g., the Northwest vs. the
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Jan Ken Pon Stage 11 (Grades 4-5)
Unit 7 Nature: Weather & Climate
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

Targeted Standards:

3, Vacation Package
1.1, 1.2

Objectives

1. Students will be able to read aloud the names of major U.S. cities written in katakana and locate those
cities on the map.

9. Students will be able to write the appropriate weather symbols and the Arabic numerals when they listen
to a description of the weather in Japanese.

3. Students will be able to name appropriate sports or leisure activities when they hear the weather
condition and temperature.

Skills
listening/speaking/content (geography)

Vocabulary/Structures

# hare (sunny) / kumori (cloudy) /ame (rain) / yuki (snow) / kaze (wind) / kaminari (thunder) / harikeen
(hurricane) / hubuki (blizzard) / samui (cold) / atsui (hot, warm) / — do (__ degrees)

# sukii (ski) / sukeeto (skate) / saafin (surfing) /oyogu (swim) / tako age (flying kites) / yakyuu (baseball) /
basuketto booru (basketball) /— o miru (to see, watch) / geemut 0 suru (play a game) / hikooyoku o suru
(sun bathe) / burabura surt (roam around) / nonbiri suru (relax) and other vocabulary for sports and
leisure activites

#__ shitai n desu kedo doko e ittara ii desu ka (I would like to do __, 50, where should 1 go?)
(*— shitai n da kedo (I would like to do __..) /—wadoo? (How about __7))

Materials

Worksheet 7-3

(optional: a list of various sports and leisure activities and a U.S. weather map with weather symbols and
temperatures: (for pair work, in English)

Procedures

1. Input
Distribute Worksheet 7-3 and have individual students locate the cities which names are listed in
katakana on the map. After reading the name of the cities aloud and confirming the location of
each city, show a videotape of a U.S. weather report broadcast in Japanese. Japanese broadcasting
programs are available through cable TV or internationl channels of satellite TV. While watching
the video, have the students write the weather and temperature in symbols and Arabic numerals. If
the video is not available, prepare an audiotape describing the weather and temperature in several
cities.

2. Output/Playing with words
Show Worksheet 7-3 to the whole class and ask the whole class about the weather in that city,
saying, — no tenki wa doo desu ka (How is the weather in __ 7 and kion wa nan-do desu ka (What
is the temperature?). You may either have the whole class respond to the questions together or call
individual students. After asking each question, write down the weather symbol(s) and the
temperatures in Arabic numerals on the worksheet and show it to the whole class when the class or
an individual student answers the questions. Then have students list the activities they can do in
that weather and temperature. Encourage the students to name the activities in Japanese. If
students name activities in English, then provide the Japanese term and have the whole class
practice it. Do not write what the students have listed on your copy of the Worksheet.

(continued on p. 302)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate
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(continued from p. 301)
3. Input/Output

Have students choose the best cities for a given sport or leisure activity while looking at the
completed weather map on Worksheet 7-3. Choose some of the activities that the students have
named in Procedure #2 and ask the whole class, Sumimasen, — shitai n desu kedo doko e ittara ii
desu ka (Excuse me, [ would like to __. Where should 1 go?). Allow students to respond to your
question with only a city name, not necessarily in a complete sentence.

4. Output (optional)

Pair of the students and give one student (A) a list of activities and give the other (B) a weather
map. Have each pair do the following:

eg. A Sukii ga shitai n dakedo.

(I would like to ski....)
B: Denbaa e ittara doo?

(Why don’t you go to Denver?)

Have the whole class practice the pattern thoroughly before beginning pair work. Have the
students in a pair switch their roles and change partners occasionally.

Suggestions

You do not need to introduce the kanji on Worksheet 7-3 unless the students specifically ask about them.
They may be able to make up their own mnemonic devices for these kanji.
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 7 Nature: Weather & Climate

Worksheet 7-3

o
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Use the cities appearing in the video clip that you could obtain.

ed dots representing the cities listed above.)

(Insert a U.S. map with number
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 7 Nature: Weather & Climate
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 7 Nature: Weather & Climate

4. Summer, Sunny, Temperature 32 Degrees [Targeted Standards :
' 2:1; 3.1, 3.2

Objectives

1. Students will be able to write down the appropriate weather symbols and the Arabic numerals when they
hear a weather description in Japanese.

2. Students will be able to recognize the kanji for basic weather vocabulary on the weather map and
connect each character with the corresponding weather symbol.

3. Students will know that there are two types of temperature systems, Fahrenheit and Celsius, and will be
able to convert between them.

Skills
listening/reading/content (science)/culture

Vocabulary/Structures

* hare (sunny) / kumori (cloudy) /ame (rain) / kaze (windy) / kaminari (thunder) /—do (__ degrees)
— no tenki wa doo desu ka (How is the weather in __?) /kion wa nan-do desu ka (What is the
temperature?)

atsui (hot, warm) / suzushii (cool) /natsu (summer) /huyu (winter)

sesshi (Celsius) / kashi (Fahrenheit)

Materials

A weather chart of major cities in Japan written in kanji and the Arabic numerals (for presentation to the
whole class: see Sample 7-4)
The weather map of the U.S. used in 1. A Weather Tour Around America (with the atmospheric

conditions and the temperatures written in)
(optional: a large thermometer with both Celsius and Fahrenheit markings)

Procedures

1. Discussion
Bring in a national weather map (one showing both the atmospheric conditions and the
temperatures) from a Japanese newspaper. Be sure to use one from the middle of the summer but
cover the date when you show it to the students. Review the vocabulary for atmospheric conditions
and temperatures by asking, Tookyoo no tenki wa doo desu ka? (What's the weather like in
Tokyo?) or Kion wa nan-do desu ka? (What's the temperature?) or Doko no kion ga ichiban
takai desu ka? (Where is the temperature the highest? Then ask, Nangatsu deshoo ka? Ichigatsu
desu ka? (What month is it? Is itJ anuary?) After the students have had a chance to express their
opinions, tell them Kofae was hachigatsu desu. (The answer is August). Direct the students’
attention to the temperatures in several cities and point out that Celsius, not Fahrenheit, is the
prevailing system in Japan. Write “C” after the temperatures on the weather maps and explain,
Nihon wa sesshi desu (Japan uses Celsius). Finally show the students the map used in 1. A
Weather Tour Around America, write “F” after the temperatures, and say Amerika wa kashi
desu (America uses Fahrenheit).

2. Output
Teach the students the formula for converting between Celsius and Fahrenheit and ask them to
figure out the Fahrenheit equivalents of the temperatures on the Japanese weather map and the
Celsius equivalents of the temperatures on the American weather map. Depending on the students’
math skills, you may let them use calculators or computers but have them state the results in

= —Japanese. (continued on p. 3006)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

(continued from p. 305)

Suggestions

Because learning Japanese geography is not the main purpose of this unit, you may simply assign
numbers to the cities in Japan on the weather map, depending on the students’ reading level and the
amount of time to be spent on the activity.

Weather maps of Japan are available on the Internet at <http:ﬂwww.tbs.co.jplweathcrlinfo—jp/today.htm1> as
of March 1999.
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Unit 7 Nature: We
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Jan Ken Pon Stage I (Grades 4-5)
Unit 7 Nature: Weather & Climate
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

5. Let’s Measure Targeted Standard :
31
Objectives

1. Students will be able to write the temperature in the Arabic numerals when they hear it in Japanese.
1 Students will be able to recognize the freezing point, the boiling point and the normal human body
temperatures in both Celsius and Fahrenheit.

3. Students will be able to report in Japanese the temperatures they themselves measure.

Skills

listening/speaking/content (science)/culture

Vocabulary/Structures

* sosshi — do (__ degrees Celsius) / kashi — do (_ degrees Fahrenheit)
hyooten (the freezing point) / hutten (the boiling point) /taion (the body temperature)
ondokee (thermometer) / faion kee (clinical thermometer)

Materials

Worksheet 7-5-1 (one for presentation to the whole class and others for students’ use)
Worksheet 7-5-2 (select the items to be measured according to the class environment and feasibility)

Procedures

1. Input
Show Worksheet 7-5-1 to the class and review the terms kashi (Fahrenheit) and sesshi (Celsius).
Then briefly explain what the three points on the worksheet are: hyooten (the freezing point),
hutten (the boiling point) and ningen no taion (human body temperature). The students are not
required to memorize those terms in Japanese in this unit, so you may either explain in simple
Japanese using visual cues, such as Mizu ga koori ni narimasu (Water becomes ice), or give the
English equivalents. Following this explanation, give students Worksheet 7-5 and have them write
the temperatures in both Celsius and Fahrenheit in Arabic numerals as you dictate them in
Japanese. At the end, have the whole class check their answers and complete Worksheet 7-5

together.

2. Output
Have students actually measure the temperatures of various items to get a feeling for both Celsius
and Fahrenheit. Give each student (or each group when the class size is large) a thermometer that
measures both in Celsius and Fahrenheit (or one for each scale) and Worksheet 7-5-2. Have the
students, either individually or as a group, measure the items on the Worksheet and record the
results. At the end, tell each student or each group to report the results in Japanese to the rest of the
class. You may have them draw a large thermometer similar to one on Worksheet 7-5-1 on a poster
board and write down the results on it to exhibit to their classmates. If no Celsius thermometer is
available, have the students measure the temperatures in Fahrenheit and then convert them into
Celsius. As mentioned in "4. Summer, Sunny, 32 degrees," allow the students to use calculators and
computers, depending on their math skills.

Suggestions

In addition to the objects on Worksheet 7-5-2, assign the students to measure the temperatures of things
around their homes, such as the upper and lower compartments of the refrigerator, the hot water in the

_bathtub-or shower or their own bedrooms.
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 7 Nature: Weather & Climate

Worksheet 7-5-1
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Jan Ken Pon Stage I1I (Grades 4-5)
Unit 7 Nature: Weather & Climate

Worksheet 7-5-2

o
=

2 L (F) & L(C)

classroom

schoolyard: sunny place

schoolyard: shady place

running water

milk in the cafeteria

body temperature

|
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

6. Wish for a Sunny Day! Targeted Standards :
1.3, 2.1, 4.1, 4.2

Objectives

1. Upon hearing a description of weather in Japanese, students will be able to pick out and copy the
corresponding kanji.

2 Students will be able to talk about the weather for yesterday, today and tomorrow with the appropriate
sentence final forms after extensive practice.

Skills

listening/speaking/reading/writing

Yocabulary/Structures

# hare (sunny) /kumori (cloudy) / ame (rain) / yuki (snow) / — tokidoki — (_ sometimes __) /— nochi —
(__later __) /— do (__ degrees) / atsui (hot, warm) / samui (cold)

#kinoo (yesterday) / kyoo (today) /ashita (tomorrow) / — deshita (formal past ending) /— desu (formal
non-past ending) /—deshoo (formal speculative ending)

names of major American cities introduced so far

tenkiyohoo (weather forecast)

% qshita tenki ni nare (Wish for a sunny day for tomorrow)

Materials

Worksheet 7-6
Cards with the name of a U.S. city and its weather for yesterday, today and tomorrow (see Sample 7-6)

Procedure

1. Presentation/Input
Show Worksheet 7-6 to the whole class and first have them connect the kanji with the
corresponding weather symbols. If necessary, review the meaning of each character with flash
cards. When the class has successfully made all the connections, distribute individual worksheets
and have the students individually work on making the connections on their own sheets. Then,
have the whole class read the katakana for the names of cities aloud. Following this, have the
students listen to descriptions of today’s weather in each place and take notes either in English or
with weather symbols. Make sure that the students realize that you are talking about today’s
weather by pointing to today’s date on a calendar. In the same way, have students listen to and
take notes about the weather descriptions for kinoo (yesterday) and ashita (tomorrow). Briefly
check whether students have been able to choose the correct weather, have them listen again to the
descriptions for yesterday, today and tomorrow in one city. This time, tell the students to pay
attention to the sentence final forms and possibly write them down in hiragana as they listen. If
students cannot catch the forms by themselves, especially deshoo (probably be), write them down
on the blackboard later and confirm the different endings. Finally, have the students discuss what
expressions are used in English and compare them with Japanese sentence final forms.

2. Let’s Write
Have students copy the kanji for the weather terms written either in English or with symbols
during the listening task in Procedure #1. Allow them to refer to the connections between the kanji
and weather symbols they made during the first task on Worksheet 7-6. This activity may be

assigned as homework.
(continue on p. 315)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

(continued from p. 313)

Because the objective of this activity is that the student will be able to recognize the meaning of
each kanji, not being able to write them without a model, do not force the students who cannot
write kanji correctly to practice repeatedly.

3. Output
Choose one or two cities from among the cities listed in Worksheet 7-6 and ask the class about the
weather in these cities saying Kyoo no tenki wa doo desu ka? (How is the weather today?) During
this activity, keep the list of sentence final forms created in Procedure #1 on the blackboard or
wall; if the students answer your question, point to the list and have the students answer your
question in sentences, Repeat this for the weather in those cities for yesterday and tomorrow. For
the rest of the cities on the list, select several students from the class and make them as weather
reporters for each city. Ask each reporter about the weather for today and tomorrow saying, —no
repootaa-san, kyoo no tenki wa doo desu ka (Reporter for __, how is the weather for __today?) If
time allows, repeat this procedure by assigning different students as reporters and have as many
students as possible practice sentence final forms.

4, Output
Prepare several cards with names of U.S. cities in katakana and their weather for yesterday, today
and tomorrow (see Sample 7-6). Give one card to each student or group of 2 or 3 students and
have each student or group present a weather forecast for each city. Students can provide their
own weather map, a pointing tool and even a costume.

5. Output (optional)
First, introduce a Japanese folk practice in which people chant, Aashita tenki ni naare! (May it be
a sunny day tomorrow!), and throw their footwear, hoping that it lands right side up, which means
that tomorrow will be sunny. The class can try this folk practice together. Then have the students
research in English what folk practices there are in their area and other cultures for predicting
weather. You may have the students interview people that the weather influences their jobs. Divide
the class into small groups and have each group make predictions on tomorrow’s weather for their
town. Have each group report their prediction saying, Ashita wa — deshoo (It will be __
tomorrow.) Allow each group to choose the way they decide tomorrow’s weather. They can do
“scientific research” such as checking the weather column in a local newspaper and observing the
clouds or they can decide the weather based on the folk practice that they have researched. Record
each group’s forecast and compare their forecast with the weather. Give coupons to the groups
that have predicted correctly.

Suggestions

A possible post-activity for Procedure #5 is to record individuals’, or groups’ guesses and see who, or
which group, makes the best guess about the next day’s weather. If you keep doing this for several days,
you may be able to find the best weather forecaster in the class.
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Worksheet 7-6
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Sample 7-6

A Card for a Weather Reporter

ANV VY
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Yesterday: Sunny
Today: Sunny
Tomorrow: Cloudy

val R )

Yesterday: Sunny
Today: Cloudy
Tomorrow: Snow

e B
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Yésterday: Rain

Today: Cloudy
Tomorrow: Sunny

5 7 R

Yesterday: Cloudy
Today: Sunny
Tomorrow: Cloudy
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7N —

Yesterday: Snow
Today: Cloudy
Tomorrow: Sunny
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v Ad
Yesterday: Cloudy

Today: Rain
Tomorrow: Rain

7477
747
Yesterday: Sunny

Today: Sunny
Tomorrow: Snow
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Yesterday: Cloudy

Today: Cloudy
Tomorrow: Snow
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Yesterday: Rain

Today: Rain
Tomorrow: Rain
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Jan Ken Pon Stage III (Grades 4-5)
Unit 7 Nature: Weather & Climate

7. Four Seasons in Our Town Targeted Standards :
i 1.2, 2.2
Objectives

1. Students will be able to tell whether a climate pattern described in Japanese matches the climate of their
region.

2. Students will be able to describe their local climate with the Japanese words they have learned so far.

3. Students will be able to figure out a paragraph written in kanji and kana with visual aids and describing
the climate of a Japanese region and compare the climate there with the climate of their own local area.

Skills
listening/speaking/reading/content (geography)/culture

Yocabulary/Structures

# atsui (hot, warm) / samui (cold) / suzushii (cool) / atatakai (comfortably warm) /

— ga ooi (there are lots of __) /— ga sukunai (there are few/little __) /tenki ga ii (good weather) / tenki ga
warni (bad weather)

haru (spring) / natsu (summer) / aki (fall) / fuyu (winter) / ichinen juu (all year round) /

itsumo (always) / zenzen (not at all)

names of cities and regions in America and in the word pronounced in Japanese way

names of cities and regions in Japan

Materials

Visual materials to show various climate patterns (e.g., photographs of places around the world and graphs
representing the precipitation and average temperatures)

References in English about the climate patterns in the region students live (find ones appropriate for your
students’ grade level at the school library)

A paragraph that describes the climate patterns in a region in Japan (see Sample 7-7)

Procedure

1. Presentation
Introduce expressions to describe different climate patterns, such as atsui (hot, warm), samui
(cold) ame ga ooi (rains a lot) and yuki ga takusan furu (snows a lot) by showing photographs of
different regions in the United States and in the world. Select regions with which students are
familiar so that they can connect the Japanese expressions with the typical climate patterns each
region represents. For example, you may use photographs of the North Pole or Alaska when
introducing totemo samui (very cold). In addition to the photographs, prepare other visuals such
as precipitation and average temperature graphs that are appropriate for the students’ knowledge
of geography and science.

2. Input
Have students decide whether or not each expression that describes various climate patterns are

appropriate to the region where they live. Say each expression as you show a photograph
exemplifying it and have the students respond with either hai (yes) or iie (no).

(continued on p. 321)
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Unit 7 Nature: Weather & Climate

(continued from p. 319)

eg. Tt [showing a photograph of the North Pole]
Hokkyoku wa ichinenjuu samui desu.
(It is cold all year round at the North Pole.)
— (the name of the town where the students live) wa ichinen juu samui desu ka.
(Is it cold all year round in _?)
sl: Hai. (Yes.)
S2: lie. (No.)
Keep asking until the students answer correctly by asking Hontoo desu ka (Is that true?).

3. Output
Have the students research individually or in groups the weather in the area where they live. The
research should be in English; however, have the students report the result of their research by
listing related vocabulary. If the students list vocabulary that they cannot say in Japanese, teach the
appropriate vocabulary at this point.

4. Let’s Read
Tn this activity, the students will read a paragraph that describes the climate patterns in a certain
region in Japan (see Suggestion for selecting the region for the reading; see Sample 7-7 for the
length and format) and make a simple comparison between the climate patterns of that region and
the region where the students live. First, show the entire paragraph to the class and tell them to say
any weather or climate related words and expressions. As the students list words, highlight them.
Make sure that all weather- and climate-related words are highlighted. If the students missed some
words or expressions , both learned and unlearned items, highlight them while reading the
sentences that contain such items. When all the necessary items have been highlighted, have the
students check whether each highlighted word or expression describes the region where they live.
Then count the number of words and expressions checked as similar and have the students decide
whether the two regions share a largely similar climate. At the end, introduce clothes and
tools/instruments used in a special occasion in that region (for example, kamakura [a small rou nd
hut made of snow] in Sample 7-7), showing photographs or the items themselves if available. Have
the students discuss the relationship between these items and the climate there.

Suggestions

When writing the paragraph for Procedure #4, select a region, city or town that the students can somehow
relate to, such as your hometown, the place their sister school is located, or the sister city or prefecture of
their own city or state. Use the Internet as much as possible. If you cannot find an appropriate place or
enough information about the city you chose, you can use Sample 7-7.
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Sample 7-7

A Paragraph Describing the Climate Patterns in a Japanese Town
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8. My Book: Information Exchange! Targeted Standards:
1.3, 5.1, 5.2

Objectives

1. Students will be able to write at least one sentence describing the climate pattern in their area using kana

and familiar kanji.
2. Students will be able to produce a class letter describing the region where they live.
3. Students will be able to ask questions regarding the climate patterns in various regions.

Skills

speaking/writing

Yocabulary/Structures

# aqtsui (hot, warm) / samui (cold) / suzushii (cool) / atatakai (comfortably warm) /

— ga ooi (there are lots of _) /— ga sukunai (there are few/little ) / tenki ga ii (good weather) / tenki ga
warui (bad weather) / haru (spring) /natsu (summer) / aki (fall) / fuyu (winter) /

ichinenjuu (all year round) /itsumo (always) / zenzen (not at all)

% tenki wa doo desu ka (How is the weather?) / donna kisetsu ga arimasu ka (What seasons do you have?) /
kion wa doo desu ka (How is the temperature?)

Materials

Visuals used in 7. The Four Seasons in Our Town (photographs and graphs)
(A gojunon chart and kanji flash cards)

A model for correct spellings (for individual use)

Scratch paper for writing practice

Worksheet 7-8

Procedure

1. Let’s write!
Have students write about the climate patterns in the region they live, first on the word level and
then on the sentence level. Review the expressions describing various climate patterns as listed in 7.
The Four Seasons in Qur Town using the visuals as in the presentation. Place the visuals for the
words that describe the region students live in on the blackboard or wall during this review session.
Then have individuals or group, write the expressions listed on the blackboard on their own note
pads. Encourage them to begin with any part of the expressions that they can handle. If necessary,
place a large gojuuon chart and kanji flash cards in the classroom so that students can refer to
them. While students are working on this, repeat the expressions orally and have the students listen
to the pronunciations. Encourage the students to use kanji as well as kana, especially when they
can write in kana. At the end, have the whole class check the correct spellings in the complete
sentences. You may give a written list to each student so that individuals can check by themselves.

2. Output
Have individuals or groups produce a poster describing the climate patterns in the region they live.
Tell individuals to choose at least one of the expressions listed in Procedure #1 and carefully
practice writing it on scratch paper. After extensive practice, have the students write their final
drafts on a poster board and create posters advertising their region. You may assign groups the
task of making posters and then have individuals produce smaller versions for their own portfolios.
Donate the students’ posters to the local tourism office and ask them to use the students’ posters as

advertisements.
(continued on p. 326)
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(continued from p. 325)

3. Discussion

Divide the class into small groups and have students create questions in Japanese to ask about

climate patterns in a region other than their own. Then have each group to report questions that

they have made. You can have groups compete to see who can come up with the most questions.

Have the students check whether the questions reported are appropriate questions and whether

they are correct. Have the students correct grammatical and vocabulary errors as much as possible.

After this, have the students choose three or four questions.

4. Output
Distribute Worksheet 7-8 and have the students write a letter that describes the climate patterns in
the region where they live, as listed in Procedure #1, and ask questions listed in Procedure #4.
Have the students refer to the composition introducing the climate pattern in a Japanese town,
which the students read in 7. The Four Seasons in Our Town. When the students have finished
their letters, have them turn in the letters and check them. Then have the students write the final
draft. If you Japanese word processors are available, allow the students to use them. Have the
students send their letters to different places. If possible, have them send their letters somewhere
far from their own area. You can have them send their letters to Japanese learners and/or
Japanese-speaking children in the United States or elementary students in Japan. You can also put
their letters on the school home page or have them send to Question: What is the word for
internet keejiban. Have the students who have received replies to their letter report the content of
the replies. Encourage the students to continue to exchange letters.

Suggestions

If your school actively communicates with its sister school, you may send out the class letter that students
have produced. If you can access the Internet, use e-mail for faster communication. Alternatively you may |
be able to produce a home page for your Japanese class and post the class letter on the Web. It will be

more authentic and interesting if students can ask questions about the climate patterns when you have a

real class letter from the sister school to show them. Students can experience live communication if you set
up teleconference or video conference between your class and the sister school, When planning this kind

of exchange, think about contacting not only schools in Japan but also those who have been learning
Japanese within the United States.

Education
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Worksheet 7-8

Instruction:
You are going to write a letter to your pen pal.
1. Write where you live. ‘
2. Describe your town. Try to include 1) what landmarks or geographical features it has; 2) the
weather at your town; 3) famous places, if any; and 4) the season you like best.
3. Ask questions about your pen pal’s town.
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Unit 7 Vocabulary List / &
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romanization act. #
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Jan Ken Pon Stage III (Grades 4-5)
Unit 8 Health: Preventive Care

1. Physical Checkup 7 Targeted Standards :
1.2, 2.1, 3.1, 4.2

Objectives

1. Students will be able to fill out a semi-authentic health check form written in Japanese using familiar

health-related vocabulary and metric units.
2. Students will become aware of the different systems of measurement used in Japan and in the United

States and will be able to convert between the two. _
3. Students will be able to state their own height and weight in terms of feet, inches and pounds.

Skills
listening/speaking/reading/content (math)/culture

Yocabulary/Structures

kenkoo (health) / kenkoo chekku (health check)

seenen gappi (birthdate) / shinchoo (height) / taijuu (weight) / ketsueki-gata (blood type) / shiryoku (vision)
/megane ga iru (need glasses) / megane ga iranai (do not need glasses)

mushiba (bad tooth) / zensoku (asthma) / arerugii (allergy) / aru (I have) /nai (I don’t have)

kaze o hiku (catch a cold) / onaka o kowasu (have a stomach ache) /kimochi ga warwku naru (feel out of
sort) / yoku (often) / tokidoki (sometimes) / amari nai (not so often) /zenzen nai (not at all)

*_ fiito — inchi (__ feet __ inches) /—pondo (__ pounds)

meetoru (meter) / senchi (centimeter) / kiro (kilogram)

*— ywa nan desu ka (Whatis __7)

Materials

(optional: an authentic health questionnaire for use during the brainstorming session [either English or
Japanese will do])

Worksheet 8-1 (simplified Japanese-language health questionnaire)

(optional: equipment for measuring height and weight)

Examples of the heights and weights of Japanese elementary school students (see Sample 8-1)
Statistics on the average heights and weights of Japanese elementary school students

(optional: calculators and computer programs for conversions and calculating averages)

Procedures

1. Discussion
Designate a certain period as Health Month for the Japanese class. Tell the students that they will
begin by evaluating their own health. First explain that students at Japanese elementary schools are
given health checkups at the beginning of each school year. Ask them in English what they think
this checkup might involve. If words come up that they will need to complete Worksheet 8-1,
provide the Japanese forms and list them on the board or the overhead projector. Then ask the
students whether they have the same system of checkups at their own school and when and where
Americans typically have checkups.

2. Presentation
Show Worksheet 8-1 to the whole class and ask the students to think about what the items might be.

When they have all expressed their opinions, start filling in the worksheet, using your own
information or that of a fictitious person. Make sure that the students understand the meaning of
each item. When you come to items that may be difficult for the students to grasp simply by
watching you fill in the information, such as mushiba (decayed tooth) or onaka o kowasu (have
stomach trouble), use pictures or pantomime to get the meanings across. (continued on p. 335)
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(continued from p. 333)

3. Input
First hand out individual copies of Worksheet 8-1(a simplified Japanese-language health
questionnnaire) and show the students the copy you filled in during Procedure #2 to use as a model.
Tell them to write in as much of their personal information as they are able to and not to worry if
they don’t know some of the items offhand. You may want to have a scale and a measuring tape in
the classroom to measure any of the students who don’t know their weight or height. If there isno
opportunity for the students to have their eyesight checked ahead of time, they can simply indicate
whether they need glasses or not. Finally, go over the sample worksheet once more and make sure
the students understand what should be written in for each item. Then have them complete the
worksheet.

4. Presentation
Collect some samples of the heights and weights of Japanese elementary school students who are
the same age as your students (see Sample 8-1). Show them to the class and ask the class in English
if they notice anything about the size of the numbers and the units of measurement. Once they have
noticed that the units are different, explain briefly that Japan uses the metric system instead of feet,
inches and pounds. Provide the conversion formulas and tell the students to convert the
measurements of the Japanese students into feet, inches and pounds and their own measurements
into metric units. The students may use calculators, as they did with the temperature conversions in
7. Nature: Weather & Climate.

5. Discussion
Ask the students to report to you individually the heights and weights they recorded on Worksheet
8-1 (in feet, inches, and pounds if they prefer). Simply write down the information without
repeating it aloud. Based on this data, create a chart of the heights and weights of the students in the
class without using any names. Hand out individual copies of this chart and ask the students to
calculate the average height and weight for the class. Compare the results with the average heights
and weights of Japanese students in the same grade. (This information is available from the
Japanese Ministry of Health and Welfare’s Web site.) This exercise may be structured as group
work.

Suggestions

This would be a good unit to present when your school or community is sponsoring a Health Week. Try to
explain the Japanese terms on the questionnaire with simple Japanese or gestures. However, explaining
difficult terms such as arerugii (allergy) or zensoku (asthma) in English will save time. Some students in this
age group may be reluctant to talk about their health or body, so don’t worry about the accuracy of the
information they write down. Respect your student’s feelings and school policies in this regard; for
example, you may promise to keep their completed health questionnaires confidential.

19990 S WEST Centor for Japanesc Eanguage Edueation —335



Jan Ken Pon Stage III (Grades 4-5)
Unit 8 Health: Preventive Care

Worksheet 8§-1
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Sample 8-1

Japanese Elementary School Students’ Heights and Weights
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2. What Is Your Advice? Targeted Standard :
1.1
Objectives

1. Upon hearing or reading a description in Japanese of some physical symptoms, students will be able to
pick out an appropriate treatment.

2. After sufficient practice, students will be able to report symptoms in Japanese and give advice about
possible remedies.

Skills

speaking/listening/reading/content (health care)

Yocabulary/Structures

ha ga itai (toothache) / atama ga itai (headache) /onaka ga itai (stomach ache) /nodo ga itai (sore throat)
I netsu ga aru (have a fever) / netsu ga deta (a fever has developed) /kaze o hiita (have caught a cold) /me
ga akai (red eyes) /nemui (sleepy) / tsukareta (tired) /kimochi ga warui (feel sick) and other symptoms that
students may complain about at school

o-isha san e iku (go to see a doctor) /kusuri o nomu (take medicine) /uchi e kaeru (go home) /neru (go to
bed, lie down) / hoken-shitsu e iku (go to see the school nurse) /ugai o suru (gargle) and other appropriate
remedies for symptoms

Doo shitara ii deshoo ka (What should I do?) /— tara ii desu (You should __)

haisha (dentist) /meisha (eye doctor)

Materials

Picture cards of people who are suffering various symptoms (one large card for each symptom to be
presented in this lesson; see Sample 8-2-1)

Picture cards of appropriate treatments for various symptoms (one large card for each treatment: see
Sample §-2-2)

Worksheet 8-2

Picture cards for various symptoms (for pair work prepare one set of pictures for each pair)

Procedures

1. Presentation/Output
Prepare a set of picture cards (Sample 8-2-1) depicting the treatments for various symptoms. Post
them in the classroom ahead of time and number them. Then show the whole class a picture card
(Sample 8-2-2) of someone suffering from a certain symptom and have the students tell you what
is wrong with the person. If the students appear to have trouble remembering the vocabulary for
symptoms that they learned in Stage II, start by using the picture cards for a brief review. Then ask
for the number of the card that represents the best treatment for the symptom. Once they have
chosen a card, tell them how to express the idea in Japanese.

eg. Tt [showing a picture of someone with a headache]
Doo shita n deshoo? (What’s wrong?)
Ss: Atama ga itai. (S/he has a headache.)
b Jaa, doo shitara ii deshoo ka? (Then what should s/he do?)
Ss: [pointing to card that portrays going to the doctor]
Ichi! (One!)
T Soo desu ne. O-isha-san e ittara ii desu.
[post the “headache” card together with #1]
(That’s right. S/he should go to the doctor.) (continued on p. 341)
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Jan Ken Pon Stage III (Grades 4-5)
Unit 8 Health: Preventive Care

(continued from p. 339)

In addition to the vocabulary presented in Stage 1, you may add other symptoms that can be
expressed in words that the students already know, such as me ga akai (eyes are red) or nemui
(sleepy). You may even ask the students how they think these symptoms would be expressed. If
they respond with something on the word level, give them the correct expression and have them
repeat it. They may have different opinions about the proper treatments for various symptoms, and
you might ask them whether the treatments would differ, depending on whether they were at home
or in school.

2. Input
After finishing Procedure #1, hand out Worksheet 8-2 and ask the students to work on it, using the
pairs of symptom and treatment cards for reference. Set a time limit and when time is up have the
students stop working individually. Then have the whole class read the worksheet aloud and go over
the answers. As in Procedure #1, the answers may vary.

3. Output
Present the following dialogue between two children, using pictures or dolls to make the meaning
clear,
e.g. A Doo shitano? (What’s wrong?)
B: Atama ga itai. (I have a headache.)
A Hokenshitsu e ittara ii yo. (You should go to the nurse’s office.)

If necessary, practice the —tara ii form with the remedies introduced in Procedure #1. Next divide
the class into two groups, A and B, and have them practice the dialogue chorally. After they have
practiced thoroughly, switch to pair work. Provide each pair with a set of symptom cards and place
them face down between the two students. B draws a card, without showing it to A, and pantomimes
the symptom depicted on it. In response to this, B asks Doo shita no? (What’s wrong?) to begin the
conversation. Once the pair work has begun, don’t intervene if the students lapse out of the —tara i
form and use the plain verb forms.

Suggestions

Depending on the situation at your school, you may change hokenshitsu (nurse’s office) to the name of a
specific person or a specific classroom.
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Sample 8-2-1

Picture Cards of Symptoms
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Jan Ken Pon Stage III (Grades 4-5)
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Sample 8-2-2

Picture Cards of Treatments
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Worksheet 8-2

E2

Connect each symptom with the most appropriate treatment. You may choose more than one for each
symptom.,
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Jan Ken Pon Stage III (Grades 4-5)
Unit 8 Health: Preventive Care

3. Do’s and Don’ts for Our Health Targeted Standards :
1.1, 4.1
Objectives

1. Upon hearing a description of a lifestyle or habit in simple Japanese, students will be able to say whether
it good or unacceptable.

2 Students will be able to list do’s and don’ts for leading a healthy life in simple Japanese.

Skills

listening/speaking/content (health care)

Vocabulary/Structures

ha o migaku (brush teeth) [ tabesugiru (overeat) / nomisugiru (drink too much) / yohukashi suru (stay up
late) / suki kirai o iu (be a fussy eater) /fe 0 arau (wash hands) and other expressions related to lifestyles or
habits. depending_on students’ ages and local situations

#ii (good) /dame (not acceptable) /— shimasu (I do __) /— shimasen (I don't __) /—te kudasai (please
do) / —naide kudasai (please don’t)

Materials

Picture cards indicating do’s and don’ts for leading a healthy life (for presentation to the whole class, do
not place any symbols on the cards to indicate whether they depict healthy habits or not: see Sample 8-3-
1)

Picture cards indicating the consequences of unhealthy habits (for presentaion to the whole class: see
Sample 8-3-2)

Procedures

1. Presentation
The purpose of this unit is to have the students think about what habits and attitudes are necessary
for leading a healthy life and to review and learn the Japanese expressions related to this. First
prepare picture cards depicting habits and attitudes that should be encouraged and those that
should be avoided, keeping in mind your students’ ages and the local situations (Sample 8-4-1).
Choose two or three cases in which failing to follow healthy habits could lead to obvious
undesirable results and prepare picture cards for them (Sample 8-4-2). Use these cards to present
the following conversation:

T: [showing the card for brushing one’s teeth]
Ha o migaite kudasai. (Brush your teeth.)
(65 [mumbling]
Mendokusai kara, migakanai. (It’s too much trouble, so I won’t do it.)
T [showing a picture of a child crying in pain from a toothache]
C: Itai! (It hurts!)
i i Aa, mushiba ga dete shimaimashita. Dakara, ha o migaite kudasai.

(Oh-oh, you’ve developed a toothache. So brush
your teeth like you’re supposed to.)

Present the cards depicting the results of doing something inadvisable (staying up all night, for
example) as well as the results of not doing healthy things.
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Jan Ken Pon Stage III (Grades 4-5)
Unit 8 Health: Preventive Care

(continued from p. 347)

2. Presentation/Input/Discussion
List the habits and attitudes introduced in Procedure #1 in the affirmative without showing the
pictures. After mentioning each one, ask Ii desu ka? Dame desu ka? (Is it good? Is it
unacceptable?) and have the students decide whether they are desirable or undesirable. Once the
students have expressed their opinions, show the picture card and repeat the question. Write Do’s
and Don’ts in English on the board, and after the students have evaluated each habit, place the
corresponding picture card under the appropriate column. Add a description written in kana in the
— masu or —masen form. Do the same for all the picture cards.

eg. Tt Yohukashi suru. Ii desu ka? Dame desu ka?
(Staying up late at night. Is it good or bad?)
T Ii! (Good!)
S2: Dame. (Bad!)
T [showing the card]

Yohukashi suru. Ii desu ka? Dame desu ka?
(Staying up late at night: Is it good or bad?)
Ss Dame. (Bad.)
T: Hai, yohukashi shinaide kudasai ne.
(Yes, don’t stay up late at night.)
[Put the picture card in the “Don’t” column.]

Once all the habits and attitudes have been classified, ask the students to think about why they shouldn’t do
the things listed in the “Don’t” column and what will happen if they do. Challenge the students to express
themselves in Japanese words and phrases they already know, but if this is impossible, let them use English.

3. Let’s Write/Discussion

With the picture cards of habits and attitudes divided into Do’s and Don’ts in Procedure #2, tell the students
Mina-san wa ii seito desu ne. Da kara...(You're all good students, right? So...) Then start pointing to the
Do cards and say—shite kudasai (Do...) Next, point to each of the Don’t cards and say —shinaide kudasai
(Don’t...) Then tell the class Sore de wa mina-san, yakusoku shite kudasai. (Now, then, everybody. Make
some promises.) Start with the Do cards and say ...shimasu (I will...) Then have the students repeat after
your model. Similarly, run through the Don’t cards and have the students say ...shimasen (I won't...). After
going through all the cards, ask each student to pick one Do and one Don’t that he or she thinks is the most
important. Tell them to copy their choices in kana in their notebooks. Then ask them what they have
noticed about the differences between the positive and negative statements. Once they have noticed the
contrast between —masu and —masen, write —te kudasai and —naide kudasai on the board and ask them
to take a careful look at these two forms. Finally, ask them to compare English negative forms with
Japanese ones.

Suggestions

When determining the lists of good and bad habits and attitudes, get as much input as possible from other
teachers and try to tie the lesson in with any health or drug abuse prevention campaigns that your school or
community carries out. Be aware of possible cultural differences between Japan and the United States when
you evaluate habits and attitudes as “good” or “bad.” If you think it would be too difficult to write
Shimasu and shimasen on the board as you go through the cards, prepare a set of cards with the appropriate
forms written ahead of time and paste them up after describing each picture card. However, if you have
reasons to believe that the students’ opinions on any card will be divided, prepare both positive and
negative versions.
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Sample 8-3-1

Picture Cards for Various Lifestyles/Habits
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Unit 8 Health: Preventive

Care

Picture Cards

Sample 8-3-2

for Consequences of Bad Habits

(S
L

HLEMNTEL

/

€ g

755

MR DL
< A
56 ) @

mﬁﬁT%/ﬁolﬁﬁmtu

ducation

35

1

©1999 U S WEST Center for Japanese Language E



Jan Ken Pon Stage 111 (Grades 4-5)
Unit 8 Health: Preventive Care

YT LAY VIR
4.?%%%%%:%%@@%%%%6 1J,12,3J,32,+2
>YUEE

1. )4 7 NP HE /R Eﬁii‘ﬁ@?'ﬁ’%’ﬁifE%EEfﬁi%%ﬁ&%’éﬁT%o

Z. ?iﬁﬁ?’:ﬂﬂﬁliﬁ‘%éﬁ‘ E?r‘%%fﬁg-i‘Mf:ﬁ?)‘fﬁ‘iﬁ*ﬁ‘l%%ﬁd)ﬁﬁﬁ‘B%Tﬂ'i Luwir ¥ ) nHlErc s, oy E T
Wiy THEB) L TRT S Yt TES,

3 Eﬁi’%ﬁﬁ'@)%@)@i}I:&&W@i’:ﬁﬁ%ﬁi‘%@f]’ﬂl\fcﬂ#‘ ) A ’/Jl/f’é%ﬁ‘féﬂk‘ﬂ‘*‘]ﬁfrlﬂ Z @ PlEf &
rexsz) [CEDW E&Ofﬂ‘\TCKﬁ‘f%%,

e
W(/ﬁT/“ﬁ%ﬁ(ﬁ%ﬁﬁ)
/WX

(AFvati: 5%@ﬁt‘;(/f)im’)Z'ﬁ/%ﬁvbﬁ/h‘h:")/l,ﬁ'/u/ﬁ%i;")/ﬁ%%;')!i:'/
345/ nE2IcT3)

TALEDH R L/S)TA Vflx/ﬂ'iE%o‘Cz‘J\i%/Jf‘i’fi Lok L etc. &
wLT, & 0)E'F"‘iiiéI:Fﬁ-{ﬁza)iﬁh\lﬁﬁiﬁi&% ey EEE (Y 47N
*L\L\/f;'&h/’ééé/'é%iﬂ\

WAV TI7ATY 2 /S LASA L/ 27—y etc. BF ¥ L s ey v A 7L TWBYTAEEDH
HaEIbMEOH LT 4 FARLEEE

FEFICODHRPE T 1 2 2=

BH

7 AY ﬁ%’t‘fﬁﬁ-ﬁhd)ﬁ%%&U’&%%@Eﬁ%&i*ﬁ%ﬁfi’gﬁ%ﬁ (7 5 AL BICRESH)
ﬁﬁm%¥&&ﬁfﬂﬁiﬁﬁ%ﬁibfﬁﬂﬂF(7ﬁxé¢mﬂﬁ%w‘%%QWKur15&31FLunxéj
QUi RwI ! 43 7 8-4-1)
ﬁ?ZUA\%M%%U#%7»?35#55#%&&%%@%%%L(u%ﬂﬂF

Y4 7RO 7N

RIBEESICHRLET Y ) r:E$/\o>ff~{%r‘-nl%1b%§/7’:x~*/a‘/ak@
El7}3}\033-{#:@!)‘I:%ﬁ‘11?:@%%1%%@5&@%%&#%

R B HUR CORERBEHIC
Heduihrdl ¥

FH

1, F2THLD \
z T i&&i‘}‘:ﬁ‘{@ﬁ%f@%f:&b\ ?H#DBlﬁiﬁE{%%ﬁL’Ch(f:ed‘)l.'_li Z'A;U:K%:Tb“*éﬁ‘é‘;%k\li LT
uuuuum&iﬁém#zaﬁanif\T}Uﬁvﬁﬂ%mm%Lua%z\%nzuﬁmmnaﬁﬂﬁm
%ﬁ%%TwwﬁﬁEﬁﬁﬂﬁ.f&ﬂ@ﬁﬁjﬂoufﬁt%n%ﬁﬁéb?41bv7;yﬁﬁu§%f#
ibmu#.ﬁﬁmf(%LHE%®¢®ﬁﬁE*%Rﬁ1)ﬁif?h,(ﬁﬁﬁ%f$#ﬁhfLio(w
agﬁiﬁﬁ)ﬁﬁtv&Uiﬁkh,J%‘H%ﬂ<#Eﬁ&®%ﬁEﬁofﬁ$%f3%7Hin<:m
ﬁt.iﬁ#ﬁwe$%fﬁmLxﬁz%ﬁfaxﬁna‘xumﬁm¢6:zg%n»erﬁﬁﬁﬁjumt
T TWh T Y, T shid [+5N%2K] TLClzwiiznz el @')Xh%%ﬁ%L(liﬁ')b—*?’Z’t[:
ﬁ%&%w:@UXb%ﬁ%T#iqu#,E$%?%01w%%§uﬁé%EH%%K%&TM%T%%#
&5,
(354 ~— I ~HE )

352 ©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage 111 (Grades 4-5)
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4. Spaceship Earth: for the Health of Our Planet argeted Standards :
1.1, 1.2, 3.1, 3.2, 4.2

Objectives

1. Students will recognize the importance of the kinds of environmental protection that they can actually
put into practice in their everyday lives such as recycling and saving energy.

2. Given visual supports for comprehension, students will be able to tell whether a certain action described
in Japanese is good for the environment, and then {0 express their judgment with either ii (good) or dame
(not acceptable).

3. Students will be able to tell whether a certain everyday life item named in Japanese is recyclable and
express their judgment with either dekiru (able) or dekinai (unable).

Skills

listening/speaking/content (environmental protection)

Vocabulary/Structures

(optional: uchuu-sen chikyuu-goo (Spaceship Earth) / chikyuu (Barth) / kenkoo (health) / shizen (nature) /
kankyoo (environment) / kankyoo hogo (environmental protection) /mamoru (protect) / taisefu ni suru
(take good care of))

denki tsukeppanashi (leave lights on) | risaikuru (recycle) / gomi o motte kaeru (pick up garbage) /mizu
dashippanashi (leave water running), and other vocabulary related to environmental protection that is
applicable to the students’ everyday lives and relevant to the region where they live as well as to their ages
(risaikuru is a required term)

#ji (good) /dame (unacceptable) | dekiru (able) / dekinai (unable)

garasu-bin (glass bottle) / purasuchikku (plastic) / kami (paper) / shinbun-shi (newsprint) / kuupon
(coupon) and other items in students’ everyday lives that are being recycled at school or in the local

community

Materials

Photos of both the beauty of nature and the disaster of environmental destruction all over the United States
and the world (for presentaion to the whole class)

Picture cards to indicate behaviors that affect the environment (for presentation to the whole class. Do not
mark them as desirable or undesirable: see Sample 8-4-1)

Items such as glass bottles and newspapers, or picture cards of those items, to ask whether or not they are
recyclable

(optional: scratch paper for writing practice and labels for the recycle bins)

Animated cartoons or books about environmental protection aimed at Japanese children (Sample 8-4-2)

Procedures

1. Presentation

The purpose here is to make the students think about what they should or should not do to keep the

earth healthy, or, in other words, to protect the environment. First show the students pictures of both
the beauty of nature and of environmental destruction from the United States and around the world.
Have the students discuss the environment in English but use the vocabulary the students already
know to interject comments. For example, you can show a picture of a magnificent stand of trees
and say Genki desu ne? (I’s healthy, isn’t it?) Then you can show a picture of trees killed by acid
rain and say Genki ja arimasen ne? (It isn’t healthy, is it7). If the students try to express themselves
in Japanese, by all means encourage them to do so. Have them get into groups and make up lists of
Do’s and Don’t’s. These lists may be in English but encourage the students to write in kana any
Japanense vocabulary items they happen to know.

- ; (continued on p. 355)
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(continued from p. 353)

2. Presentation/Input/Discussion

Prepare picture cards of environmentally sound actions, such as recycling or saving electricity, that
the students can perform in their everyday lives (Sample 8-4-1). Be sure to include recycling. First
describe the actions in Japanese using familiar vocabulary as much as possible without showing the
picture cards. Ask the students whether each action is good for the environment or not. After the
students have evaluated each action, show the corresponding picture card, repeat the description in
Japanese and have the students respond with either ii (good) or dame (unacceptable). Asin 3. Do’s
and Don’t’s for Qur Health, write Do and Don’t on the board and place each picture card under
the appropriate heading, based on the students’ reactions. Because these lists will be used in 7. My
Book: Our Commitment to a Healthy Environment, keep a record of them.

3. Input/Output
Ask the students whether familiar items can be recycled (—wa risaikuru dekimasu ka? [Can __ be
recycled?]) and have them think about what kinds of things are recyclable. Before you start, teach
them to ask about unfamiliar vocabulary items by saying —tfe nane desu ka? (Whatis __?7). When
they ask for definitions, show them either the actual item or a picture and once again ask —wa
risaikuru dekimasu ka? ( Can __ be recycled?). They should respond with either dekiru (can) or
dekinai (cannot). As in Procedure #2, create two columns on the blackboard and place each picture
card in the appropriate one. Be sure that the last item you mention is paper. Once you have
established that paper is recyclable, ask the students if they recycle paper in their classroom. If not,
tell them that they are going to start today. Have them list the various categories of paper, such as
white paper, colored paper and construction paper. Pick two of the categories mentioned and ask
the students to think about how their names would be written in kana.. Finally, show them the
correct kana spellings and have them copy your models to make labels for the recycling boxes. (Of
course, if the class has not recycled paper before, you will also have to provide the boxes.)

4, Discussion
Show the students newspaper or magazine articles, books or Internet information about
environmental protection written for Japanese children. Have them think about what kind of
environmental protection these materials are discussing, such as recycling, saving electricity or
protecting forests. (For specific methods of presentation, see Sample 8-4-2.) You may either hand
out several articles to a number of small groups or have the whole class look at one article. Ask the
students what they are doing about the environmental issue mentioned in the article, what they
would do if they could and whether these are the same actions suggested in the article. This
discussion may take place in English.

Suggestions

In Procedure #4, you may use videotapes of public service announcements about environmental issues in
addition to written materials. In addition to recycling paper used in the classroom, you should, if
circumstances permit, make recycled paper using milk cartons. If you compile a materials list in Japanese
and also give directions in Japanese, this activity will go beyond the ostensible focus of this unit to provide
an opportunity for using the Japanese that the students have learned so far.
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Sample 8-4-1

Pictures of Behaviors Affecting the Environment
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Sample 8-4-2

A Sample Task for Reading in Procedure #4

Look at the following page and . .

E$®%%ﬁ3u%#ﬂkﬁ%&ﬁwﬁ$%%::mﬁévT%
hﬁiﬁémﬂ%m%ﬁ&ﬂ%iéﬁﬁﬁhofnaﬁmﬁﬁ
F.L W,

Paste an article about environment protection
written for Japanese children. Try to use one with
pictures to which students can refer.

Sample Questions

I. Read the katakana
words aloud and
guess what they mean.
Look at the pictures
next to them!

II. What do you think
the topic of this article
is? Use your
imagination!

IIL. Look at what the
monster is saying.
[HhBk | is the Earth,
and [JR] is astar.
Now, can you tell
what [Z &) is?

ﬁ:::fﬁiﬁﬁﬁ%ﬁm
%ﬁwﬁ%%%isﬁéov
V7W®i§ﬁtyb%5
52,

Note: Have students
guess the meaning of a
new vocabulary item.
Give some hints to
help their
understanding.
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5, Let’s Recycle argeted Standards 1.1,
2, 1.3, 2.2, 42, 5.1, 5.2

Objectives

Students will be able to understand the gist of Japanese-language educational materials and pick out the
information they need.

Skills

speakinglreading!writing!cultural knowledge/general knowledge

Vocabulary/Structures

hashi (chopsticks) / waribashi (disposable chopsticks) /

* ki (tree, wood) / purasuchikku (plastic) / sono hoka (in addition)

% mainichi (every day) / tokidoki (sometimes) [amari . . . nai (not very much) /zenzen . . . nai (not at all) /i
to omou (I think it’s good) / yoku nai to omou (I don’t think it's good)

Materials

Various kinds of chopsticks (have the students bring them in, but if they can’t, you should bring a
sufficient supply)
Worksheets 8-5-1 and 8-5-2

Procedure

1. Discussion/Presentation/Output

Tell the students ahead of time s0 they can look for chopsticks at home or when they go out to eat.

They should bring them into class, and it doesn’t matter whether they are Chinese or Korean-style
chopsticks of the kind found at Asian-style fast food stands. You should also assemble a collection
of chopsticks of various types, including the lacquered kind and conjoined cooking chopsticks.
Have the students show the chopsticks they have brought and talk about the various types. Direct
their attention to lengths, colors, materials and shapes, as well as to the differences among the
chopsticks of different countries and how often they can be used. After the students have discussed
freely for a while, pick up a pair of wooden chopsticks, say Kore wa ki desu (These are wooden),
and lay them to one side. Next, pick up some plastic ones, say Kore was purasuchikku desu (These
are plastic), and lay another place. Then pick up a third pair and ask Kore wa ki desu ka?
Purasuchikku desu ka? (Are these wooden or plastic?). If the students give the wrong answer,
correct them by saying lie, kore wa — desu (No, these are __) and place the chopsticks in the
appropriate place. Show chopsticks that are neither wooden nor plastic and create a third group for
them. Continue the procedure until all the chopsticks have been classified into one of the three
groups. Pick out some unbroken waribashi (disposable chopsticks) and have the students talk
about when they are used, how they are used and how many times they can be used.

2. Let's Read

Divide the students into small groups and set them to work on Worksheet 8-5-1. Tell them to think
about recycling waribashi. When you go over the worksheet, make sure that the students
understand that recycling waribashi into paper leads to conservation of forest resources. Ask them
what they think about what they have learned. You may conduct this discussion in English, but you
should encourage the students (o use as much of their previously learned vocabulary as possible. If
there is time, ask them to find out from English-language sources to what degree forests ar¢ used to
make paper and how much is wasted when someone throws away a pair of waribashi. You may also
want to present Japanese-language stories or animated films that deal with environmental

 destruction and the struggle against it (continued on p. 361)
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(continued from p. 359)

3. Discussion

Ask the students whether the United States has anything comparable to the use of waribashi. Draw

their attention to the use of paper plates and disposable plastic implements and have them compare
this with the use of waribashi in Japan. Have each student ask people at school or at home about 1)
whether they use disposable eating implements and 2) whether they think the use of disposable
implements is good or bad. Have them fill out Worksheet 8-5-2, classifying the responses
according to degree and frequency. Have the students bring their results, compile the results in
small groups and report the results to the class. Finally, add up the figures from all the groups and
discuss them. This discussion may be conducted in English.

4, Let’s Write

Take the overall results from Procedure #3 and ask small groups of students to summarize them on

a graph or chart. They should write the legend and the title of their graphs in Japanese, using the
vocabulary for frequency and degree from Worksheet 8-5-2 for reference. Let cach group decide
which form its graph will take and what colors they will use. When the graphs are finished, have the
class vote to select their favorite and put the graph they choose up on the school’s website or send it
to your sister school. When you do that, attach a letter explaining that you conducted this survey on
the use of disposable tableware after completing a unit about the use of disposable chopsticks in
Japan. Write that you are soliciting a range of opinions on the use of disposable chopsticks and
recycling and would like to hear from anyone who sees the chart.

Suggestions

Examples of Japanese stories and animated films dealing with environmental issues include Kaze no tani no
Naushika (Nausicaa in the Valley of the Wind) and Mononoke Hime (Princess Mononoke). Because these
are rather long, you should either present them in a film festival format or encourage the students to enjoy
them at home. Because the discussion in this unit ison a fairly high level, the students will speak English for
the most part, but you should try to incorporate simple Japanese statements containing familiar vocabulary.
If you need to use unfamiliar vocabulary or structures to express your meaning, use gestures to make the
students understand. If the students don’t understand no matter what you do or if the activity would get
bogged down as you tried to get your point across in Japanese, follow your Japanese explanation with an
English explanation.
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Worksheet 8-5-1

ZAN I

Look at the figure below and find out:

1) What is this figure about? List two key words you found.

2) NHTX is a postcard, and MFIHE is a weekly magazine. Then what do you

think the kanji #& means?

3) How many pairs of waribashi do you need to make 10 postcards?

air of waribashi every day for lunch. If you recycled

4) Suppose thatyou use ap
eekly magazines would you get?

all of those pairs, how many w

219K
HOGLHNECBDO L2
NSIBH D226 o o

Hi) XL A%
3 & 1

HyXL T 58
1000 1 i

This figure is adopted from
http:Ilwww.urban.ne.jp/h0me/miyoshilku1'ashih'ecycle/recycle.html (as of

March 1999)
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Worksheet 8-5-2
4w
Do you use disposable kitchen items?
Everyday Often Sometimes Rarely Never
i B X< rEYE HEY HTAEA
Plates
Cups
Utensils
Total
How do you feel about using disposable items?
Very good Good Don’t know|Not so good Bad
¥ ThHuvwn AR b baw HEY X2
(AW

Number of
respondents
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6. Kanji challenge! argeted Standard
4.1
Objectives

Students will be able to read aloud the basic kanji for body parts and everyday activities that they have
already learned as vocabulary and to match those characters with either pictures or the English equivalents.

Skills
reading

Vocabulary/Structures

# gtama (head) /me (eye) / kuchi (mouth) / mimi (ear) /ha (tooth) /te (hand) / ashi (foot, leg) /

Materials
Kanji flash cards
Written texts for Japanese children containing the kanji to be presented in this lesson with visual cues such

as pictures

Procedure

1. Presentation/Playing with words
Use flash cards to introduce the kanji for body parts and everyday activities. Pronounce the familiar
vocabulary aloud as you show the corresponding card. For example, say atama (head) as you show
the flash card for UH. Then write the character on the blackboard or the overhead projector. Place
the newly introduced cards in random order on the board or wall as you go along. Once you have
run through all the cards, review their readings.

2. Playing with kanji

Make several sets of cards containing three cards for each newly introduced kanji: one with kanji,

one with its reading, and one with a picture. Shuffle the cards and scatter them face down on the
floor. The first player turns over two cards. If they represent the same concept, the player turns over
another card, If all three cards represent the same concept, the player gets to keep them. If any two
consecutive cards are different, the first player stops, turns both cards over again and lets the next
player take a turn. Depending on the number of students in the class, you may need to have several
games going at once s0 that everyone gets a chance to play. The player with the most cards at the
end wins. Reward the winners with Japanese class coupons.

3, Playing with Words

Compile a list of common expressions involving body parts (two or three for each body part), such

as mimi ga itai (I have an earache) or ashi ga boo ni naru. (My legs are tired.) First write one of the
expressions in a mixture of kanji and kana and ask the students if they recognize the kanji
representing a body part (For example, mimi in mimi ga itai). Then explain the meaning of each
word in the rest of the expression, followed by a literal translation of the phrase as a whole; for
example, mimi ga itai literally means (Ear is painful). Finally, explain how the phrase is really used
__in this case to mean I have an earache. When you present the next expression, ask groups of
students to guess the functional meaning from the literal meaning and have them compete. The
group that comes closest to the real meaning wins. After you have introduced several such
expressions, ask the students to think of English expressions involving body parts. Compare these
English expressions with the Japanese ones.

Suggestions

You may use a children’s dictionary such as Manga hayawakari kotoba no shiri kuizu kyakka, published
v-GakushuyKenyuusha, to find gmwfor Procedure #3.
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7. My Book: Our Commitment to a Healthy Environment Targeted Standards:
1.3, 5.1
Objectives

1. Students will be able to make a written list of do’s and don’ts for protecting the Earth using kana and
familiar kanji.

2. Students will be able to state the do’s and don’ts for protecting the health of the Earth in formal style.
Skills

speaking/writing

Vocabulary/Structures

denki tsukeppanashi (leaving lights on) /risaikuru (recycle) / gomi o motte kaeru (pick up garbage) [ mizu
dashippanashi (leaving water running) and other vocabulary related to environmental protection which is
applicable to the students’ everyday life and to the region where they live, as well as to their age

#_ masu (I do _) /— masen (Idon’t _)/—o chikaimasu (I swear __)

* sensee (an oath)

Materials

Picture cards to indicate behaviors that affect the environment (see Sample 8-4)
Materials for making posters, such as poster board and markers

Papers for individual lists (use the size of your portfolio, if applicable)

Practice sheets for writing

(optional: paper for individual check lists)

Procedure

1. Let’s Write

First show the students the picture cards for environmental do’s and don’ts presented in 4.

Spaceship Earth: for the Health of our Planet (Sample 8-4) and review them using the formal
endings —masu (we will ) and —masen (we will not__). You may show the cards in any order but
post them so that they are categorized as either do’s or don’ts. Divide the class into pairs or small
groups and tell them to choose a motto to illustrate with a poster. Give them practice sheets for
making rough drafts and tell them to make clean copies on the poster only after you have had a
chance to check their practice sheets. They can complete the poster with either a drawing or a
collage. Photograph each poster and put the photographs in the students’ individual portfolios. If
possible, add English captions and enter the posters in an all-school or city-wide art contest.

2. Output
You and your class will take a Japanese class pledge. First, vote on the mottoes you want to include
in the pledge. You may Jeave it up to the students how many mottoes they want to include. Once
you have chosen the mottos, have the students practice the pledge in the following format:

Sensee! Watashitachi wa, tsugi no koto o mamori, kakyoo-hogo no tame ni ganbaru koto o koko ni
chikaimasu. 1. Watashitachi wa —masu (—masen). 2. Watashitachi wa —masu (—masen)...Ijoo.
Heesee —nen, —gatsi, __nichi,—shoogakkoo go-nen ichidou!

(Our pledge! We hereby promise that we will observe the following and strive to protect the
environment. 1) We will (won’t) __. 2) We will (won’t) _. 3. We will (won’t) __. That’s all. (date).
The fifth grade class at __ Elementary School, all together.)

e _ (continued on p. 368)
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(continued from p. 367)

The students do not need to understand every word in the pledge. They need to know only that this
is a common format for pledging ceremonies in Japan, If the pledge seems too long for the
students to memorize, write it out in kana and give them copies to read out loud. If possible, have
the class make this pledge at a school assembly and capture the event on videotape.

Suggestions

You may want to send a videotape of your pledging ceremony to your sister school.

It may be helpful to show the students pictures or videotapes of Japanese high school baseball teams or
people at nationwide meetings making pledges. However, the typical position with the right hand raised
might remind some Americans of Nazism. You should explain matters to school officials and students’
families ahead of time. In some cases it may be better for the students to take their pledge American style,
with their hands over their hearts.
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Unit 8 Health: Preventive Care
Unit 8 Vocabulary List / &%) A b
romanization act. # romanization act, #
<H> <¥>
HL ashi 6 TEEILVE sukikirai o iu 3
Hl- % atama 6 W)
H-E AWV atama ga itai 2 <€ >
HE AW amari nai 1 duhANS U seenen gappi 1
b5 aru 1 AN sensee 7
7L F - arerugii | EALEALR N zenzen nai 1,5
HAE W~V anmari __nai 5 HAZ L zensoku 1
<hw> Le>
AR i 3,4 FDi3m sonohoka 5
wheddhd ii to omou 5 <>
&P wlwd taijuu 1
IyNnET D ugai o suru 2 Fuweolct b taisetsu ni suru 4
3B S uchi e kaeru 2 1z dame 3
IHw A uchuu-sen chikyuu- 4 ~fBWWTCT  — tara iidesu 2
Liw)IITH  goo <b>
<B> Liw) chikyuu 4
Bul v XA~ o-isha san e iku 2 o Mss
Wi St tsukareta 2
BEMHFWEWN  onaka ga ital 2 <T>
Bl bt onaka o kowasu 1 i€ te 6
<> TELD dekinai 4
R W kaze o hiita 2 T%% dekiru 4
AREiE RO kaze o hiku 1 ~TL{EXW  —te kudasai 3
A kami 4 TEHb) te o arau 3
HoAGA garasu bin 4 CLEDIF - denki tsukeppanashi 4,7
nAELD kankyoo 4 oL
PAE 13T kankyoo hogo 4 <e>
<xE> v'3 Li=bww  doo shitara ii (deshoo 2
% ki 5 (tLxd»)  ka)
%35 abhs\  kimochi ga warui 2 ¥y LiAT doo shitan deshoo ka 2
x4 babs ( kimochi ga waruku | Lo
A naru LEYE tokidoki 1,5
~%0 — kiro 1 <>
<K > 7w nai 1
(T HEDT kusuri o nomi 2 ~WT — nai de kudasai 3
(b kuchi 6 (EIV
=iy kuupon 4 <n>
<H> hohhbb netsu ga aru 2
2z M ketsueki gata 1 oM TR netsu ga deta 2
A kenkoo 1,4 hiuw nemui 2
TAZ? kenkoo chekku | b neru 2
Fzyw? <o>
< T > DY ABNnZn nodo ga itai 2
TiktoT gomi o motte kaeru 4,7 <>
nrzxd & ha 6
<L> Twi® haisha 2
LA shizen 4 AL ha ga itai 2
Ly shiryoku | 3L hashi 5
LABLD shinchoo 1 (@A hana 6
LASAL shnbun-shi 4 ~\3 7 ACFH  — wanan desu ka |
3% &0 ha o migaku 3
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romanization act, #
<42
~7 4 —b~4 — fiito —inchi |
e &
75 A% w2 purasuchikku 4
Cof ek
A L2 hoken-shitsu e iku 2
W
~RF — pondo 1
<%>
Funch mainichi 5
~% — masu 3,7
~FHA — masen 3,7
Fbb mamoru 4
< B>
AT mizu dashippanashi 4,77
HlL-oWEmL
I mimi 6
<& >
ER B mushiba 1
<>
h me )
Hul e meisha 2
B DIV me ga akai 2
haan megane ga iranai |
WhH W
niarng megane ga iru_ 1
~ A b~ — meetoru — senchi 1
T
<I>
X< yoku 1,5
r¢{nwesd yokunai to omou 5
b}
I3mL+sd  yohukashi suru 3
<>
N34 70N risaikuru 4,7
<b>
HylrtL waribashi 5
<%k>
~% T X5 — o tabesugiru 3
~EbLanwEd — o chikaimasu 7
~EDOHTESD — 0 nonisugir 3
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1. Japanese Language Around the World Targeted Standards :

Objectives

1.2, 3.1, 3.2

1. Students will be able to locate nations with which they are already familiar on an unlabeled world
map when they hear names of those nations in Japanese.

2. Students will be able to learn the names and locations of various previously unfamiliar nations in
the world by reading the kana for those nations' names and listening to an oral explanation in
Japanese.

3. Students will learn that Japanese-speaking communities are located in nations other than Japan
and that the United States is not the only nation where a lot of people are studying Japanese as a
foreign language.

Skills

listening/reading/content (geography)/culture

Vocabulary/Structures

chizu (map) / sekai (world) [ kuni (nation) /nihongo o hanasu hito (those who speak Japanese) /
nihongo o benkyoo shite iru hito (those who are studying Japanese)

— wa doko desu ka (Where is __?)

names of nations around the world selected according to students’ seographical knowledge and

ethnic background (at least 20 nations other than the United States and Japan; make sure to include

at least some of the nations listed in Samples 9-1-1 and 9-1-2)

higashi (east) / nishi (west) / kita (north) / minami (south) /— ni arimasu (It is located on __) /
—no — desu (Itis __ of __)

Materials

A world map with geographical names written in Japanese (for presentation to the whole class. Use
an American format with North America at the center; for spelling, refer to the chart on p. 371)
Lists of nations where Japanese is spoken and nations where Japanese is studied as a foreign
language (for individual use; see Samples 9-1-1 and 9-1-2)

Unlabeled world maps (two per student for individual use and two for presentation to the whole

class)

A regular world map in English (one for presentation to the whole class and several atlas-type maps
for individual use)

Procedures

1. Presentation/Input

Show the class a world map on which names of the nations are written in katakana or kanji
with hurigana. First, have the students locate the United States and Japan. Ask — wa doko
desu ka (Where is __?), and have those who know the answer raise their hands. Then, call on
one student to point to the spot on the map. You may also ask the locations of the state or
city where students live and of their sister school. Second, mention nations, with which
students are already familiar, such as Canada and Mexico in Japanese, and have the students
locate those nations on the map. If there are foreign students in the class, encourage them to
locate their own countries. Include nations frequently appearing in the news at the time of
the lesson, such as the nation hosting the Olympic games. At the end, have students name in
English any foreign country they know. Give its name in Japanese and show its location on
the map. Make sure to introduce the Japanese names of major nations in the world and
locate them on the map. However, you do not have to introduce all the nations on the map.

— (continued on p. 375)
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(continued from p. 373)
2. Let’s Read

Have the students figure out where the Japanese language is spoken and where it is studied
as a foreign language by reading the names of countries written in katakana and kanji with
hurigana. Give each student a list written in Japanese of nations where Japanese is spoken
(see Sample 9-1-1) and one unlabeled world map. First, have students read aloud the names
of nations on the list and find their locations on the unlabeled map. Place a large world map
in English on the blackboard or wall or bring several copies of a world atlas, so that students
can refer to them. If you assign this activity as homework, include a copy of a world map in
English in the packet. When students locate each nation, have them color the spot on their
unlabeled map. Students may find the nations that were not introduced in Procedure #1 on
the list; encourage them to make a guess about those nations as they read them aloud
several times. If the students are not quite sure of their guess, or if they totally give up, have
them put a symbol, such as a question mark beside its spelling. Follow the same procedure
for the second list of nations where Japanese is studied as a foreign language (see Sample
9-1-2) and have students color a separate world map.

3. Presentation/Input
Review and introduce the names of nations and their locations by going over the results of
individual investigations on the lists of nations where Japanese is spoken and nations where
Japanese is studied as a foreign language. First, have the whole class read aloud the names
of nations on their list of nations where Japanese is spoken (see Sample 9-1-1). Ask “— wa
doko desu ka (Where is __7),” after students read each name and have them identify its
location on the unlabeled world map. Follow the example of Procedure #1. When the
correct location is identified, color that spot and have the students read the next one. 1f they
cannot identify the location of a particular nation, especially when it has not yet been
officially introduced to them, give some hints in simple Japanese. For example, if students
do not know where Indonesia is, but they have already learned the locations of Japan and
Australia, you may explain, Nihon no minami desu (It is south of Japan). Qosutoraria no
kita ni arimasu (It is located on the north of Australia). If such explanation does not help
students, then show the exact location on the map and write down its name in Japanese on
the spot and color itin as well. Make sure that students add those nations to their own maps.
Repeat the procedure for "nations where Japanese is studied as a foreign language and
complete two class world maps.

Suggestions

Many of the activities in this unit are directly related to the world geography. It is important to
understand what students have already learned and what they have not yet learned before planning
the lessons. Consult the homeroom teacher or the social studies teacher and ask for their
cooperation in their regular lessons, especially when you are teaching only Japanese. Feel free to
adjust the number of the nations on the lists for Procedure #2, depending on the level of the
students’ geographical understanding and the amount of time you can allocate to that particular
activity. It is not necessary to present all the nations on the sample lists.
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Pon Stage 111 (Grades 4-5)

Unit 9 Community: Our Country in the World

Sample 9-1-1

Nations Where Japanese Is Spoken
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Jan Ken Pon Stage III (Grades 4-5)
Unit 9 Community: Our Country in the World

Sample 9-1-2

Nations Where Japanese Is Studied as a Foreign Language
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Jan Ken Pon Stage III (Grades 4-5)
Unit 9 Community: Our Country in the World

2. Traveling Around the World Targeted Standards :
1.1 3.1
Objectives

1. Students will be able to name in Japanese at least three nations located in the region pointed to on
a world map.

9. Students will be able to learn names and locations of continents, regions, oceans, mountains and
rivers in the world by listening to the oral explanation in Japanese.

3. Students will be able to write down, in kana, names of nations, regions, continents, oceans,
mountains and rivers in the world when orally given such names in Japanese.

Skills
speaking!listening!writingfcontent (world geography)

Vocabulary/Structures

sekai isshuu (world tour) / tairiku (continent) / umi (ocean) /yama (mountain) | sanmyaku
(mountain ranges) / kawa (river)

ajia (Asia) J ahurika (Africa) / oseanaia (Oceania) / kita amerika (North America) [ minami ametrika
(South America) / yooroppa (Europe) / hokkyoku (North Pole) / nankyoku (Antarctica)

names of major oceans mountains (mountain ranges and rivers around the world appropriate (o
students’_world geograph knowledge and interests (for their Japanese terms and their spellin
refer to the chart on p. 371)

— ga miemasu (We can sce ) /— ga arimasu (There is __) / Koko wa — desu (This is LD
— wa doko no kuni ni arimasu ka (In which nation is __ located?)

# names of nations learned so far

__ ¢ ikimasu (We are going to ) /— e itte kudasai (Please go to __) /—no ue o tonde kudasai

(Please fly over ) /Dono kuni e ittara ii desu ka (Which nation should we go to?)

Materials

An unlabeled world map (one for the whole class presentation and those for individual use: prepare
new ones other than those used in 1. Japanese Language Around the World)

An airplane-shaped paper (adjust the size and the color appropriate for using on the map)

An unlabeled world map for individual use (with major continents/regions, oceans, mountains,
mountain ranges and rivers identified and provided blanks in which students can write down
names)

Photographs of major rivers and mountains

(optional: scratch paper for dictation)

(optional: plain sheets or unlabeled world maps for writing down individual world tour route)

Procedures

AL

1. Presentation/Input

Introduce Japanese names of major continents/regions, oceans, mountains or mountain
ranges and rivers while having the class experience an imaginary world tour. Show a new
unlabeled world map to the class and place an airplane-shaped paper on the map to indicate
where students are now. (If you use the overhead projector to show the map, you can
recycle the airplane-shaped paper prepared in 7-1, Weather Tour Around America.)
Before beginning the tour, confirm that students ar¢ departing from amerika gasshuukoku
(the United States) and introduce that the United States is located in the region called kita
amerika (North America). Then, move the plane across the world map and introduce
Japanese names of major oceans, mountains and rivers by reporting what you can s€¢ from
the plane during the tour. Show photos of some of the landmarks along with the

e ———— (continued on p. 381)
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 9 Community: Our Country in the World

(continued from p. 379)

narration. Once the plane has arrived in a certain region, introduce its name too. Then, have
students name the nations located in that region. If students can name any one of them in
Japanese, ask about the location and move the plane to that nation. If students cannot name
the country by themselves, move the plane first and ask for the name when it arrives at a
certain nation. At this point, however, do not force students to be successful in naming
nations. Give the appropriate names depending on students’ responses. Make it sure to
cover at least three nations in one region, except in Oceania, the Artic and Antarctica.

eg. Tt [while moving a plane from New York to England]
Hai, taiseeyoo desu. Ima, taiseeyoo o waltatte imasi.
(OK, this is the Atlantic Ocean. We are now over the Atlantic Ocean.)
[pointing to the entire region of Europe when the plane has reached

England]
Koko wa yooroppa desu. Yooroppa ni wa donna kuni ga arimasuka.
(This is Europe. What nations are located in Europe?)

Sl Igirisu. (England.)
T: [moving the plane and place it on England] Sorekara? (What else?)
Ss: e
T: [moving the plane and place it on France] Koko wa? (How about this?)
S2: Huransu. (France.)
S8t e
T [while moving the plane around Europe]

Oranda, doitsu, suisu . . . @, arupusu ga niiemasu.
(Holland, Germany, Switzerland . . . Oh, we can see the Alps.)

2. Input/Output

Review the locations of major continents/regions, oceans, mountains and mountain ranges
and rivers introduced in Procedure #1 and have students write down their names on an
individual map. Give each student a world map with blanks to be filled in later. If time
permits, you may have students brainstorm individually or in pairs/groups what name
should fill each blank. Also, show the unlabeled world map that was used during the
introductory world tour to the whole class. First, say a Japanese name for one of the major
continents/regions and have students find an appropriate blank for the given name on their
own map. Begin with those with English-like pronunciation such as kita amerika (North
America) and ahurika (Africa). You may also give a simple description using the names of
nations students have learned; e.g., “ huransu ga arimasu (There is France)” and ““ nihon
ga arimasu (There is Japan).” After checking the correct location for the given
continent/region on the map shown to the whole class, say its Japanese name again, this time
slowly, and have students individually write down in kana what they hear in the blank on
their own map. While students are working on writing kana, repeat a Japanese name several
times. Allow those who are not comfortable in writing directly on the map to usc a scratch
paper for practice. At the end, show the correct spelling on the map shown to the whole class
and have individuals check their own answer. If students have written their original answers
on the scratch paper, make sure that they copy the correct ones on their own map. Repeat
the procedure with the rest of the continents/regions, and then the oceans, mountains and
mountain ranges and rivers. Show the photos of famous landmarks as in the presentation.
Occasionally, ask the class, “— wa doko no kuni ni arimasu ka (In which nation is __
located?),” for the review of nations’ names.

(continued on p. 383)
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(continued from p. 381)
3. Input/Output

Have students follow the directions given in Japanese and travel around the world on their
map. Show a unlabeled world map to the whole class and place an airplane-shaped paper on
the point of departure. At this time, the tour does not have to depart from where students
live. Tell students to take out their own world map (one in which they wrote down the names
of major continents/regions, oceans, mountains and rivers in Procedure #2) and place a
penny or a plastic game chip on the point of departure. Then, give a direction regarding the
route and the destination orally. Use the following format for the direction to include both
names of continents/regions and those of oceans, mountains and rivers.

eg. It [keeping a plane placed on the spot of departure]
Korekara, ajia e ikimasu. (Beginning now, we aré going to Asia.)
Taiheeyoo no ue o tonde kudasat. (Fly over the Pacific Ocean.)
Soshite mazu, nilon e itte kudasai. (Then, go to Japan first.)

Have students follow the orally given direction and move their penny, or plastic chips, on
their own map. Occasionally, stop giving a new direction and check whether students are
following the right route and arriving in the right place by moving the plane on the map
shown to the whole class. Include the first stop in each certain continent/region in the
direction but have students themselves decide which nations within that region they would
like to visit and list them in Japanese. Or, you may tell students to go to a certain landmark,
and then add the question Dono kuni e ittara ii desu ka (Which nation should we go to?) to
make students name an appropriate nation in Japanese. Make sure that students name at
least three nations in one continent/region, except Oceania, the Artic and Antarctica.

4, Qutput (optional)

Have students give directions for the world tour. Allow them (0 simply list the names of
nations, continents/regions, oceans, mountains and rivers. Show an unlabeled world map to
the class and move an airplane-shaped paper following the students’ directions. At the same
time, have the students move the plastic chips on their map. It would be interesting to
deliberately move the plane to the wrong place and see how students react. If time allows,
have the students work in pairs.

Suggestions

We referred to a world atlas used in Japanese elementary schools for upper-grade students when
selecting the terms for major continents and regions. These atlases designed for younger readers
will be useful in deciding which oceans, mountains and rivers to be introduced, especially when
your school does not include world geography in the regular curriculum. If there is not enough
time to check the answers for the dictation in Procedure #2 during the class time, have students
individually check them later by looking at an answer sheet tha you have handed out or posted in
the classroom. In this case, however, it is necessary to make sure that students check their answers.
You may have them turn in a corrected map. In addition, have students write down their own
itinerary for the world tour. Again, allow them to write a simple list with names of the nations and
places they would like to visit and connect them with the arrows, or assign the numbers, to indicate
the order they are going to visit such places. Or, you may give another unlabeled world map to each
student in order to write the route down along with kana for the nations and the places on that
map.
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Reference 1. Japanese Names of Major Nations and Their Kanji and Kana

Spellings
Iceland 7A4RAIvE Spain A4
Ireland 7ANI YR Slovakia AQniFT
Afghanistan |77 H =AY ¥ Sri Lanka 2N G
Algeria FRAI)T Thailand 54
Argentina 7B F Taiwan &8 (=VbAi)
Albania FIAST Tajikistan YIFRY
Armenia FhAeT Czech republic |# =3
England 4AF1)R China B (bw iy ()
Israel A A7) Tunisia Fa2=V7
Italy 4907 Denmark FrI—=7
Iraq 457 Germany kA
Iran 45 Dominican Fizps@E (5170
‘ Republic g &)

India 4K Turkey =
Indonesia AV ERYT Nigeria F4V=)T
Uganda s Nicaragua SHFLT

Ukraine 774+ New Zealand |z=z—Y—2F
Uzbekistan |7 A7 Nepal F 3=
Uruguay I TTA Norway J 7 z—
Ecuador ZITF RN Haiti A F
Egypt V7 b Pakistan NERY Y
Estonia TAbZT Vatican AT
Ethiopia TFAET Hungary Ny ) —
El Salvador [z 4923 B Philippines 74 0B
Australia A—AbZ)T Puerto Rico Fr) b+ a
Austria —Ar)T France 73 v A
Netherlands |42 ¥ Bulgaria FIWNHYT
Canada ht ¥ Vietnam ~bhF A
Ghana H—+ Venezuela ~FHLT
Guatemala HFI T Peru ~ -
South Korea [#E (742 ) Belgium ) F —
Cambodia HrRIT Poland H—-I K
Greece F)vx Portugal Fab b A
Cuba F o —n South Africa [@&7 7Y%
Kuwait g7 e— b Mexico AF L
Kenya =¥ Mozambique [E¥' > E—7
CostaRica |2A% U7 Morocco Eoy 3
Columbia =i A= Mongolia €N
Zaire a2 Burma Iy vv—
Saudi Arabia |y v I T73ET Jordan anyv
Syria ¥y Libya NEY
Singapore vy HR—= Romania V= =7
Switzerland |AA A Rwanda W7y
Sweden A x—T v Lebanon Ll
Scotland Ady kI E Russia o7
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(continued from p. 417)

Japanese. Instruct them to ask you for any vocabulary you don’t know. Provide the
grammatical structures they will need (Sample 9-8-3) for reference and tell them to write a
brief composition describing the country of their choice. Set some time aside to advise the
students individually. Finally, have them make a clean copy on genkoo yooshi  (kanji-
ruled paper). Collect the compositions, make up a class booklet, and give one to each
student for his or her portfolio. Also keep a copy to put into the time capsule created in
Stage 2, Unit 9.

4. Output
Hold a speech contest in which the students talk about the country they would like to visit.
Have the students make up a practice speech based on the compositions in #3. After
sufficient practice, the students should record their speeches and hand in the tapes. Choose
some finalists, depending on class size and time available, and have them present their
speeches in front of the whole class, with the class voting to determine the winners. (You
may want to invite parents and school officials for this. If possible, urge the winners (o enter
a local Japanese speech contest.

5. Finally
Open the time capsule created in-Stage 2, Unit-9-so-that the. students can look back on their

carliest days of studying Japanese. Let each student choose an item from the first half of
Stage 1 and an item form the latter half of Stage 2 and take a picture of him or her
displaying these items. then tell the students to choose some (or all) of their work from
Stage 3 to add to the time capsule, after which you insert the class booklet from #3 and
reseal the capsule. Ask the class to decide when the time capsule should be opened. Finally,
give each student a « Jan Ken Pon Certificate of Completion” with a photograph of that
individual displaying his or her work.

This class booklet in #3 is the final written assignment in the Jan Ken Pon series. make it an
opportunity for the students to demonstrate not only the factual knowledge acquired in this
unit but also their overall competence in Japanese. Tell the students that classes in Japanese
schools frequently create such booklets

Hold a contest to determine the cover design for the booklet and have the class vote for their
favorite one.

If you can print up extra copies of the class booklet, give some to members of the local
Japanese community, send on to your sister school, or post the compositions on the Internet,
asking readers for feedback.

Hold a little ceremony based on Japanese elementary school graduation ceremonies to
mark completion of Jan Ken Pon and invite parents and school officials. If possible, invite
students who are currently in Stages 1 and 2 of Jan Ken Pon as a means of increasing their
motivation.
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Jan Ken Pon Stage I11 (Grades 4-5)
Unit 9 Community: Our Country in the World

Sample 9-8-1

Orthography Cards for Major Events, Holidays, and Products of
Japan and the United States

L X9

N
b 1E A RNy 54y T—

Y

o BV s Ml fham
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 9 Community: Our Country in the World

Sample 9-8-2

A Written Description of A Country

Moo 27 < B
5% 14 EBRET
AT R EVE, T ] ¥, T ] olx, T A
Uﬂw%Uifoﬁ%‘ﬁ$%u%6%%\:@wa%TTo
r jmu‘EDM@ﬁém%ﬁ%UiToX#wﬁTEé
%DM%%Ui?ﬁ‘@ﬁ%%UiToVﬁyF#v:ﬁytmﬁﬁﬁ
¥

22

r RS

(=4

EDET¢#6\iﬁum%néﬁﬁoﬁmtm\%‘E\ﬂ,ﬁﬁ
L f%lﬁ—*ﬂﬁﬂ‘h\ﬁfr%%lli?} f:oi%’?’f\')’ﬁ—yﬁ‘%
bbby Ed

r qu‘D%D%E%@%ﬁofwi¢°$§$ﬁﬁ,
#WUKEE$N%$LTDi¢OB$#6%AT%%®TH‘E@$
7 LE, EFA NS NTT,

BB AXEEEE LI TN 2~ yEPPEE, BEERLY
06n6ﬁ%§%%5%(mﬁ?0B$%%ﬁﬁtfm5A%k(§A
W, R EFE RS X Afmig LG, oz DENT- T BAE
DEEITEY VT,

#Copy this onfo a regular Gernkoo yooshi for actual use. Add the readings for
kanji in hiragana as needed.
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Jan Ken Pon Stage 111 (Grades 4-5)
Unit 9 Community: Our Country in the World

Sample 9-8-3

Sample Sentences for Students’ Compositions

<personal statements>

#’)T:LON\?BT:L\(LZL;R T,
t:L\")'C\ fch\ﬁj_o
<geographical description>
13, ich i) T,
12, g RIS
T
<climate>
cankaw | o T4
<seasonal events/holidays>
AiZ L E T
i, =N E T,
<products/trade with the U.S. & Japan>
)f) % i < - -C U i j_o
TAY AN Rplzw ) LE T,
7 A1) A L2 LE T,

———
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Jan Ken Pon Stage

II1 (Grades 4-5)

Unit 9 Community: Our Country in the World
Unit 9 Vocabulary List / &%) A b
romanization — act.# romanization  act.d
<b> XAkl sanmyaku 2,4
»xE aki 6 ZLL>
v ajia 2 LYyl jidoosha 7
72N % afurika 2 <¥>
A ARA v T supein-go 5
{—AY— iisutaa 6 <#>
A9YT7T itaria-go 5 e /AN sekai 1,4
<3 > L/ sekai isshuu
3 & umi 2,4 Wwo Lwd
54¢35 8w undoo kai 6 T xw sekiyu 7
e 3 setsubun 6
inwd eego 5 v b sento patorikku dee 6
<bB> Ry 77—
BbBzIL 00-500j1 6 <EP
BHHRED oomisoka 6 zix soba 3
BL1tIN>  o-shoogatsu 6 <k>
AL7=7 oseanida 2 AR L) taiiku no hi 6
Bl onaji 6 g daizu 7
Blauk o-hanami 6 fudnd ? taiseeyoo 4
BIZA o-bon 6 Fuasund ) taiheeyoo 4
<h> AR tairiku 2,4
~N B ET  — ga arimasu 2,3,8 <b>
pFwmn gakugee kai 6 YAV chigau 6
~ho — gatsu 6 25 chizu 1
~Ho~inh  —gatsu — nichi 6 w3 (T chuugoku-go 5
e kami 7 oW fsuyu 6
~HHAET  — ga miemasu 2 e
- karendaa 6 (~TCl3) ~n (—de wa) — ga 7,8
/AL ) kawa 2,4 gt toremasu
PATLT kankoku-go 5 G A5 EWUA denki seehin 7
L ED <HEP
EBA kion 6 FA4YZ doitsu-go 5
g kisetsu 6 ¥3bhahrIl toomorokoshi 7
%7 kita 1,3 r{3A tokusan 7
5T AUN kita amerika 2 v y-oshi dokuritsu kinen-bi 6
Ew )iz gyuuniku 7} (o
xrol gyooji 6 venbxr  doko kara kita deshoo 3
4> Tt
{iz kuni 1 voicsh) £+ doko ni arimasu ka 3
71) AT A kurisumasu 6 n
VAT kuwanza 6 Yool doko no kuni deshoo 3
Lz> TLED
EB~~TY koko wa — desu 2 vy tonari 3
Tok kokki 3 rodian dono kuni e ittara ii 2
R A kotoba 5 wWolbwnT  desu ka
R X103 kodono no hi 6 Th
avEa—¥— konpyuutaa 7 <>
<% > o natsu 6
RN zaimoku 7 wo¥YH natsu yasumi 6
Yy 7 A sankusugibingu 6 mizite ) £+ nani ga arimasu ka 3
Frvs n
TAS L nankyoku 2
= e
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Jan Ken Pon Stage I
Unit 9 Community: O

II (Grades 4-5)
ur Country in the World

romanization act. # romanization  act.#

<lz> < B>
~lzhUET — ni arimasu 1,3,8 I I minami 1,3
oL nishi 1,3 LULT A A minami amerika 2
[2Twh nite iru 6 <>
ITi3 A nihon 4 2E )7 NF— memoriaru dee 6
AL 2 nihon-go 5 <¥>
A% nihon-go o hanasu | P I yama 2,4
Bndor hito <>
=134 2 &~A nihon-go o benkyoo 1 WL yushutsu 7
X r 3 LTw3  shite iru hito [ X ) yunyuu i
VY <kt>
2w 3 ¢ Lx  nyuugaku shiki 6 =Rl =R yooroppd 2
~lz~% LE+ — ni— o shimasu 8 <h>
<> LA =7 reibaa dee 6
nAY LI nenryoo 7 <AH>
<> ayrs roshia-go 5
~NDH Ak — no e o tonde 2

vy AL Ex v kudasal
DI XAZD noosanbutsu ]
~O~T7F — no — desu 1,3
<i3>
~Ino? — wa itsu? 6
17 hata 3

(~13) ~T  (— wa) — de yuumee 7T, 8
WHIHWTT desu
~irzc+sr — wadoko desu ka 1
~p¥znlls —wadoko no kunini 2
e E4r arimasu ka
INA D hanuka 6
tixow haha no hi 6
Ry FA4Ar barentain dee 6
—j—',—-
15 haru 6
Nng 4 -V harowiin 6

(~13) ~% (— wa) — o tsukuite 7,8
29 5 TWET  imasu
<uv>
UL higashi 1; 3
v EDI hina matsuri
<
B Sfuyu 6
77w AT furansu-go 5
A bunka 5
SADTEN bunka sai 6
L2
~aWnE A — e ikimasu 2
~~o T — e itte kudasai Z

(FEXW
<iE>
3o5x( hokkyoku 2
ENFAHNT porutogaru-go 5
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Appendix

& Stage III Unit Objectives

& Objectives Listed by Skill
Areas (Listening, Speaking,
Reading, Writing) for Stages 1

through III
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Jan Ken Pon Stage IlI (Grades 4-5)

Appendix

STAGE III UNIT OBJECTIVES (FOUR SKILLS)
<Stage IH (4-5)> Students will be able to:

Theme

Sell: Self-Introduction

Family: Hobbies, Interests &
Special Skills

Listening

choose appropriate pictures when they hear
occupational words.

. choose appropriate pictures when they hear

hobby words.

when asked what they want to do or be, respond
verbally, or non-verbally by pointing (o
pictures.

choose appropriate answers from given lists of
names, ages, birthdays, grade levels, and future

phans; wher hearing-otherchildren introduce

» match pictures and orally given family terms.

listen to ages of others’ family members and

write them down in the Arabic numerals.

+ choose pictures depicting various hobbies
according to orally given cues.

+ identify who can do what in orally given
passages by choosing or matching pictures.

+ indicate the degree of ability or skillfulness

given orally, by drawing in charts, choosing

appropriate pictures, or rank-ordering lists.

themselves.

Speaking

-

name at least five occupations with which they
are familiar.

name their hobbies.

ask and tell what they want to be when they
grow up.

ask and tell what they want to do next weekend
or during the next holiday.

introduce themselves to those outside of their
own school, including name, age, birthday,
grade level, name of school and future plans.
show agreement by saying, “watashi/boku mo
(me to0).”

+ draw a family tree and tell who the family
members are.

. ask and tell what their family members like to
do on weekends or during free time.

say what sports and musical instruments their
family member are able to play/are good at.

express degree of ability and skillfulness.
« introduce a family member in terms of his/her
occupation, age, hobbies and special skills.

Reading

read aloud telephone numbers of others’ written
in kanji.

find in forms where to write name and dates
(birthday, today’s date, etc.) with help.

+ recognize and read aloud grade levels (~-4)

and dates (A, H).
recognize and read aloud names of occupations
and hobbies written in kana.

* recognize and read aloud family terms and names
of people written in kana.

« recognize and read aloud words and sentences

concerning hobbies, special skills and abilities

written in kana.

+ recognize and read aloud % B, BRIA, B

B3 A
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Jan Ken Pon Stage III (Grades 4-5)

Appendix

Writing

* copy guardian’s name and address using kana.

+ copy their own name, age, name of school,

grade level, telephone number, birthday and

hobby using kanji for numbers

write 4 kanji, B, B, . 4 in context.

» copy a few short sentences indicating their
wishes, including an occupation that they want

to engage in when they grow up (~izR Iz
1») and things they want to do in the near

future, using kana.

write with practice and teacher's help a few short
sentences on special skills and abilities that
they have (potential form) and the extent of
their ability, using kana.

write the names of family members, their
hobbies and special skills and the extent of their
abilities, using kana.

copy %W, X, #.

Theme

School: School Systems & School
Life in Japan

Time: Time, speed & Frequency

Listening

. match orally given names of school subjects
with pictures depicting contents.
« choose age groups when given school levels

orally, boti i the H:S: and-ir-Japait

show in the Arabic numerals the amount of
time that they hear.
indicate, using the Arabic numerals or by

+ identify, by checking/circling the names or the
pictures, what school subject is studied during
certain class hours, as they listen to the orally
given description.

fill in a daily calendar as they listen to what
subject is studied at what time.

]

pointing-topictures the frequency of activities
related to everyday and school life when given
orally.

identify various means of transportation and
their speed by pointing to pictures or choosing
appropriate answers.

rank objects by writing the Arabic numerals
according to orally given ordinal numbers.

Speaking

. name at least five school subjects they are
studying.
name school subjects they are good at.

say what school they and their siblings attend
(e.g., elementary, middle, junior high, or senior
high).

say what level of school they will attend when

reaching certain ages.

say what time certain subjects are offered for
their grade level.

look at the daily schedule of a Japanese 4th and
Sth grader and explain what is studied at what
fime,

-

count the amount of time in terms of seconds,
minutes and hours.

tell frequency of activities related to their
everyday and school life.

talk about various means of transportation and
their speed.

answer supetlative questions relating to everyday
life.

say ordinal numbers in rank-ordering.

Reading

+ recognize and read aloud 3 vocabulary items
written in kanji that appear in school schedules
such as names of school subjects, e.8., EEN
Wik, 2R, L R FE

recognize /NER, P F, Y

recognize and read aloud #. B, 4.

read statements on daily life written in kana and
the learmed kanji, and choose sentences that
depict their routine.
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Jan Ken Pon Stage III (Grades 4-5)

Appendix
Writing |- write the days of the week (B~2). o write ¥ and #
» copy /IM#4% and one name of favorite school |+ draw graphs and write their titles and copy other
subject in kanji. related information in kana.
« write with practice and teacher’s help a few . write in kana with practice and teacher's help,
sentences about their favorite subject. few superlative sentences concerning self,
classmates or other topics.
Culture/ |- say what school Japanese children attend ata  |* identify typical after-school activities of
Fel;ow ) given age. Japanese children in the same age group.
age « list similarities and differences between U.S. and

Japanese schools, in terms of age at different
levels of school and the school subjects offered
in elementary school.

gather data from classmates and draw bar and
line graphs.
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Jan Ken Pon Stage III (Grades 4-5)
Appendix

Theme

Leisure: weekend & Vacation Activities

Listening

identify whether and activity took place in the past or will take place in the future.

identify whether someone did something or will do something.

+ listen and say which activity happened first.

identify what others did in a past weekend/vacation by choosing or rearranging pictures.

arrange orally given activities according to the order in which they happened.

write the Arabic numerals or choose appropriate pictures 10 indicate how frequently someone does
certain leisure activities.

indicate with whom they do/will do/did leisure activities by choosing appropriate pictures.

respond verbally or non-verbally to yes/no questions on how they liked certain activities.

Speaking

report what they did in the past weekend/vacation by listing their activities after practice.
name appropriate clothing items used for various activities.
talk about future weekend/vacation activity plans (when, what and where).

» say how frequently they do certain leisure activities.

sav how much (degree) they liked/enjoyed the activities.

tell with whom they do/will do/did leisure activities.

say a few things they did in one sentence using -- fe.

express sequenced activities by using either the -- fe form or conjunctions such as sorekara and soshit.
contrast at least two activities in terms of when they take place (past and future).

say how they evaluate certain past, present and future activities.

Reading

recognize 4 H., %t ISTHET.NE ;N i N A. &%, 5%, RF LKA
read and comprehend short sentences on past activities written in kana and kanji with furigana.
read sentences which contain two activities connected by the -- fe form verb and determine which
activity took place first.

Writing

copy 4 B. %#, A3, &#, %A KA. RE, 4%, RE, LKA
write 5. 4, k. B

write a short composition of 4 or 5 sentences about 2 summer vacation, following a model.

Culture/
Know-
ledge

discuss the differences and similarities between summer vacation between the U.S. and Japan.

+ tell how Japanese children spend their weekends.
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Jan Ken Pon Stage III (Grades 4-5)

Appendix
Theme Tood: Meals & Cooking Nature: Weather & Climate
Listening [+ point to cooking and eating utensils when they |* listen and write down the temperature in ForC.
hear their names. . draw weather symbols on a map of their state or
- listen to directions and follow the procedure for the entire U.S. according to orally given cues.
simple cooking. + choose pictures of appropriate weather for
. write in the Arabic numerals the prices given certain activities (or activities for certain
orally. weather) orally given.
Speaking |- name at least 10 utensils used for cooking and  |* state the temperature in both F and C.
eating. « state the weather for today, yesterday and
+ say by what means they cat certain dishes and tomorrow (speculated).
food items. . list activities that they do/can do in different
+ name food items necessary for making kinds of weather,
sandwiches and selected Japanese dishes. . ask and answer questions on climate, including
. name their favorite restaurants and favorite menu four seasons, in the area where they live.
items. '
« ask and tell the prices of food items.
Reading |- read ingredients in simple recipes written in kana |* recognize and read afoud ASTErican ity -names
and choose the necessary items from food items written in katakana.
(or picture cards) brought to class. . recognize and read aloud &7, Z, T, R
. read fast food restaurant menus written inkana |, . X% R&E B A,
and buy what they want (figure out the price, |+ read a short paragraph written in kana and kanji
order and pay the right amount of money). with firigana concerning four seasons of a town
+ recognize and read aloud M. in Japan.
Writing |+ jabel in kana names of kitchen and eating - copy i, . W, F.OR, K. RQL AR
utensils learned in the lesson. . BA.
. write in kana a list of ingredients necessary for |* write &, E. ., %
making sandwiches and selected Japanese dishes. |* label weather and temperature in & weather map
« write a menu for a make-believe restaurant using | of the U.S. and/or Japan.
kana and kanji they know. . write short sentences in kana about the seasons
and weather in their home town.

« produce a class letter (a letter jointly written by
the class) introducing their town, written in
kana and kanji.

Culture/ + choose pictures depicting appropriate manners of | read temperature on a thermometer in both F and
Knowledge | eating. C.

choose appropriate utensils for Japanese meals.

. imitate, then demonstrate appropriate Japanese

ealing manners.

explain in English certain food items that appear
in Japanese menus.

contrast and state differences between Japanese
2 B and U.S. county (or state) fairs.

name and locate on a map major cities in the
U.s.
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Jan Ken Pon Stage 111 (Grades 4-5)
Appendix

Theme

Tealth: Preventive Care

Listening

compare the size of a child whose height and weight are given orally in the metric system with
their own..

choose appropriate items for their own health conditions upon hearing some vocabulary and
expressions.

+ choose appropriate pictures depicting ways to correct unhealthy conditions and life-styles, upon

hearing some problematic health conditions.
identify whether or not the items they hear are recyclable.

« identify verbally or non-verbally whether or not the action given orally is good for the environment

Speaking

-

say their own height and weight using the metric system.

advise others using “— tara doo? (Why don't you __7)" in terms of health conditions.
explain to others their own health conditions and ask for advice using, “doo shitara ii? (What
should I do?)”

say do's and don'ts for leading a healthy life (preventive care).

list/name ways to protect the environment.

list/name items that can be recycled and categorize Them.

Reading

read “health check” form and comprehend what each entry indicates.

recognize and read aloud descriptions of symptoms of some illnesses, written in kana and some
appropriate kanji.

recognize and read aloud &, F. B, BB, KD, %y, FhH, RED.

read items written in kana and say whether or not each is recyclable.

Writing

list do's and don'ts for leading a healthy life, using kana and some appropriate kanji.
construct a poster of mottos for a healthy life.

copy B, KL, HI, ES. AExD.

Culture/
Know-
ledge

convert feet/inches to meters/centimeters and pounds to kilos.
express relations between certain symptoms and preventive methods to avoid such symptoms.
identify recyclable objects.
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Jan Ken Pon Stage III (Grades 4-5)

Appendix
Theme Community: Our Country in the World
Listening |- point to countries on an unlabeled map of the world when given country names orally.
+ choose from orally given items that the U.S. produces, Japan produces, and the U.S exports (o Japan
or the U.S. imports from Japan.
Speaking » name at least 20 countries, at least three from each continent (other than the Antarctica and Australia)
« name major geographical features such as mountains, rivers and oceans.
+ explain, using location words and expressions, where certain countries and major geographical feature
are located.
. name at least 5 items that the U.S. buys from or sells to Japan, as well as some other countries that
the children in the class represent.
+ name at least 5 products each that the U.S. and Japan are famous for.
. make a 3-minute presentation on a country to which they are interested in going, including its
population, geographical features, products, major cities, imports from and exports to the U.S.
+ name Japanese and American holidays.
. name dates, food items, special clothing if any, and rituals associated with Japanese and American
!1niid-1)m
Reading |- recognizé and read aloud country names written in katakana (and hiragana when appropriate) in a
world map.
+ recognize M, b, HE KEE ik, KPR, KB, B
+ recognize and read aloud major products of the U.S. and Japan written in kana.
+ recognize and read aloud seasonal events and holidays that are celebrated in the U.S., wrilten in kana.
. read short sentences written in kana (and kanji when appropriate) about a country, including location,
climate, geographical features, products, population, and the capital city, and guess which country it
is about.
Writing |- copy country names in kana that they have read before.
. write in a few sentences a description of a country that they had previously reported orally to class.
- write iy L
. write in kana a list of products imported to the U.S. from Japan and those exported to Japan from the
U.S.
+ copy a list of holidays in the U.S. and Japan in kand.
+ write on a poster board in kana (and kanji when appropriate) whatever information they have gathered
about a country.
Culture/ |- locate on a blank world map at least 20 countries where a number of Japanese-speaking people reside
ﬁg;‘e" - and where a large number of students are studying Japanese.

locate major geographical features of the earth, such as continents, major mountain ranges, rivers and
oceans,

name major products as well as export/import products of the U.S. and Japan.

name Japanese and American holidays and make comparisons in terms of origins, food items, special
clothing, if any, and customs.

recognize universality as well as diversity among different countries.
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Jan Ken Pon

Stage III (Grades 4-5)
Appendix

Listening Objectives for Stages I~I1I
Students will be able to:

Theme

Stage I

Stage II

Stage III

Self

+ react when hearing their own
first name pronounced in a
Japanese way.

respond to various types of
questions regarding their own
name, age, and birth month,
with non-verbal behavior or
with leamed phrases in
Japanese or in English.

respond to basic classroom
instructions with contextual
cues.

recognize the expression
wakaranai (I don't know).

« distinguish yes-no questions and
wh- questions by respond-ing
appropriately.

+ write down in Arabic numerals
the orally provided names of the
month and day (e.g., 3/11).

« answer “do you want __" and the
“what/ which do you want”
question either verbally or by
pointing to an object.

« choose appropriate pictures
when they hear occupational
words.

« choose appropriate pictures
when they hear hobby words.

+ when asked what they want to
do or be, respond verbally, or
non-verbally by pointing to
pictures.

«choose appropriate answers from
given lists of names, ages,
birthdays, grade levels, and
future plans, when hearing other
children introduce themselves.

Family

+ choose appropriate members in
their own family and/or
Jearned stories when they hear
family terms in Japanese.

« respond to simple yes/mo
questions relating to the
composition of their own
family and/or families in
leamed stories.

+ write down phone numbers that
they hear with repetition.

+ respond verbally or non-verbally
to yes/mo questions on whether
or not their rooms have certain
items.

« repeat oneself when asked to do
S0.

+match pictures and oratty-given
family terms.

+ listen to ages of others family
members and write them down
in Arabic numerals.

+ choose pictures depicting
various hobbies according to
orally given cues.

identify who can do what in
orally given passages by
choosing or matching pictures.

indicate the degree of ability or
skillfulness given orally by
drawing in charts, choosing
appropriale pictures, or rank-
ordering lists.

+ choose appropriate answers from
given lists of occupations, ages,
hobbies, and special skills,
when hearing introductions and
descriptions of others family
members.
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Jan Ken Pon Stage III (Grades 4-5)

Appendix

School

.

follow basic directions related
to classroom activities with
contextual cues.

choose appropriate classroom
items when they hear Japanese
names.

respond verbally or non-
verbally to simple yes/no
questions related to learned
items.

point on a map/diagram where
certain rooms at school are
located, responding to verbal
questions.

indicate verbally or non-verbally
on which floor of the building
certain rooms are located (if
applicable).

respond to directions 10 draw,
write, take, or give a certain

number of items counted by -rsu.

+ match orally given names of
school subjects with pictures
depicting contents.

choose age groups when given
school levels orally, both in the
U.S. and in Japan.

identify, by checking/ circling
the names or the pictures, what
school subject is studied during
certain class hours, as they
listen to the orally given
description.

respond to questions related to
ownership

respond to directions to draw or
write a certain number of people
counted by -nin.

+_choose-apicture that is described

fill in a daily calendar as they
listen to what subject is studied
at what time.

by some adjectives

Time

choose appropriate pictures
when they hear Japanese terms
for the four seasons, weather,
some clothing items related to
weather, and familiar U.S.
holidays.

react appropriately to “&

W and “FEW.”

respond to simple yes/no
questions related to leamed
items.

choose the clock which displays
the time given orally.

point on a calendar to the day of
the week given orally.

indicate by pointing to/choosing
a picture what they routinely do
at home at a certain time on a
weekday or weekend day.
indicale by pointing to/choosing
a picture what they usually do at
school at a cerlain time or a
certain day of the week on a
typical school day.

show in Arabic numerals the
amount of time that they hear.
+ indicate, using Arabic numerals
or by pointing to pictures, the
frequency of activities related to
every-day and school life when
given orally.

identify various means of
transportation and their speed by
pointing to pictures or choosing
appropriate answers.

» rank objects by writing Arabic
numerals according to orally
given ordinal numbers.
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Jan Ken Pon Stage III (Grades 4-5)

Appendix

Leisure

+ start playing appropriately
when they hear names of
games/plays in Japanese.

follow basic directions
necessary for participating in
the game.

recognize who won/ lost when
the winner is declared in
Japanese.

choose appropriate colors
when hearing Japanese terms.

match the aurally given names of
sports and games with pictures.
match them with their
equipment.

indicate verbally or non-verbally
how many people are required (o
play the sports or games.

answer questions on what they do
on week-ends and after school,
either verbally or non-verbally
by pointing tofchoosing
pictures.

.

identify whether an activity took
place in the past or will take
place in the future.

identify whether someone did
something or will do
something.

listen and say which happened
first.

identify what others did in a past
weekend/vacation by choosing
or rearranging pictures.

identify what others plan to do
on a future weekend/ vacation
by choosing or rearranging
pictures.

arrange orally given activities
according to the order in which

they happened.

write Arabic numerals or choose
appropriate pictures (o indicate
how frequently someone does
certain leisure activities.
indicate with whom they do/will
do/did leisure activities by
choosing appropriate pictures.

respond verbally or non-verbally
to yes/no questions on how they
liked certain activities.

Food

» choose appropriate food items
when they hear Japanese
terms.

recognize likes/ dislikes
expressions with contextual
cues.

hear and distinguish dish names
and ingredient names.
divide food items, upon hearing
them, into groups (e.g., food
groups, color, shape, and
texture).
indicate, by drawing or choosing
from pictures, food items that
someone wants to eat.
identify the three time words,
kinoo, kyoo, and ashita.

-

point to cooking and eating
utensils when they hear their
names.

listen to directions and follow
the procedure for simple
cooking.

write in Arabic numerals the
prices given orally.
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Nature

- choose appropriate animals
when they hear Japanese
terms.

respond to like/dislike
questions verbally or non-
verbally.

point to items described by
some adjectives such as “H
X0 B 0 X D and ‘B
L U Pwith con-textual cues.

name or choose the animal
when onomatopoetic sound
animals make is given orally.

+ point to appropriate pictures
when given names of animals,

. select and/or post pictures of
animals in appropriate habitats
with aural cues.

is read out loud appears (exists)
in a picture.

say whether or not an animal that

.

listen and write down the
temperature in F or C.

draw weather symbols on a map
of their state or the entire U.S.
according to orally given cues.
choose pictures of appropriate
weather for certain activities (or
activities for certain weather)
orally given.

identify whether or not the
climate pattern that they hear is
for the region in which they
live.

identify whether or not the items|
they hear are recyclable.

identify verbally or non-verbally
whether or not the action given

oratty tsgood-for-the
environment,

Health

choose appropriate basic body
parts and colors when they
hear Japanese terms.

choose an appropriate quantity
up to 10 when they hear
Japanese numbers with
contextual cues.

+ point to the body parts that hurt

according to the orally given
cues.

» pick up the drawings of comrect
facial expressions for emotions
orally given.

. choose the correct emotion word

for the situation given orally.

+ answer yes/no and alternative
questions concerning emotion
and health conditions, verbally
or non-verbally.

compare the size of child
whose height and weight are
given orally in the metric
system with their own.
choose appropriate items for
their own health conditions
upon hearing some vocabulary
and expressions.

choose appropriate pictures
depicting ways to correct
unhealthy conditions and life-
styles, upon hearing some
problematic health conditions.

Commun-
ity

« choose appropriate people
when they hear occupational
terms in Japanese.

« match tools, uniforms, and
vehicles given in Japanese
with appropriate occupations.

+ draw in the map some
structures/landmarks according
to the orally given cues.

« mark the calendar for some
regional events orally given,

point to countries on an
unlabeled map of the world
when given country names
orally.

choose from orally given items
that the U.S. produces, Japan
produces, and the U.S. exports
to Japan, or the U.S. imports
from Japan.
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Speaking Objectives for Stages I~III
Theme Stage 1 Stage II Stage III
Self » respond with hai o their + say their full names, « name at least five occupations
own name in altendance birthdays (month & day), with which they are familiar.
taking. and grade levels when - name their hobbies,

+ reproduce greetings at the asked. « ask and tell what they want to be
beginning and end of class i * ask someone his/her name, when they grow up.
after the teacher’s model. birthday, and grade level « ask and tell what they want to do

+ ask name, age, and birth after practice. next weekend or during the next
month of classmates with | + introduce themselves in holiday.
practiced and memorized front of a class, including { « introduce themselves to those
phrases. name, age, birthday, and outside of their own school,

+ tell their own name, age, grade level. including name, age, birthday,
and birth month when + say what they want for theirj grade level, name of school, and
asked by classmates, with birthday, using Japanese future plans.
some help and practice. vocabulary they know. + show agreement by saying, L o% i

+ count 1-12 in imitation. CNT< D,

state whether two items are
the same or not with a
memorized phrase.

Family + reproduce basic family » say their phone numbers.  § * draw a family tree and tell who the
terms after the teacher’s + ask a friend’s phone number family members are.
model. after practice. + ask and tell the ages of their

+ answer yes/no questions « name at least ten items family members.

relating to the existence andi  found in children’s rooms. i + ask and tell what their family
number of their family . ask a classmate to repeat members like to do on weekends
members with the teacher’s him/herself after practice. or during free time.
help. » say what sports and musical

instruments their family member
are able to play/are good at.

+ express degree of ability and
skillfulness.

introduce a family member in
terms of his/her occupation, age,
hobbies, and special skills.
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School

greet teachers and each other
appropriately at the
beginning and the end of
class.

name classroom items with
some help and practice.

« tell to whom the items
belong.

express simple requests
suchas"BRTC "B I E
W ENT" "R
T,"etc., in controlled
environments.

use a formulaic expression
for "I don’t know.

Teproduce formutaic

name special rooms at
school after practice.
count objects in the
classroom using the
counter -fsu along with
teacher.

indicate on which floor of
the building certain rooms
are located (if applicable).

say how many people are in

the classroom using the
counter -1in.

describe various rooms at
school using at least one
adjective.

. name at least five school subjects
they are studying.

« name school subjects they are
good at.

+ say what school they and their
siblings attend (e.g., elementary,
middle, junior high, or senior
high).

+ say what level of school they will
attend when reaching ce;ﬁain ages.

+ say what time certain subjects are
offered for their grade level.

tnrvianses " wrranies

+ look at the daily schedule of a

not have a requested item.

Time » count 1-12 by rote.

+ tell the weather of the day

+ express whether it is “FEL

expressions for asking
permission to go to the
bathroom and to get a drink
after the teacher’s model.
say “thank you” (&b 1) 2% ¥
3 ) and “you're
welcome™(¥ ) Wiz L &

L ) after the teacher's
model.

say “# 4\ when they do

name 12 months and 4
seasons with some help and
practice.

with some help and
practice.

» or “2 W\ with some help
and practice.

express agreement/
disagreement with I
(9 A)and DWW (7 g,

tell time

asnn Fivre '

Gl
minutes)
say at what time certain
activities take place at
school after practice
(limited to what appear on
the school schedule).

+ say at what time they do

certain things every day
after practice.

say which days of the week
they go to school, which
they do not, and on which
they have Japanese.

<ji han, x 5

P e TET LT U L LU E L B PP TE TP UL T L LU TR L LA L L

Japanese 4th or 5th grader and
explain what is studied at what
time.

airn e PP TETTETLLCETLTCELLEELLA ]

+ count the amount of time in
terms of seconds, minutes, and
hours.

+ tell frequency of activities related
to their everyday and school life.

. talk about various means of
transportation and their speed.

. answer superlative questions
relating to everyday life.

+ say ordinal numbers in rank-
ordering.
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Leisure

+ count up to 10 (or necessary!

numbers for the game
participation) in order.
reproduce necessary
formulaic expressions for
game participation after the
teacher's model.

name basic colors with
some help and practice.

name three sports and/ or

games that they like to
play/watch/ know.

name at least one item of
equipment necessary for
playing those sports and/or
games (if applicable).

+ say how many people are

-

needed to play the sports
and/or games.

name sports and/or games
that they play.

name sports and/or games
that their family members
play or watch.

name activities that they do
on weekend and after

+ contrast at least two

activities in
terms of when they take place
(past and future).

» say how they evaluate certain
past, present, and future
aclivities.

Food

TP TTTTLL LA ETCRRL L L R R L]

reproduce Japanese terms

for familiar food items after
the teacher 2 s model.
name at least one food item
which they like/ dislike.
reproduce formulaic
expressions before (\ 72 72
% F 4)and after (T H Z
3 % #) the meal.
answer simple yes/no
questions regarding food
with simple “i3 \»"and “\»
WA

tomorrow.

school.

name some food items that
they like and they do not
like.

say what they want to eat
from a lunch menu.

name two or three dishes
that they eat on certain oc-
casions (e.g.’s, birthday,
Christmas, and
Thanksgiving).

name a few dishes that they
want to eat tonight.

name what they ate and will
eat yesterday, today, and

. name at least 10 utensils used for
cooking and eating.

+ say by what means they eat
certain dishes and food items.

- name food items necessary for
making sandwiches and (< x
R

+ name their favorite restaurants and
favorite items in the menu.

« ask and tell the prices of food
items.
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Nature « list animals at home, « name at least two animals § * state the temperature in both F
school, zoo, or farm in (creatures) that live in salt and C.
Japanese with some help water, fresh water, desert, i+ state the weather for today,
and practice. plains, jungle, ad yesterday, and tomorrow
+ name at least one animal to mountains/forest. (speculated).
which they feel affection « say where certain animals £ * list activities that they do/can do
and express their attitude live (habitats and/or in different kinds of weather.
toward it with practiced continents). + ask and answer questions on
phrases such as “4 % and climate, including four seasons,
“Irdron, in the area where they live.
+ answer simple yes/no « list/name ways to protect the
questions related to leamned environment,
items with “{Z »”and “4» + list/name items that can be
WA recycled and categorize them.
+ imitate animal sound with
................................ {he lerlCI]el S n]Odel T e P PR TP TTTI UL AL E L L L e LT L TR RL TR R AL ELL LA T L L LILELIEEL LT
Health . replodllce Teammed nouy part———say-whatparts-of-the body_i+ say their own height and weight

vocabulary after teacher’s
model.

name body parts on which
certain clothing items are
worn.

. name at least one color such
as their favorite, or own €ye

color.

count up to 10 items and
tell how many without
classifier.

answer simple yes/no
questions related to leamed
items by “IZ W and WD
A

name the bodies (human
and animal) to which
different parts belong by

hurt in certain situations.

+ name some symptoms of a
cold, flu, and motion
sickness (chicken pox and
mumps, if applicable).

using the metric system.

advise others using “~7=H ¥ 37
in terms of health conditions.
explain to others their own health
conditions and ask for advice
w3y L el VYT

say do’s and don’ts for leading a
healthy life (preventive care).

using,
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Appendix
Commun- | + reproduce leamed + say the location and the « name at least 20 countries, at
ity vocabulary after the population of their home least three from each continent
teacher’s model. town. (other than the Antarctica and
+ name at least one + say where in town their Australia).
{ransportation means by homes are located. « name major geographical features

which they come to school.i * name some structures/ (e.g.’s, mountain, river, ocean).

landmarks that they know explain, using location words and
in town. expressions, where certain
countries and major geographical
features are located.

name at least 5 items that the
U.S. buys from or sells to Japan,
as well as some other countries
that the children in the class
represent.

name at least 5 products each that
the U.S. and Japan are famous

for.

make a 3 minute presentation on
a country to which they are
interested in going, including its
population, geographical
features, products, major cities,
imports from and exports to the
U.S.
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Reading Objectives for Stages I~I1I

Students w111 be able to:

e Stage I StageIIStageIII
Self + recognize their own name ¢ * recognize own full name - read aloud telephone numbers of

written in katakana.
H

« recognize “month”
written in kanji.

R & &,

recognize the meaning of

written in katakana.

recognize grade level
written in kana/kanji, i.e.,
recognize month, day, and
dates written in kanji,

ie, A, H, —~t.

+ recognize 3 items found in

children 1 s rooms written

others’ written in kanji.

find in forms where to write
name and dates (birthday,
today’s date, etc.) with help.

recognize and read aloud grade
levels (~ % %) and dates (A &
H).

recognize and read aloud names
of occupations and hobbies

written ir in kana,

recognize 4 'md lead 'lloud fa:mly
terms and names of people

swrHten-in-kaudd

\AE 21234

YT

SLll.OOI

Time

. o

recognize $ and A from
among other letters.

recognize 3 items in the
classroom written in kand,
eg, WT, 2¢ &, 2K
LA,

recognize € .

7, Y and
1) from among other
letters.

recognize months 1-12 on a
calendar in kanji (e.g., T
ZHN

recognize £, <. T, A
from among other letters.

n kang, €.8., "~ Fa t&
foy AN D,

+ recognize "My Room”
written in kana, i.e., [H
Lo~ , HECO
U .

the classroom written in
kana, e.g., T, 2( %
R = VR

« recognize kanji for counting

ok,

recognize kanji for boy and

BOF.LDF.

people, i.e.,

girl, i.e.,

« recognize days of the week

written in kane/ kanji:. H
B R R R &
i

+ recognize kanji for “~dlay”(~
B EL) 10 SOMERL: e

recognize and read aloud words
and sentences concerning
hobbies, special skills and
abilities written in kana.

recognize and read aloud % 1,

+ recognize 3 items found in

BRY A and BEIL

woae

* recognize and read dloud 3
vocabulary items written in
kanji that appear in school
schedules such as names of
school subjects(E 35, K,
A, e, B G K
1, ~BEH(E)

recognize /MR, FF, b
_J}f(, and jii e
recognize d and read 'ﬂoud %
B, and 7.

read statements on daily life
written in kana and the leamed
kanji, and choose sentences
that depict their routine.
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Leisure

Food

written in kana (e.g., < 5
. LAy B

recognize L, ¥, 5, H
from among other letters.

+ recognize 3 favorite food
items written in kana with
contextual clues (e.g., £
W T

: &+
¥ lebOglllLC U E\ + ;IL

Y

+ recognize 3 color names

+ recognize three or more
sports written in kana, €.8.,
PE I, NAT Y bR
by B9 H—

recognize 3 favorite food
items from a menu written
in kana with contextual
clues (e.g., A/37 v T4
y—t, F B4y

w—

% recognize 4',:13,. 5\1—,15 %‘:ﬂ,

$3¥, %A, A, XA, &
B, A, £ and BiRE.

+ read and comprehend short

sentences on past aclivities
written in kana (and kanji with
furigana).

read sentences which contain
two activities connected by the
~te form verb, and determine
what activity took place first.

read ingredients in simple
recipes and choose the necessary
items from food items (or
picture cards) brought to class.
read fast food restaurant menus

Nature

Healih

. %, % from among other
letters.

» recognize 3 animal names
in kana, with contextual
clues, e.g., 7 v 3. N7
Fo FUY,

recognize N, A ., *.
from among other letters.

« recognize T, & L. and
.

+ recognize H. 7. H. A
., C,and 7 fromamong
other letters.

recognize 2 or 3 foods eaten
on special occasions.

+ recognize 3 animal names
in kana, with contextual
clues, e.g., 7w, /3V

o, S,

recognize 3 habitat names

written in kana, in context,

egas, A—ArZIT

L T7Z A D

+ recognize 2 symptoms of
illness and how the person
might feel written in kana,
eg, EEXNTE, (5
L.

recognize 3 expressions of
feelings, 2 L L\, 2 LA
Ly Thw.

-

written in kana and buy what
they want (figure out the price,
order, and pay the right amount
of money).
recognize and read aloud P,

+ recognize and read aloud

-

American city names written in
kana.

read items written in kana. and
say whether or not each is
recyclable. Also recognize and
read aloud #§, &, M, §, A,
B, K&, 2B, and BA.
read a short paragraph written in
kana and kanji with furigana
concerning four seasons of a
read “health check” form and
comprehend what each entry
indicates.

recognize and read aloud
descriptions of symptoms of
some illnesses, written in kana.
and some appropriate kanji.
recognize and read aloud &, F,

W, R5, RO, %), &
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Appendix

Commun- | + find from a list of vehicles | * recognize names and + recognize and read aloud country
ity written in kana up to three structures and landmarks names written in katakana (and

that they regularly ride or
have ridden.

. recognize 3. N ¥, Y
from among other letters.

written in kana on a map,
eg’s, AT ¥ (03
Axrl, Briva. i
recognize kanji for north
(3k), south (), east (),
and west (#8), and for :
population in ten
thousands.

hiragana when appropriate) in a
world map.
recognize M, Wi, #, K&,
Wik, AT, KEF, and
5.

recognize and read aloud major
products of the U.S. and Japan
written in kana. :
recognize and read aloud
seasonal events and holidays
that are celebrated in the U.S.,
written in kana.
read short sentences written in
kana (and kanji when
appropriate) about a country,

A

including location, chmate,
geographical features, products,
population, and the capital city,
and guess which country it is
BBOUL.
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Writing Objectives for Stages I~111

Students will be able to:

T I LILLLLLL LTI TIRRL TS

in katakana .

+ copy their own
birthday month in
kanji (e.g., 1 A).

Theme | Stage I Stage 11 Stage 01
Self + copy their own name §* write own full name in i * copy guardian’s name and address using

katakana (or kanji).

write grade level in kanji:

N oy e

copy 3 hiragana and
katakana: %, . A
, B, *.

kana,

copy their own name, age, name of
school, grade level, telephone number,
birthday and hobby, using kanji for
numbers.

write four kanji, A,H,F&%E in
context.

copy a few shorl sentences indicating
their wishes, including an occupation
that they want to engage in when they
grow up (~12 7 1) 72 1), and things
they want to do in the near future,

Family

‘School

Time

+ copy | hiragana and
katakana

B,7.

symbol:

+ copy 2 hiragana and
katakana: v 7
Hs 3

+ copy 2 hiragana and
katakana: £ 7

1. A

katakana: ~~, ™Sy Ao
AN O (N o N7
copy 3 items found in
children’s rooms in kana
and label drawing of own

in room in kana (0 ™~
).

copy own phone number

+ write 3 hiragana and
katakana: T+ I, &,
by, @, /.

» copy 3 items found in the
classroom in kana.

+ write 3 hiragana and
katakana: &, I s
i A

copy days of the week in
kana/kanji.

write 4 hiragana and

written in kanji.

subject,

using rahd.

write with practice and teacher’s help a
few short sentences on special skills
and abilities that they have (potential
form) and the extent of their ability,
using kana.

write the names of family members,
their hobbies and special skills and the
extent of their abilities, using kana .
copy %W, R, and #

wri't'e the d"ays of .t'llw weeL (B :!:) '

copy /1% and one name of favorite
school subject in kanji.

write in kana all the school subjects
that they study.

write with practice and teacher’s help a
few sentences about their favorite

TP TT TR CTERE LT R RS

write B and 7.
draw graphs and write their titles and
copy other related information in kana.
write in kana, with practice and
teacher’s help, a few superlative
sentences concerning self, class mates
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Leisure « copy 2 hiragana and + write 3 hiragana and - copy 4B, %#, 48, KA, %
katakana: L, ¥, katakana: S, ¥, T A, ©R, 2B, &%, 5%, R¥
%, o, VU (W) @) E () and Bk,

label favorite games in
kana, e.g. \» A BIT.

* copy 3 hiragana and
katakana: &, €. b
. Ty By

+ label 1 favorite and 1
least liked food item in
kana following the
teacher’s model.

(&)

label picture of favorite
activities in kana, €.g.,
BE7 /. TViwn,
write kanji for counting

+ write 3 hiragana and
katakana: & (1) (1)
AN (AN CAIN |7 (l)‘)
A () N M=

» label 2 or 3 foods eaten
on special occasions in
kana.

write 3, 4, &, and #.

write a short composition of 4 or 5
sentences on a summer vacation,
following a model.

label in kana names of kitchen and
eating utensils leamed in the lesson.
write in kana a list of ingredients
necessary for making sushi and
sandwiches.

write a menu for a make-believe
restaurant using kana and kanji they

o
1, %

katakana: N,
5 K.

+ copy one animal name
in kana following the
teacher 2 s model (e.g.,

&3),

Health » copy 3 hiragana and
katakana: &H. T
o By Ty omd .

«copy &L and T
with the teacher 2 s
model.

..............................................................................................................................................

copy 2 hiragana and

« write 3 hiragana and

katakana: B+ T+ s
7, B ()N ¥ ).

+ label 3 animals and their
habitats in kana
following the teacher’s
model.

« write 3 hiragana and

katakana: 3+ 7 Al
ey ey B

» copy 3 terms for illness/
feelings in kana.

-

know

copy i, %, W, T, K, RA, ad
AR,
write %, H, X, and 4.
label weather and temperature in a
weather map of the U.S. and/or Japan.
copy in kana step-by-step instructions
for making paper, accompanied by
pictures.
write short sentences in kana about the
seasons and weather in their home
town,
produce a class letter (a letter jointly
written by the class) introducing their
Jown, written in kang and kaiyt, ...
list dos and don’ts for leading a healthy
life, using kana and some appropriale
kanji.
construct a poster of mottoes for a
healthy life.
copy RR3, &, K, BD, and
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Appendix

Commun-
ity

katakana: B, vy ¥
v "V
« copy T )&,

» copy 2 hiragana and

+ write 3 hiragana and

katakana: ¥py L. L.
a, (xx) (Teh &
Al L\‘

« copy labels for north,

south, east, wesl in kanji
onto map, i.e., R #H
k.

copy country names in kana that they
have read before.

wrile in a few sentences a description
of a country that they had previously
reported orally to class.

write b, JIl, and #.

write in kana a list of products
imported to the U.S. from Japan and
those exported to Japan from the U.S.
copy a list of holidays in the U.S. ad
Japan in kana.

« write on a poster board in kana (and

kanji when appropriate) whatever
information they have gathered about a

country.
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#BMYALD

Sy Al

1. (8) BAF L EXLEXA
BARERYPETA
EE (N-@) T7=0LWvWER]

2. TWALAIO—A] A Daywith Kentaroo
Japan Foram (Y EI%ABEBEXALZ 7 — 7 L) 1997

URL http://www.tjf.or.jp/ eng/de/deindex.html

3. [ H# 1 XA Sazae-san

BAE T BANRTFE, Mgk, 7 YT LERR
Machiko Hasegawa, published by Shimaisha, broadcast by Fuji

4. TH U % %F5 %Al ChibiMaruko-chan
B X bHH T, BRI 797 L Bk

Momoko Sakura, published by shuueesha, broadcast by Fuji

5. T¥iyob kol MyNeighbor Totoro
BT (A VA Y 7]
Director: Hayao Miyazaki, Studio Ghibli

6. [k Z7Z2BA) Doraemon
BAE TR, KT 70N
Fujiko Fujio, Fujiko production/Shoogakkan

7. TVideo Letter from Japan]
The Asia Society % ¢ hitp://www.asiansociety.org

8. [FEDEAIE] Kiki's Delivery Service
AT (RAY VA Y7
Director: Hayao Miyazaki, Studio Ghibli

9. [HODIHE]  Princess Mononoke
WGEs [AF AT T

450 ©1999 U S WEST Center for Japanese Language | Education



Jan Ken Pon Stage I1I (Grades 4-5)
Materials List

Director: Hayao Miyazaki, Studio Ghibli

.

ADBEDHYIA

BRIMNNE I

bR YDOEK

waRANE (VbR YFyF)

S, EWE, 304, Al

YiTwon i i

NDONDHNL

S FK

BREBODI I

BEEIA

NTHNTH

Y L AL AT AR (5

23X4A0H Y (NHK H0HTAL
Wo L X AR

~HaH (DL
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7RO ESTERRSE  (1989)

L7y CDIA 7T~

Apolon Ongaku Koogyoo, 1989, Apolon Library

2 Tz¥$Hm> 12001 Kodomo no uta 200

IREE B, FrAREARYE, 1975
Yoshimi Kobayashi (ed), Child-hon, 1975
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WX WX BAREE  Live Action Japanese
A 71—+ A7 + B0 F, Fukuda Kazue, Contee Seely, and Elizabeth Romijn,
Command Performance Language Institute, Berkely, CA, 1994

aPwez Al PNEEF (Wa22) S5 KRBT/ 2, FLHORTRLBE,
WmEEE, 1962 '

[BLOWADIZ I TA) (oA F(bo Yy 1) &8 RH S K AE,
w, Eoit, 1974

(Bl seAv)—2Al s o L AR SSULT

v ln32525] KEFAS (-2, BRe@wyy)—F, RABLIS L
FCUECBJ*m%&%(Ui:)/§<\ﬁﬁ§€%/i\E%ﬁ%m\1963
[EE S £ T) M REHRKX 2,
DhgARoEFiFn)  (EXH)
[kyvRovF—]  Hh7Fr4, MMIXE 1985
(Yh 2 bAOREFHE] NERE 1990
(A4 7Yy F3seth) =4 ¥ CDROM, 1998
o~z pptzl] =Yy 7 -V % & AE/R, RR, BB, 1976
(32« XA0C » LAC] (ERBOEVT S L 4 A 6)

/B A XSRERT, @ /ERBHE, O ) O CIHRAR,

KB /E£%, 1984

[y DBRAL ) PIA SEET (o) S HEEE (XLUD) S ERE
fw, 1986
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(6 O3 FALS AL &N BHIK fFk #IF, 1989
3= AboniEywi] ¥ —R, =¥ LIC i, bHrnEE, 1988-9
6

[hlz XA Es WL e AL o) BRKRAME - f2, i, RR, 1984

T Ldizii A Book 11 My Homestay Family
[H7- LolzliA Book 2] My Day at School
M7= L?diziiA Book 31 My Day in Tokyo
Kumi Kato, Donna Weeks, Judy Viney, Charles E. Tuttle, Tokyo 1995
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http:l/www.netpark.or.jp/origami/oriszami.htmi (1999% 3AMRE)
KDy 7 by b

http//www Je.mesh.ne.jp/asamushi/kannai2.html (March 26, 1999)
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http//www.tbs.Co.jp/weather/info-j/today.html (March, 1999)
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http//www.wnn.01'.jp/wnn—eco/game?)/indcx.html (March, 1999)
BEILWAWS

http//www.urban.ne.j p/home/miyoshi/km‘ashilrecycleh’ecyclc.htm (as of March, 1999)
VLR

http//www.mofa. go.jp/lnofaj/toko/tokei_Q/tokei_3_1.html (as of March, 1999)

¥ AR BF A R
hltp://www.asahi—11et.or.jp/~ev7a-ootk/timclelime_o12.htm (as of March, 1999)
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