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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Introduction

2. Nitchoku-san

Objectives

1. Students will be able to recognize their own full names pronounced in the Japanese way and
respond saying, hai  yes when they hear them.
2. Students will be able to tell whether or not a certain name written in kana  is theirs.

Skills
reading

Yocabulary/structures
nicchoku (a daily class leader)

each student's full name

Materials

A poster with students’ names written in kana (use the go-juu-on order when listing names)

A card or a clip to indicate who the day's nicchoku “leader”is. (The card or clip will be put on the
name poster: see Sample 1-2)

A removable sticker to put on the name tag of the day's nicchoku “leader”

Procedures

1. Presentation
Place a poster board with students' names in the go-jut-on order on the blackboard or wall.
First, tell the students to raise their hands and say, hai "yes," when they hear their own
names and then take attendance by calling out their full names.  Point to the family name on
the poster board as you call out each student’s name. ~ After taking attendance, show a card
or a clip, with the word nicchoku “day's class leader” written in kanji (see Sample i-2)
and say, Nicchoku-san. Then, place the card on the poster board beside the name of the
day's nicchoku picked by the teacher in advance. Pointing to the card say, Kyoo no
nicchoku-san wa - sanfkun desu - san/kun, mae ni kitekudasai  “Today's class leader is

. , please come to the front." Have the student come (o the front. When the
student has come to the front, say once again, Kyoo no nicchoku-san desu  "Here is the
today's class leader," and place a sticker on his or her name tag. Then, explain the nicchoku-
san’s responsibilities to the whole class: completing a daily calendar in Japanese to be posted
in the classroom (see "3. Calendar" for the details), distributing worksheets, and collecting
the name tags at the end of the lesson.  Have students demonstrate some of the duties, if
appropriate.

2. Input
During the first few weeks of the school year, point to each student’s family name on the
poster board while taking attendance as described above in ‘]. Presentation.” Then, place
the nicchoku card beside the name of the student who is the day's nicchoku  and give the
sticker to that student to put on his or her name tag. After the third week, take attendance
without pointing to the names on the poster board.  Then show the poster board on which
the nicchoku card has already been moved to the day's leader. Point to the name marked
by the card and ask, Kyoo no nicchoku-san wa dare desu ka "Who is the day's leader
today, " having each student check whether the name is his or hers. Students do not have to
read the name of the nicchoku-san aloud.  When the student who has recognized his or her
own name comes to the front, give him or her the nicchoku sticker. Eventually, have
students check the poster board on their own and before class begins pick up the nicchoku
sticker if the nicchoku card is placed beside their names.

(continued on page 11)
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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Intrdduction

(continued from page 9)
Suggestions
Nicchoku duty should be rotated among students following a certain order, such as alphabetical,
go-juu-on, or birthday. At the early stage, however, you may randomly choose students as
nicchoku according to their personality, willingness to participate, and ability.
You may briefly explain the nicchoku’s duties in English as suggested on page 4.  Students may
understand better what to do if you prepare a poster that lists the basic duties of nicchoku with
illustrations. It is important that they understand nicchoku’s duties and responsibilities at this
presentation stage so that you can ask them in Japanese t0 help you during the class. (e.g.,
Nicchoku-san, waakushiito kubattekudasai “Nicchoku-san, please distribute the worksheets.”)
Individual teachers may decide when to move from one stage to another depending on the
frequency of the lessons and students’ reaction.
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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Introduction

Sample 1-2

A Card/Clip for the Nicchoku

1=1

1=R

Pastenhe card, or put the clip, at the name of the day's Nicchoku.
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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Introduction

3. Calendar

Objectives

1. Students will be able to recognize that H and H indicate dates.
2. Students will be able to choose the appropriate numerical kanji to represent the date.

Skills

reading

Vocabulary/structures

ichigatsu (January) nigatsu (February)
sangatsu (March) shigatsu (April)
gogatsu (May) roktigatsu (June)
shichigatsu  (July) hachigatsu (August)
kugatsu (September) Juugatsu (October)
juuichigatsu  (November) Juunigatsu (December)
tsuitachi (the first) Sutsuka (the second)
mikka (the third) yokka (the forth)
itsuka (the fifth) muika (the sixth)
nanoka (the seventh) yooka (the eighth)
kokonoka (the ninth) tooka (the tenth)
Juuyokka (the fourteenth) hatsuka (the twentieth)
nijuuyokka  (the twenty fourth)

--nichi (day)

kyoo wa nangatsu nannichi desu ka? (What day of the month is it today? )

Materials

Calendar (a regular calendar written in English, one that shows the whole month on a single page.)
H and H fiash cards to keep on the blackboard or wall: sample 1-3

Numerical kanji flash card from 1 to 10, (These cards are used for indicating the date. Prepare
two cards for each number and three cards for [ ] )

Procedures

1. Presentation
Show an English-language calendar to the students and ask them Kyoo wa nangatsu
nannichi desu ka? “What day of the month is it today?” Then point to the name of the
month, say Nangatsu “What month?”; move your finger back and forth on the dates and say
nannichi desu ka? “What date?”  When the students have understood that you are asking
about the date and answer in English, point at that date on the calendar and say, soo desu ne.
kyoo wa -gatsu -nichi desu “That’s right. today is " Give a model of -gatsu and -
nichi and have the students repeat the date. Then introduce the days of the month
(tsuitachi, futsuka, mikka,... sanjuuichinichi.) pointing at all the dates in succession on the
calendar. Have the students repeat after you.  Lastly, have the students practice the more
difficult dates, such as the Lst through [0th, the [4th, the 20th, and the 24th.

(continued on page 17)
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Jan Ken Pon Stage 1I (2-3)
Unit 1 Self: Self-Introduction

2. Input
Before the class begins, put the 1 and H flash cards vertically on the right side of the
blackboard. (Sample 1-3).
Put numerical kanji fiash cards from one through ten on the board as you say, ichi, ni,
san.....(This can be a good review for numerals.) Then, write Arabic numerals under each
numeral kanji as you repeat ichi, ni, san.... Have the students count with you as you write
the Arabic numerals. Then, erase the Arabic numerals. As you erase the Arabic numerals
that you have just written, have the students count by themselves.
After having the students count from one through ten, say, Kyoo wa -gatsu -nichi desu ne
“It is today, isn’t it?”as you point to the date of that day on the calendar. Then,
point to the appropriate numerical kanji, and repeat -gatsu -nichi desu “It is ? If you
have to use the same number twice for the date (e.g., September 9th or February 22nd), put
another card of the same number under the numeral kanji.
Have the students look at the H and H flash cards on the board. Point at the places
where the numerical kanji for the month and the day should be placed, and say -gatsu -nichi
again. Then have the nicchoku come to the front and choose the appropriate numerical
kanji for the day and put them in the appropriate places, that is, put numerical kanji for the
month above J3 and numerical kanji for the date between H and . (For example, have
the nicchoku put JL above H, and —. and - between A and H for September 20th.)

3. Output
For the first couple of weeks, ask the whole class the date before starting each lesson.  If
the students answer in Bnglish or say only the numbers, model the full answer and have
them repeat it after you. Then, have the nicchoku choose and paste up the appropriate
numerical kanji. (Note: Keepthe JI and [ flash cards on the board all the time.)
When the student have learned how to say the date in Japanese, stop asking the whole class
the date. However, make it one of nicchoku’s daily jobs to choose and paste up the
appropriate numerical kainji.

Suggestions
Since the J and H kanji cards and the numerical kanji cards are kept on the board, you may want

to laminate them. If you cannot keep the kanji cards on the board, put them on a poster board and
bring it to the classroom every time.

When practicing difficult dates such as tsuitachi, futsika or nijyuyokka, try to make it fun. For
example, make new words to well-known songs so that the students can enjoy practicing these
dates repeatedly. Many Japanese language teachers seem to use the melody of “Ten Little
Indians™ for this purpose.

As in “2, Nicchokusan” you may make your own decision about when to move from a whole class
activity to the nicchoku’s duty depending on the frequency of the lessons and the students’
reaction,

©1999 USWest Center for Japanese Language Education 17



Jan Ken Pon Stage Il (2-3)
Unit 1 Self: Self-Introduction

Sample 1-3

A Classroom Calendar Posting

**Make sure that your studerits can reachi
this space in order to change the kanji
number card(s) for the month!

*Place kanji namber card(s) for the
month here. They should be easily
removable.

Bt L

*Paste onto the blakboard. !
Make sure that there is room for three |
kanji number cards between the two. |
:
i

—— i —————

I
‘, *Place kanj! number card(s) for the date

! here. They should be easily removable.
i

\

I
]

——— ——
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Jan Ken Pon Stage 1I (2-3)
Unit 1 Self: Self-Introduction

4. Mysterious New Students

Objectives

1. Students will be able to understand vocabulary items for simple self-introductions such as
namae “name,” tanjoobi "birthday,” and ~nensee “~th grader” and will be able to choose the
person to whom these vocabulary items actually refer to in self-introduction.  (The students will
be able to pick Suzuki Shoota as an item that namae refers to in Namae wa Suzuki Shoota desu’,
My name is Shota Suzuki.”

2 “Students will be able to ask their classmates’ names and will be able to tell their names when
asked.

Skills
speaking/listening

Vocabulary/structures

(tenkoosei (new student}) otokonoko (boy) onnanoko (girh))
(jikosyookai (self-introduction))

boku (watashi)wa -desu (Iam-)

-sai desu (I am ___ years old.)
tanjoobi wa -gatsu -nichi desu (My birthday is __)
-nensel desu (I am in the __th grade)
*wakaranal (I do not know)

namae wa nan desu ka (What is your name?)
nansai desu ka? (How old are you?)
tanjoobi wa itsu desu ka? (When is your birthday?)
*namae nani? (What is your name?)
Materials

Two life-sized dolls or pictures of new students (Prepare one boy and one girl.)

Puppets of new students for presentation of the model conversation (If you cannot prepare puppets,
you can put pictures of the new students’ face on chopsticks and use them.)

Name tag (for cuing “name.”  You can use either a name tag made for the presentation or name

tags of absent students.)
Cue cards for (4871, T340 and P-4 (Sample 1-4)

Procedures

1. Presentation
First, tell the students in English that they have some new classmates and that these new
students are going to introduce themselves.
Then put the fenkoosee dolls in the front and have the students listen to the following self-
introduction.

e.g. tenkoosee 1 Watashi wa inoue mari desu. (I am Mari Inoue.) Nanasai desu. (1
am seven years old.)  Tanjoobi wa sangatsu yokka desu. (My
birthday is March 4th.)  Ninensee desu. (I amin the second
grade.)

tenkoosee 2. Boku wa suzuki shootai desu. (1 am Shota Suzuki). Nanasai desu.
(I am seven years old.)  Tanjoobi wa kugatsu nijuuni nichi desu.
(My birthday is September 22nd.) Ninensee desu. (Lamin the
second grade.)

(continue on page 23)
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(continue from page 21)

Make sure that the grade level of these new students is the same as that of your students.
Use dates that are difficult to remember, such as yokka “4th” and hatsuka *20th” for the
tenkoosee’s birthdays.  Since we are going to have a birthday party in the later activity,
make the birthday of one of the renkoosee’s sometime in the current month. (We have
chosen September 22nd for one of the birthdays on the assumption that we are covering this
unit in September.) Calculate the fenkoosees’ ages depending on the school district’s
regulations for school entrance so that they correspond to your students’ ages.

After the self-introduction, place put the fenkoosee dolls at a table or desk among the
students. Then, pointing at one of the tenkoosee, ask the whole class, Kono ko no namae
wa nan desu ka? “What is this child’s name?” When the students indicate in English or by
their facial expressions that they do not know or remember, ask Wakaranai? *“You don’t
know?” and remind them of the expression Wakaranai.  After having the students say,
Wakaranai “T don’t know,” say, Jaa moo ichido kiite mimasyoo “Then let’s ask them again.”
Put the doll whose name you have asked in the front and have the students listen to the same
self-introduction. This fime, show the cue cards for each category and make sure that the
students understand the content.

e.g. tenkoosee 1. (show nafida) Watashi wa inoue mari desu. (I am Mari Inoue).
(show a picture of a child showing number with fingers)
Nanasai desu. (1 am seven years old.)
(show a picture of a birthday cake) Tanjoobi wa sangatsu yokka
desu. (My birthday is March 4th.)
(show a card indicating grades) Ninensee desu. (Iamin the
second grade.)
2. Input
Interview another fenkoosee and have the tenkoosee answer the questions one by one.
This time, do not show the cue cards.  Give worksheet 1-4 to the students and have them
connect the content of each question and fenkosee’s answer to the question.

e.g. teacher: Namae wa nan desu ka?  (What is your name?)
tenkoosee 2: Suzuki Shootai desu. (I am Shota Suzuki).
teacher: Nansai desu ka? (How old are you?)
tenkoosee 2: Nanasai desu. (I am seven years old.)
teacher: Tanjoobi wa itsu desu ka? (When is your birthday?)
tenkoosee 2: Kugatsu nijuuni nichi desu.  (My birthday is September

22nd.)
teacher: Nannensee desu ka? (What grade are you in?)
tenkoosee 2: Ninensee desu. (1 am in the second grade.)
3. Output

Using the tentkoosee dolls or puppets, have the students listen to the following conversation
in which two children ask each other questions.

e.g. tenkoosee 1:  Namae nani? (What is your name?)
tenkoosee 2:  Suzuki Shootai. (I am Shota Suzuki).
Namae nani?  (What is your name?)
tenkoosee 11 Inoue Mari (1 am Mari Inoue.)

After the presentation, ask some students namae nani? “what is your name?” When you
ask this question, act as if one of the fenkoosee dolls or puppets were asking. Ifthe
students cannot answer the question, give them a hint such as pointing at a name tag. After
having several students answer the question, tell the students to ask the fenkooses’ name.

(continued on page 24)
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(continued from page 23)

Give a model in a low voice saying Namae nani? “What is your name?” and then have them
repeat it.  Have the students ask question to the second tenkoosee without a model.  If
necessary, have the students repeat Name nani? “What is your name?” after you several
times.

Then have them ask each other Namae nani? “What is your name?”  Tell them {o get a
signature from each classmate whose name they have asked. Limit this activity to three
minutes and see who can get the most signatures during that time. Make sure that the
teacher and/or assistant(s) participate in this activity using the tenkoosee dolls.

Suggestions
Since the fenkoosees are Japanese, give their names in Japanese order.  Briefly explain in English

the differences between Japanese and English names.

You will need the tenkoosee dolls or puppets throughout Stage I when introducing conversation
patterns. Make sure to bring the tenkoosee dolls to the classroom and put them on the chairs
among the students even when fenkoosee dolls are not listed in the material list.  Put their names
on the class list, call out their names when taking attendance, and treat them as your students’
classmates, Since putting renkoosee dolls among the students may make it difficult for you to
present conversations with them, create tenkoosee puppets in addition to the dolls and use them in
the conversation presentations. If you can audio-record the conversation between the tenkoosee,
hide the cassette player, and play the tape. It will sound as if each child were speaking to the class
and will be more realistic and interesting.
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Worksheet 1-5

LEZ

What is Tenkoo-see telling us?

What was the Tenkoo-see's

Kew Word in The response?
Teacher's Question (Match the appropriate one
in Japanese with each question.)
Q.1 ¥z . . 7 years old
Q.2 AN N . . September 22
Q.3 A0 XU . . 2nd grader

Q.4 R ARA T WD . . Shoota Suzuki
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5. We Are Elementary School Students.

Objectives

1. When hearing their grade level in Japanese, students will be able to recognize the English
equivalent (e.g., the second grade) of the Japanese words and choose the appropriate Arabic
numerals ot other visual information.

2. When seeing grade levels written in kanji numerals, students will be able to connect them with
the appropriate Arabic numerals or other visual representations.

Skills
listening/reading

Yocabulary/structures

oniisan (older brother) oneesan (older sister)
otooto (younger brother) imooto (younger sister)
yoochien (kindergarten) ichinensee (first grader)
ninensee (second grader) sannensee (third grader)
yonensee (forth grader) gonensee (fifth grader)

rokunensee  (sixth grader))

Materials

Picture map of the school (for presentation to the whole class: see Sample I-5-1)

Posters on which life-size pictures of two tenkoosee and their brothers and sisters are drawn with
their grade levels written in both numerical kanji  (hiragana for yoochien) and Arabic numerals
Portraits of the fenkoosee and their brothers and sisters. (these cards will be put on the picture map
mentioned above. Make sure that they are the right size to be placed in the classrooms in the
picture map: see Sample 1-5-3)

An audio-tape of self-introductions by the brothers and sisters of the two fenkoosee(Make sure that
each person’s self-introduction contains such information as name, grade level, and relationship to
the tenkoosee)

Worksheet 1-5

Procedures

1. Presentation
Prepare a picture map of the school that is large enough to show to the whole class (Sample
1-5-1).  Put a photograph of the appropriate classroom teacher for each grade in each of the
“rooms” on the picture map, If the students are unlikely to recognize the classroom
teachers, use Arabic numerals to indicate the grade levels. Highlight the students’ own
classroom. (This picture map of the school will be used again in Unit 3.)  Put the picture
map on the board or wall and show it to the whole class.  Then put the portraits of the two
tenkoosee on the students’ own classroom and say, Inoue san to Suzuki kun wa ninensee
desu. “Inoue-san and Suzuki-kun is in the second grade.” Using some of the students’
names, say -san mo ninensee/-kun mo ninensee “.gan is also in the second grade.” Put the
poster on which the brothers and sisters of the fenkooseeare drawn (sample 1-5-2) next to
the picture map. Play the audio-tape prepared for this activity and have the students listen
to their self-introductions one by one.  Before playing the tape, point at the person in the
poster so that the students know who is talking.

(continued on page 31)
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(continued from page 29)

e.g. Teacher: (pointing at a tall boy next to Shoota Suzuki) Mazu Suzuki-kun no
oniisan desu. (First, here is Shoota Suzuki’s older brother.)
Child L (audio-recorded)
Boku wa Suzuki Koota desu (1 am Koota Suzuki). Gonensee desu
(1 am in the fifth grade). Suzuki Shoota wa boku no otooto desu
(Shoota Suzuki is my younger brother).

Make sure that the total number of brothers and sisters is five (if your school is K-6th, you
need six children) and assign a different grade level to each child so that all the grade levels
at the school are covered.

2, Input
Keep both the picture map and the poster of the fenkosees and their brothers and sisters on
the board or wall. Show a portrait card of one of the siblings and say, -san/-kun no -wa -
nensee desu ( ’s older/younger brother/sister is in __th grade.} Repeat the grade level
and look for his or her classroom saying, -nensee no kyooshitsu wa doko no kyooshitsu ka
na? “Where is the __th grader’s classroom?”  If students answer the question by pointing at
the classroom, have the student come to the front and put the card on the appropriate place,
Occasionally, point at the wrong classroom asking -nensee koko desu ka? “Is this the __th
grader’s classroom?” and have the students correct you.

3. Input/Play with words
Distribute worksheet 1-5 to the students and have them connect the grade levels written in
kanji (exception: yoochien should be written in hiragana.) and the corresponding Arabic
numerals, English, or names of classroom teachers written in English, Keep the poster of
the fenkoosee and their brothers and sisters visiblel so that the students can check the
meaning of the grade levels written in numerical karyi if necessary. However, do not
actually announce that they can get the necessary information from the poster or instruct
them t0 look at the poster if they do not understand the meaning, This activity can be a
homework assignment.

Suggestions

If there are many classes for each grade level or two grade levels using one classroom (K/1, 2/3), it
would be difficult for the students to connect the classrooms and the grade levels. In such cases,
prepare a simpler map for this activity (one class for one grade level). However, make a real
school picture map of your school because it will be used in Unit 3.

If possible, use an audio-tape in which the children’s self-introductions are recorded by Japanese
children. If that is not possible, record each child’s self-introduction in a different voice. After
having the students listen to the self-introduction by the brothers and sisters, comment on the
students’ own brothers and sisters saying, A -san no oniisan no yonensee desu ne “Well, -’s
older brother is in the 4th grade, isn’the?” If the students want to talk about their brothers and
sisters, have them talk about their brothers and sisters as long as time permits. At this point, they
may use English. This activity can be a good vocabulary review.

Procedure #2 can be a small group activity. In that case, prepare a small map and a set of
portraits of brothers and sisters for each group.
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Sample 1-5-1

A Sample Picture Map of School Building
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Sample 1-5-2

A Poster of the Tenkoosee and Their Siblings
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Sample 1-5-3

Facial Portraits of the Tenkoosee and Their Siblings
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(2 F4%) (6 F4)
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Worksheet 1-5

E Z

*Match each grade level in kanji with the appropriate English and teacher's name!

— Mk K
T ﬁ_ ﬂ:‘ Mrs. Jones

e E Ist
L \ Mr. Smith

—%&%x - 2nd

Ms. Willson

Iyt 2 A 3rd |
Mrs. Kim

4th

|II

11
Ly
[T

Lo

Mor. Ishida

Sth

Ms. Ponce

6th

\‘
W
L

N
7

Mors. Chin

*The sixth grade is optional.
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6. When Is Your Birthday?

Objectives

1. Students will be able to tell their birthdays in Japanese, stating both the month and the day.
2. After a certain amount of practice, students will be able to ask when their classmates’ birthdays

arc.

Skills
speaking/writing

Vocabulary/structures

tanjoobi (birthday)

ichigatsu (January) nigatsu (February)
sangatsu (March) shigatsu (April)
gogaisu (May) rokugatsu (June)
shichigatsu (July) hachigatsu (August)
kugatsu {September) juugatsu (October)
Juuichigatsu (November) Juunigatsu (December)
tsuitachi (the first) futsuka (the second)
mikka (the third) yokka (the forth)
itsuka (the fifth) muika (the sixth)
nanocka (the seventh) yooka (the eighth)
kokonoka (the ninth) tooka (the tenth)
Juuyokka (the fourteenth) hatsuka (the twentieth)
nijuuyokka (the twenty fourth)

--nichi (day)

okaasan (mother) otoosan (father)
ojiisan (grandfather) obaasan (grandmother)

*tanjoobi itsu?
* kore de 1i?

*each student's own birthday(-gatsu -nichi}

Materials

(When is your birthday? )

(Is this OK?)

Portrait cards of the brothers and sisters of the tenkoosee (used in “5. We Are All Elementary
School Kids™: see sample 1-5-3).

Portrait cards of the parents and grandparents of the two fenkoosee.

the siblings’ portraits; see sample 1-6-2.)
Birthday-cake-shaped cards on each of which birthday of the fenkoosee and their family members
are written in Arabic numerals and kanji (Use only H and H.) (see Sample 1-6-2)

A calendar (with the entire month on one page)
Two tenkoosee puppets (for presentation of conversation: see material in 4 Mysterious New

Students™)

(size should match that of

Worksheet 1-6 (For individual students and a birthday chart for the whole class)

(continued on page 39)
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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Introduction

(continued from page 37)

Procedures

1. Presentation
Prepare portrait cards of the parents and grandparents of the tenkoosee (Sample 1-6-1) and
portrait cards of their brothers and sisters (Sample 1-5-3). Put them on the board or wall in
advance.
Pointing at each picture card, tell the students each person’s birthday saying, suzuki-kun no
tanjoobi wa kugatsu nijyuuninichi desu “Suzuki-kun’s birthday is September 22nd,” and
Inoue-san no okaasan no tanjoobi wa ichigatsu tsuitachi desu “Inoue-san’s mother’s
birthday is January first.” At the same time, put the birthday-cake-shaped card with the
birthday of the person written in both Arabic numerals and numerical kanji under each
portrait card (Sample 1-6-2). Make sure to cover difficult dates, such as those from the Lst
through 10th, 14th, 20th, and 24th, when assigning birthdays to the family members.
After putting all the birthday cards on the board, read each date again and have the students
repeatit. Tell the students in English to think how to say their birthday in Japanese and
then review the dates from the 1st through the 31st.  As in “3. Calendar,” point to the dates
on the calendar, say, “fsuitachi, futsuka, mikka...” and have the students repeat the dates.
Review the difficult ones again (see Suggestion in 3 Calendar).

2. Output
Using tenkoosee puppets, have the students listen to the model conversation in which two
tenkoosee ask each other their birthdays.

e.g.. tenkoosee 1. Suzuki-kun, tanjoobi itsu? (Suzuki-kun, when is your birthday?)
tenkoosee 2, Kugatsu hatsuka.  (September 20th.)
tenkoosee 1. (writing it down on a notepad and show it to the partner)
Kore ii?  (“Is this okay?”)
tenkoosee 2. (Check the partner’s memo) Un, ii. (Yes, okay.)
Inoue-san wa tanjoobi itsu?  ( Inoue-san, when is your birthday?)
tenkoosee 1.  Sangatsu yokka. (“March fourth.”)
tenkoosee 2. (writing it down on a notepad and show it to the partner)
Kore de ii? (“Is this okay?”)
fenkoosee 1. (Check the partner’s memo) Un, ii.  (Yes, okay.)

After this presentation, ask students fanjoobi itsu? using the puppets as if they were asking
questions. If students answer the question in English or with only numbers without saying
-gatsu -nichi, model the correct forms and have them repeat them several times,  If there are
students who still cannot say their birthdays appropriately, skip over them and ask them
again after all their classmates have answered.

3. Output
Prepare a birthday survey sheet (worksheet 1-6) in which student’s names are written in
both English and Japanese in the go-juu-on order. Write the names of the two tenkoosee in
the first two columns in the class list. Create a column in which students can write down the
birthdays next to the names. Make a large sheet for presentation to the whole class as well
as small ones for individual work.
First show the large sheet, and have the whole class ask the tenkoosee his or her birthday.
At this point, provide the students with a model in a low voice and have them repeat it.
When the tenkoosee puppets say their birthdays, write them down on the large sheet.  Then
ask the puppet, Kore de ii? “Is this OK?” If necessary, have the students practice Tanjoobi
itsu? “When is your birthday?” and Kore de ii? *“Ts it OK?” Tell the students to ask you
for help if they cannot say their own birthdays in Japanese.

(continued on page 40)
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Jan Ken Pon Stage Il (2-3)
Unit 1 Self: Self-Introduction

(continue from page 39)

After enough practice, distribute the worksheets and instruct them in English to find out their
classmates’ birthdays. Tell them to interview as many classmates as possible and write
down their birthdays in the birthday column in the chart.  Also tell the students to show the
date that they have written down to their classmates and confirm it by saying, Kore de ii?7 “Ts
this OK?”

4. Output
Ask each student, Tanjoobi wa itsu desu ka? “When is your birthday?” and write down each
student’s birthday on the large birthday survey sheet (worksheet 1-6) on the board using
Arabic numerals. Have the students check the birthdays on the large survey sheet against
their own worksheet. At this point, have the students write down the birthdays of the
classmates whom they could not interview in the previous activity. ~Cut each the sheet into
strips by row(name and birthday) so that each slip has one student’s name and his or her
birthday. Paste the slips on a different board in chronological order.  (You can arrange
them from January to December or from the month that the academic year starts, that is from
August or September to July or August.) Keep this poster on the wall as a class birthday
chart. Have the nicchokusan check this list at the beginning of each month and report to the
class the names of the students who have birthdays that month.  (see ‘7. Happy
Birthday!’).

Suggestions
Use procedure #1 not only as an introduction to dates but also as a review of family terms.

You can use the birthday chart as a recognition activity for numerical kanji.  In that case, prepare
one board for each month and write down the name of the month in numerical kanji. Have the
students cut the name and birthday slips and paste them on the boards.
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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Introduction

Sample 1-6-1

Face Drawings of Tenkoo-see's Parents & Grandparents

<Shoota’s parents and grandmother>

N

4

TIEHESB EREREE

TEEXVQALCZ
(BE I XA) (BiXHXA)

(B2HIA)

<Mari's parents and grandfather>

?

X
\Ffs

% N A o e WD I ZEWE AHD
) (B2dHIA) (BLWXA)
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Jan Ken Pon Stage II (2-3)
Unit 1 Self: Self-Introduction

Sample 1-6-2

A Birthday Cake Card
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room

Worksheet 2-9-1

Bg Z -
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Jan Ker Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room

10. My Book: My Room

Objectives

1. Students will understand what picture they should draw when they see boku no heya (my room)
or watashi no heya (my room) written in kana.

2. Students will be able to pick out at least three appropriate pictures in response to hearing the
names of furniture or other items in a child’s room.

3. Students will be able to write the names of at least three types of furniture or other itemns in their
own room while looking at a model,

Skills
reading/writing

Yocabulary/structures

watashi no heya (my room) boku no heya (my room)

beddo (bed) hon (book)

denwa (telephone) tansu (drawers)

omocha (toy) kaaten (curtain)

nuigurumi (stuffed animal) and other names of the items that are in their own

room or that they want to have,

Materials

Two tenkoosee puppets (For presenting the conversation)

Photographs and/or pictures of children’s room used in “7. Visiting a Friends’ Room.” for
presentation to the whole class)

Pictures of children who use the rooms above. (Depending on the number of pictures, prepare
both boy’s and girl’s pictures)

Sheet for each student to draw his/her own room (Write the title of the picture in hiragana “Boku
no heya/Watashi no heya.: Sample 2-10-1)

Picture cards of furniture and toys (Sample 2-5 and 2-6-1)

A list of the names of furniture and other items found in rooms written in kana (Sample 2-10-2)

Procedure

1. Output
Use two tentkoosee puppets to perform  the following conversation in which two children
ask each other what they have in their rooms and what they want.

e.g. Tenkooseel. Suzuif)i) kun no heya ni wa nani ga are? (What do you have in your
room?
Tenkoosee 2; Uunto ne, beddo, tansu, tsukue, isu, mado, kaaten, sore kara rajio!
(Well, there are a bed, a desk, a chair, windows, curtain, and then a
radio!)
Tenkooseel: Jaanani ga hoshii (Then what do you want?)
Tenkoosee 2: Terebi, sore kara konpyuutaa. (I want) a TV and a computer!

Then have them work in pairs and ask each other what they have in their rooms and what
they want,  Tell them to ask you if they cannot list the names of the items in their rooms in
Japanese,

(continued on page 221)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room

(continued from page 119)

2. Input
Show a picture of a girl’s or a boy’s face (the owners of the room). Then show a picture
of one room used in “7. Visiting Friends’ Rooms” saying, watashi no heya “my room’” or
boku no heya “my room.”  Show the pictures used in “7. Visiting Friends’ Rooms” one by
one. Then, writc watashi no heya, boku no heya “my room” on the board or paste up
cards with those phrases written on them. Point to the characters and instruct the students
by saying, Kyoo wa kore no e o kaite kudasai. “Today, please draw a picture of this.”
Have the whole class read the characters on the board aloud and check the meaning in
English. Then, distribute the worksheet (Sample 2-10-1) and have the students draw a
picture of either their own room or the room they wish they had. Have them finish
drawing the picture during class time and collect them.

3. Input/output
Create a list of familiar items that are in the students’ pictures (Sample 2-10-2) and that they
know how to say in Japanese. Distribute the list to the students. Have the students read
the list aloud and guess what each item means as they refer to the pictures with the Japanese
orthography. Use the pictute cards from “3. Things in a Child’s Room,” Then, return the
students’ pictures and have them choose the orthography from the list for at least three items
in their pictures and label those items in Japanese.

4. Output
Have the students practice the following:

e.g. Kore wa bokutwatashi no heya desu. *‘This is my room.”
-ga arimasu. “there is - (in my room).”  (Have the students to say at least three
items using this pattern.)

Have each student show the picture created in Procedure #3 to the whole class and explain in
Japanese what is in the room.

You can ask several students to make a presentation each day or you can have a day for a
presentation and invite guests such as parents, other teachers, and Japanese who live in the
area. If it is not possible to invite guests, you can put the pictures on the wall of the
corridor or record each student’s presentation and send the tapes home with them.

Suggestion
The pair work in Procedure #1 is a warm-up activity to having the students draw their own room

or ideal room.  If you do not have time, you can have the students draw their rooms after they
have worked in pairs in “7. Visiting a Friend’s Room” Procedure #4.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room

Sample 2-10-1

HELDONPY IT DY

(Have each student draw a picture of his or her own room or and a child’s ideal room.)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room

Sample 2-10-2
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room

Unit 2 Vocabulary List / %Y 2 ¢

<H>
TAYA
Hisrrd
HUET
bUzEA
H35 (7)
<w>
Wwh

<35>
35

356
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A, LT
<HB>
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romanization

amerika
arigatoo
arimasu
arimasen
aru(?)

ichi

uchi
ura

e, nani?

o-kaasan
o-jiisan
oshiire
o-shimai
o-toosan
otoko no ko
otona
o-baasan
o-hanashi
ofisu
omocha

Omocha no Cha Cha
cha

omocha-bako
omocha-ya san
omote

onna no ko

- ga arimasu
kaisha
katakana
kaaten

kanji

kyuu

kuroozetto
geemu
200

gojuuon
kodomo
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TAb

kodomo-beya
romanization
konpyuutaa

san

Zero

daiji na

tatami

tate

dare no heya desu ka?

tansu

tsukue

tenten
denki

denwa

g L
)
=
£

[F%
o o L |

-

-
-

-
-

[ % N

— ]
O-

bt NI puum e Y ND L ;om ~] Bl
-]

TAhL 24+ (+ denwa shimasu (sura) 1

5)
TAbbLI
TADIEAT?
TAHITAIT)
e

<v>
Fiyuglit
T

[
<u>

W

AN

BICHSUET
ne
RItAHET?
A

<iz>

260

21 A
IAEY
<H>
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<o>

denwa choo
denwa bangoo
denwa bangoo wa?
doo itashimashite
toranpu

nai
nana

nani ga arimasu ka?

nani ga aru?
nafuda

nit

nihon
ningyoo

nuigurumi
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Jan Ken Pon Stage II (Grades 2-3)
Unit 2 Family: My Home, My Room
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- no -
romanization

- no heya

- wa arimasu ka?

- wa arimasen
hajimari hajimari

hachi

hiragana
pippoppa

fuku
puramoderu

beddo

heya
benri na

boku

boku no heya
hon

hondana
matte

matte kudasai
maru

moo ichido o-negai
shimasu
moshimoshi
riin riin

yukkuri o-negai
shimasu

yoko
yon
roku
robotto

watashi
watashi no heya
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romanization
- o kitte kudasai
- 0 sagashite kudasai

- 0 hatte kudasai
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5
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Unit 3 School

Our School
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School
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Jan Ken Pon Stage II (Grades 2-3)

Unit 3 School: Our School

1. School Building Expedition
Objectives

Upon hearing the Japanese terms for the rooms in their school building, the students wi

Targeted Standard:
1.1

point to each room on the school chart and state, either in English or in japanese, what equipment

is located there and which teacher is associated with it.

Skills
listening/speaking

Yocabulary/Structures

gakkoo (school)

heya (room)

__no heya (aroom forfof __)
kafeteria (cafeteria)

kyooshitsu (classroom)

konpyuutaa ruumu (computer room)
toire (bathroom)

tosho-shitsu (library)

taitku-kan (gym)

hijoo-guchi (emergency exit)

and other names for the rooms at the students' school

___wa koko desu (-- is located here)

Doko (desu ka?) (Whereis ___7)

Nan no heya (desu ka?) (What room is this?)

Dare ga iru (imasu ka?)(Who is there?)

Nani ga aru (arimasu ka?)(What items are there?)
Nani o suru (shimasu ka?)(What do you usually do?)
___kai (the___th floor)

Materials

*yoochi-en (kindergarten)

___nensee (___th grade)
kodomo (child}

otona (adult)

____sensee {teacher__)

_ san(Mr/Ms. __ )

tsukue (desk)

isu (chair)

kokuban (blackboard)

konpyuutaa (computer)

and other learned vocabulary

necessary to describe the rooms at
school

"Tenkoosee" puppets (for dialogue presentation: see Materials and Suggestions sections in Unit 1

“4, Mysterious New Students?”)

A blank map of the students' school (for presentation to the whole class: recycle one used in 5.

We Are Elementary School Students” in the Unit 1)

Picture cards for special rooms at school such as the library and gym (labeled in Japancse
orthography and cut to the right size to paste onto the blank map: see Sample 3-1-1)

Photos or drawings of teachers at the school (the right size to fit on the blank map)

Picture cards for classroom items such as desk and blackboard (labeled in Japanese orthography
and cut to the right size to fit on the blank map: see Sample 3-1-2)

Procedures
1. Presentation

Present Japanese terms for vatious rooms at the students' school in the context of telling
the tenkoosee the location of these rooms. Place the blank map of the school building and
point to the students' own classroom. Introduce several different ways to name their
classroom such as, watashi-tachi no heya “our room," boku-tachi no kyooshitsu “our
classtoom," -- nensee no heya “the___th graders' room" and ___sensee no heya
“Teacher __'s room." Then, point to the other rooms that students regularly use such as
cafeteria and computer room and present their names in Japanese.

(continued on p.131)
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(128 ~—=¥ b))
2. WA 4Ty b

if%ﬁ1f%n$ALtﬁ§%&ﬁ@T%°ﬁﬁiﬁ#&%ﬁiauﬁﬁg\%ﬁi%ﬁé,%@%@#
FOBBETHEINEBTEEVWIRELED, "y b EF-T, (THEFOBRR] LFVENL, &
%Té&iﬁﬁ@ﬁi?é%#ﬁ%féoFT%%H%%@I%#?&BEB,FT&MH%EELEfﬁ,
AT LFUTHE] &, LAy MIEhEd, BWOVL 2P ORE/HRBICBL TH, #XENFEBSTE
NAEORESNMRTHELIIESHLREZYIZLT, ERThOREORREH—F (v 7N 3-1-
1) 2HBOBAIC->TOL, RPALIE, F7AMALOI LT, BEESAy MY 722461
GhaT [FHOWME?) LBIIERH X8, ERABICHYOMEOLWETHLY S, HE] FE-L6,
%lwi?iﬁﬁﬂF#%Bﬂfh@h%&hon(ﬁﬁ&uﬁﬁ&5&.ﬁww%ﬁ%&ﬂkf6qﬁﬁ
Bz (2 o{@osR?) tRAXY, 77 A05REIIEIXIES, SR LBANMRETRTELLERY
TLRAEBLLEN TS, LRBTOWHEE, RLEOLWHITEL, AL AN $THESLIOK

T5.
t L [(HOMELHRBLETIEILIZI, ZADONP?
T: [77 AP >TVRADNPTT Y
Ss: Bathroom!
T: FALT? BEIZOIO? FRELBALLOIOT
St Boys’!
T: [P -T]BEIOZDR LT ST,

HHE I FALPS, [(MA L] OB/ REHS—~FERED]
BoERRN-FEBURbo MR, MY L THAIMTOOR L Z(TTM)TIEMS, N
ULEOBBEYHRTEVCIREER S,

AT b EEBRY
B RIZEEOREFHOME (FHE2 TE-230) DRIZHLVAREEOFRLS L CIIMAK Y,
FEOELOBSREI—F (37N 3-1-2) k85, 7, FEROBAILCHELOR/REHN—-FER
FULLNL, ARBLLRMAEHRL 7 IASEIIGRYESES, 2HPRTLR-2LIHT, BFL
ERELOR/RES—FOPHIL 1 MERVEBLTY 7 ARL, LI—EFEFOHEOAWEET Y. TN
PLAEFOBEE/MHROWT MHAVETA?) &0, ERLBLHYOREINROS L EEDS
e Thisd, 2O, LAVOBHEZEORETrIHLLVN, LHHORAIK (%) 22HTCEFLIBL
SlzX ek, RICBSOR/REV—FOMIHBHLT, Marsuz+rl L8053, 660 LHEY
HLOTATFLERATESE, WA BABTYAMT AL )Ic €52 b, Rikiz, [~TRZLEY
771 rah3, dllogdkrbrbbunlIbs, (TEHAZRXETHIT) fFLezRE+THI?1 2
Yyes/no THEALNZHMELAF v~ 2 Z LA TE>TEHS, HHOAENED L, EENLOY
APRRBTHELAEOL, ROBTIIS>VTE, REOFREBIET,

4. A 47y b SEEBS (AT aF )
FHOZWHF2ERTRLEDBEDEH, [~F ORRERAT L, I, F o U NANE TR
SMISANTVE EIRNBSE, QBIRUTENRZAORHOEHEORETHENT 5. Mg, AN
EEBUAHEL ARSI N, BSVRYORMIELIARETIA—T R SE 5,

b

QREOMB UL, TEATRESOEFLER-TH LV, EEL, 77 A2 TRUALZNZNONEDNAME
WRTEBLIIRT22 . HEDRIZTAF V77— 7 2R THEICL, 2OLERBIF S I HYLND
HEHETIDOLBELAVESL I,

130©1999 USWest Center for Japanese Language Education



Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

(continued from p. 129)

e.g. T (point to the students' home room on the map)
Koko ga watashi-tachi no kyooshitsu desu. Ni-nensee no heya,
Enzuree sensee no heya desu.
(This is our classroom. It’s, the second grader's room
and Mr. Endsley's room.)
Tenkoo-see: Hai.
T Sore kara, konpyuutaa ruuntu wa (point to the appropriate room)
koko desu. (And the computer room is here.)
Do not write down names or place cards on the map during this presentation.

2. Presentation/Input
Review the room names presented so far and add several more in the context of having the
two Japanese students review the school map. First, have the two Japanese students say, _
wa doko? “Whereis ___ 7" and look for the location of each room presented in #1 on the
blank map. Place first a few picture cards (see Sample 3-1-1) on the appropriate spots,
assuming that the Japanese students can find them by themselves. After a while, have the
Japanese students have difficulty in locating the rooms and ask for help, saying to the class,
wa doko? “Whereis 7" Tell the class to help the Japanese students either by saying the
room number or pointing to the appropriate room on the map. Give the room name orally
first and wait for a while before showing the picture card. When completing the review,
have the Japanese students present additional vocabulary by asking questions about the
rooms on the map not yet labeled with picture cards. You may occasionally have the class
give the answers in English, and then introduce the corresponding Japanese term. If the
room is a regular classroom, ask the class to specify the grade level, too: ni-nensee no heya
“the second grader's room.”

e.g. Tenkoo-see: (pointing to one of the rooms on the map) Koko nan no heya?
(What room is this?)

T: (to the whole class) Nan no heya desu ka?  (What room is this?)

Ss: Bathroom!

T: Toire? Otoko no ko no? sore to mo onna no ko no?
(Bathroom? Is it the boys’ or girls’?)

Sl: Boys’!

T (to Tenkoo-see) Otoko no ko no toire desu tte.

(They say that is a boys’ bathroom.)
Tenkoo-see. toire kaa. (Oh, bathroom!)
(place a picture/orthography card for "bathroom" there)

(continued on  p. 132}
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(continued from p. 131)

3. Input/Playing with words
Place the pictures, of various teachers and the picture cards for classroom items (see
Sample 3-1-2) in two separate spots on the blackboard or wall. First, read the name of each
room aloud and have the students repeat after you as you remove the picture cards from the
school map. After taking all the cards down, pick one of them and show it to the class, as
you say the name of the room in Japanese. Then stand in front of the pictures of the
teachers and ask, Dare ga imasu ka? “Who is in this room?" and have the students say the
name of the teachers associated with that room. Have them add sensee “teacher” after each
teacher's name even though the names are pronounced as English. Then stand in front of
the picture cards for classroom items and ask, Nani ga arimasu ka “What items are there?”
Encourage students to list the items found in a given room in Japanese, so {ry to select
familiar words for those cards. Finally, ask, -- de nani o shimasu ka? “What do you do in -
-7" If students do not understand what the question is, use yes/no questions such as Gohan
o tabemasu ka “Do you eat meals?" and Terebi 0 mimasu ka? “Do you watch TV?" with
gestures. Once students get the question, allow them list their responses in English. Repeat
the same three steps with the other rooms.

4, Presentation/Input/Playing with words (optional)
If and only if the students’ school building is more than one story, introduce the expression
- kai “the --th floor." You may also have to present the names of different buildings in
Japanese if the campus is large and there is more than one building that the students
regularly use. Onceyou have introduced these terms, have students group the classrooms
according to the location.

Suggestions

A three-dimensioned model of the school building can be used in place of the blank map. Make
sure, however, that all rooms can clearly be located during the presentation to the whole class.
Another more lively alternative is to create the map on the floor with masking tape and have the
students walk from “room” to “room.”.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

2. Lost in School Targeted Standard:

Objectives 1.1

1. After some practice students will be able to name rooms at their own school in Japanese.
2. Students will recognize at least three of the kana orthography for the classroom vocabulary they
have learned and correctly select the pictures or real objects that match these words.

Skills
speaking/reading

Yocabulary/Structures

*kyooshitsu (classroom)
kafeteria (cafeteria)

toire (bathroom)
toshoshitsu (library)

taiikukan (gym)
konpyuutaa ruumu (computer room) and other names for the rooms at the students' school
maigo (lost child)

Doko e ikeba ii (desu ka?) (Where should I go?) / Nan no heya (desu ka)? (What room is this?)
Materials

Picturc/orthography cards for special rooms at school and classroom items (see Sample 3-1-1 & 2)
A school map

Tenkoosee dolis

Worksheet 3-2

Procedures

1. Playing with words/Output
Have students say the Japanese names of various rooms when you describe them when
they go to that room and what they do there. Before this activity, review the room names in
Japanese using the picture (see Sample 3-1-1). At the same time, remind students what time
they usually go to each place and what they usually do there., For example, show a large
clock reading 12:00 and items such as a lunch box. You may need to use English and
gestures as well as Japanese for this purpose. Also, confirm the location of each room on
the school map. After spending plenty of time on this kind of practice, take out the
Tenkoosee puppets and have them ask the class which room to go to at certain times, with
certain equipment and for certain activities, Have the class respond with the name of the
room in Japanese.

e.g. Tenkoo-see: (showing aclock and his lunch box)
A, moo juuni-ji. Ranchi no jikan da. Doko e ikeba ii?
(It’s already noon! It’s lunch time. Where should I go?)
Ss: Kafeteria! (Cafeteria!)

You may place the picture cards for the rooms on the wall and have students respond by
choosing one. If they can choose the right card but cannot name it in Japanese, whisper the
Japanese word and have them repeat it. Have theTenkoosee point to the room on the school
map in order to check whether or not the students' response is correct.

(continued on  p. 138)
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(continued from p. 137)
2. Input/Output

Present a conversation between two Japanese students who are talking about getting lost in
school the other day.  Use English and gestures, as well as Japanese, to explain where
they went. Occasionally ask the class, Nan no heya? “What room?" and have any student
who knows the answer say it in Japanese. Show the picture cards for this lesson’s
vocabulary(see Sample 3-1-2) with the picture parts covered as you explain. Encourage the
students to guess what item it is without looking at the picture part.

3. Input
First, review the vocabulary using the picture cards (see Sample 3-1-2). After the class
names each item in Japanese, read aloud the orthography for the given item as you point to
each kana on the card. After reviewing all the cards, show them again in a different order.
This time, cover the pictures and show only the orthography. Before reading the word
aloud, have the class guess what picture is hidden. Give them another chanceto guess after
reading it aloud, and then uncover the picture gradually. At the end, give the students
Worksheet 3-2 and have them work on it individually. You may assign it as homework.

Suggestions

An expansion activity for Procedure #2: Assume that the Japanese students have been given
cellular phones, since they have often got lost in school. They call the class when they get lost to
ask for the help. Students have to find out where the Japanese students are from the information
given and take them back to the homeroom. If possible, place one of tenkoosee dolls in any room
other than the students' homeroom and actually dispatch "a rescue team," which will make the
exercise realistic and effective.

In Stage I, Unit 3, we recommended using the orthography cards for labeling actual classroom
items such as scissors, markers, and furniture. In Procedure #3 here, too, it will be useful to
attach the orthography cards to the real items in the classroom before having students working on
individual worksheets. This time, you may ask students to place the cards on the corresponding
items especially when they are already familiar with the vocabulary.
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Worksheet 3-2

LEZC

What do the following kana words stand for? Choose the appropriate picture for each word and
write its number in the space given.

A

ZEA
2 R

¥ v
aAvEa2—5—

X A

e N e N N . S e N
e Nt N N N e’

©1999 USWest Center for Japanese Language Education139



Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

3. XFom HYTLAY YK
4.1, 5.1

FYBE

1, [zy fay Tyy ) (o) [7) O0fRLEEHL, FLAERICECILNTES,

2. Tz Tap Fep by (o) (/) OFBAOEF LM, MY T3 XFEROXFORILRLEAT S
YHATES,

3, (Al 8] (&) OETOERMHLN,, RELL(BLERTRELTRAILEALIUNTES,

Er 4
wLES
HEBX

(BB 8 hT Tl IBAS DAL I LnA)
BY o/ BARSBEIOZ/BARDI /U
S E L DEERE

BH

FtEFv—t (VALK REZEORY 22y b 1-9 CTRALLEBARER

fz) Tay Tey ey To) P2 BUTHE Ty AL D729 vafh—F

HLEBBY—F (Y 7A1-9 58

ExgpYs—t (74 3-3)
%@ﬁhm%%@ﬁ/%ﬁﬁ~Fﬁﬁ(ﬁy7w26‘344&2&URT—¥ITﬁmthmﬁﬂﬁT&
7—2%—} 3-3

T8y (4} TA] ®F2E=w? (Tev b)) OMOHAER) OFEE

.

LR 2N
SFTRFYLCESLRAOBYRY, (2] (a3 Tey Ty (o) (/) ORNEFTI. 772ARE
FEFr— P ERYT, $FCIRBICRYELABBII VT, 4OXFTHELITEPEROLENEZILR
THIRICHY TS, BOWT 7y vah—Fh@->THLWES T3 T3y Tey by fop T7) %,
FRZADBREL Y HIZ@BATE, COB, BEANOVWEEBLOFORLIIO>LT OIS I L, HHAY
hWilf, DL R/ A9 hFTORMETHLTIINTRRET, £RIELHLAVLNFLTELLAZ I 2T
PELIELELVG, BERZIARMBETHEFv— PR U HLOVREPY IS5 RIES, 22y
F1-9TCELEBASERATEFv—Pokicdy, SACHLVVRAGE2HIHL Y,

2. BN EEHRV

FUELORTEE - TREXFY LIOETORSEMHEITHIL, [H) 1 TA] LuIHLLER
FHUAT S, FIALBAIATOLIAM (229 b1 3. 2LV ¥F—] $B) K@bhTOBRT (R
SERV TR THBI) 28T, EFROE20 8% EH-T05E2 Y, FFoOMIUSLILEIN
ERENRBLYVINETE, COMRAETEIATEC, $LAVAFy-PRLFAMLTERETTIL
Sizln, c0BRET IR T4 0729 2ah—FERET, 77 A2BIIZOEREZFLIES,
AANDFR—- P PROP, LOF7REIMMTOEHA P OFEERRIELIYPTOESL S, HI 0
[BY ] TBAN] LOIBRATRVLARTHRATYY, £¥EE7 722 THRATATIHLOR
TFBt:jfﬁ&&J®ME5i6(ﬂ:F~%&u#.~<&u%®%),tEL&iUﬁmu&Ef
ITEREPHATLEIE, TAJIL2OTHREMIT, £RICHFIILIRRESAUNLBRERRT S,
SHELIEHERE [~TA] OBTHTLEZNT, (Y] Y0IHAFIEHTURBLECTON, R
EMASRITHBCEINZNOETORIBREBALT, BREGLTH 5,

(142 ~— S~ ()

140©1999 USWest Center for Japanese Language Education



Jan Ken Pon Stage I (Grades 2-3)
Unit 3 School: Our School

3. Let's Study Kana Targeted Standards:
4.1, 5.1
Objectives

1. Students will be able to read aloud and accurately write hiragana and katakana for "ko," "to" and
"’10. n

2. Students will be able to find appropriate letters from among others when they hear pronunciation
of hiragana and katakana for "ko,"” "to" and "no.” A

3. Students will be able to recognize the kanji for "male,"” "female” and "person,” and tell others
their meaning either in English or with pictures.

Skills
reading/writing

Yocabulary/Structures

hiragana katakana

gojuuon (fifty Japanese syliables)

kanji kaki-jun (stroke order))
otoko (male) on'na (female)

otoko no ko (boy) on'na no ko (girl)

hito (person)
selected learned vocabulary

Materials

A gojuion chart (for the whole class presentation and those for individual use given to students in
the Unit 1-9)

Flash cards for hiragana and katakana for "ko," "to" and "no" and kanji for "male,” "female" and
“person”

kana writing practice sheet (see Sample 1-9 for the format)

kanji writing practice sheet (Sample 3-3)

Picture with orthography for familiar vocabulary (sce Sample 2-5, 3-1-1 & 2; also recycle those
used in the Stage I}

Worksheet 3-3

Examples of the mnemonic devices (see explanation in “Suggestions” section) for the kanyi for
"male," "female," and "person”

Procedures

1. Presentation

Review the kana learned so far and introduce new ones, the hiragana and katakana for
"ko," "t0," and "no." Show a large gojurion chart to the whole class and briefly review the
kana students have learned so far, listing words that begin with each symbol, such as
familiar vocabulary and stadents' names. Then present new hiragana and katakana for
"ko," "fo," and "no," along with their pronunciations using flash cards. At the same time,
point out the sound change when "dakuten," two dots added to "ko" and "to." If time
allows, show a pair of hiragana and katakana without saying which is which and have
students guess. At the end, go back to the class gojuuon chart and have the class search for
newly introduced symbols on it. Tell students to mark those letters on their own gojunon
chart, which they were given in the Unit 1-9.

(continued on p. 143)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: OQur School

(continued from p. 143)
2. Presentation/Playing with words
Review briefly the concept of kanji as ideographs by using the ones presented so far and
introduce new ones, "male," "female," and "person."” Referring to the kanji in the date
posted on the blackboard (see Unit 1, "3, Calendar"), namely, the kanji for numbers,
"month" and "day," explain that each kanji has meaning and that some kanji were created
from pictures. Make this explanation as short as possible, but try it in Japanese with visual
supports such as gestures and pictures. Then, show kanyji flash cards for "male” and
"female" and have the whole class guess their meaning. It may be helpful to show a photo
of the signs on the bathroom doors at a Japanese department store or train station. Or, add
hiragana to indicate reading of each character, "otoko" and "on'na," and have the whole
class read them aloud. Then, orally give examples of those words, e.g., ___ sensee wa
on'na, ___ kun wa otoko no ko (Teacher ___isfemale, ___isa boy). Do not spend
too much time on this guessing game, however, and tell the class the answers. Present
kanji for “person” and its meaning in the similar way. It is not necessary to emphasize the
reading, "hito," since students will be exposed to the different one, "nin," as a counter. If
time is left at the end, explain briefly how each kanji evolved from pictures.

3. Writing practice
Have students practice writing the new kana and kanji. First, show how to write each kana
and kanji with the stroke orders and have the whole class copy each one in the air (refer to
Unit 1-9-2 for the detailed procedures). Then give the students writing practice sheets (see
Sample 3-3 for kanji; Sample 1-9 for kana) and have them individually practice writing
carefully. You may assign this as homework. If time is limited, make only kana practice
mandatory. Even, prepare practice sheets for kanji and encourage sutdents tomake the
effort to learn them.,

4, Letter search
Have the whole class search for the newly introduced kana in the words that students have
learned so far. Place the picture cards used in the activities so far (see Sample 2-5, 3-1-1 &
2 and those used in the Stage I) on the blackboard and have the whole class look for the
hiragana and katakana for "ko," "to," and "no." Then have students individually work on
the similar task on Worksheet 3-3.

5. Playing with kanji
Have students either individually or in small groups create original mnemonic devices (see
explanation in “Suggestions” section) for the kanji for "male,” "female," and “person.”
Review briefly the meaning of each character, using flash cards, and show a few examples
of the existing mnemonic devices for them, Then have students choose one of the three
kanji and make up their own mnemonics for it, either individually or in small groups.
Students are encouraged to create their original devices, but it is all right if they prefer
copying the existing device with their own choice of colors. You may set it as a contest and
have students vote for several categories such as "originality" and "artistic skill.”

Suggestions

“Mnemonic devices” is one of the learning strategies for memorizing a character (or kana) by
associating its meaning and/or sound with its shape. Many reference books are available for
learners of Japanese as a second language, which include a lot of examples of mnemonics for kanji
(association of meaning with shape) and kana (sound with shape). It is, however, most effective
if each student creates his / her own rather than Jooking at the existing mnemonics. Therefore,
allow your students to freely develop their own “association,” beyond the original pictures for so-
called hierographs and commercially published mnemonics.
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Sample 3-3

Our School

Jan Ken Pon Stage II (Grades 2-3)

Unit 3 School:
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Jan Ken Pon Stage I (Grades 2-3)
Unit 3 School: Our School

Worksheet 3-3

BEZC

1. Circle the hiragana and katakana for "ko," "to," and "no" in red, and then read aloud the words
that include those symbols.

II. Circle hiragana and katakana for "go" and "do" in blue, and then read aloud the words that
include those letters.

J — b 13 2 a1) 7

F Y aEa—¥— -

= —

D) ¥ L X LD N7
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 3 School: Our School
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Jan Ken Pon Stage 1l (Grades 2-3)
Unit 3 School: Our School

4. Counting People Targeted Standards:
1.1, 1.3, 3.1, 4.1, 5.1
Objectives

1. Upon hearing a number of people counted with nin, students will be able to write the number in
Arabic numerals and form a group with that number of people.
2. Students will be able to count the number of people using the counter ___nin.

Skills
listening/speaking
Yocabulary/Structures

*hitori (one person) futari (two persons)
yo-nin (four persons) ___nin( ___persons)
o-yasumi (absence)

otoko no ko (boy) on'na no ko (girl)
_sai (___years old)

___gatsu umare (born in the month of )

otona (adult) kodomo (child)

Materials

A class name list (for presentation to the whole class: either in English or in Japanese)

Flash cards for numbers with the Arabic numeral or kanji (for presentation to the whole class /
from 1 to whatever number necessary to indicate the number of all students in class: sce Sample 3-
4-1)

Kanji flash cards for "male" and "female” (for presentation to the whole class)

A school map with the number of students in each class indicated with stick figures (for
presentation to the whole class: see Sample 3-4-2)

Worksheet 3-4-1 & 2

Procedures

1. Presentation
After taking attendance, count the number of students in the classroom that day by saying,
hitori, futari, san-nin “one person, two persons, three persons..." As you count orally, use
your fingers to indicate the numbers up to ten visually. After you finish counting, write the
result down on the blackboard.  Use kanji for the counter ___nin, e.g., 18 A for
eighteen students. Then, show a class name list to the class and count the number of names
listed there in the same fashion: hitori, futari, san-nin “one person, two persons, three
persons.” Write the number of students on the list at the top of the number you have written
before. Do the math and write the answer to indicate the number of students absent that day.
Point to the number and say, "Kyoo no o-yasumi wa -- nin “Today, -- people are absent.”
Then, call the names of the students who are absent and write them down on the
blackboard. Count the number of the names again, saying, hitori, futari, san-nin
person, two persons, three persons.”

£

one

2. Input
Place number flash cards (see Sample 3-4-1) in order starting from one on the blackboard.
Show a kanji flash card for "male,” or "female," to the class and ask, Otoko no ko / On'na
no ko, te o agete kudasai “Boys / girls, please raise your hands." After counting the
number of boys in Japanese ask the class, Nan-nin desu ka  “How many peopie.” If the
students can’t answer, point to the number cards one by one and ask, Hitori? Futari? San-
nin? “One person? Two persons? Three persons?”

(continuing on to p. 149)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School
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Sample 3-4-1

Number Flash Cards

(If you have 20 students in your Japanese class, prepare the cards up to 20.)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

(continued from p. 147)

When students respond using the number without the counter, say, "___nin," and place the
kanji flash card for "male" below the appropriate number card. Give students Worksheet 3-
4-1 in advance and have them write the answer with Arabic numberals in the appropriate
column, Repeat the procedures for other categories such as the age, the birth month, adult
vs. child, and, teachers to complete the chart. Encourage students to count in Japanese
along with you,

3. Input
Arrange to use the schoolyard or gym, or put all the furniture in the classroomup against
the wall, leaving a large space for students to move around. Explain in English, either
orally or in writing, the rules of the game: Students can move around freely as the music is
playing, but when the music stops and you say the number of people in Japanese they
should form groups of that size. When students have formed their groups, teil them to sit
down and count in Japanese, to check the number of people in each group. Repeat this
game several times. For the first few times, indicate the number with your fingers after
giving the oral cue. Later, have a student give the command. If no large space for the game
is available, or if the class size is too small to practice large numbers, prepare small paper
dolls and give them to students. Say, nin, and have the students pick the right number
of paper dolls.

4. Output
Before this activity, find out how many of students in the school’s other classes and
indicate each number with any symbol other than Arabic numerals,such as stick figures, on
the school map (see Sample 3-4-2). Show this map with the figures to the whole class and
have them count the number of people in each class in Japanese. Have students individually
write the results of their counting on Worksheet 3-4-2 with Arabic numerals. You may
divide the class into small groups with two or three students and have each group
investigate different classes. In that case, have each group report it’s results to the whole
class later so that everyone can fill out the worksheet. If the teachers of other classes or
grades cooperate have your students actually visit their classes and count the number of
students there. On the basis of the numbers on the completed worksheet, have each student
calculate the total number of students in each grade level and draw the histgraphs on the
poster board. Post the students’ works in the school hallways or entryway so that other
people can view them, Make students use kanji for nin although the numbers are in
Arabic numerals,

Suggestions

You may start the presentation (Procedure #1) for this lesson from the first day of this Unit. Repeat
the procedure without any detailed explanation every day until kanji of the Unit are presented. Then
move on to the activities in Procedure #2 and others.

You may use kanji for numbers assuming that your students have been introduced to them in Stage
I. The objective of this activity, however, is not learning thekanji for numbers but learning how
to count people.  Therefore, use the Arabic numerals whenever your students need to know what
numbers they are talking about in order to accomplish the tasks for counting people.

Use the game in Procedure # 3 in regular classes, such as having students form small groups or
pairs to do a certain task.

If there is only one section for each grade level, or several grades are in one class, use other
categories such as boys vs. girls and ages for counting the number of students and drawing the
graphs in Procedure #4. You may also want to ask for the math teacher’s coorperation in deciding
which type of graph is appropriate for your students in this task.
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Jan Kenn Pon Stage II (Grades 2-3)
Unit 3 School: Our School

Sample 3-4-2

The Number of Students in Other Classes

<School Map>

*A class with 16 students:
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

Worksheet 3-4-1

mEZ

How many people are there in the following categories in our classroom today?

ﬁ‘ 0) ‘?— girls “ /\ % 0) % boys
)\ -35 L A 8yearsolcl j\ jL '35 L A 9 years ol
ﬁ/\/-t-’—h\teache] }\ﬁﬂ 5 i#’t

[those born in May

|~ [~

Worksheet 3-4-2

wEZoC

How many students are there in the following classes?

Ms. Endsley’s \ Mrs. White’s “ |
(K) A (K) A
Mr. Brown’s Ms. Cheng’s “
(1) A (1) A
Mrs. Lee’s Mr. Takei’s “
2) A (2) u A
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 3 School: Our School
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

5, Check the Numbers Targeted Standards:
1.1, 1.3, 3.1, 4.1, 5.1
Objectives

I. Students will be able to recognize ___ nin as the counter for people and tell whether someone is
counting the number of people or some object judging from what counter is used.

2. Upon hearing a number with a ___ su counter, students will be able to pick up the
corresponding number of objects and write the number in Arabic numerals.

3. Students will be able to count the number of appropriate objects in the classroom using ___ fsu
up to ten and without the counter up to 99.

Skills
listening/speaking/culture
Vocabulary/Structures
*raw numbers up to 99

*hitotsu *hitori {one person)

Sfutatsu Surari {two persons) /

mittsu yo-nin {four persons)

yottsu -~ 1N (-- persons)

itsutsu --ko (a counter for rather large objects)
muttsu -- hon (a counter for thin, long objects)
nanatsu and other counters necessary for counting the objects
yattsu in the classroom

kokonotsu

too (Numbers from 1 to 10 for counting miscellaneous objects)

Materials

Small items to be counted during the presentation, such as pennies, marbles, and jelly beans (bring
a large quantity)

Various types of containers (for holding the small items to be counted)

A counting chart (for presentation to the whole class and for individual use: see Sample 3-5)
(Optional: 10 picture cards for each of the items to be counted with -- fsu, such as chairs and desks,
and people to be counted with -- nin, such as a boy and a girl (for presentation to the whole class)

Procedures

1. Presentation
Bring a lot of small items such as pennies, marbles and jelly beans and place them in
various types of containers. First, have students speculate which container has the most
pieces; and estimate how many pieces there are in each container. After recording the
students' estimates, begin to count the actual numbers. Count aloud, saying, ichi, ni, san
“one, two, three..." and record the final number on the blackboard, encouraging students
to count along with you. At the end, review how to read two digit numbers,such as 15 and
48, while comparing the results and the students' estimates. Then give more examples of
two digit numbers and have the class read them aloud.

2. Presentation/Input/Output

Prepare a large chart on which the class will record the number of various items in the
classroom (see Sample 3-5), List as many items as possible, including people to be counted
with -- nin, Have the class count the first few items on the list without using any counters.
Then, present -- tsu for counting up to 10. Have students repeat after you for practice, but
it is unnecessary to explain what is -- tsu.  Continue to count the items on the list. Present
the appropriate counter for each item when students finish

(continued on p. 155)
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 3 School: Our School
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(continued from p. 153)

counting. For example, for enpitsu “pencil," use -- hon. Write the results down on the
chart with Arabic numerals. At the end, review the chart and have the class count the
categories fewer than 10 items with --tsu for more practice.

3. Input
Report the number of the items listed on the chart used in Procedure #2 that other
classrooms (such as other sections of the same grade level) have. Use appropriate counters:
-- nin for people, -- tsu up to 10 or plain numbers without any counter beyond 11. Have
students record what they hear on the chart prepared for individual use (see Sample 3-3).
Keep in mind that this activity is not for testing vocabulary,so where the students are to
write down the numbers by pointing to the appropriate place on the larger chart. After
completing the chart, pick some items such as “desk” and “chair” for an all-school survey.
Have students visit other classrooms and count the number of the selected items. If it is not
feasible to do so, have them count the number of symbols displayed on the chart or school
map as suggested in “4. Counting People” (see 3-4-4). Allow students to do the counting
with plain numbers such as “ichi” and “ni” instead of “hitotsu” and “futatsu.”

4, Output
Have students draw a poster with the graphs of the numbeis they found in either Procedure
#2 (the items in their own classroom) or Procedure #3 (the items in the other rooms at
school). Students may work either individually or in small groups. Have them write down
--nin or --tsu inside the frames. Students may use the Arabic numerals for the numbers.
Post the finished posters outside the classroom and let the other teachers, students, and
visitors take a look at them.

5. Playing with words
Choose several items to be counted with -- tsu, such as chairs, and people to be counted
with -- nin, such as a boy and a girl, in order to have students practice distinguishing the
different counters. Prepare 10 identical picture cards for each item for -- tsu and boys or
girls from different ethnic groups. Place them in stack with the face up. Sing, either
"Hitotsu, futatsu, mitisu no" or "Hitori, futari, san-nin no," with the tune for "Ten Little
Indians," and have students choose one item among the picture stacksthat is counted with
that particular counter. When students choose an appropriate item, sing the counting song
together using the picture cards.

Suggestions

Since even Japanese children have difficulties to acquire the proper use of various counters, do not
expect your students to be able to learn them so quickly. At this point it is enough for students to
notice the presence of different counters. You should use them properly and naturally whenever
you need to count something during regular lessons,
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Sample 3-5

A Counting Chart for Classroom Items
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*Add either pictures or English words in order to indicate what each item is. Keep in mind that this
activity is for having students practice counting rather than for testing their Japanese vocabulary.

**Prepare one large chart to fill in the numbers for their own classroom. For recording the
numbers about other rooms, reduce the size and make enough copies for all the students in the
class.
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6. Light Rooms, Dark Rooms Targetd Standards:
1.1,3.2,5.2

Objectives

Students will be able to choose an appropriate picture when they hear its description in Japanese

using basic adjectives.

Skills

listening

Yocabulary/Structures
kyooshitsu (classroom)

ookii (big) chiisai (small)
atarashii (new) Jurui (old)
kiree-na (pretty, clean) kitanai (dirty)
akarui (light) kurai (dark)
shizuka-na (quiet) urusai (noisy) efc.

familiar vocabulary appropriate to be described by the adjectives presented in this lesson
(ookina (big) / chitsana (small) / taiko (drum))

Materials

Adjective picture cards with already learned items such as "school,” "classroom™ and "desk" (for
presentation to the whole class: see Sample 3-6)

Tenkoosee puppets
Optional: props for the songs such as Ooki na Kuri no Ki no Shita de “Under the Big Chestnut
Tree” and Ooki na Taiko, Chiisana Taiko “Big Drum, Small Drum”

Procedures

1. Presentation
Select the items to be described, such as school, classroom, other special rooms at school,
and classroom furniture, and prepare picture cards for each item that can be described using
basic adjectives (see Sample 3-6). Tell the students the fenkoosee will talk about their

previous schools and the classrooms there. Ask the tenkoosee, "Don'na deshita ka
“What kind of was it?" and show various picture cards according to the students’
responses.

e.g. T Suzuki-kun, Inoue-san, mae no gakkoo wa don'na gakkoo

deshita ka?
(Watanabe-kun, Tanaka-san, what kind of school did you go
to previously?)

Suzuki: (show a picture of a large building)
Ookii gakkoo datta. (It was a big school.)
Inoue: (show a picture of a small building)

Watashi no gakkoo wa chiisai gakkoo datta.
(Mine was a small school.)

After the initial presentation by the Japanese students, review the meaning of each adjective
by actually using it to describe the item in the classroom or an item you have brought for
this purpose. For akarui “light" and kurai “dark,” turn the classroom lights on and off or

open and close the blinds.
(continued on to p. 161)
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(continued from p.159)

2. Playing with words (optional)
Reinforce the meaning of adjectives by having the students gesture each time the adjectives
ookii “large” and chiisai “‘small” are mentioned in such songs as Ooki na Taiko Chiisa na
Taiko * Big Drum, Small Drum” and Ooki na Kuri no Ki no Shita de “Under the Big
Chesnut Tree. You may replace the original words of the songs and have students practice
other adjectives too. For example, you can replace ookina and chiisana in Ookina Taiko,
Chiisana Tatko “Big Drum, Small Drum” with atarashii “new” and furui “old.” Have
students create gestures for those adjectives and sing along with the original tune. You may
replace taiko “drum” with other items such as classroom furniture. For  Ookina Kuri no
Ki no Shita de “Under the Big Chestnut Tree,” you can draw different kinds of chestnut
trees and when the students hear a different adjective in place of ookina “big” they should
move to the tree described by that adjective.

3. Input
Review the adjectives mechanically using the picture cards from the presentation
(Procedure #1). That is, model by showing a picture and having the whole class repeat the
word after you. After this kind of mechanical drill, check the students' understanding of
each adjective by asking a simple yes/no question about each picture. For example, show
a picture of a lighted classroom and ask, Kurai desu ka ? “Is it dark?" Allow students to
respond with hai “yes" and iie “no," or with gestures. Then have them look for items that
they can describe with the learned adjectives. For example, ask students, Furui on arimasu
ka “Is there any ‘old’ book??" and have them search for old books. Or, you may simply
give the adjective furui “‘old" and have students list any item in the classroom that looks old.
For akarui “light" and kurai “dark," use Total Physical Response (TPR). For example, tell
students, Akarui tokoro e itte kudasai “Go to a light place within the classroom." You may
have students select picture cards if it is difficult to use the real objects.

Suggestions

Adjective picture cards designed as Japanese language teaching materials are already available.
These existing materials, however, may use a lot of items that students do not yet know in
Japanese. If you use such materials, keep in mind that the objective of this lesson is not to teach
the names of the items to be described but to teach the adjectives for describing the items.

The reason why we recommend the "adjective+noun" format for presentation is that the use of
adjectives in the past tense may confuse students since the forms of the i-adjectives are very
different depending on the tense. Do not stick to this format, however, in natural conversation.
Use whatever sounds most natural in Japanese.
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Sample 3-6

Adjective Picture Cards
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Sample 3-6

Adjective Picture Cards (continued)
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7. A Friend's School Targetd Standards:
1.1, 1.2, 2.1,22,42,5.2
Objectives

Students will be able to give at least one adjective in Japanese appropriate for describing a certain
picture or a real object.

Skills

listening/speaking

Vocabulary/Structures

* ookii (big) -~ desu ka, -- desu ka? (Is it --, or --7)
chiisai (small) don'na -- (desu ka)? (What kind of -- is it?)
atarashii (new) gakkoo (school)

furui (old) kyooshitsu (classroom)

kiree-na (pretty, clean) toire (bathroom)

kitanai (dirty) toshoshitsu (library)

akarui (light) taiiku kan (gym)

kurai (dark) konpyuutaa ruumu (computer room)
shizuka-na (quiet) and the names of rooms at school presented so far
urusai (noisy) etc. koko wa -- desu (this is --)

-- wa doko desu ka? (Where is --7)

Materials

Adjective picture cards used in "6. Light Room, Dark Room” (see Sample 3-6)
Photos from various schools and their classrooms (for presentation to the whole class)

Procedures

1. Input/Output
Review the learned adjectives mechanically using the picture cards used in "6. Light Room,
Dark Room" (refer to the procedure in 3-6-3). Then, ask an eithei/or question about each
picture and have students choose the appropriate adjective as their response.

e.g. Tt (show the picture card for "old book")
Atarashii desu ka, furui desu ka. (Is this new or old?)
Ss: Furui, (It's old.)

It is not necessary for students to be able to say the adjectives in the proper form from the
beginning. As long as they can choose the right adjective, give the correct form and have
them repeat after the teacher. Students are not required to add -- desu for their response, As
students become more comfortable in using adjectives, ask, Don'na? “What kind?" before
the either/or question. Encourage the students to produce an adjective before they hear the
choice.

2. Output
Show the photos of various schools and classrooms, both in America and in Japan, one at
a time. While reviewing the name of the room and the items existing there, ask, Don'na?
“What kind?” Have students respond with the adjectives. If necessary, begin with some
either/or questions.
(continuing on to p. 167)
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(continued from p. 165)

3. Input/Output
Prepare a floor map of the elementary school in Japan that one of fenkoosee had attended
before coming to America. Use both kana and kanji for labeling the rooms. Ideally, if you
can obtain a real floor map from a Japanese school.  If not, make one up. Keep in mind
that elementary school buildings in Japan are usually more than two stories. Include special
rooms such as a kitchen for lunch preparation and science labs even though they have not
been presented as classroom vocabulary, The use of kanji is strongly recommended to
make the map more authentic, but add readings in hiragana. Have students examine the
map and first discuss what kinds of rooms they can find. Encourage them to list the
classroom names in Japanese as well as adjectives they have been learning in this unit.
Then, have the class compare and contrast a Japanese school building with their own. For
the second discussion, students should be allowed to speak English.

4, Input/Output
Tell students that they will have a virtual tour of the Japanese elementary school, whose
map which they examined in Procedure #3, with the fenkoosee as their guide. Present the
photos of a Japanese elementary school building and its classrooms and say, Koko wa --
desu “This is --.” Use the classroom floor, school yard or the gym and draw lines with
masking tapes so that students can actually walk around. Ask, Don'na heya desu ka “What
kind of room is this?" for each picture and have students select the most appropriate
adjective to describe the room. Post the picture cards for adjectives on the blackboard or
wall so that students can refer to them. If necessary, ask the question again with choices.
Occasionally, use Asoko wa -- desu “That place over there is --" instead of Koko wa --
desu “This is --," when standing at one place and pointing to another. Or, you may have
students move to one place and introduce that place from where you are, saying, soko wa -
- desu “That place you are at is --." These will be a good preview for presenting Ko-so-a-
do-kotoba “demonstratives." Another possible activity is to have students ask, -- wa doko
desu ka *“Where is --7"

Suggestions

Before Procedure #3, show videos such as "Video Letter From Japan" and Tanoshii gakkoo
“Enjoyable School”(see Teaching Materials List) to compare and contrast elementary schools in
Japan with their own school in America. Have students discuss in English why there is no cafeteria
in Japanese elementary schools.

In addition to such teaching materials, you may want to plan a “movie night” and show a movie
series called “Gakkoo no Kaidan “Scary Stories at School” in order to have students experience the
atmosphere in a Japanese school building. It may be necessary to warn parents and school staff
members that there are some violent scenes.

©1999 USWest Center for Japanese Language Education167



Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

8, moX I FHER HUTLEAY YV —-K
1.1, 1.3, 5.1

¥YUBE

1. BFOFRITHL0VABNAUREITS>VT, TOLWMERRETEIZLMNTE S,

2. HPOFBIIH LV BLBUAFIISVTT, ZOPRLBETIORBYLUBERLIL (L LU LD, BFRBT
HIFEZENTR 5,

3. ¥ WHLOBELCESOERORERELERT, MBI 2HEPHYUHRIVEIUNTES,

4, FYUEKLORTLHPBRIOILPLU(LE3 D%, TFAVERUAFALBATE(IENTESL,

ki A

¥T/EAL

KBRS 5L S Al a— A b AL LI LS04 et BEBAOFIAON
- EEAD)

¥BBEIO S BNNNEEL L AR EROESAERN B A0 B0 LSR5 80 et

¥ ZZlI~TF
k2 A 0T /A2 a8 FESFT ete. HEOHGOERRE

H

FHROGHE (F5ALBILRESLDAUVBEAKER
¥UFLORELLRUBROEROERY AL (371 3-8)

FHR

1.79F7w b

F1, S4FR) THo A3 ROREE 7 7R 4FIERE T, SREOLAMEMBIIHY T 5, sz, (¥
AUGHBRTTNI?) &R, TOHEIIHBEOEEY, M0} X5\ REBERL—HIHY
LTB(. 2hpi, ARLELOFBICYARNENS S, BREOBRAICBARETEN TS, 7
SARNIN—TIHBE, VL—FZHEOREEHIST (ABOS VI 2R, TLEBBHNTES
FERN PR VBER, AURELHBO /N~ MBS TL 2t R-To W) BEFHoLu (T4
ZaFUTE THER S $EREOBSUSEPRENALT) AUZOHRICHLBDOER, LA
BRI NETIBEEARRV LR HEBI YL, FOEEEE-T. UTOLIRREO7+ -7 b &
PN FIR-> TRBIES,
L (2R RR ECHST2BMEESL]chds727FY T T,

W F—740di 37,

DAHENWTT, FAdb, 2B 0TT,
BN~ T it RYXEEL, YORALBOWTHICRASES, BRAMBICE, B ETHERELE
X4 TRl, Y T38MOBEAEVPHREREI L IITIEI L LY,

2. 77Ty b

Et#Fv— b THERFYELOXFEMY LK, REL/WROREY AL (F 7N 3-8) £8H
HEL, 79 ALETHHICHEIEDL, BAFHUTRL, ThZNORBOERDHFRL TV I Y, O
DYALDEILPELEEE>OHELELBEITY, DEFS0 3483, ZArLBEAEEROFRZOA
WEYEL, JEoUAXRRYHETIHRBOTMIaL X423, I0B LI, REEESANALS
OREOTRIL—2 2 HITE, 2OHBIHIHEHRS B2/ 0F) )AL 3ES, IDIBR
B2z >0T, FRICERRYAMERUALELAARE IV —3¥S, XFNIL-NFE-Hk5, #§
A FAMRARIERE IO, RALLAKEBLE, BTYPEMF-LIBURLAEY, FHOF—L A~
SRR XYL,

(170 ~— v ~# <)

168©1999 USWest Center for Japanese Language Education



Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

8. My Book: School Guide Targeted Standards:
o 1.1, 1.3, 5.1
Objectives

1. Students will be able to name the classrooms at their own school in Japanese.

2. Students will be able to list at least one adjective in Japanese for describing each of thevarious
classrooms at their own school.

3, Students will be able to match the orthography for familiar vocabulary with the appropriate
rooms at school and classroom items.

4, Students will be able to copy the orthography for at least three items found in the classrooms.

Skills

speaking/writing

Yocabulary/Structures

*gakkoo (school) kyooshitsu (classroom)

toire (bathroom) toshoshitsu (library)

taiiku kan (gym)

konpyuutaa rurmu (computer room)_and other names of rooms at school presented so far

* ookii (big) chiisai (small)

atarashii (new) Jurui (old)

kiree-na (pretty, clean) kitanai (dirty)

akarui (light) kurai (dark)
shizuka-na (quiet) urusai (noisy) etc.
*Koko wa -- desu (This is --)

*tsukue (desk) isu (chair)

kokuban (blackboard) konpyuutaa (computer)

mado (window)
doa (door) and other vocabulary for classroom items

Materials

A blank school map (one for presentation to the whole class and others for individual use)
An orthography list for familiar classroom names and vocabulary for classroom items (see Sample

Procedures

1. Output
Show a school map from “1. School Building Expedition” to the whole class and briefly
review the name of each room. At the same time, ask about each room, Don'na heya desu
ka 7 “What kind of room is this?" and review vocabulary for classroom items and
adjectives such as akarui “light" and ookii “big." Then divide the class into small groups
according to the number of the rooms to be introduced. Assign one room to each group and
have students prepare a short presentation to describe that room (one room can be described
by several groups if you have a large class or there are only a few rooms to be described) to
the parents of the two tenkoosee. Tell students to list 1) the name of the room, 2) the items
to be found there, and 3) at least one adjective to describe the room. Once they choose the
necessary vocabulary, have them prepare their presentations with your help using the
following format.

(continue on to p. 170)
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(continued from p. 169)

e.g. (point to the location of the room in the school map)

Kore wa kafeteria desu. (This is the cafeteria.)
Isu to teeburu ga arimasu. (There are chairs and tables.)
Hiroi desu. sorekara akarui desu. (It is large. And it is light.)

After extensive practice, have each student or group make a presentation to the whole class.
You may ask students to show the photos or drawings of the room they are presenting.

2. Output
After a brief review of the familiar kana on the gojuuon chart, give students an orthography
list for the names of the classrooms and the items to be found there (see Sample 3-8). Have
them read the list aloud and check what they are. Then give a blank school map to each
student. Have students individually choose at least three rooms from the orthography list
and copy them onto the appropriate spots on the map. Then have them choose one of the
rooms they have labeled and make a list of the items to be found there. Have them copy the
orthography for at least three items from their list. After copying the symbols, have
students draw pictures and color them. Post students’ work outside the classroom,in the
hallway or entryway or perhaps on the internet, too.

Suggestions

You may take students to the assigned classroom and have themmake a videotape of themselves
describing the room. Such tapes can be sent to the sister schools. If Japanese people live in the area,
students can actually invite them to their school and show them around.
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 3 School: Our School

Sample 3-8

An Orthography List

YL x LD H7 T )T
AL 72D DA
JrybBEa—y—I)b—~4

< Z W\ TA X

ZKITA avE2—F—

TAD F v X AL 2
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Jan Ken Pon Stage II (Grades 2-3)
Unit 3 School: Our School

Unit 3 Vocabulary List / %V 2 ¢

romanization
<H>
HMBHH akarui
HrbLLu atarashii
<uw>
w isu
W itsutsy
<3 >
3B AN urusai
<B>
BHIL ookii
BBxA ookina
BB %Yo ookina kuri no ki no
5OLAT shita de
Brz (wz) otoko (no ko)
Bru otona
BYTH o-yasumi
BAk (@2) on'na (no ko)
<H>
~H0 -- kai
PELWA kakijyun
Iy HhT katakana
~p>23 Fh  --galsu umare
Mol gakkoo
H7z2FHT kafeteria
AL kanji
<5>
AL AR kitanai
¥ril-o kyooshitsu
i kiree na
<< >
b kurai
<z>
~Z --ko
2CEA kokuban
tIeo kokonotsu
zzti~7c+  koko wa-- desu
TtwIBA  go-juu-on
vy kodomo
zhid (Y3 ¢ kore wa (doo desu
»y 9 ka)?
2>»¥a—%— konpyuutaa

A a—4—
b— i
<E>
~%n

~3 4
<L>
L3hrh
<€>

~ A0

konpyuutaa ruumu
-~ sai

-- san

shizuka na

-~ S€Nsce

act.#

6,7,8
6,7, 8

=2}

N =

-

o o0

-

-

W B SO N o L —
E-N I

-

-

b 00 O™

-

-

o oo oo

-
-

£SH 00 o0

~] -l =] LA — L N O\_C:\b—-c\ OO et ) W U0 U0 e
~J -~.J:-JN-J

- N
== (S N o]

&
™
oo

<r=>
ol A

-z

Ehptve s (o dare gairu (imasu ka)

)
<bH>
Huvin
LLARRA
<2>
24z
<T>

~T¥ ., ~TF --desu ka, -- desu ka

fJ\
<E>
k7
b

s
rLrl»

¥z {TEM)
FIaniidn
W {TTH)
YAk~ (TT
”

<h>

Bigo

w2 s 5 (H 1 nani ga aru (arimasu

ESE /D)

iz &+ 5 (L % nani o suru (shimasu

TH)

% A.®~% (T nan no heya (desu ka)

»)

<{z>
~ZA
<h>
~RAE N
<o>
~@HNP
<i3>
~3 22Tt
~FE T,
<U>
pLriIcs
vy

[ R ]
. ]
AR

taiitku kan

taiko
romanization

chiisai
chiisana

tsukue

doa
toire

too
tosho-shitsu

doko (desu ka)

doko e ikeba ii (desu

ka)

don'na -- desu ka
nanatsu

ka)

ka)

-- nin
-~ nensee
-- no heya

-- wa koko desu
-- wa doko desu ka

hijoo-guchi
hito

hitotsu
hitori
hiragana

U W) e

Ch
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 3 School: Our School

<3 >
WO e
Szl
S B
<>
~¥

<>
~12 A
<iF>
Fnnl
iy
<H>
>
<L >
E
<P >
oD
<X >
IIrbii
LoD
TizA

romanization

futatsu
futari
furui

heya

-- hon

maigo
mado

mittsu
muttsu
yattsu
yoochi-en

yottsu
yo-nin

i Lt L 0O Ln

‘:E-Lnr--
N
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

1. AL v ¥—0EF BT AR Y—X
1.1, 1.2, 2.2, 3.1

FHER

1. #Ly ¥—-PANOWBFOPT, EREZROTRFERBRTLILNTES,
2. WBOAWEBARECH WA, #LrF—OLTUYSTIBEBERTIENTES,

HhE
M me
BEBX

RHEEIV/USEI UV DEIV S/ TWIHIVS I ZALLHIV Y LHIT
Xp2RBALIVTE L
2/ e/ TS EREBILD)

i

gy THY TRy F&y TRy Ty T o#FE79 92— F (7RI RE300 I WEEANRIER
ETRBMHERRICGE )

HLyv ¥ - (AXRE/RE2EE HEAZH-T0TE -3 UhhEHOLD)
BENBMHGTA BB #—F

BETEANAN-—nBHOAL ¥~ (BAEER
EHLL(BRTEMNERELY I v F A 2~ /TLEHA POAMGHALY (7 7RA&EIIRE250)
(F7vaFh i mE/ FLEALE BMEL BESbY AR, BFECEMAERF S TR TS AAE
DERIR)

e

1. A
AEAERICEEROBR (Roy b1 03 ALy y—] $R) ¢BLTHAOBHEEHFRLTIL, &
BT, T48REERTTH EETVEAL, BO YEFTEMLHI—-FEAAOTICRAS, A
HLEHOH—~F (TR Tk BY) 2R3 AN—A2HTH{ I, RIT, EROAL Y ¥F— (X
DLO) OEBOHSEHLTC TAHEE TARA] YRAOHWEORT—RBI@BHAT 5, £hd b, &
MIZERLE BB A—FrAAO (B #—FOMORAN—ADOEFEIELT, [SRRFEBTT 2]
PO HEIRENRT, 0%, EBEOALYY—ILE-TH I —F4WATHL, SFUEFZ? Iy va
H—-FE2RURALEBLEMIES, OWTENTIHESER Y L FLIIL, RELEFA—-FIOERR
CEESITR L L IICBER/ RIS TWE, FEL, SHOBHARBIILL LKL, 205l (5, %
BlIl~EATTH| ¥E->THRFABANTOMIZIES, 22 i, ARBOBAEN I SATIOEANETE -

Tuwa e+ hil,
& FTOII, BLI BRBIL I, 3ALIU. AL YEIU, [REnH— FIIERIC
B> T (]

2t 3¢, &, 3r3EU2I530TTH, [ (Al oA2—FRAMHRROSHIIRES]

2. Ay Tk K7zt
BREOZ7IAHNBIZIZ2ENLESHZEESE, FRI1OEAFEE IO FOBWOHAGHMBYET. R
QLY. BECERBTRORFE (229 1 13, 2Ly ¥ —) $8) KEREMA T, BYOETH—
FRRIFE 5, QAFBYRA—RAEXLIE I D, LQBIZIBUTZ 7A2HBIC#FRIEI L L0,

(78 ~— ¥~ )
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

1. Kanjiin A Calendar Targetd Standards:
1.1, 1.2, 2.2, 3.1
Objectives

1. Students will be able to recognize the kanji for the days of the week in the context of calendars
and dates.

2. Students will be able to point to the appropriate day of the week on a calendar when they hear it
said in Japanese.

Skills
listening/reading

Vocabulary/Structures

getsu-yoobi (Monday) / ka-yoobi (Tuesday) / sui-yoobi (Wednesday) / moku-yoobi (Thursday) /
kin-yoobi (Friday) / do-yoobi (Saturday) / nichi-yoobi (Sunday)

kyoo wa nan-yoobi desu ka (What day of the week is it today?)

(getsu | kaa [/ sui { moku [ kin | doo I nichi (the shortened versions of the days of the week)

Materials

Kanji flash cards for "getsu (Mon.)," "ka (Tue.)," "sui (Wed.)," "moku (Thu.)," "kin (Fri.)," "do
(Sat.)" and "nichi (Sun.)" (for presentation to the whole class: use them for the date posted in the
classroom after the initial presentation)

Calendars (one in Japanese and one in English; select the styles that clearly indicate the days of the
week)

Kanji for yoobi “day of the week” for posting the date in the classroom

A monthly calendar with the days of the week written in kanji (for individual use)

Different kinds of weekly listings such as lunch menus and TV programs (for presentation to the
whole class)

(optional: Japanese printed materials such as advertisements, television listings, school fimetables
and daily menus which include kanji for the days of the week)

Procedures

1. Presentation

Review the month and the date pointing to the posting that the day's nicchoku has
completed(see Unit 1 “3. Calendar”). Then, add a new card for yoobi written in kanji
below the date as you ask, "Kyoo wa nan-yoobi deshoo ka “What day of the week is it
today?" Leave a space between "nichi" and "yoobi" so that you can post a specific kanji
card to indicate the day of the week later, After orally presenting the seven days of the week
while referring to the corresponding places on a regular calendar (in English), repeat the
question Kyoo wa nan-yoobi deshoo ka pointing to the blank space between nichi and
yoobi. Then, go back to the regular calendar and have students listen to the days of the
week again, this time with the kanji flash cards. Present the seven days orally in random
order. Place the kanji cards on the blackboard or wall in order, beginning with Sunday.
Put the day of the week to be posted at the end and place the kanji card for it between nichi
andyoobi saying, a, kyoo wa -- yoobi desu ne “Oh, today is -- day, isn't it?"

{continued on p. ##179
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

(76 =Y 26K ()
3. TEHU /AT b

BAONFPNEFTEIMNEAREOAL VY —2RELNL, RAOLRNEHYE TS, Zos%, £1E88
ZHELAL Y Y—Oat 2B LTH, HAENI PV AILEBAEHEA LY, £IclIz oA
L L EFEETRLES, TEAGLEFAORIIDLTHRIVEIEI L LWL, Z2T o] s
M) B TL308 #4LAREEALTEOLES), BEBIrLBESICEBLEZ OB YELYE
WA, SEUETH—FE2RERFLERLET)., J08, AL Y—OERLEHRI I,
HRICBAHDHL Y Y- O P THSORTREIES, BYRBFBL LRI, AT AL BETRICT
B, RALEFTHA—F£BU 2080, OROLTEAYFIALIRLTH, AL ¥ —OfiltH
RONFBROBMATTLENA FOBAMBFBALY, FFTEIrNAHFBAESICHEATOIEPRFAFA
FTR3EL, FRLILGEALHFRICEBFHOETFTERIES,

4, TEHBVAA 7o b
T3 ALBIIEDAOH LV — (REOLD) 2RY, BFH—-FP X Re¢U XL da 2T, £0EH
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T Fhrs? BErfarLyvuEe
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IO, BEDLNIVFAZ2—PFLEORMSEARYZRET, FBRIZFZEBOMIZY A INRT
BENEThe s, RAYOBRTEYAROLOE, BE(BABTTHYL LTS, RETH-
TEFESEAMER. EFAESITHREIEI LG, FLESHOLRIRBOI I CHEHLUL,
ERL, AATLHEBIATOUEILDII2OTRBREIA ML EZBTEBOWTHEATIEVWESL I,
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BRENDZ FANGFHLVESE, FHA22F->THRYTLEANB-TLE I, /2, EBHDIBEH, FHS
KhaDtER,/BEBIIRIALNE( RENT, FRAIAVUFRADT 7 T4 T 1 —~THIc@myP g5z t,
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SELTREIEZAYLLAZEILVWELD,
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

(continued from p. 177)

2, Input (optional)
If Japanese is offered more than once a week, repeat the presentation procedure in #1
during the first week of this unit. From the second week on, expand the nicchoku's duty
and have him or her post the day of the week as well as the date, choosing the appropriate
kanji card. Occasionally have the whole class check the posting and see whether the day's
nicchoku has selected the correct one.

3. Playing with words/Input
Show a Japanese calendar and review the days of the week in the regular order. At the
same time, have students touch the same kanji on their own copies. You may have the class
repeat cach word after the model for oral practice. The shorter versions such as getsu
“Mon.” and kaa “Tue.” can be introduced during this review activity. After several rounds
of reviewing, in order starting from Sunday, stop pointing to the calendar and present each
day orally with the appropriate kanji card. Have the students find the same karnyi in their
own calendars and touch it. Present the days of the week in the regular order during the
first few rounds, and then make the presentation order random. Gradually stop showing
the kanji card for the day of the week to be found. Repeat the procedures if other printed
materials, such as a time table from a Japanese elementary school and a weekly TV
program listing, are available. Select those with the days of the week written in kanji listed
in the order.

4. Playing with words/Input
Show an English language monthly calendar to the whole class, say one of the days of the
week in Japanese along with the appropriate kanji card and have students say the dates in
the calendar for the given day. Allow students to respond not with dates but with raw
numbers; give the proper model for the date and have students repeat it.

eg. Tt (show a kanji for "moon") Getsu-yoobi wa nan-nichi desu ka.
(What dates are Monday this month?)
Ss: Yon. (Four.)

T: Soo, yokka wa getsu-yoobi desu ne. Yokka.
(Yes, the fourth is Monday, isn't it? The fourth.)

Ss: Yokka. {The fourth.)
T: Sorekara? hoka ni getsu-yoobi wa? (And? Any other Mondays?)
Ss: Juu-ichi, (Eleven.)

Along with the calendar, show weekly lists of lunch menus and television programs in
English and have students say what is listed under each day of the week. If the lunch menu
include items that students have already learned in Japanese in Stage II, encourage them to
name them in Japanese. If students respond in English, give models for practice. Allow
students to list the television programs in English. If a program is aired in Japan, however,
present its Japanese title. You may have to do some research beforehand to obtain such
information.

Suggestions

Keep in mind that students cannot practice all of the seven days of the week using Procedure #2.
Even if Japanese is offered every school day, Saturday and Sunday are not covered. Therefore,
make it sure that you include those days in Procedures #3 and #4 and have students practice
thouroughly.

In the calendar activity in Procedure #4, you may show only the first week of the month and have
students figure out the dates for the later weeks. Depending on the students’ cognitive level, you
may either give them a formula at first or have students find the rule by themselves: add seven to
the date of the first Monday, and you will find the date of the second Monday.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

2. Our Weekly Calendar Targeted Standard:
1.1
Objectives

1. Students will be able to tell whether or not they come to school and whether or not certain
classes such as Japanese are offered on the day of the week given orally and/or in kanji.

2. Students will say the day(s) of the week on which they have certain classes such as Japanese
and other school activities.

Skills
listening/speaking/reading

Vocabulary/Structures

* getsu-yoobi (Monday) ka-yoobi (Tuesday)
sui-yoobi (Wednesday) moku-yoobi (Thursday)
kin-yoobi (Friday) do-yoobi (Saturday)
nichi-yoobi (Sunday)

(*getsu [ kaa / sui / moku [ kin [ doo | nichi (the shortened versions of the days of the week)
mainichi (everyday)

gakkoo (school) nihongo (Japanese)
yasumi (holiday; no school) hiru gohan (lunch)
yasumi jikan (recess) sansuu (math)

taiiku (P.E.)
konpyuutaa (computer) and other vocabulary necessary to describe students' school life

arimasu {We have) arimasen (We don't have)
*aru (We have; informal style) nai (We don't have; informal style)
Materials

A weekly calendar (for presentation to the whole class: see Sample 4-2-1)

Kanji cards for the days of the week (for labeling the weekly calendar)

Picture or English cards for various classes, school activities, and yasumi “holiday” (for
presentation to the whole class: see Sample 4-2-2)

Procedures

1. Presentation
Present the vocabulary necessary for describing the students' school life as you review the
days of the week. Show the whole class a large weekly calendar (see Sample 4-2-1) and
have them label the days of the week with the appropriate kanji cards. When the calendar
has been labeled, point to the currentday of the week and say, Kyoo wa -- yoobi desu ne
“It is --day, isn't it?" Then describe a typical schedule of that day of the week
chronologically and place the appropriate picture/English cards (see Sample 4-2-2) on the
calendar. At the end, present the vocabulary that has not been included in the day's
schedule by saying, Kyoo wa -- wa arimasen “Today we don't have --," and placing those
cards outside the calendar chat,

2. Input
Complete the rest of the weekly schedule. First, name one of the weekdays and have
students choose the appropriate kanji among the cards placed on the weekly calendar. Then,
name one of their classes and other school activities while showing its card and ask, --
yoobi ni arimasu ka? *Do we have this on --day?" Allow students to respond by gesturing,
but give the models for hai “yes" and iie “no," and/or Aru

(continued on p, 182)
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

(180 ~—-Y bz l)
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(continued from p. 181)

“We do have it” and nai “We don't have it" and have the class repeat them for practice.
Gradually, have the students try to respond in Japanese. Do not ask the question, -- yoobi
ni wa nani ga arimasu ka “What do you have on --day?" since students are not expected to
be able to say the names of classes and school activities in Japanese at this point. You
should check how many times a week students have each class or activity and prepare the
cards in the number corresponding to that frequency + 1. That is, you need to prepare 6
cards for yasumi jikan “recess" and "hiru gohan “lunch" since students have them 5 days a
week, Finish all five weekdays in a random order. Then, repeat the procedure for Saturday.
Have the students respond to all questions with nai, which leaves the chart for Saturday
blank. Point to that blank space and say, Do-yoobi wa yasumi desu. gakkoo wa arimasen
“Saturday is a day off. We have no school." Then, point to Sunday and say, Nichi-yoobi
mo yasumi desu “Sunday is also a day off." Make it sure that students understand the
meaning of yasumi by asking the yes/no question Yasumi desu ka “Is it a holiday?" about
the weekdays. You may point to Christmas and Thanksgiving on a regular calendar and ask
the same question.

3. Output
Have the class name the day(s) of the week on which various classes and school activities
take place. Name one of the classes or school activities, and show its picture or English
card (see Sample 4-2-2), asking, Nan-yoobi ni arimasu ka “What day of the week do we
have this?" You may add a yes/no question such as Getsu-yoobi ni arimasu ka “Do we
have this on Mondays?" after the initial wh-question. Gradually ask either/or questions
instead of yes/no questions and encourage students to name the day of the week in
Japanese. You may have students choose the appropriate kanji cards, In this case, too, tell
students to say the day of the week when they choose the kanji. Remove the weekly
calendar completed in #2 during this activity.

Suggestions

Students may feel more comfortable in the vocabulary presentation if you begin with the words
they have already learned such as "hiru gohan," "nihon-go" and "konpyuutaa.."
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

Sample 4-2-1

A Weekly Calendar
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Tue. | Wed. | Thu., Fri. Sat.

______________________________________ r - - -
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

Sample 4-2-2

Picture or English Cards for Classes and School Activities

Japanese Holiday
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

3. What I Like and Dislike At School Targeted Standards:
1.1, L3, 2.1, 5.1

Objectives

Affter extensive oral practice, students will be able to express their liking for or dislike of at least
one class or school activity.

Skills
speaking
Vocabulary/Structures

- wa suki desu ka (Do you like --7) / Dore ga suki desu ka (Which one do you like?) / Nani ga
suki desit ka (What do you like?) / Nan no jikan ga suki desu ka (Which period at school do you
like?)

*suki (1 like) / Nani ga suki (What do you like?)

*nihon-go (Japanese language) { hiru gohan (lunch) / yasumi jikan (rccess) / sansuu (math) / taiikn
(P.E.) / konpyuutaa (computer) and other class names or school activities vocabulary presented in
"2 Qur Weekly Calendar”

(*hitori (one person) / futari (two persons) / yo-nin (four persons) / -- nin (-- persons) / issho
(same) / -- mo (-- t00))

(¥ -- (wa) suki? (Do you like --7) )

Materials

Two Tenkoo-see “transfer students" puppets (se€ p. ##. Materials section in the Unit 1 “4.
Mysterious New Students”)

"I ikes" and "dislikes" cards (for presentation to the whole class: see Sample 4-3)

Cards representing various classes, school activities and yasumi “days off" (for presentation to the
whole class: see Sample 4-2-2)

Worksheet 4-3 (one for presentation the whole class and the rest for individual use)

Procedures

1. Presentation
Present the following conversation in which the two Japanese fenkoo-see are talking about
their favorite school activities:

c.g. Tenkoo-see Inoue-san, sansuu suki? (Inoue-san, do you like math?)
Tenkoo-see 2. Un, suki. Suzuki-kun wa?
(Yes, 1 do. How about you, Suzuki-kun?)

Tenkoo-see 1. Uun, suki janai. Benkyoo wa kirai.

(No, 1don't. I don't like studying.)
Tenkoo-see 2. Jaa, gakkoo de nan no jikan ga suki?

(What do you like at school, then?)
Tenkoo-see 1: Yasumi jikan to hiru gohan ga suki.

(I like recess and lunch time.)

First, have students listen to the whole conversation without interruption. Then, show the
picture cards for the expressions for "likes" and "dislikes" as well as the names of classes
and school activities during the second presentation. You may also indicate the names of
classes and school activities by pointing to the corresponding place on the weekly calendar
that has been completed in "2. Our Weekly Calendar” instead of showing the picture cards,
(continued on  p. 189)
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Jan Ken Pon Stage II (Grades 2-3)
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(continued from p. 187)
2. Input/Output

Review the vocabulary for classes and school activities, using the picture cards if necessary.
Then have students listen to the conversation presented in Procedure #1 and check the
school activities that each tenkoosee likes and dislikes on Worksheet 4-3. You may either
fill in the whole-class worksheet only or have individuals fill in their own worksheets. If
you distribute individual sheets at this time, make sure that the students do not lose them,
because they will be needed later for the interview activity. You may want your students to
return the sheets after this task, After the columns for the Japanese students have been filled,
ask students individually which classes and activities they like and dislike. Begin with a
simple yes/no question such as -- wa suki desu ka “Do you like --2," and gradually switch
the question types into either/or and wh- questions, such as-- fo -- o, dochira ga suki desu
ka Which do you like better, -- or --7" and Nani ga suki desu ka “What do you like?" You
may allow students to respond by pointing to one of the posted picture cards at the
beginning, but at the end of the lesson students should be asked to respond in Japanese.

3. Output
First, have the whole class practice the following conversation format:

e.g. A B-san/kun, nani ga suki? (B-san/kun, what do you like?)
B: Yasumi jikan. A-san/kun wa? (I like recess. How about you, A-san/kun?)
A Nihon-go. (I like Japanese.)

After extensive practice of the question format, have the whole class ask one of the
tenkoosee that question. Then pick a few students and have them individually respond to
the question, Nani ga suki “What do you like?” Briefly review the vocabulary as
necessary. Also, tell students to ask for help before the interview task begins if they do not
know the Japanese term for class or school activity they like. Then have students interview
each other and record the results on the worksheet chart. At the end, complete the whole
class worksheet together and count the number of people who like each item.

4. Qutput
Have students individually or in small groups select one class or school activity to be
investigated, Then have them interview the rest of the class, asking, -- wa suki? “Do you
like --7," and record the numbers of hai “yes” and fie “no." You may introduce the
Japanese-style tally using the kanji character " " for this activity. Have each student or
group present the results using graphs to the whole class in the following format:

e.g. “Hiru gohan” ga suki desu ka? (Do you like “lunch”?)
“Hai” wa 8-nin desu. (Eight people said “‘yes.”)
“Iie” wa futari desu, (Two people said “no.”)

You may give the class a chart of the collected results for further investigation.  For
example, students may want to draw graphs for all activitics and find out which one was
most popular. Have them issuc a “cortificate” to the adults involving in such “most
popular” activities,such as the teacher who teaches taht subject, or the cafeteria staff
members who serve lunch.

(continued on p. 190)
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S (continued on p. 189)
uggestions

If time allows, remind students of the expressions such as watashi mo / boku mo “me too” and
issho da ne “the same" which can be used as comments when they find that their partner likes the
same class or school activity as they do. Encourage them to use such expressions. If time is limited
so that students can practice only a basic "question-answer" exchange, you should try to make
such comments quite often during the whole-class chart review.

You can use the popularity contest to review counting people using, hitori, futari, san-nin “one
person, two persons, three persons..." Students are not required to practice orally since counting
people is not included in the learning objectives for this activity. Rather, use this as an
opportunity for input in authentic contexts.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

4. Watches and Clocks

Objectives
1. Upon hearing the time stated in Japanese, students will be able to point to

time.
9. Students will be able to ask and tell the time after extensive practice.

a clock showing that

Skills
listening/speaking/content (math)

Vocabulary/Structures

1okee (clock, watch) ude-dokee (wrist watch)
mezamashi-dokee (alarm clock) and other vocabulary for different types of clock and watch
yasumi jikan (recess) hiru gohan (lunch)

sansuu (math) and other classes and activities found in both American and Japanese elementary
schools

okiru (get up) gohan o taberu (eat meal)

h o migaku (brush teeth) gakkoo e iku (go to school)
benkyoo suru (study) uchi e kaeru (go home)
shukudai o suru (do homework) asobu (play)

terebi o miru (watch TV) hon o yomu (read books)

o-furo ni hairu (take a bath)
neru (go to bed) and other vocabulary applicable to the daily lives of typical elementary school

children
ichi-ji / ni-ji / san-ji / yo-ji / go-ji / roku-ji / shichi-ji / hachi-ji / ku-ji / juu-ji / junichi-ji/ Juuni-ji (-
o'clock)

- ji han (half an hour past -- o'clock)
*Nan-ji? (What time?)

Materials

Picture cards for describing a typical weekday schedule of an elementary school student in Japan
(for presentation to the whole class: see Sample 4-4-1)

Picture cards of various kinds of clocks and watches indicating different times (for presentation to
the whole class: see Sample 4-4-2)

A wristwatch pattern (see Sample 4-4-3)

Procedures

1. Presentation
Show how to read a clock in Japanese (top of the hour and half hours only) in the course of
presenting a typical weekday schedule of an elementary school student in Japan. Write a
weekday schedule for the hours between 7 a.m. and 9 p.m. and prepare one picture card
for each activity or event with a clock figure indicating the time (see Sample 4-4-1). Include
all top of the hours from 1 o'clock to 12 o'clock and a few of the half hours. Use the
school activities that students have learned so far, such asyasumi jikan “pecess”, so that this
vocabulary can also be reviewed. Although students are not required to practice other
everyday vocabulary such as okiru “get up,” neru “go 10 bed" and gohan o taberu “eat
meal," select what students will actually be able to use in the later lessons. Show those
picture cards to the class one by one and describe each, saying, -- ji desu "It is -- o'clock.”
- shimasu “Helshe does --." Keep in mind that the purpose of this activity is to show how
to read a clock in Japanese. Therefore, you may say the time expression as you point to
each clock figure on the card and have students repeat after you several times.

(continued on  P. 197)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

(continued from p. 197)
2. Input

Have students point to the appropriate clock or watch when they hear the time stated in
Japanese. Prepare time cards for each hour as well as the half hours using different types of
clocks and watches (see Sample 4-4-2). First, show those clocks and watches in order
from one to twelve and briefly review how to read time. When you finish a card, place it on
the blackboard or wall random. Then give the time in Japanese orally and have students
choose the clock or watch that indicates the given time. You may put a letter of the alphabet
next to each clock or watch and have students respond with that letter. In the same way,
randomly place the picture cards that indicate an elementary school student's weekday
schedule used in #1 on the blackboard or wall and have students choose the appropriate
picture when they hear the corresponding time stated. If the picture indicates the activity
that students have learned how to say in Japanese,such as hiru gohan “lunch” and yasumi
jikan “recess," encourage them to use the Japanese term instead of just pointing to the
picture,

3. Output
Have students ask each other what time it is. First, show the various clocks or watches
used in Procedure #2 with part of their faces covered and ask, Nan-ji desu ka “What time is
it?" Allow students to respond with the number only but give an appropriate model with --
ji “o'clock™ and have the students repeat it after you. After extensive practice on how telling
time, give a wrist watch pattern without hands (see Sample 4-4-3} to each student. Tell
students to draw the hands in any position they like. As students are working, walk around
asking, Nan-ji desu ka “What time is it?" in order to expose them to that question pattern.
After letting the students decorate their watches with colors and patterns, have them actually
wear them on their wrists and ask each other the time.

Suggestions

Both “¢” and “ai” are grammatical in the phrase “go to school,” so, you may use whichever you
prefer. Once you decide on either one of them, however, you should be consistent in using the
same particle all the time.

“Video Letter From Japan: My Day” and “Kentaro no ichinichi (A Day with Kentaro)(see
“Teaching Materials List”) are appropriate for presenting a Japanese elementary school student’s
typical day. If no such materials are available devise something yourself patterned on the chart in
Sample 4-4-1.

You may assign the watches to various animals and have students respond with -- o “o-tst
Choose animal names that students learned in the Stage I for vocabulary review. Also, you may
draw the clocks or watches to fit to the owner's physical characteristics,so that an elephant's clock
is big, and use them reviewing some adjectives.

If your students are cognitively mature enough to understand the concept of time differences
between different places, you may use the situation of an "international call” for #3. Have students
pretend to call a person in a different country or a different part of the country and ask what time
it is in his/her place.
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Sample 4-4-1

The Weekday Schedule of an Elementary School Student

7:00 a.m. jgetup 4:00 p.m. iplay with {riends
7:30 eat breakfast 4:30 g0 home
8:00 20 to school 5:00 read comics
9:00 study (math) 6:00 watch TV
10:00 recess 6:30 eat dinner
11:00 P.E. 7:00 waich TV
12:00 p.m. |lunch 7:30 homework
1:00 study 8:00 take a bath
2:00 g0 home 8:30 brush teeth
3:00 play with friends 9:00 20 to bed
7:00 a.m. ‘N} 8:00 a.m.
(o | 7y 47
NZ7 t \ 9
" /\> . " (
/ : o <
WA
\/ pY
12:00 p.m. 9:00 p.m.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

Sample 4-4-2

Various Types of Clocks and Watches
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

5. Let's Write A Time Table Targeted Standards:
1.1
Objectives

1. Students will be able to indicate, either by saying a name of a class or activity or by pointing to
the appropriate picture, what they usually do at school at a certain time on a certain day of the week
given orally in Japanese.

2. After the extensive practice, students will be able to say in Japanese at what time they begin and
finish certain school activities.

Skills
listening/speaking

Yocabulary/Structures

*getsu-yoobi (Monday) ka-yoobi (Tuesday)

sui-yoobi (Wednesday) moku-yoobi (Thursday)

kin-yoobi (Friday)

*.- ji (-- o'clock) -~ ji han (half an hour past -- o'clock)
go-fun (five minutes) Ju-ppun (ten minutes)

*nihon-go (Japanese) yasumi jikan (recess)

hiru gohan (lunch) and other class names and school activities vocabulary presented so far
nan-ji desu ka (What time is it?)

-« kara -- made (from -- to --)

Materials

Picture cards for various classes and other school activities (for presentation to the whole class: see
Sample 4-2-2)

Various clocks and watches indicating different times (for presentation to the whole class: see
Sample 4-4-2)

A school timetable (for individual use: see Sample 4-5)

Procedures

1. Presentation/Input
Randomly place the picture cards for various classes and school activities (see Sample 4-2-
2) on the blackboard or wall. Indicate the day of the week with a kariji flash card, and then
give times that can be expressed with either "-- ji (-- o'clock)" or "-- ji han (half an hour
past -- o'clock)" during school hour beginning with morning hours. You may later show
the clock/watch which indicates the given time (see sample 4-4-2). Then, have students
select the picture card that indicates what they usually do at that time. Although students
should be allowed to respond by either pointing to the appropriate card or saying the
number assigned to each card at the beginning, encourage them to try the Japanese terms
presented so far. When the card has been selected, write more precise beginning and
ending times beside that card. Use Arabic numerals for this purpose and at the same time,
indicate the times visually using a large display clock. Repeat the procedure for different
times and different days of the week.

(continue on to p. 204)

©1999 USWest Center for Japanese Language Education203



Jan Ken Pon Stage II (Grades 2-3 )
Unit 4 Time: Daily & Weekly Schedule

(202 ~— VbR L)
t b

M0 4 ORFET 7€y FERLYTE TU-RA) FELVWEXRTOS A, KFEOLETH Tt oAl
MERIZRYODH D LEbAS, [FERANITL O PrEO#ER L Bk - LAy 7y b ESIONS
X3, %h%’h@&ﬁﬂ‘ﬁ#ﬁt:{?ott\é%G)'@;’{:%L'Cﬂ‘irb&‘t\fz'é Y
‘T‘\"CO)X’)"‘/‘:L-—JI/E?Ji\'—*'f%ﬂ#?dif)‘ﬁhi%%li. EI$§§75‘20)65&@3/%%75#&‘17‘:’3L—::D\Uéi’éiéZJ:t\,
[4) BHCoBRER, I TARMIL s NO#1 BaEB/ELTOSH, oo W78/
13548) HPBRTCBBEEFVESL I, ZOBREE, LERDOETDNHEANSL D, HEVETRTIIHA
oAl BEICET L IITLTHL @7 5#-55/1352109) .

(continued from p. 203)
2. Output
Prepare a time table for individual use (see Sample 4-5) with the classes and the activities
indicated both in Japanese and in English (or with pictures); refer to the weekly calendar
that the class completed in "2. Our Weekly Calendar." Give the timetable sheet to the
students and tell them to write down the beginning and ending times for each class or
activity there. You may assign this part as homework. Then, complete a large chart in the
same format for classroom display, having students reporting what times they have written
on their own time tables. You may want to review how to read times,in five minute
intervals, extensively before this reporting activity. Encourage students to say the time in
Japanese when it can be expressed either with -- ji “-- o'clock" and -- ji han “half an hour
past -- o'clock” from the beginning. Model the ways of saying minutes and have the
students repeat after you. Aftera while, have the students try saying these times, even if
they end up saying just plain numbers without counters.

Suggestions

“Ji-ppun” is listed as the correct reading for “-” in dictionaries, but in everyday conversation
more and more people now pronounce it as “ju-ppun.” Therefore, you may use gither one of them.
As with the choice of particles in “go to school,” you should choose which ever one you can use
naturally and unconsciously so that you can give your students consistent input.

Thoroughly practice at least the beginning and ending times for all Japanese classes if there is not
time enough to cover all parts of the time table.

Tt is assumed that students are required (o practice telling time in five minute intervals in Stage I
Schedules in American elementary schools, however, may require one minute intervals: 8:07, 3:13.
You may either teach whatever students need to describe their schedule or round the minutes to the
nearest five, i.e., 8:07 --> 8:05, 3:13 --> 3:10.
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Sample 4-5

A Time Table for Individual Use

A X K A &

8:30 - 9:00 | -

| *Have students write down the
XAT) beginning and ending times for
the given class/activity.

math
\
~.
o~

*Fill in each box with the class or the activity based on the
weekly calendar compieted before. Indicate it both in Japanese

and in English or with a picture.
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Jan Ken Pon Stage II (Grades 2-3)
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. . Targeted Standards:
6. Wake-up Time, Bedtime 1.1, 1.2, 1.3, 2.1, 4.2, 5.1

1Ly Ly

Objectives

1. Students will be able to recognize Japanese terms for furniture and other items in a child’s room
and tell whether or not such items exist in a given room.
5 Students will be able to name at least ten ifems in their own rooms or houses.

Skills

listening/speaking

Vocabulary/Structures

okiru (get up) gohan o taberu (eat meal)

gakkoo e iku (go to school) benkyoo suru (study)

uchi e kaeru (go home) dei kea e iku (go to a day care center)
asobu (play) shukudai o suru (do homework)

hon o yomu (read a book) terebi o miru (watch TV)

o-furo ni hairu (take a bath) shawaa o abiru (take a shower)

neru (go to bed)_and other vocabulary necessary to describe students' everyday life

nan-ji ni shimasu ka (What time do you do?) shimasu ka (Do you do?)

*_. ji (- o'clock) -- ji han (half an hout past -- o'clock)
go-fun (five minutes) ju-ppun (ten minutes)

®nan-ji ni okiru? (What time do you get up?) nan-ji ni neru? (What time do you go to bed?)
Materials

Picture cards for everyday life activities (for presentation to the whole class; add some new ones o
Sample 4-4-1)
Worksheet 4-6

Procedures

1. Input/Output
Place the picture cards used in "4. Watches and Clocks” (see Sample 4-4-1), which
describe a typical weekday schedule of an elementary school student in Japan, randomly on
the blackboard/wall. As you place each card, say the word or phrase depicted and have the
whole class repeat it. Then show a video program or a picture panel that presents a day in
the life of a Japanese elementary school child whose daily schedule actually follows a
schedule that students have just reviewed. When the video or picture presentation is over,
rearrange the picture cards on the blackboard/wall according to the schedule described in
the presentation: Say the Japanese word for each activity and have students pick the
corresponding picture card. When students pick the right one, have them repeat the word
following your model.

eg. Tt Mazu, asa, okimasu. Kaado wa dore desu ka?
(First, in the morning, he/she gets up. Which card is it?)

Ss:  (pointing to the picture card for "get up”)

T: Hai, kore desu. okimasu. (Yes, this is the one. “Get up.”)

Ss: Okimasu. (“Getup.”)
At the same time, have students practice how to say time in Japanese.

T (pointing to the clock on the card)

Kentaroo-kun wa nan-ji ni okimasu ka?
(What time does Kentaroo get up?)
Ss:  Shichi-ji. (Seven o'clock.)

(continued on  p. 209)
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(continued from p. 207)
This activitiy is not intended to test students’ memory. Therefore, do not cover the clock
picture on each card. If students do not notice that they can simply read the clock on the
card in Japanese, draw their attention to that part of the card using a fenkoosee puppet, 80
that they can concentrate on practicing how to tell time in Japanese.

2. Input/Output

Place the picture cards for everyday activities (see Sample 4-4-1) on the blackboard or wall
in chronological order as depicted in the schedule of an elementary school student in Japan.
First, model each statement as you point to one of the cards and have the whole class repeat
it. After checking what time that elementary school student in Japan does the activity, ask
the whole class, "Mina-san wa nan-ji ni -- shimasu ka “What time do you do --7" Then,
pick a few students and ask the same question individually.

e.g. T (point to the card for “cat breakfast™)
Kentaroo-kun wa shichi-ji han ni asa gohan o tabemasu.
(Kentaroo eats his breakfast at 7 :30.)
Mina-san wa nan-ji ni asa gohan o tabemasu ka?
(What time do you eat your breakfast?)
Ss:  (everybody responds at the same time in English or remains silent)
T Sensee wa roku-ji han desu. Kan-san wa?
(For me, it’s 6:30. How about you, Kan-san?)
Nan-ji ni asa gohan o tabemasu ka? (What time do you eat your
breakfast?)

Allow students to respond with the time only: -- ji “-- o'clock," -- ji han “___thirty." You
may have to teil students in English before starting the activitiy that they are not required to
give the exact time and that they may make up one if they do not recall their own schedule.
You may also have to ask, Shimasu ka “Do you do?" before asking what time students
watch TV and read books since there might be some students who do not do such activities
at home at all. Pick only the students who have responded affirmatively to the initial
question when asking, Nan-ji ni shimasu ka “What time do you do it?" In addition, present
additional vocabulary such as dei kea e iku “go 0 a day care center” and shawaa o abiru
“take a shower" with the appropriate picture cards. These words may not appear in the
schedule of an elementary school student in Japan, but students in your class need in order
to describe their own everyday life.

3. Output
Take any of the cards from Procedure #2 that represent activities that American students do
not do, along with the newly added cards representing activities that only the American
students do.  Have the students compare the two sets of cards and consider how the lives
of elementary school children in the United States and Japan differ. At this point, the
students may speak in English, but you should summarize their responses by pointing to
the relevant cards and pantomiming as you say, Kentaroo-kun wa --shimasu.  De nio,
mimma wa --shimasen.  “Kentaroo-kun does--.  But you people don’t--.”

4, Qutput
Present the interview format using the two fenkoosee.

e.g. Tenkoo-see l: Inoue-san, nan-ji ni okiru?
(What time do you get up, Inoue-san?)
Tenkoo-see 2. Roku-ji han. Suzuki-kun wa nan-ji ni okiru?
(At 6:30. What time do you get up, Suzuki-kun?)
Tenkoo-see 1: Shichi-ji yonjuugo-fun. (At 7:45.)
Tenkoo-see 2: Chotto osoi nee. (Isn't it a little bit late?)

Have the whole class repeat the lines for the question Nan-ji ni okiru? “What time do you
get up?" and the response -- ji “At -- o'clock" after your models. Substitute
(coutinued on p. 210)
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(continued from p. 209)

responses with different times and have students hear comments such as Osoi ne “It's late™
and Hayai ne “It's early.” It is, however, unnecessary for students to repeat these
comments after you. After extensive practice, give a copy of Worksheet 4-6 to cach student
and have him or her interview several classmates. Have the interviewer write down the time
on hisfher own worksheet in Arabic numerals; have the interviewee sign.

e.g. Sl:  Nan-jiniokiru? (What time do you get up?)
S2:  Shichi-ji han. (At 7:30.)
S1:  (write "7:30" on hisfher own worksheet)
$2:  (sign on the space beside "7:30" written by S1)

Summarize the results of the interview with the whole class and give an award to one who
gets up earliest. If time allows, repeat this procedure for activities other than "get up” and
"go to bed."

5. Output (Optional)
Assign the students to find out what time their friends in other classes and family members
get up and/or go to bed. Have them bring pictures of the people they interviewed along
with the results and report their interview to the whole class. Have them include an

introduction of their interview, using a family term and occupation.

e.g. Kore wa watashi no o-kaasan desu. O-kaasan wa sensee desu. Asa go-ji han ni
okimasu. (This is my mother. She is a teacher. She gets up at 5:30.)

Suggestions

As suggested in “4. Watches and Clocks,” you can use “Video Letter From Japan: My Day” for
presentation of this activity. Note however that the narration in this video is in English, If
possible, find one with Japanese narration. You may contact the Japan Foundation Language
Center Library or the Japan Information Center at the Japanese Consulate in your local area and ask
for the teaching materials rental service. If none of these videos is available, use the picture cards
you prepared. Narrate them in a natural way in Japanese even though such narrative may include
sentence structures and vocabulary unfamiliar to your students.

The use of informal, plain form of the verbs is recommended in Procedure 4 because it is more
natural for use by the second or third grade children. You may choose either the masu-form
(formal, polite) or dictionary form (informal, plain) for presentation and the mechanical drill. It is
important, however, to have students exposed to both forms in the appropriate contexts.
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Worksheet 4-6
mE R
IPBEENLK
Early Bird Search
C A TE R

(Ask the classmates you have interviewed to sign their
names here.)

(Ask your classmates what time they
oet up and write their answers here.)

©1999 USWest Center for Japanese Language Education211



Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

7. XFOmBA HBFEAY L F—X !
2.2
¥ BAE
1. &) T3y Iay Thy N2y T=) ofREEERL, FEERICELCENT RS,
2. Tag Tx) Iy T Tzp (=) o8B0 EEHGH, HSTAXTFLROXTFOIILERLATS
YnCtss,

3, ¥YELOEBELORFEFAENII, FYUEAROERIIODVWTZORTLBYTAR/  FREELS BUoIts 2
YMRTX3,

E; 4.4
wLES

=

[

(BLBR/ 7Y ht /I3 BA)
PFRUPAANBA T/ B35 /b ete, $PALOEE Rz b Edi) THRRLORLEELLO
BE

BH

EtrEFr—b (79 A2BERAEIBORY2=y 1 19 XF ORI PERAXETHLIBEARER)

Taqg T3y Ty f#p Ny Topo77yvah—F

BagEy—b @HHER—Y, ¥ TN 1-9 5R)

BHERLEZIAOEME (B 7N 4-5 0 6RB/BELIDZOLEDHO 17 R4 EITEE D HORUBALE

28

P 7= b 4.7

i}

1. %A
ST TIIRYLTEABAERYEL, AT Moy T3 o1 7] Mzy T=) 28%XT5 ##x—
Y.oazy b 119, XFOKY) FEI1E58) . 77 ARATEF v ERET, ITEYELOREE
i&uﬁ§&5°§MMDﬁ®&T5iT\EO#BUn%%Hi?&E&TWUEWEﬁﬁﬁéoUﬁ?
tyb%éiéﬁém‘%mi?f%i6#%%&@%#%&&®%%2MK&T:Ko:mﬁ.73v9:
H—EEB-THULWRLEEAT S, ) TH) io0TE, BENOWEREEEAMTLIE, WL
Uﬁ%b£+%+v~be:u&%#ﬁﬁxﬁ#fﬁL‘Eo#okaéa®+v—butw&oﬁsﬁ
5,

2. BNTAHID
gy T3 Ty Tay ) T2] 2hZhog 3oz ids. 7o AtkizH LTESIRERL,
ERITEFTEPENILETHS @GLONFRIIEE<—Y, 229 1 19 XFo®Y| FE25H) .
FRPLELEYY— b @#EA—Y, 7 1-95R) FHELT, 2t aicgYxes, ThIIEE
L TH L

3. BLTATD

B.%MﬂﬁéﬁJTﬁoﬁﬁﬁﬂ(#?7&46)#Bﬁ%/%%&u%ﬁ.ﬁ%%ﬁwauLkbm
UL BERBIAET S, BHATOARACKELT VLHUD Tl #HLTLEIL, T2} b
WETH, | LOBRTHAL S A, AHUSORMEOPOREORACGEOH YL, REILI T AL
EERMOBHMBEZEFRLUNL, BibhEETh.

4. WLTH LD
U~79~¥$?%ﬁv(.m%ﬁﬁﬁn&#%%&m%ktaﬁTéﬁﬁL<uﬁ%%?@ﬁﬁ%,:h
BEEICLTH LW,

(214 ~— Y ~§ <)

212©1999 USWest Center for Japanese Language Education



Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

12— bKEO
B b

M1 ¥ 21E, o2y POBRWDI LB Rs T LW,
3T NEITOAZy P TO [XFOMFEKI B, ERoARBOMEYE O HESIIHAT S, B
-7 LBHATESES ),

(continued from p. 213)
3. Input

Have the students search for the newly presented kana in the words that they have learned
so far. Remove the English or pictures from the class timetable used in 5. Let's Write A
Time Table" (see Sample 4-5) and prepare one with kana spelling only. Depending on the
words written on it, pick one new kana and tell students to find it: Hiragana no 'mi' o
sagashite kudasai. 'Mi' arimasu ka “Look for hiragana 'mi.’ Is there 'mi'?." Have students
mark the given letters on their own copy of the timetable. Then at the end of the lesson,
nhave the whole class read the timetable aloud and check the answers.

4, Input
Have students connect the kana spellings of the familiar vocabulary with the corresponding
pictures or English words using Worksheet 4-7. You may assign this activity as
homework.

Suggestions

You may start Procedure #1 and #2 the beginning of this unit.
You may use the authentic printed materials from Japan, as suggested in the previous units. The
worksheets used so far can be recycled for this unit too.
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Worksheet 4-7

AN S A

A
G
b
¥
N
.f__

TLEZAS

N
.
/o

&
/

/

¥

©1999 USWest Center for Japanese Language Education215



Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

8 AFEFHE HETERY YR
1.1, 1.3, 3.1, 4.2

MR

+%Eﬁ¥®ﬁ&.?ﬁxiﬂbﬂﬁﬁﬁfg&ﬂiZ%&ELTU%#%MEU‘it%ﬂuﬁt(%itu?%
TENTED,

poae
B¢ /367

5

Hx 13307

*I(E)TH?
*ﬁéé/ué&ﬁ(/:uk&&ﬂé/vvﬂw&%vé/&A3i3?6/%&&&&6/&A%it/$%$
JLlwl{EwETs etc. BEEFOEEETR

(R SEUSLIAS~IZA)

BH

BEREOANy b 24k
Gy b 4-8-1 & 2 (77 ALBIIRE D HORUBAERM)
AEEEEGORHI—F (7 4-4-1)

MR

1. X479 b
ifv—ﬁywbm&déﬁauﬁLr,Ua7y~bn%#nkaﬁi%%@mﬁi%yﬁxéwf%
ﬁsﬁéo%Euﬁtfﬁ%?é%ﬂm%ﬁ~F%Rﬁ(‘iﬁ#%#mﬁﬁm%b#BﬁuiﬁmﬁAﬁ
Eﬁ%?%%iﬁﬁ#ﬂ?é&ibo%h#%ﬁﬁigﬁLGM?mlﬁﬁ%ﬁ&ﬁ#ﬁ.U~?9ﬂb®
BHEEOMCF oy I RO EE S,

{7 A LB E XA, B3, BILETER
bk 2! 6<CHA5856,%n#5\9??—%&55,%$rUAEk&6.ﬁE
AML, #LTA I~ TTELAEY
gk 1 ZOIE, LHLIAL®I THAEHEEE, TCA>TI0L,
A 2. HXTWRAEEAROO?
WARE T =,

f&%&?%:tjKohf%ﬁﬁkﬁioﬁ&uﬁﬁxéﬁfgiﬁbﬁét,%h%ﬂmﬁﬁﬂohf
Bﬁ*EK%Téaﬁi\i&t%ﬂ%m%ﬂ%?%#&ﬁm‘Lau%éuﬁ&féw\ﬁhr&%az
@&%?ﬁ,%ﬁ~F(ﬁy7w¢¢4EE)%ﬁ%tfﬁuf&%@%m%%ﬁﬁﬁftﬁih&hﬂ
LTEFNEELTCAFETCOTVIBRYILE I L,

2. 77Ty b
%ﬁlmﬁﬁi@%ﬁm7¢~7ybuﬁot\%iﬁ«%%if@%uuﬁﬂﬁu\75zx~§ﬁ8&
RorhT A EASY, 70— b 4-B-2IlRBIES,
if.%%m4yytz—nxaﬁu.%b~¥%&oraﬁiﬁ%ﬂ®§£tfﬁ%TS?JZnﬁﬁﬁ
w%%+ﬁnﬂﬁﬁﬁiﬁ,%B&E(Z%ﬁﬁﬁf%:xu%Lrﬁﬁ%u%i%iﬁquB<oﬁ@
ﬁ%bok%,iﬁéc7?XXﬂb2~3AK%%&«%%WK%%m@&%&MET%#%V&Enﬂ
+52t, ¥, 4‘/f}t‘nﬂuzarafﬂ:l;t'?——ﬁyaM:*H‘/%L'C%B’):t’&#‘é‘.ﬁ%‘rén LD
&ﬁLTu59ﬂ7?~FKﬁ%u75X%§®%ﬁ%Ahtv—?v~b%ﬁﬁLTBi\%E#2~3
Afoc4yybnwf5te,7?1%%@%%&&&%1&50%rﬂ$mmniﬁ®%ﬁeﬁﬁ‘%
miﬁ#{y?Eza%Ltiﬁk%ﬁ%#ﬁ«%%if&%nﬁﬁﬁ&uﬁ%f%#?ixé%ﬂﬂ%é
R

(218 *— I ~H ()

216©1999 USWest Center for Japanese Language Education
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8. Interviews on Everyday Life Activities Targeted Standards:
1.1, 1.3, 3.1, 4.2
Objectives

After extensive practice, students will be able to ask and tell what they usually do outside school.
Skills
listening/speaking

Vocabulary/Structures

asa (morning) hookago (after school)
fnani o suru? (What do you do?)

*okiru (get up) ha o migaku (brush teeth)
gohan o taberu (cat meal) benkyoo suru (study)
terebi o miru (watch TV) hon o yomu (read a book)
asobu (play)

shukudai o suru (do homework) and other vocabulaty necessary for describing students' everyday
life activities outside school

(*hitori (one person) / futari (two persons) / yo-nin (four persons) / -- nin (-- persons))

Materials

Two Tenkoosee puppets
Worksheet 4-8-1 & 2 (one each for presentation to the whole class and others for individual use)
Picture cards for everyday activities (see Sample 4-4-1)

Procedures

1. Presentation/Input
First, give students Worksheet 4-8-1 and have the whole class read aloud the items listed
there, Occasionally, see if students accurately understand these words by having them
select the matching picture cards. Then have students listen to the following conversation
and check the Worksheet accordingly.

e.g. Tenkoosee 1. Inoue-san wa asa nani o suru?
(What do you do in the morning, Inoue-san?)
Tenkoosee 2: Roku-ji han ni okiru. Sorekara, shawaa o abiru. Asa gohan
O taberu. ha o migaku. soshite, gakkoo e iku. Suzuki-
kun wa? (I get up at 6:30. Then I take a shower. I eat

breakfast. I brush my teeth, And I go 1o
school. How about you, Suzuki-kun?)

Tenkoosee 1. Boku wa shichi-ji yonjuugo-fun ni okiri. sugh gakkoo e

Tku. (I get up at 7:45. Immediately I go to school.)
Tenkoosee 2. Asa gohan wa tabenai no? (Don't you eat breakfast?)
Tenkoosee 1. Tabenai. (No, I don't.)

Repeat the procedure to ask "what they do after school." At the end, check their answers
with the whole class and review the everyday activities vocabulary one more time.
Occasionally, ask students whether or not they do each activity and what else they do. At
this point, you may place the picture cards on the blackboard or wall and allow students to
respond by pointing to the appropriate one. Model the word or phrase and have them
practice it.

(continued on  p. 217)
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(continued from p.217)
2, Output

Have students interview several classmates following the format in Procedure #1 and check
the activitics on the Worksheet 4-8-2 as their interviewees list what they do either in the
morning or after school. As in the interviews for what time they get up and/or go to bed,
tell students to ask for the signature from their interviewees. Spend some time before the
interview to review vocabulary so that each student can say at least the words for the
activities he or she actually does. It may be necessary to have students thoroughly practice
the question, Nani o sury “What do you do?” Prepare one worksheet for presentation to the
whole class and fill in its name column with students’ names. When each student has
interviewed a few classmates, have the whole class share the resuits on that chart. Call out
the names on the chart one by one and have those who interviewed that student, not the
student whose name was called, orally report what he or she does.

3. Output
When the chart is completed in Procedure #2, have the class count the number of students
for each activity, possibly using the appropriate counter, and discuss thedaily lives of
membets of the class. Then have students draw the graphs on poster board individually or
in small groups.  Allow students to decide on what type of graph they want to use. Tell
them to label the graphs in Japanese and give necessary models in kana. Post each
posterboard in the classroom and discuss what type of graphs can read most easily and
what tendency their class as a whole shows. This discussion should be conducted in
English. You may ask other teachers to lead this activity.

Suggestions

You may also have students find out what their classmates do on weekends and holidays. It will
also be interesting to compare school day mornings with weekend mornings. Have them
compare and contrast their lives with what they see in the video presentation (or picture panels)
from “6, Wake-up Time, Bedtime.” If necessary, show the video again,
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Worksheet 4-8-1
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Worksheet 4-8-2
(for individual use)

A Survey Chart for School Day Activities
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H S

Worksheet 4-8-2
(for the whole class presentation)

A Survey Chart for School Day Activities
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9, Kanji Poster Contest

Objectives
Students will be able to copy the kanji for the days of the week while jooking at the models.

Skills

writing/(speaking)

Vocabulary/Structures

*getsu-yoobi (Monday) ka-yoobi (Tuesday)
sui-yoobi (Wednesday) moku-yoobi (Thursday)
kin-yoobi (Friday) do-yoobi (Saturday)

nichi-yoobi (Sunday)
Materials

Kanji flash cards for the days of the week (for presentation to the whole class)
Kanji writing practice sheet (see p. ##, Sample 3-3)

A list of the meaning(s) of each character

Examples of existing mnemonic devices

Craft materials for poster making such as poster board, markers and paints
(optional:A large storybook which contains the days of the week)

Procedures

1. Writing practice
Using flash cards, briefly review the meanings and readings of each kanji for the days of
the week. Then show the whole class how to write each character with the correct stroke
orders. After having the class write each character in the air with their hands, give them a
writing practice sheet (see p. ##, Sample 3-3) and have each student practice writing
individually. You may assign the individual practice as homework.

2. Playing with kanji
Have students, either individually or in groups, create original mnemonic devices for kanji
for the days of the week, Give a list of the meaning(s) of each character and have them
decide for which meaning of what kanji they would like to make up a mnemonic. If
necessary, give examples of existing mnemonics and the origins of cach character for
reference. Have the students write a large size version of the kanji of their choice as well as
the mnemonic they have created on the poster board and have an art contest in the class.

3. Input/Output
Have students listen to a story in which the days of the week often appear, and then have
them act out the story later. You may use the mnemonic posters that students have drawn as
props when you read the story. Have students point (o Or move toward the appropriate
poster whenever they hear the days of the week in the story. Have students say the days of
the week in the story as well.

Suggestions

For Procedure #3, carefully select the story based on the students’ personalities and what they are
currently learning in other subjects. Although "A Very Hungry Caterpillar” is a popular story for
introducing the days of the week, 2nd and 3rd graders may not like it because its original intended
audience is younger children. If you cannot find other approptiate stories, tell the students
beforehand that they will read this “little kids’ book” in order to present it to the younger children.
This kind of presentation, along with the mnemonic posters, can be used for promoting interaction
among the different levels of Japanese classes within school as well as creating a positive
impression in the local community.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

10. My Book: My Week

Objectives

1. Students will be able to list at least two activities each for weekdays and weekends with the
times.

1. Students will be able to label the days of the week on the weekly calendar with the appropriate
kanji while looking at the models.

3. Students will be able to choose the Japanese vocabulary necessary for describing their own
weekly schedule.

Skills
speaking/reading/writing
Yocabulary/Structures

*getsu-yoobi (Monday) { ka-yoobi (Tuesday) / sui-yoobi (Wednesday) / moku-yoobi (Thursday) /
kin-yoobi (Friday) / do-yoobi (Saturday) / nichi-yoobi (Sunday)

*okiru (get up) / ha o migaku (brush teeth) / gohan o taberu {eat meal) / shawaa o abiru (take a
shower) / benkyoo suru (study) / terebi o miru (watch TV) / hon o yomu (read a book) f asobu
(play) / shukudai o suru (do homework) and other vocabulary for describing students' everyday
life activities

*__ ji (-- o'clock) / - ji han (thirty) / go-fun (five minutes) / ju-ppun (ten minutes)

%.- yoobi, -- ji ni -- shimasu (On --days, I do -- at -- o'clock)

Materials

Picture cards for everyday activities (for presentation to the whole class: see Sample 4-5)
Worksheet 4-10-1 & 2

A completed example of Workshcet 4-10-1 (for presentation to the whole class)

(optional: blank audio tapes, a tape recorder, and a microphone to record students' speech)

Procedures

{. Letter search

After a brief, oral review of the vocabulary using the picture cards, give students
Worksheet 4-10-1, First, have them read the vocabulary list individually, either silently or
in a low voice, and guess what each activity stands for using their knowledge of kana,
Give the correct answers by showing the appropriate picture cards while the whole class
reads the list aloud. Then have students mark the activities they actually do. Have them also
circle the appropriate kanji for the days of the week on which they do the activities they
have marked. Finally, have students add the time they do these activities either in Arabic
numerals or by drawing a picture of the clock to display the appropriate time.

(continued on  p. 226)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule
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(continued from p. 225)
2. Output
Show a completed version of Worksheet 4-10-1 which uses information about the weekly
schedule of one of the Japanese fenkoosee and present the format of the report: -- yoobi, -
ji ni -- shimasu “On --days, I do -- at -- o'clock." Then have each student select two
activities each that they do on weekdays and weekends, but tell them not to choose okiru
“get up" and neru “go to bed.” Have students individually practice saying, ""-- yoobi, -- ji
ni -- shimasu (On --days, 1 do -- at -- o'clock)," for each activity they have selected. Once
they feel ready, have them repott their schedules to the rest of the class. Pick a few students
at a time. If there are too many students in your class to have all of them give an oral
presentation in front of the class or if too many of them feel uncomfortable standing and
reporting in front of the class, you may atrange to have the presentations recorded and have
cach student turn in the audio tape of his/ or her speech.
3. Output

Place kanji flash cards for the days of the week on the blackboard or wall and have students
copy them onto the given columns on the Worksheet 4-10-2. Then have them draw the
nands on the clock faces beside okiru “get up” and neru “go to bed" on each day so that
they display the times at which students actually get up and go to bed. Have students also
list the activities they have orally reported: first, have them fill in the clocks on the relevant
days of the week, and then copy appropriate kana while looking at the models on
Worksheet 4-10-1.

Suggestions

You will have to spend some time coaching each student tin preparing for the oral report. Set aside
some time while the rest of the class is practicing writing new kana and kanji. Therefore, you may
want to do Procedure #1 in the middle of the unit, when most of the vocabulary has been presented,
so that students can prepare the report while finishing the rest of the lessons.

It is strongly recommended to record your students’ presentation in Procedure #2,perhaps, video-
taping them, and using them for promoting cooperation from the students’ families and/or for sister
school exchange activities.

33601999 USWest Center for Japanese Language Education



Unit 4 Time: Daily

Jan Ken Pon Stage 11 (Grades 2-3)

& Weekly Schedule

1. Read the following kana silently. Can you tell what each item stands fo

Worksheet 4-10-1

nE L

the everyday activities you have jearned in this unit!

r?

They ate all some of

11. Check the activities you do.

11T, Circle the days of the week you do[ IV, Indicate the time

the checked acfivities. for the activities.
BE5b B kKK X4& X H
Y% B X XK AKX 4& Xt H
1 & &< B XK K& H
HXTIHARENS B kK K& H
Sy J—% HU S B kXK K& L H
FlLERHS B XK A& L H
Mo )Nl B XK XKXK4& T H
FA T T NWL B XK A& L H
NAXLITH B XK XKX& L H
AR LT B kK X4& X H
bz S B X KX A&+ H
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Jan Ken Pon Stage II (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

Worksheet 4-10-2

DEMAHL VT —

*[ave students copy kanji for Monday through Sunday, one in each cell.

T S T S T

BE5

O

¥ %

OO

O

(Have students write
in the activity they
have reported in their
oral presentation.)

00100
0000
O|0|00
0000

—O0| 000

OO
OO

#Have students draw the clock's hands according to the time
they do each activity.
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 4 Time: Daily & Weekly Schedule

Unit 4 Vocabulary List / #%") 2 b
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Jan Ken Pon Stage II (Grades 2-3)

Unit 4 Time: Dail

y & Weekly Schedule
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Sports & Weekend
Activities

sy bEBLTOEY P

¥ HROBEARE OIS
*ﬂmﬁééﬁﬁtx!@%ﬁﬁgéﬁy#thy?Hﬁ%%®ﬁ$ﬁKMﬁéhE9vN?477**”937
Ly y-RYORLBELY—ER xx %

*B Do THELTH (HH! [Video Letter From Japan) ¥ '}-—A® My Family} . [ xxE] FO¥E

w Aah—y HROEE D AR VR

Ay



Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

1. Birthday Presents for “Sports Kids” argeted Standard:
Objectives L1

Students will be able to recognize a sport orally given in Japanese and choose the appropriate
picture/photo of people playing the given sport and/or equipment and clothing associated with it.

Skills

listening

Vocabulary/Structures

supootsu (Sports)

sakkaa (soccer) / bastke (basketball) / fustobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (baseball) / suiee (swimming)
etc. names of sports familiar to / popular among students

(booru (ball) / batto (bat) / googuru (goggle) efc. names of equipment related to sports presented)
suki (1like) / kirai (1 dislike)

(fanjoo-bi (birthday) { purezento (present) ! kyoodai (sibling) / tomodachi (friend))

Materials

Two Tenkoo-see puppets (see p. ##, Unit 1 “4. Mysterious New Students” Materials section)
Picture cards for people playing a certain sport (see Sample 5-1)

Worksheet 5-1(one for the whole class presentation and those for individual use)
Advertisements and magazines with sports equipment (for students to cut out the photos)

Procedures

1. Presentation
Tell the class that one of the Japanese tenkoo-see is wondering what he should give to his
sibling (or, his friend who goes to different school) for birthday and present the
conversation between two fenkoo-see who are discussing the matter.
e.g. Tenkoo-see 1: moo sugu o-niichan no tanjoo-bi na n da. nani o ageyoo ka naq.
(My brother's birthday is around the corner. What should I give?)
Tenkoo-see 2. Suzuki-kun no o-niichan tte donna ko?
(What kind of kid is your sister, Watanabe-kun?)
Tenkoo-see 1; soo da naa, supooisi daisuki nanda.
(Let me see, he really likes sports.)
Tenkoo-see 2. fuun, donna supooisit §4 suki na no?
(I see, then, what kind of sports does she like?)
Tenkoo-see 1: basuke, yakyuu, suiee. (Basketball, baseball, swimming.)
Tenkoo-see 2. sukeeto wa? (How about ice skating?)
Do some research on what sports are popular among your students as well as what sports
their school and local community actually play before selecting the sports to be introduced,
so that at least one sport in every student's drawing can be labeled in "8. My Book." Make
it sare that all the sports you have selected appear in the conversation. Whenever a sport
name is mentioned, show an appropriate picture card (see Sample 5-1) for it. Conclude the
conversation by mentioning one particular spott that the sibling, or the friend, is now
playing oneself and suggesting a certain equipment appropriate to that sport as a birthday
present. It will be appropriate to explain in English the content of the whole conversation
since the purpose of this presentation is to introduce sports names only. T hen, present all
sports names one more time while sohwing the picture cards one by one.
(continued on  P. 235)
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Jan Ken Pon Stage I1 (Grades 2-3)
Unit 5 Leisure: Sports & Weckend Activities
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Jan Ken Pon Stuge II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

(continue from p. 233)
2. Input

While briefly reviewing the sports names using the picture cards, ask the whole class, "o
suki desu ka (Do you like ~-7)" only to grasp a general tendency. It is unnecessary to count
the number of students who likes it and to check how students respond at this point. Then,
for the second round, say a pame of the sport without showing its picture card and ask,
"sukina hito, te o agete kudasai (If you like it, raise your hands)." As some students
respond, show the appropriate picture card and repeat the question, " sukina hito, fe o agete
kudasai (If you like it, raise your hands)." Then, turn {0 the individual students who have
vaised their hands and confirm, "a, -- san wa -- £d cuki desu ka (Oh, you like - [a sport
name], don't you, -- [a student's name])?" It will be easier for students to comprehend the
question if you begin with ones close to English terms, €.8. sukii (ski). Count and record
the number of students who like each sport and have the class find out which one is most

popular.

3, Input/Playing with words

First, have students connect faces of kids with their favorite sports on the Worksheet 5-1

according to what each kid says. In order to clarify who is the speaker, point to the face
drawing of the kid on the Worksheet shown to the whole class and say, “watashi wa / boku
wa -- ga siki desu (1 like --)." After checking the answers with the whole class, have
students individually cut the pictures of equipment and clothing appropriate to each sport
out from advertisement and magazines and paste them on to the Worksheet as the presents
for each kid who likes the sport. Students are not required to learn the vocabulary for
equipment and clothing at this point although the presentation itself is recommended.

Suggestions

You may use the advertisement and magazines from Japan for Procedure #3, if they are available in
a large quantity, although American ones will be equally fine. If you don't have enough time for
the cutting-and-pasting task, prepare the Worksheet so that students simply connect the appropriate
equipment of clothing to each kid according to his/her favorite sport.

In addition to the activities above, you may a paper doll, used in Stage 1 Unit 4 for teaching
clothing and weather vocabulary, in order to review and reinforce sports names. Say, “saa, --
shimashoo (1et's play --),” and have students dress the paper doll appropriately for the given sport
name, choosing from various uniforms and equipments. You may use tenkoo-see dolls in place of
a paper doll.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

2. Sports Trivia Targeted Standards:

1.1, 1.3, 3.1, 5.1
Objectives
1. Students will be able to choose the appropriate equipment when they hear a certain sport name in
Japanese.
5 "Students will be able to name appropriate sports when given some sport equipments in
Japanese.

3. Students will be able to indicate, orally and/or in writing, how many people are required to play
the given sport using the counter "-- nin” and its kanji after the extensive practice.

Skills
listening/speaking/writing
Vocabulary/Structures

sakkaa (soccer) / basuke (basketball) / futtobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (baseball) / suiee (swimming)
etc. names of sports presented

booru (ball) / batto (bat) / googuru (goggle) etc. names of equipment related to sports presented
*fiitori (one person) / futari (two persons) / yo-nin (four persons) / -- nin (-- persons)

nani o tsukaimast ka (What do you use?) / nan-nin de shimasu ka (How many people do you need
to play?)

Materials

Picture cards for sports equipment (for the whole class presentation: see Sample 5-2-1)
Picture cards for sports presented (see Sample 5-1)

Orthography cards for sports names (in the size appropriate to be placed in the box or the bag)
A bag, or a box, for placing the orthography cards (the contents should not be visible from the
outside: make a narrow opening so that students can take out only one card at a time)

Paper figures for indicating the number of people (see Sample 5-2-2)

Worksheet 5-2

Procedures

1. Playing with words/Presentation

Prepare the picture cards of the sports equipment (see Sample 5-2-1) necessary for playing
the spotts presented in "1. Birthday Presents for “Sports Kids’" and place them on the
blackboard/wall. Also, prepare the orthography cards for the sports names and place them
in a box, or a bag. Make it sure that the cards inside cannot be seen from the outside. Have
one student pick a card. Show the card while reading aloud the name of the sport. Then,
ask, " o suru no ni nani o tsukaimasu ka (What do you use to play --7)" Present the name
of the equipment when students point to the picture cards as the answer. If students cannot
select any equipment when they hear the sport name in Japanese only, say, "-- 0 suru 10 ni
wa -- o fsukaimasu (When we play --, we use --)," instead of waiting for students to
respond to the question. Then, have students guess what sport is being mentioned judging
from the equipment. In such cases, return the orthography card in to the box/bag and have
the class try again the same one later.

(continued on  p. 241)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Unit 5 Leisure: Sports &

Jan Ken Pon Stage II (Grades 2-3)
Weekend Activities

2. Playing with words
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Jan Ken Pon Stage Il (Grades 2-3)
Unit S5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

3. What Shall We Do? \Targeted Standard: W
1.1

Objectives

1. Students will be able to say in Japanese what sports they can and/or want to play when given
certain conditions such as available equipment and number of people as well as seasons and
weather.

5. Students will be able to say in Japanese what equipment and how many people they need for the
sports they like and/or want to play.

Skills
speaking
Vocabulary/Structures

*sakkaa (soccer) / basuke (basketball) / futtobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (bascball) / suiee (swimming)
ete. names of sports presented in "1. What Present Should I Buy?"

*booru (ball) / batto (bat) / googuru (goggle) ctc. names of equipment related to sports presented
*hitori (one person) / futari (two persons) / yo-nin (four persons) / -- nin (-- persons)

-- ga arimasu (We have -~} / -- nin imasu (There are -~ persons) / nani ga dekimasu ka (What can
we play?) / dore 0 shimashoo ka (Which shall we play?) / nani ga irimasu ka (What do we need?) /
hitori de dekimasu ka(Can you play alone?) [ nan-nin de (shimasu ka) (How many people do we
need?)

(hare (sunshine) / ame (rain) / kumori (cloudy) / yuki (snow) / atsui {(hot, warm) / samui (cold) /
haru (spring) / natsu (summer) / aki (fall} / fuyu (winter))

Materials

Picture cards for the sports (see Sample 5-1)

Picture cards for the sports equipment (see Sample 5-2-1), or, real ones

A large bag in which the picture cards for the sports equipment (or, real equipment) are placed
Paper figures indicating the number of people (20 of them; see Sample 5-3)

Several sets of the smaller pictute cards for the sports equipment (reduce the size of the picture
cards for the whole class presentation and prepare one set each for a pair)

Procedures

1. Input/Output

First, briefly review the sports names using the picture cards (see Sample 5-1). Place each
picture card on the blackboard/wall as the review is done. Then, take out a large bag,
saying, "saa, nani ka supootsu o shimashoo (OK, now, let's play some sports)." Look into
it, saying, "nani ga aruka na (What do we have here?).” Pack the bag with the picture
cards, or the real objects, for the sports equipment before the activity begins. Do not show
the picture card, or, the real equipment, but orally report, "-- ga arimasu (We have --)."
Then, ask, "nani ga dekimasu ka (What can we play?)" Finally, take out the picture card, or
the real equipment, and repeat the question, " nani ga dekimasu ka (What can we play?)" If
students cannot name the appropriate spoit in Japanese, ask the eitherfor question, i.e., "--
shimashoo ka? soretomo --? (Shall we play --, or --7)" pointing to several picture cards for
the sports on the blackboard.

(continued on  p. 247)

©1999 USWest Center for Japanese Language Education245



Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

4. Sports Quiz Targeted Standards:
1.1, 1.2
Objectives

Students will be able to read aloud the sports names written in kana and choose the appropriate
equipment and/or the number of people for it.

Skills
speaking/reading
Vocabulary/Structures

*sakkaa (soccer) / basuke (basketball) / futtobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (baseball) / suiee (swimming)
etc. names of sports presented

(*booru (ball) / batto (bat) / googuru (goggle) etc. names of eguipment related to Sports presented)
(*hitori (one person) / futari (two persons) { yo-nin (four persons) / - nin (- persons))

nan desu ka (What is this?)

i-tten (one point) / -- ten (-~ points)

Materials

Picture cards for the sports (see Sample 5-1)

Orthography cards for the sports names used in "2. Sports Trivia"

A Go-juu-on chart (for the whole class presentation)

Photos in which various sports are being played (for the whole class presentation)
Pieces of small paper to cover the photos (write a number on each piece)

Procedures

1. Presentation/Input
Place randomly the picture cards for the sports (see Sample 5-1) on the blackboard/wall.
Then, take out one of the orthography card used in "2. Sports Trivia" and slowly read it
aloud. Point to each letter as you read it. If the word contains any kana that students have
learned before, look for the same letter on the Go-juu-on chart and call out the students’
names which contain it. Then, read aloud the word again, this time in normal speed and
have students choose the appropriate picture card for the word.

2. Input/Output
Randomly place the picture cards for the sports and the sports equipment (see Sample 5-1
& 5-2-2) on the blackboard/walk. Silently show the class one of the orthography card. Tell
the class that anyone who knows what spott the card stand for should read it aloud and
choose the appropriate cards from among those placed on the biackboard/wall. Give 10
points for the correct reading and 10 points each for the appropriate picture cards as well as
the bonus 5 points each if the student can name the equipment and say the number of
people necessary to play the given sport in Japanese. Have students either individually or in
groups compete one another and see who can earn most points. If students cannot tell what
sport it is by looking at the orthography only, allow them to ask for some hints. Subtract
certain points depending on what kind of hints they get. For example, prepare a large photo

(continued on  p. 249)
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

(continued from p. 250)

which shows the given sport is being played and cover it with small pieces of paper.

Assign the number to each piece of paper. If any student asks to remove one of the pieces
saying the assigned number in Japanese, uncover a part of the photo. In this case, give the
removed piece of paper to the student who requested the hint and subtract 1 point each for

every piece of paper. Another examples include the names of popular players and

professional teams pronounced in a Japanese way and technical terms and rules used for

the given sport.

Suggestions

You may make a color transparency of the sport photo for Procedure #2 and show it with a bad

focus. I students request a hint, gradually focus it so that students can tell what sport it is.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage 1I (Grades 2-3)
Unit 5 Leisure: Sports & Weeckend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

5. Story Time

Objectives
The students will be able to enjoy a short story written for Japanese children with the aide of
already-studied vocabulary items, illustration, the narrator’s voice and facial expression.

Skills
listening

Vocabulary/structure

ohanashi (story)! manga (comic book)/ anime (animation)
(hasjimari hajimari( Yoshimai (the end))

Materials
Sport comic books or animation for elementary school children.

Procedure
I. Input

Among comic books written for Japanese-speaking children, choose one story whose
theme is sports. Read aloud what the characters in the comic says and onomatopocia
showing each frame or each page to the students. (If there is an animated version for the
comic, the teacher can show the animation before reading the comic.) You may omit the
narration part or the detailed rule of the sport.  Like other Story time, make sure that
students understand the story by emphasizing the already-learned vocabulary items or
pointing at the pictures that indicate the meaning of the sentences. As for the technique
for reading stories, see Unit 1-10-1 and suggestion.  After reading the comic book, the
teacher may have the students discuss in English the difference between Japanese
comic/animation and American comic/animation. If the teacher chooses a long comic,
read a part of the comic and encourage students to botrow the comic from the teacher so
that the students can become familiar with Japanese culture outside the classroom.

Suggestion
Comics in shoogaku ~nensee reflect popular sports among elementary school children and may be

good candidate for this activity, Since there are many comic books whose theme are soccer or
baseball, introduce several comic books here.
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Unit 5§ Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

6. Saturday Afternoon Targeted Standards:
1.1, 2.1, 4.2
Objectives

1. Students will be able to tell whether or not they themselves do a certain sport or other leisure
activity orally given in Japanese.

5 Students will be able to answer questions regarding what they do on weekends and after school,
either verbally with learned vocabulary or non-verbally by pointing to pictures and photos.

Skills
listening/speaking
Vocabulary/Structures

do-yoobi (Saturday) / nichi-yoobi (Sunday) / yasumi no hi (holiday) / hookago (after school)
nani o suru no? | nani o shimasu ka (What do you do?)

xsakkaa (soccer) / basuke (basketball) / futtobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (baseball) / suice (swimming)
etc. names of sports presented

asobu (play) / benkyoo suru (study) / supootsit 0 suru (play sports) / tsuri o surit (tish) / kyanpu ni
ikit (go camping) / hon o yomu (read a book) / manga o yonu (read a comic book) / terebi o miru
(watch TV) / bideo o miru (watch videos) / geenit o surit (play the game) / -- no o-keeko o suru
(take a lesson for --) etc. yocabulary for everyday life activities presented in the Unit 4 and
additional leisure activities relevant to students' real life

baiorin (violin) / piano (piano) etc. names of musical instraments that elementaty school age
students are most likely to take

naka (inside) / soto (outdoor)

(o-toosan (father) / o-kaasan (mother) / imoofo (younger sister) etc. family terms)

Materials

Two Tenkoo-see dolls

Picture cards for the sports (see Sample 5-1)

Picture cards for the leisure activities (see Sample 5-5: also recycle p. ##, Sample 4-4-1)

Procedures

1. Presentation
Prepare the conversation between two tenkoo-see about their weekend, using both learned
and new vocabulary. If necessary, briefly review the seven days of the week and have
students confirm that they have no school on "do-yoobi (Saturday)" and "nichi-yoobi
(Sunday)." Then, tell the class that the two tenkoo-see are talking about their weekend lives
and present the conversation without showing any visual cues.
e.g. Tenkoo-see \: Inoue-sanwa do-yoobi nani o suru no?
(What do you do on Saturdays, Inoue-san?)
Tenkoo-see 2: sakkaa o suru, Suzuki-kun wa?
(T play soccer. How about you, Suzuki-kun?)
Tenkoo-see 1: boku wa supootsu wa shinai. (I don't play any sports.)
Tenkoo-see 2. ja, nani o suri no? (Then, what do you doh)
Tenkoo-see 1. manga o yomu. bideo o miru. ato famikon mo surd.
(I read comic books, watch videos, and play the game on
our family computer.)
(continued on  p. 257)
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage I (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

(continued from p. 257)

4., Input/Output

Place the picture cards on the blackboard/wall while reviewing the vocabulary, and then,

ask the whole class, "-- yoobi nani o shimasu ka (What do you do on -- day?)" Ask the

same question to one of the Tenkoo-see and point to one of the picture cards and say, "--

shimasu (I do --)." Then, ask some of the students individually the same question. Allow

students to point to the picture cards of their choice. When any card has been chosen, give

the mode! for the card and have the student repeat it after you.

5. Input
Show how Japanese elementary schoo! students spend their weekend in the excerpts from
the video materials and the picture panels. You may make up a speech and have Tenkoo-see
present it instead. Then, have the class discuss in what points Japanese students differ from
and/or resemble themselves. Conduct such discussion in English, but also encourage
students to try Japanese words for familiar activities.

Suggestions

Although we have used general terms such as "a comic book," "TV," "video" and "game" in the
vocabulary list, you may replace such terms with the proper nouns that are popular among students
at the time.

“Video Letter From Japan: My Family” (see Teaching Materials List) is a good information source
on Japanese school children’s weekend lives.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage I (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

argeted Standards:
e 1.1,2.1,4.2
Objectives

Students will be able to say in Japanese the sports names and/or at least a part of the expressions
referring to the leisure activities.

Skills
speaking

7. Hello, What Are You Doing Now?

Vocabulary/Structures

do-yoobi (Saturday) { nichi-yoobi (Sunday} | yasumi no hi (holiday) / hookago (after school)
moshimoshi (hello in the phone conversation) / ima nani shiteru? (What are you doing now?)
*sakkaa (soccer) / basuke (basketball) / futtobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (baseball) / suiee (swimming)
otc. names of sports presented s0 far

sasobu (play) / benkyoo surt (study) / supootsu o surit (play spotts) / suri o suru (fish) / kyanpu
ni iku (go camping) / hon o yomu (read a book) / manga o yomu (read a comic book) / terebi 0
mirn (watch TV)/ hideo o miru (watch videos) [ geemut 0 suri (play the game) / -- 1o o-keeko o
suru (take a lesson for --) etc. everyday life and leisure activities presented so far

(o-toosan (father) 1 o-kaasan (mother) / imoofo (younger sister) etc. family terms)

Materials

Two Tenkoo-see dolls (se€ P. ##, Unit 1 “4. Mysterious New Students” Suggestion section)
(optional: two sets of toy telephones for the telephone conversation demonstration)

Picture cards for the sports and the leisure activities {see Sample 5-1 & 5-5)

A cardboard-made division (the highest student in the class should be covered when he/she is
standing)

(optional: an audio tape for the sound effect to be played when having students guess what the
Tenkoo-see is doing)

Several kinds of the tenkoo-see's silhouette who is doing a certain leisure activity (for the whole
class presentation: see Sample 5-6)

Procedures

1. Presentation/Input
First, place the picture cards for the sports and the leisure activities (see Sample 5-1 & 5-5)
while briefly reviewing the vocabulary. Then, tell the class that the two Tenkoo-see arc
talking on the phone one Saturday afternoon and present the following conversation. You
may use toy phones.
c.g. Tenkoo-see 1: moshimoshi, Suzuki desu. (Hello, Suzuki’s residence.)
Tenkoo-see 2. a, Shoota-kun imasu ka? Inoue desu.
(Oh, Is Shoota-kun there? This is Inoue speaking.)
Tenkoo-see 1 a, Inoue-san, boku da yo. Shoota. (Oh, Inoue-san, it 1s me.)
Tenkoo-see 2 ima, nani shiteru? (What are you doing now?)
Tenkoo-see 1. manga o yonderu.. (I'm reading a comic book.)
Tenkoo-see 2. - [the name of the popular program name at the time] nto
bideo ga aru n dakedo, issho ni minai?
(1 have a video of --. Why don't you watch it with me?)
Tenkoo-see 1: un, nir miri! (Yes, I will})
Present several examples with different sports names and leisure activities. Have students
choose the appropriate picture cards for the sports and the activities they hear in each
conversation.
(continued on  p. 263)



Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

(continued from p. 261)
2. Output

Explain the situation that Tenkoo-see’s mother answers when students have called one of
Tenkoo-see to see if hefshe can play with him/her and that they are waiting for Tenkoo-see
coming to the phone. Tell students to hear the sounds he/she is making, e.g., the noise o
turn the pages, a background music from a computer game, and have students guess what
their friend was doing. You may either play the recorded sounds or make noises with the
actual objects on the spot. Ask the class, "~ kun/san wa nani shiteru? (What is -- kun/san
doing?)" before making Tenkoo-see respond. You may place the picture cards (sec Sample
5.1 & 5-6) and allow students to refer to them. Tell students, however, not to simply point
to the card when they find an answer put to name it in Japanese cven though they are not
required to produce a complete sentence. Listing a sport name or a pait of the longer
expression for describing a leisure activity, €.8., "manga (comic book)” and "ferebi (TV),"
should be encouraged as far as you understand which card the student is referring to. You
may use the situation that students are looking at 7 enkoo-see's room from the outside:
Since the curtain is closed, they cannot quite see what he/she is doing. Show the sithouette
of the tenkoo-see doing something and have students guess what it is. You may have
students either individually or in groups compete each other by giving them points for the
correct answers as they did in "4, Sports Quiz."

3, Output

Tell students to choose one sport or Jeisure activity that they often do on weekends and/or

after school while reviewing the vocabulary with the picture cards (see Sample 5-1 & 5-6).
Then, explain the situation of the following activity in English: Tenkoo-see will call
students at home on weekends oF after school when they are doing the activity they have
selected during the review session. Set up the stage in the classroor. Prepare a divider
with a cardboard and place it at the center of the stage. Place one of the tenkoo-see doll at
one side of the divider. Then, ask for the volunteer from the class and have him/her to
come to the stage. Tell the volunteer student to stand on the other side of the divider and
gesture the sport or activity he/she has chosen as what they usually do on weekends or after
school. You may give a real object such as a comic book and have the student actuaily
perform the activity if applicable. Then, have the tenkoo-see doll call the volunteer student
and ask, "ima nani shiteru? (W hat are you doing now?)" Encourage the volunteer student to
respond to it in Japanese. Tell him/her in advance that a simple word such as a sport name
is enough. Have the tenkoo-see restate what the volunteer student has said, e.g., "hee, -
shiteru n da (OK, you are doing --, aren’t you?)" You may deliberately refer to a wrong
sott o leisure activity and have the class find out if the tenkoo-see's comprehension is
correct, Then, have other students come up to the stage and play the role to receive a phone
call from the tenkoo-see. Eventually, you may also assign a student to the tenkoo-see's role
and have him/her make a phone call, asking, "nani shitern? (What are you doing?)"

Suggestions

You can use the activities that the family members often do as well as the tenkoo-see and students
do. For example, you may have students guess what other family members of the tenkoo-see's are
doing on the other end of the phone in Procedure #2. In Procedure #3, you may tell students to
select sports and activities for their family member as well as their own and ask them t0 pretend to
be that family member when they come up fo the stage and gesture what they are doing. Then,
students can not only review the family terms but also practice the vocabulary that students
themselves do not often use.

If toy phones ar¢ available, you may also want your students to practice the phone conversation
expressions such as «oshi moshi (hello on the phone)” and *-- kun imasu ka (Is ~- kun home
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Jan Ken Pon Stage II (Grades 2-3)
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8. Let's Study Kana Targeted ;tan(j!alids: W
Objectives

1. Students will be able to read aloud and accurately write hiragana and katakana fox "re," "hi,"

"pi," "pi" and "tsu."

2. Students will be able to find appropriate letters from among others when they hear pronunciation
of hiragana and katakana for "re," "hi," “pbi," "pi" and "tsu."

3. Students will be able to recognize the pronunciation change indicated by a smail "fsu” and
choose the appropriate spelling for what they hear.

Skills

listening/reading/writing

Vocabulary/Structures

(hiragana | katakana | Go-juu-on (50 Japanese syllables))

supootsu (Sports) / sakkaa (soccer) / aisu hokkee (ice hackey) / terebi | bideo (video) etc. learned
yocabulary (mainly from the current unit) including learned kana

Materials

A Go-juu-on chart (one for the whole class presentation and those for individual use)
Kana flash cards for "re," "hi" and "fsu"

kana writing practice sheet (see p. ##, Sample 1-9)

Worksheet 5-8-1 & 2

Procedures

1. Presentation
Review kana learned so far and introduce new ones, "re," "hi" and "tsu" (refer to p. ##,

Unit 1 “Let’s Study Kana,” Procedure #1). First, show a Go-juu-on chatt to the whole
class and have students search for kana that they have learned so far. Give one orally, and
then, show a letter when students cannot find it. List the learned words and/or students'
names which begin with the given letter. Then, present new ones using flash cards.
Mention "bi" and "pi" when presenting "hi* (on the other hand, do not mention "zu," "tsut”
with the two dots, since it is not common to use it in a modern Japanese orthography).
Have the whole class look for those new ones on the Go-juu-on chart, and then, mark them
on their own copies as well.

2. Writing Practice
Have students practice writing hiragana and katakana for "re," "hi" and “tsu." Show the
class how to write each letter with the stroke orders and have students copy it in the air
using their arms (see p. ##, Upit 1 “Let’s Study Kana,” Procedure #2 for the detail
procedures). Then, give writing practice sheets (sce p. ##, Sample 1-9) to students and

have them individually practice writing well. You may assign the writing practice as

homework.
(continued on  p. 266)
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(continued from p. 266)
3. Presentation/Input

Select the learned vocabulary which contains double consonant and orally pronounce them
carefully in order to introduce a small "fsu" representing the double consonants, that is, kk,
ss, tt, and pp, and the visual difference in the orthography as well as the concept of "mora”
in Japanese accent. At this presentation, you may want (o tap the blackboard or the desk to
indicate the beats while pointing to each jetter as you read so that students can fell that a
small "#su" represents the sound which lasts the same amount of time as the other letter.
You may want to exaggerate a beat for a small "fsu" by holding your breath. Make it sure,
however, to give models later for students to imitate in a natural speed. Then, give students
the Worksheet 5-8-1. Have students hear the existing word, i.e., sakkaa instead of sakaa,
and cross out the inappropriate spelling.

4. Letter Search / Writing Practice
Give authentic texts such as books for Japanese children and “kodomo shinbun,” a
newspaper for kids, and have them search learned letters. Encourage students to look for
not only “letters” but also “words” such as sports names. Then, have students connect the
kana spellings of the Jearned vocabulary with the appropriate pictures, or English words,
using the Worksheet 5.8.2. Then, have them choose at least one spott or activity that they
themselves often do on weekends and after school and copy its orthography several times
for practice. You may assign this activity as homework,

Suggestions

Students may practice more kafakana if you pick the examples among from the vocabulary
presented in this unit. You do not have fo worry about it since it means that the letters presented in
this unit is more likely to be used as katakana in the vocabulary the kids in your students' age use.
Make sutre, however, to have students practice both at the level of individual letters. If time allows,
and it is appropriate for your students' cognitive level, have them discuss why therc are so many
katakana words in the vocabulary they have learned in this unit.
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Worksheet 5-8-1
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Listen to your teacher read either one of two in each pair. Circle the one you hear.
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Worksheet 5-8-2

BE X

L Connect each kana word to the appropriate picture, or English
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II. Choose one sport or activity you often do during your free time. Copy
on the separate sheets for practice.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

. Targeted Standards:
9, My Book: My Day Off 13,22, 3.1, 5.1

Objectives

1. Students will be able to copy kana for at least one sport or Jeisure activity that they like looking
at the proper models.

2 Students will be able to orally state in Japanese what spotts and/or leisure activities they
themselves and at least one family member often do or like after the extensive practice.

Skills
speaking/ writing

Vocabulary/Structures

yasumi no hi (holiday, day off)

% o shimasu (L do, or play, --) / -- ga suki desu (1 like --)

*sakkaa (soccer) { basuke (basketball) / futtobooru (football) / sukeeto (ice skating) / sukii (ski) /
aisu hokkee (ice hockey) / rooraa bureedo (rollerblading) / yakyuu (baseball) / suiee (swimming)
etc. names of sports presented so far

*asobu (play) / benkyoo suru (study) / supootsu o suru (play sports) / tsuri o sury (fish) / kyanpu
ni iku (go camping) / hon o yomu (read a book) / manga o yomu (read a comic book) / ferebi 0
miru (watch TV) / bideo o miru (watch videos) / geemu o suru (play the game) [ -- no o-keeko o
suru (take a lesson for --) etc. everyday life and Jeisure activities presented so far

o-toosan (father) / o-kaasan (mother) / imooto (younger sister) etc. family terms

Materials

Picture cards for spoits / leisure activities (for the whole class presentation: see Sample 5-1 & 5-6)
Orthography cards for the sports and the leisure activities (for the sports = recycle those used in"2.
Sports Trivia" / for the leisure activities = see Sample 5-9)

Worksheet 5-9 (for individual use; use a larger paper than regular letter size since students will
draw a picture on if)

Color papers for “Chigiri-¢”

A sample drawing which includes the sports and the leisure activities students have learned so far
(ideally, one drawn by a real clementary school age child)

Procedures

1. Input/Output
First, orally review the vocabulary using the picture cards (see Sample 5-1 & 5-6).
Occasionally, ask students individually, "-- san, -- suki desu ka (Do you like --, -- san?)"
and - kun, -- shimasu ka (Do you play --, -- kun?)" Place each card on the
blackboard/wall when the review is done. Then, show the orthography cards (see Sample
5-9: noun part only for leisure activities) in a different order and have the class read them
aloud. After giving a proper model for pronunciation and having the class repeat it, have
students pick the appropriate picture card for the given orthography. Place the orthography
card beside, or beneath, the picture card when found. Leaving the pairs of the picture and
orthography cards placed on the blackboard/wall, give students Worksheet 5-9 and have
them make “chigiri-e” (see Suggestions section for explanation) of their day off. Although
students may pick either one in the past, €.g., what they did last weekend or during the last
summer vacation, a typical day off, or an ideal day off, they are required to include at least
one sport or activity of which they have learned a Japanese name. Encourage students to
draw their family members as well as themselves. When the chigiri-e are completed, have
students label at Jeast one sport or activity, played by themselves, in their work with kana
by looking at the pairs of the picture and orthography cards on the blackboard/wall. You

v have them draw the arrows in order to clarify which sport or activity is labeled.
. R . YTAAY



Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

(continued from p. 271)
2. Output
Present a model of the presention, using either one of the tenkoo-see's chigiri-e or a
drawing by an elementary school student in Japan.
e.g. Tenkoo-see. [show his/her drawing] kore wa watashi no yasumi no hi desu.
(This is a drawing of my day off.)
[point to hinvherslef playing the basketball]
watashi wa basuke o shimasu. (1 play the basketball.)
[point to his/hex father watching TV inside the house]
o-toosan wa terebi o mimasu. (My dad watches TV.)
Include more than one description for family members in the sample. After briefly
reviewing the vocabulary for the sports and the leisure activities with the whole class, have
students individually practice describing their own drawings on Worksheet 5-8. Tell
students to prepare at least two sentences, nvatashi / boku wa -- shimasu / -- ga suki desu.
(I doflike --)," and "-- [a family member term] wa -- shimasu /-- ga suki desu (My --
does/likes --)." After the extensive practice, have each student present his/her drawing to
the class.

Suggestions

Chigiri-e . A craft work in which hand-teared color paper is used in place of paints. Authentic
work requires Japanese rice papers; for this activity, any colored paper wil do. Do
not, however, use scissors. Because your students have to write down kana
spelling later in the work, have them put papers only for some figures and leave the
background blank,

It may be necessary to make an arrangement so that students can work on their chigiri e during the

art class. Or, write directions in English and ask family members’ help for homework assignment.

If you have students complete the pictures outside Japanese class, make sure that it is comleted

before the Japanese class when you plan to do other activities in Procedure #1, that is, the

vocabulary review and writing.

If Japanese textbooks for elementary school level art classes, you can show real drawings, and

possibly some chigiri-¢ work, by elementary school students in Japan as the samples when

presenting the models of “oral presentation.” Check with resource centers such as Japan

Foundation Language Cneter Library and Japan Information Center as suggested on p. ##, Unit4

“Wake-up Time, Bed Time,” Suggestions section.

As you did in the Unit 4, plan ahead and secure time for individual tutoring for the oral

presentation.



Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

Sample 5-9

Orthography Cards for Leisure Activities

7N X A

e 7 NAFY v

*Prepare the cards for the pronouns such as game names and TV program titles as well, if you

have used them in the previous lessons.



Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities

Worksheet 5-9

nEZ
HELDITLD
Y+ HDE

(Student’s Chigiri-e here.)




Jan Ken Pon Stage II (Grades 2-3)

Unit 5 Leisure: Sports & Weekend Activities

Unit 5 Vocabulary List / #%Y 2 b

romanization act.#

<H>

74 Ak o 7 — aisu hokkee 1, 2,
3,4,
6,7,
8,9

H% aki 3

»F 5 asobu 6,7,9

Hu atsui 3

Hoo ame 3

Tz A anime 5

HUHEI arigatoo 3

<w >

W TA i-tten 4

wg2tlo LT ima nani shiteru? 7

57

W dE imooto 6,7,9

<HB>

BhHIA o-kaasan 6,7.9

BLEWL oshimai 5

BrIxA o-toosan 6,7,9

Bt L o-hanashi 5

<>

~FHuET  -- gaarimasu 3

~#+5TT  -- gasukidesu 9

by BT katakana 8

<i5>

¢ 7o ¢ kyanpu ni iku 6,7, 9

X 19 Ew kyoodai t

x50 kirai 1

<K >

~EED -- kudasai 3

&N kumori 3

<>

¥—-pn%kF3  geemuosuru 6,7, 9

<>

g7 googuru 1,2,
3,4

ZLw3HA  go-juun-on 8

T#Ad, U gomen ne, nai 3

<% >

oy B sakkaa 1, 2,
3.4,
6,7,
8,9

XL samui 3

<>

ERAT AN suiee 1, 2,
3,4,
6,7,9

+x suki i

P cuk1i 1,2
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-- ten

tomodachi

do-yoobi
dore o shimashoo ka?

naka

natsu

nani ga irimasu ka?
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Jan Ken Pon Stage II (Grades 2-3)
Unit 5 Leisure: Sports & Weekend Activities
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 6 Food: Food & Nutrition

(continue from p. 281)
2. Input/Playing with words

Assuming that they are still playing “expedition team,” tell the class that they are in such
a situation that certain uncooked food item cannot be used for their meal, i.e., they have
a boitle opener but don't have a can openct; the cooking stove is not available. It will be
necessary to explain, in English, directions and situations before you begin the activity.
First, have students name any food item in the bag that they can cat as it is. Since the
purpose of this initial patt of the activity is to simply check how much food vocabulary
students have so far learned and established in their memory, encourage students to list
whatever food items they can recall even if they come up with inappropriate oncs, i.e.,
an item which is not in the bag; an item which they cannot eat without further cooking.
Tn case of the item that is not in the bag, simply tell the class, "arimasern (We don't have
it in this bag)." Take out the appropriate picture card and ask, "tabemasi ka (Do you
want to eat it?)" if students name the itemn that is not ready for eating. When they list any
appropriate item, take out the picture card for that food and placeitina separate box.
When students cannot list any more food item, say the names of the rest of the food
items in the bag and ask students which group the given items should be categorized.
Show the appropriate picture card after students make their first guess, ask them if they
want to change their ‘ninds after seeing the item. Finally, if it is something to be eaten

without further cooking, place the card in the separate box.

3, Input

Tell the class that they arc the food manager of the “Expedition Team" and that they

should give the appropriate item when other team members request what they want.
I eave the picture cards for food items (sce Sample 6-1) either in the brown bag or in the
hox as they were divided in Procedure #2. Remove some cards from both, however.
Say to the whole class, "-- 84 hoshii (1 want --)," n__ gg nomitai (1 want to drink --)" of
"..ga tabetai (1 want to eat --)," and have students think what item is being requestd.
Pick one of the students who indicate that they know what item it is and have him/her
take out the appropriate card from cither the bag of the box. Occasionally, request the
item the picture card for which has been removed from the box or the bag, and create
the situation that a volunteet student cannot find the appropriate card. Ask, "nai desu ka
(Don't we have it7)" while he/she is looking for the card and allow him/her to return the

seat when saying in Japanese, vai (No, we don't have it)."

4, Input/Output
As homework assignment, give Worksheet 6-1 and see what food items are found at
students’ own home. If they find any food items which are not in the given list,
encourage them either to write down their names in En glish or to bring the packages o
class. Show the larger check list in class and share what students found at home,
counting the number of household where each food item is found. Add vocabulary for
the items students found at home but not in the list if they are popular. You may bring

packages, Of real things, of Japanesc food as what is found at a teacher’s house.

Suggestions

If you can use real food items for the presentation, have students feel them ovet the paper bag
and make a guess what they are. Or, you can make a transparency of the X-ray photo of the
bag and show it t0 the class.

You do not have to strictly define which food item can be caten as it is and which one requires
further cooling. For example, some students may say that they like raw carrots; others insist
that they should be cooked. Explain in English cleatly, however, that you arc not asking a

~oreanal preference in this activity.
s activity. 4 opportunity to ask for parental

A eaaratin
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argeted Standards:
1

L | 3

3. Oddman Out
Objectives

1. Students will be able to divide food items, upon hearing them in Ja“panese, into groups
according to the categories such as "preference,” ncolot" and "shape.”

5 Students will be able to name, in Japanese, & few food items that they like and that they
don't like.

Skills
listening/speaking

Vocabulary/Structures

tabemono (food) / nomimono (beverage) / yasai (vegetable) / kudamono (fruit) / niku (meat) /
sakana (fish) / o-kashi (sweet) ) )

aka (red) / midori (green) / kiiro (yellow) / shiro (white) / maru (circle) / shikaku (square) /
sankaku (triangle) etc. learned vocabular_f.;)r(;olj{krsandlS‘EP—e—S . . )
hanbaagaa (hamburger) / sandoitchi (sandwich) { piza (pizza)/ supagett (spaghetti) { furaido
chikin (fried chicken) { furaido poteto (French fries) / juusu (juice) / koora (cola) / gyuunyui

(milk) / chokoreelo miruku (chocolate milk) / mizu (water) / ringo (apple) / ichigo (strawberry)

orenji (orange) / budoo (grape) / momo (peach) [ retasu (lettuce) / burokk'ori i (broceoli) / {c_)mato
(tomato) / kyabetsu (cabbage) / kyuuri (cucumber) { ninjin (carrot) / jagaumo (potato) / c{mzu
(cheese) / hamit (ham) / beekon (bacon) / tamago (egg) / pan (bread) / gohan (steamed rice) /
pasutd (pasta)/ shiriaru {cereal) / waffuru (waftle) / kanzume (canneq food) / m.ayon.ee.z:u
(mayonnaise) / doresshingu (salad dressing) / Dataa (butter) / maagartt (margarine) / piinatist
bataa (peanut butter) / jamit (jam, or jelly) / soosu (sauce) / kechapp (ketchup) / aistt kriimu
(ice cream) / chokoreelo (chocolate) / kyandii (candy) / kukkii (cookie) / keeki (cake) etC. food.
vocabulary presented so far

nakama hazure wa dore desu ka? (Which one is the "oddman”?) . _

xsuki (1 tike) / kirai (I don't like) / each student's tavorite and least favorite food 1tems (a few
itemns each)

Materials

Picture cards for food vyocabulary (one set for the whole class presentation and those for
individual use in asize appropriate to be pasted on 10 the worksheet: sc€ Sample 6-1 and the
Stage I, Unit 6) _

Cards to indicate the category names (for the whole class presentation: see Sample 6-3)
Worksheet 6-3-1 &2

Procedures

1. Presentation .
First, divide the food items into two groups: dish names, €. hamburger, sandwich,
and ingredient names, €.£., apple, jam. You do not have to introduce Japanese terms

for those category names. Draw a line at the center of the blackboard/wall and place on%
card with each category name written in English (see Sample 6-3) each on both 31de.s 0
the line. Show one of the picture cards for food items (see Sample 6-1 and others from
Stage I, Unit 6) and give an oral model to the class, having students repeat it. Then,
place each picture card under either one of the category name card, When all picture
cards have been placed on either side, present the food group cz_ttegq}‘les such as "yasal
(vegetable)," "kudamono (fruit),” "piku (meat)" and weakana (fish).” Then, remove the
picture cards on the "ingredient names" side randomly one by one and rearrange them
ture caras Ba L o donto the specific food group categories. Review the vocabulary
. Y 1 aa vaneat 1t



Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

Sample 6-3

Category Names Cards

Dish Names Ingredient Names
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4. Let's Study Kana

QObjectives

1. Students will be able to read aloud and accurately write fiiragand and karakana for *ke," "sd
||ral'l and ll]]a. 1]

9 Students will be able 10 find appropriate letters from among others when they hear
pronunciation of hiragana and katakana for ke, "sa," " " and "ha.

Skills
listening/readinglwﬁting
Vocabulary/Structures

(hiragana | katakand | Go-juu-on (50 Japancse syllables))
supagetli (spaghetti) / sakana (fish) / tamago (egg) / hanbaagaa (hamburger) etc. learned.
vocabulary (mainly from the current unit) including jearned and new kana

Materials

A Go-juu-on chart (one for the whole class presentation and those for individual use)

Kana flash cards for vke," "sa," "’ and "ha"

kang writing practice sheet (see p. #i, Sample 1-9) o

Several kinds of kana puzzle (for the whole class presentation and for individual use: s€&
Sample 6-3) . _
(optional: menus and grocery store advertizements written in Japanese in a large quantitys the
orthography list for the food vocabulary found in the given materials)

Procedures

i, Presentation ‘ - ‘
Review kana learned s0 far and introduce new ones, "ke," "sa," "ig" and "ha. (refer O
p. ##, the Unit 1“9, Let’s Study Kana,” Procedurc #1). First, show 8 Go-juu-on chart
to the whole class and have students search for kand that they have jearned so far. Give
one orally, and then, show a letter when students cannot find it. List the learned words
and/or students’ names which begin with the given letter. Then, present new ones using
flash cards. Introduce one with two dots representing the voiced sound for each letter.
Have the whole class look for those new ones on the Go-juu-on chart, and then, mar

them on their own copies as well.

2. Writing Practice Wt Wi "
Have students practice writing hiragana and katakana for ke "sa, 1 and "ha. .
Show the class how to write each letter with the stroke orders and h?vc students cOPY }t
in the air using their arms (see p. i, the Unit 1 “Let’s Study Kana,” Procedur® #2 for

the detail procedures). Then, give writing practice sheets (see S_amplc 2-T)to students

and have them individually practice writing well. You may assign the writing practice as
homework.

3. Word Search o T
Have students look for the appropriate letier when they hear the pronunciation for 1t
e AP e using the class Go-juu-on chart as described
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5. Meals, Meals Targeted Standards:
1.1, 1.2, 3.1
Objectives

1. Students will be able to choose appropriate times and dish names for orally given meal
names such as "asa gohan (breakfast),” "hiru gohan (lunch)," "ban gohan (supper, dinner)"
and "oyatsu (snack)."

2. Students will be able to name food items they eat, at least one each for "asa gohan
(breakfast)," "hiru gohan (lunch)," "ban gohan (supper, dinner)" and "oyatsu (snack).”

3. Students will be able to tell whether or not their own favorite dish names are on the menu
written in kana with contextual clues such as learned kana and pictures.

Skills
listening/speaking/reading
Yocabulary/Structures

asa gohan (breakfast) / hiru gohan (lunch) / ban gohan (supper, dinner) / oyatsu (snack) / - ji (-
- o'clock) / -- ji han (half an hour past -- o'clock) / -- to -- (-- and --)

*hanbaagaa (hamburger) / sandoitchi (sandwich) / piza (pizza) / supagetti (spaghetti) / furaido
chikin (fried chicken) / furaido poteto (French fries) / juusu (juice) / koora (cola) / gyuunyuu
(milk) / chokoreeto miruku (chocolate milk) / mizu (water) / kudamono (fruit) / ringo (apple) /
ichigo (strawberry) / orenji (orange) / budoo (grape) / momo (peach) / chiizu {cheese) / hamu
(ham) / beekon (bacon) / tamago (egg) / pan (bread) / gohan (steamed rice) / pasuta (pasta) /
shiriaru (cereal) / waffuru (waffle) / aisu kriimu (ice cream) / chokoreeto (chocolate) / kyandii
(candy) / kukkii (cookie) / keeki (cake) etc. food vocabulary students eat as their meals and
snacks (add new ones as necessary})

(*retasu (lettuce) / burokkorii (broccoli) / fomato (tomato) / kyabetsu (cabbage) / kyuuri
(cucumber) / ninjin (carrot) / jagainio (potato) / kanzume (canned food) / mayoneezu
(mayonnaise) / doresshingu (salad dressing) / bataa (butter) / maagarin (margatine) { piinattsu
bataa (peanut butter) / jamu (jam, or jelly) / soosu (sauce) / kechappu (ketchup)} etc. vocabulary
for ingredients)

nani o tabemasu ka? (What do you eat?) / nani o nomimasu ka? (What do you drink?)

Materials

One Tenkoo-see puppet (see p. ##, Unit 1 “4. Mysterious New Students” Materials section)
Picture cards for food items (see Sample 6-1 and the Stage I, Unit 6)

Meal time cards for "breakfast," "lunch," "dinner” and "snack"” (for the whole class
presentation: see Sample 6-5-1)

Two kinds of in-flight meal menus (with furigana and pictures: see Sample 6-5-2)

Procedures

1. Presentation

Make four divided sections on the blackboard/wall and place the meal time cards (see
Sample 6-5-1) one each, First, point to the meal time card for "breakfast" and ask
Tenkoo-see, "asa gohan ni nani o tabemasu ka (What do you eat for breakfast?)" As the
Tenkoo-see's response, list a few food items appropriate as breakfast among the
learned vocabulary. At the same time, place the picture cards for the given food items in
the section labeled as "breakfast" with the meal time card. Then, ask, "nani o nomimasu
ka (What do you drink?)" and list the drink items with the picture cards. Repeat the
procedure for other meals, i.e., "lunch," “dinnet" and "snack."

(continued on  p. 305)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

(continued from p. 303)

2. Input/Output
Remove the picture cards placed as what Tenkoo-see eats for each meal, reviewing the
vocabulary as well, Take this opportunity to present the use of "-- fo --" to list more
than one item, i.e., --san / kun (Tenkoo-see's name) wa asa gohan ni shiriaru to
kudamono o tabemasu (- sanfkun cats cereal and fruit for his/her breakfast).” When
only the meal time cards are left on the blackboard/wall, point to the card for "breakfast"
(see Sample 6-5-1) and ask the whole class, "mina-san wa asa gohan ni nani o
tabemasu ka (What do you guys eat for your breakfast?)” When any food item is named
in Japanese, say, "a, shiriaru desu ne (OK, you eat cereal)," and place the appropriate
picture card for the given item in the "breakfast” section. If the response is in English,
confirm the item by asking, "shiriaru desu ka (Do you mean cereal?)” and have students
repeat the Japanese term before placing the appropriate picture card. Occasionally name
individual students in order to have all students in the class speak up in Japanese at least
once. Repeat the procedure for other meals. If any student name the item the Japanese
term for which has not been introduced, do not hesitate to add it to the vocabulary. List
such items in English on the blackboard instead of placing the picture cards.

3. Input
Before the activity, make sure that all students understand the following situation:
Situation: Some students have heard that their class will have a trip to Japan and

the adults are now discussing for which airline they should make a
reservation. According to the two Tenkoo-see, they felt sorry during the
flight from Japan to America since their favorite food wasn't served. In
order to avoid such an unhappy experience, let’s do some research on
different airlines’ in-flight meal menus in order to request the adults to
select the airline which serves their favorite food.
Give two kinds of in-flight meals menus (see Sample 6-5-2} that two Tenkoo-see got
from the airplanes they took when they came to U.S., and have students either
individually or in small groups read each menu carefully and list what food items are
going to be served. Based on what they find in the menus, decide on which airline they
like.

Suggestions

If the class has already learned (or, is concurrently learning) the nutrition pyramid, have
students examine if the presented Tenkoo-see's meals reflect healthy eating habit. This activity
will make students review the ingredients vocabulary as well as the dish names since they
cannot find a specific dish name in the nutrition pyramid, You may have students examine their
own meals and find out what they should eat more and less.

It may not be realistic to set the situation in which students choose the airlines based on the in-
flight meals because it is not possible to see what they will serve in flight before the trip actually
begins. Tt is, however, possible even for adults in real life to make a decision based on what
other people have been served before and what they thought of about their service. You may
want to explain to your students, if they are used to taking long-distance flights with meals, that
they may not be able to choose the airlines in such a simple way as in Procedure #3 and that
their requests are not always accepted.

©1999 USWest Center for Japanese Language Education0?
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Unit 6 Food: Food & Nufrition

Sample 6-5-1

Meal Time Cards
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

Sample 6-5-2

In-Flight Meal Menus
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Jan Ken Pon Stage Il (Grades 2-3)
Unit 6 Food: Food & Nutrition

(continued from p. 309)

6.2, T [point to the date for "today"] kyoo no menyuu wa? (Today's menu
is 7)

Sl:  pizal (Pizza!)

S2:  hanbaagaa! (Hamburger!)

Sl gyuunyuu! (Milk!)

g i soo desu ne, kyoo no menyuu wa piza to hanbaagaa to gyuunyuu desu.

(That's right: today's menu include pizza, hamburger and milk.)
Carefully choose the tense for today's menu: if you are teaching a morning lesson, you
need to use "-- desu (non-past),” since students have not eaten their lunch. If it is an
afternoon class and students have already had lunch, use "-- deshita (past)." Students
are, however, allowed to just list the names of the food items without worrying about
the sentence ending for the tense.

2. Input
Explain the situation: a student is visiting his/her friend's house and gets hungry around
lunch time. Give Worksheet 6-6 which shows what is inside of the refrigerator at the
friend's house. After checking what items are in the refrigerator and reviewing the
vocabulary for them, suggest that it would be nicer not to ask for what the friend has
been planning to eat in the future. Also, tell them that they may be able to ask for what
the friend has eaten the day before. Once students understand the situation, have
students listen to the statements by the friend, i.e., "kinoo wa -- tabeta / nonda. khyoo
(ashita) wa -- taberu / nomu (Yesterday I ate / drank --. Today (tomorrow) I will eat /
drink --)." You should randomly arrange the order of the statements so that all
"yesterday" statement does not come first. Have students check the appropriate column
for each food item, i.e., "yesterday" and "today (tomorrow)." At the end, remind
students of the initial proposal and choose one without checking for "today
(tomorrow)" as their request for the lunch.

3. Input/Output
Show the weekly lunch menu used in the initial presentation and briefly review the time
words, "kinoo (yesterday)," "kyoo (today)" -and "ashita (tomorrow)." Then, ask one of
Tenkoo-see, "kinoo nani o tabemashita ka (What did you eat yesterday?)" and "kyoo
(or, ashita) nani o tabemasu ka (What will you eat today / tomorrow?)," and have
him/her state what he/she ate and will eat. While asking these questions, point to the
appropriate dates for "kinoo (yesterday)," "kyoo (today)" and "ashita (tomorrow),"
either on the weekly lunch menu if it is actually from the school cafeteria or on a regular
calendar. If the weekly lunch menu is used, also point to the appropriate menu item
when Tenkoo-see gives his/her response. Following this example, name individual
students and ask the same questions. You may want to ell students in advance that they
will be asked about their lunch. First, ask orally, and then, point to the date for either
""kinoo (yesterday)" or "kyoo (today)" (or, "ashita (tomorrow)") on the calendar.

4. Output (optional)
After explaining the task that students will decide on what they will eat based on what
other friends ate yesterday , present the conversation example using two Tenkoo-see.
e.g. Tenkoo-see 1. Suzuki-kun, kinoo hiru gohan nani tabeta?
(Suzuki-kun, what did you eat for lunch yesterday?)
Tenkoo-see 2. hanbaagaa. (Hamburger.)
Tenkoo-see 1: watashi wa piza. ja, kyoo wa furaido chikin ni shiyoo.
(I had pizza. Then, why don't we eat fried chicken
today?)

“feontinued on  p. 312)
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Weekly Lunch Menu
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

7. I'm Hungry! Targeted Standards:
C LL, 3.2, 3.2
Objectives

Students will be able to obtain what they want to eat and/or drink using the expressions such as
"“tabetai (I want to eat)" and "nomitai (I want to drink)."

Skills
speaking
Vocabulary/Structures

tabetai (desu ka)? (Do you want to eat?) / nomitai (desu ka)? (Do you want to drink?)

*tabetai (I want to eat) / nomitai (I want to drink)

*the food vocabulary each student wants to eat and drink

*doozo (please take it) / arigatoo (thanks) / dooitashimashite (You're welcome) / gomen ne, nai
(I'm sorry, but I don't have it)

Materials

Two Tenkoo-see dolls

Picture cards or comic stripes for the presentation of "I'm Hungry!" and "I'm thirsty!" (see
Sample 6-7-1 & 6-7-2)

Picture cards for food items (larger ones for the whole class presentation and smaller ones for
the role play activity, one set per one "baby sitter" student)

One-bite size sweets and drinks (one each for all students in the class: if food is not permitted in
the classroom, prepare picture cards or miniature food instead)

Procedures

1. Presentation/Input
First, show the picture cards or the comic stripe for "Onaka ga suita! (I'm Hungry!)"
(see Sample 6-7-1) to the class one by one and say at the third picture, "onaka ga suita,
gohan ga tabetai! (I'm hungry, I want to eact meal!)" Then, turn to the last picture
which shows a happy child who is eating his/her meal. In the same way, present the
picture cards or the comic stripes for "Nodo ga kawaita! (I'm thirsty!)" (see Sample 6-
7-2) to introduce "-- ga nomitai (I want to drink --)." After the presentation, have
students hear more examples using Tenkoo-see dolls. Here, the teacher should play a
role of either a parent or a baby sitter and give Tenkoo-see what he/she has requested.
Include the examples in which Tenkoo-see's requested item is not available and in
which Tenkoo-see's request is turned down.

e.g. | Tenkoo-see: onaka ga suita! hanbaagaa tabetai.
(I'm hungry, I want to eat hamburger.)
A baby sitter (T): [give a picture card for "hamburger"] hai, doozo.
(Here you go.)
Tenkoo-see: arigatoo, itadakimasu! (Thanks, grace!)
[immediately eat it] aa, oishii. (Umbh, it's good.)
e.g. 2 Tenkoo-see: nodo ga kawaita! juusu ga nomitai.
(I'm thirsty, I want to drink juice.)
A baby sitter (T): gomen juusu wa nai naa. gyuunyuu wa?
(Sorry, but we don't have juisce. How about some
milk?)
Tenkoo-see: un, gyuunyuu nomitai. (OK, I want to drink milk.)
e.g. 3 Tenkoo-see: onaka ga suital.aisu kuriimu tabetai..

(I'm hungry, I want to eat icecream.)

Cousin (T):  dame! sakki tabeta desho. (No! You just ate it.)
(continued on  p. 316)



Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

(continued from p. 315)
2. Input/Output

Bring to the class one-bite size sweets and drinks in small paper cup. Prepare both in
enough quantity to feed all students in the class. Choose the items that most students
like. If your school does not allow students to eat and drink in the school hour except
lunch time, however, prepare the picture cards or miniature food for this activity. First,
present the conversation example between two Tenkoo-see, i.e., "-- tabetai? / nomitai?
(Do you want to eat / drink --?)" and "un, tabetai / nomitai (Yes, I want to)." Then,
have them actually receive the food or drink item and have it. After the presentation,
walk around in the class pretending to be one of Tenkoo-see and ask everybody, "--
tabetai? / nomitai? (Do you want to eat / drink --?)" Give the item to the student who
indicates positive response by "un" or "hai," or some other ways. If any student
voluntarily say in Japanese, “tabetai / nomitai (I want to eat / drink),” give the item even
when it is not yet his / her turn. Give a model of "iranai (I don't want to)" to those who
indicates negative reactions to the given food item and repeat the expression after you.

3. Output
Present the format of the role play between a child and his/her baby sitter, using
Tenkoo-see puppets.
e.g. Sl (achild): chokoreeto ga tabetai! (1 want to eat a chocolate.)
S2 (a baby sitter): [look for the picture card for "chocolate" and give it to

S1]
hai, doozo. (Here you go.)
SI: arigatoo. (Thank you.)
S2; doo itashimashite. (You're welcome.)

Tell those who play the role of "child" to request whatever they like using the
expression, "-- tabetai / nomitai (I want to eat / drink)." Then, give a set of food item
picture cards to each "baby sitter" student and tell them to find the appropriate picture
card that the child has requested and give it to him/her. If they cannot find the
appropriate picture, say, "gomen ne, nai (I'm sorry, but we don't have it)," instead of
"hai, doozo (Here you are.)" Do not pair up students; instead, have those playing the
role of "child" ask around different baby sitters in order to find "the best" one in terms
of satisfying their request. Occasionally have students switch the roles so that all
students have opprotunities to practice saying, "fabetai / nomitai (I want to eat / drink)."

Suggestions

This lesson is a good time to introduce a song called "Onaka ga heru wta (lit. The song for
getting hungry)." You may present it with some gestures.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

Sample 6-7-1

"I'm Hungry!"
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Jan Ken Pon Stage Il (Grades 2-3)

Unit 6 Food: Food & Nutrition

Sample 6-7-2

"I'm Thirsty!"
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Unit 6 Food: Food & Nutrition
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Jan Ken Pon Stage II (Grades 2-3)
Unit 6 Food: Food & Nutrition

8. Special Meals, Please Targeted Standards:
G s 1.1, 2.1, 2.2, 3.1, 4.2, 5.1
Objectives

Students will be able to name dishes and/or their ingredients that they eat on at least one special
event observed at their home such as Thanksgiving, Christmas, Hanukkah, Kwanza and
Chinese New Years.

Skills

listening/speaking/culture

Yocabulary/Structures

*sankusu gibingu (Thanksgiving) / kurisumasu (Christmas) / hanuka (Hanuka) / kuwanza
(Kwanza) / o-shoogatsu (New Year) etc. Names of special, seasonal and/or religeous events
observed at students' homes

shichimenchoo (turkey) / masshu poteto (mashed potato) / koon bureddo (corn bread) / chikin
(chicken) / hamu (ham) etc. Food items necessary to describe the dishes and their ingredients
associated with the selected special events

nani o tabemasu ka (What do you eat?)

*itsu gochisoo taberu? (When do you eat a special meal?) / nani o taberu? (What do you eat?) /
nani ga haitteru no? (What is in it?)

Materials

A calendar chart for listing the special events and the food items (for the whole class
presentation: see Sample 6-8)

Drawings and photos of the special meals and dishes that students have listed in the calendar
(for the whole class presentation: ask for the help from students' family if they have listed very
rare item and you cannot find any resource)

Worksheet 6-8

Procedures

1. Presentation

First, present some Osechi ryoori, special dishes for Japanese New Years Celebration,

as the speech by Tenkoo-see. Not only mention the names of the dishes, but also

explain what they look like listing the learned ingredients vocabulary. Pointing to

January 1 on the calendar may help students understand that the speech is about New

Years Celebration.

e.g. Tenkoo-see: O-shoogatsu ni wa o-nishime o tabemasu. o-nishime niwa ninjin
ya goboo ya shiitake ga haitte imasu. sorekara, kon'nyaku mo
haitte iamsu. o-shooyu no aji desu.

(During the New Years Celebration, we eat "o-nishime." We put
carrots, Japanese burdock and shiitake mushrooms. It has a soy-
sauce flavor.)

Following this presentation, show a large calendar-like chart (see Sample 6-8) to the

class and have students list the names of the special events they think of for each month.

Write in the chart in kana what students have listed orally. It is not necessary to fill out

for all twelve months. Because the vocabulary for typical American holidays and events

has already been introduced in the Stage I, Unit 4, encourage students to name such
events in Japanese. Next, have each student choose at least one event listed on the chart
as something he/she actually celebrates at home, and then, present what special food
he/she eats on such an occasion. Allow students to use English for this discussion since
most food items may not have appropriate Japanese counterparts because they are
usually pronoun that are not yet well known in Japanese society. For what students

have listed in English, you may restate it either in a Japanese term if applicable or in a

Japanese-like pronunciation and write down on the chart in kana.  (continued on _ p. 323)
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(continued from p. 321)
2. Output
Read aloud a special event and meals associated to it, written on the chart from
Procedure #1, and show the appropriate drawings or photos for the meals. You may
want to ask the student who has listed a very special meal to bring some reference for it
to the class. Then, ask the class, "nani ga haitte imasu ka (What is in it?)," for each
meal and have students list the ingredients. If students cannot respond spontaneously,
ask about the specific ingredient, i.e., "ninjin? jagaimo? (Is a carrot in it? Is a potato in
it?)" Students may be more responsive if you preview the activity beforehand and tell

them to ask the family members for information on the special meals at their own homes.

As for the meals familiar to most students in the class, tell students that they are
explaining to the Japanese Tenkoo-see about American holidays and their special meals:
have Tenkoo-see appropriately react to students' explanation, i.e., "waa, oishisoo,
tabetai (Sounds good, I want to eat)" or "e, ninjin ga haitteru no? iranai (Well, does it
contain carrots? I don't think I like it)." On the other hand, some students may have
listed the very unique meals that other students in the class have never had them before.
For such meals, have the students who have listed them explain what dishes they are
and ask for the comments from those who have never had them before, i.e., asking,
"“tabetai? (Do you want to eat that one?)"

3. Output
Present the conversation between Tenkoo-see and an American student as an example.
e.g. Sl nee, Watanabe-kun no uchi de wa itsu gochisoo taberu?
(Watanabe-kun, when does your family eat special
meals?)
Tenkoo-see:  o-shoogatsu. (On New Years.)
Sl: nani taberu no? (What do you eat?)
Tenkoo-see:  kinton. ("kinton.")
Sl: sore, nani ga haitteru no? (What is in it?)
Tenkoo-see:  satsuma imo to kuri. amai n dayo. boku daisuki nan da.
(Sweet potato and chestnut. It’s sweet. It's my favorite.)
51 fuun, boku mo tabetai naa. (Sounds good. I want to eat
it.)

Then, give each student Worksheet 6-8 and have him/her write down individual
information on it. Show the larger version of the worksheet to the whole class and ask
the questions, "itsu taberu (When do you have?)," "nani taberu (What do you eat?)" and

"nani ga haitteru no (What is in it?)," while pointing to the appropriate ones on the sheet.

Although students are allowed to fill in the chart in English, they have to be told that the
later pair work should be done in Japanese, therefore, they need to check if they know
the appropriate Japanese terms for what they have written in English. After the
extensive oral practice for the question patterns, pair up students and have them ask
each other the questions following the format presented at the beginning to fill in the
chart with the partner's information. You may want to pair up students who are
different in cultural and social background so that they can learn different traditions
through this activity. Also, encourage students to learn about other family's way to
celebrate even the same holidays such as Thanksgiving. Finally, have students decide if
they like the special meal offered at their partner's home. You may tell students that the
situation is that they have been invited to the partner's home for the given occasion and
that they need to reply soon if they would like to visit them.

Suggestions

You can use Japanese holidays and seasonal events other than New Years if they are more
appropriate to when you are presenting this unit to the class. If possible, show the photos of
not.only food items in themselves but also people who are eating them. Also, bring in the real
(i lhn o — N —— . . = :
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(continued from p. 323)
the class and have students actually try the items.
Sned out a questionnaire to students’ home before this lesson and collect information on special
holidays and food items that are culturally and/or religiously unique. Be prepared for the
vocabulary necessary to explain such unique items. You may want to make an arrangement for
having students bring in to the class dishes and try some from other traditions.

Sample 6-8

A Calendar Chart for Special Events and Special Meals

Month Events Food

—H

January

—A

February

—
—_—
—_—

March

9 A
April

AR
May

-
2N

June

t A
July

J\ A
August

LR

September

TH

October

+—R

November

+=A

December
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Worksheet 6-8

T % Z .

TbZxI)bH k)&

Questions

Yourself

Your Partner

1, W 27EN5?
On what occasion does your family have a
special meal?

2. Bicw =457

What food does your family eat on such an
occasion?

3. WITHITW-T5H?

What ingredients are in it?

Do you want to eat the special meal your partner has told you?

Do you want to visit your partner's family to eat that meal?
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9. My Book: Special Menu for Me TargeteICFZStailll;ial;jdlslz

Objectives

1. Students will be able to say in Japanese what they want to eat and/or drink looking at a
food/drink list wriitten in kana.

2. Students will be able to write a short list of what they want to eat and/or drink when the
models are available.

Skills
speaking/reading/writing

VYocabulary/Structures

(tanjoo-bi (birthday) /oopun hausu (open house))
*-- ga tabetai (I want to eat) / -- ga nomitai (I want to drink)
*food vocabulary that each student wants to eat and/or drink

Materials

A food/drink list written in kana with appropriate illustration (for the whole class presentation
and those for individual use: see Sample 6-9-1)

A request form (for the whole class presentation: see Sample 6-9-2)

An invitation card for the Japanese class party (make it sure that it fits to "My Book": see
Sample 6-9-3)

Procedures

1. Input/Output
Tell students that their Japanese class will have a party soon and that students can
request food and drink items for the party beforehand although adults cannot
accomodate all students’ preference. First, have students individually list their favorite
food and drink. Students should be allowed to write this list in English, but they have
to be informed that they would eventually have to write them in Japanese on the official
request form. Once students prepare the list, have them try to write them in Japanese
without looking at the models. Then, show the list of the available items (see Sample 6-
9-1) to the class and have students read aloud the items written in kana with the teacher.
You may show some visual clues for recognizing each item, i.e., brand names
associated to each item, ads from local restaurants. Have students check if their favorite
items are on that “availablitiy” list. If they find some, then, copy those kana spelling on
to the official request form (see Sample 6-9-2) and turn in. Make sure to duplicate each
student’s request form because they are going to be used in the second activity as well
as for the student’s portfolio.

2. Input/Output
Copy a food/dirnk list from each student’s request form and make up a class list of
favorite food/drink. Read aloud each item on the avialability list (see Sample 6-9-1) and
have students find how many people have requested the given item. For example, you
say, “hamu sandoicchi (ham sandwitch),” and then, students look for it on the class list
and count. Repeat the procedure and select the official menu items based on the
popularity. Once the menu has been decided, have students individually write the
invitation to family members and teachers/friends from the other classes by filling out
the menu part in the card (see Sample 6-9-3). Have them add some drawings so that
everybody understands what food will be served at the party even when they do not
know any Japanese.

(continued on  p. 328)
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(continued from p. 327)

Suggestions

If you can actually have either an open house or a birthday party, send out the invitation cards
that students have made in Procedure #2 and invite family members as well as school staff
members. Such a party will be a good opportunity for students to show the skits based on the
stories they have been listening to in “Story Time” in each unit and sing Japanese songs they
have been learning, If you can have this during school hours, invite students from kindergarten
and first grade. Prepare food and drink based on the students’ requests as much as possible.
There may be some students who are disappointed because their requests are not accepted, but
that is something often happening in real life. You may warn students that all the request forms
will be processed, but not all are accepted.

You may use authentic Japanese restaurant menus as a food/drink list used in Procedure #1. In
such a case, the appropriate situation will be: a local Japanese restaurant will cater food and
drink for the party. Keep in mind, however, that the items on Japanese restaurant menus are
likely to be unfamiliar to many students. There may be students who cannot select any items as
what they want to eat and drink at the party.
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Sample 6-9-1

A Food/Drink List for Japanese Class Party
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Sample 6-9-2

A Request Form for Japanese Class Party Menu

Wrs T Ao g ) Z A b

TAEW, X—T 4 —TIL,

(*Have students list what they want to eat and drink
at his/her birthday party.)

ooooooOod

N, =N, ORI, BRAVPWL T T,

(*Have students write their own name in Japanese & sign.)
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Sample 6-9-3

An Invitation for Japanese Class Party

Medow Sweet Elementary School

Japanese Class Party!
ICIZ A ST 9 RIN—=F 4 —

@ Thursday, March3 3 A 3 H (K)
@ 10:00 am. - 11:00am. ZTHA 10 U~11L
®Rm.304 304THL™

<FERHD> < DIHHD>

*Have students complete this menu part by
copying the kana spelling for the food/drink items
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Unit 6 Vocabulary List / @& 2 +
romanization act.# romanization act.#

<> SR gohan 15 3; 5
74 A2 1) — 4 aisu kuriimu 1,3,5 T# A4, v gomen ne, nai 7
& aka 3 2—3 koora 1. 3,
HXTHA asa gohan 5 5,6
HLE ashita 6 a2—>» 7Lt koon bureddo 8
Hot: atta 1 <X
UMY arigatoo 7 RN sakana 3,4
HUET arimasu | XA sankaku 3
HUFTHA arimasen 1 #v7 2A¥ k> sankusu gibingu 8
»H5 aru 1 4
<w> vy ELyF sandoitchi I3,
Wk I ichigo 1,3,5 506
W itsuka 6 <L>
w2 IbH %3 % itsu gochisoo o 8 ~ L -] 5
=59 taberu? LAg shikaku 3
WhH N iranai i LusAbrd hichimen-choo 8
<B> ~UItA -- ji han 5
BHML okashi 3 Cehund jagaimo 1,3,5
BLEOL oshimai 2 RN jamu 1,3,5
BLIIND o-shoogatsu 8 Ya—2RA juusu L: 3,
B€5H1) 1) osechiryoori 8 5,6
BusrF vz onaka ga suita 7 Lwyd-4  juu-yokka 6
BlILL o-hanashi 2 )T shiriaru 1,3,5
#—7v & oopun hausu 9 L3 shiro 3
Yo oyatsuu 5 <>
Ty orenji 1,3, 5 T suika 1,3,5
<h> Tuiiv sui-yoobi 6
HEHT katakana 4 T3 suki 3
~ME~xfEn - ga tabetai 1,9 A%y F 4 — supagetti L3,
~MOH == ga nomitai 1,9 4,5
~AE LW -- ga hoshii 1 <z>
rEIYV ka-yoobi 6 Y= A s0osu 1,3,5
NS kanzume 1,3, 5 <>
<5 > sz tabetai 7
Eg kiiro 3 E~ru (T tabetai (desu ka)? 7
X0 kinoo 6 n R
F oy kyabetsu 1,3,5 ~f s -- tabeta 6
FroTA kyandii 1,3, 8 TS X0 tabemono 3
¥wyicw )  gyuunyuu I; 35 ~1~3 -- taberu 6

56 I S tamago 1, 3,
2wl kyuuri 1,3,5 4,5
%.k% kyoo 6 1AL &3 Ud»  tanjoo-bi—kai 9
EhH0 kirai 3 n
SALU kin-yoobi 6 <56>
<L > Fx chikin 8
(EHD kudamono 35 F—Z chiizu 1,3,5
7y &— kukii 1,3, 3 Faal—h chokoreeto 1,3,5
7)) AT A kurisumasu 8 #aal—b 3 chokoreeto miruku 1; 3.5
77w kuwanza 8 %4
<it> <2>
r—% keeki 1,35
FFvy 7 kechappu 1,3,5 Sukb tsuitachi 6
2LV getsu-yoobi 6 LV
S . ' —_— === 5
ZZOh 6 ¥307=C% L dooitashimashite 7

kokonoka
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romanization act.# romanization act.#

R doozo 7 E—+vws5  piinattsu bataa 1, 3,5
¥y tooka 6 5 —
¥ todana 1 VBN hiragana 4
b b tomato 1,3,5 VA ITIHA hiru gohan 5
¥Liuv do-yoobi 6 b >
FLyivs  doresshingu 1;3..5 3on futsuka 6
< B> 33 budoo 1,3,5
LA nai 1 7394 F+ %> furaido chikin 1,3,
LA Y nakatta 1 5,6
naFid$4#1d nakama hazure wa 3 794 ¢F#7 b furaido poteto 1,3,5
YRTT T dore desu ka? Z7uawyay—  burokkorii 1,3,5
RIZAMEW- T nani ga haitte imasu 8 g g
Wi A (3w ka (haitteru no)? N—ay beekon 1,3,5
T5d) 7 <%>
miz® 7=~ % L nani o tabemashita 6 T4y maagarin 1.3.5
A ka? 73— X mayoneezu 1,3,5
Biz%7=-~%+ naniotabemasuka? 5,0, 8 ER maru 3
ne <h>
RIz#=~3% 9 nanio taberu? 8 AT mizu 1.3.5
izko4F L nani o nomimashita 6 I mikka 6
AT ka? A midori 3
itk 0K T+ nani o nomimasu ka? 5,6 <>
"ne SR/} muika 6
ALY nanoka 6 <H>
<> A0y meron I.:3:5
(L niku 3 <$H>
i2tw 3y L-» ni-juu-yokka 6 HL IV moku-yoobi 6
~lzb -- nichi 6 Hd momo 1,3,5
KHIIY nichi-yoobi 6 o
ZA LA ninjin 1,3,5 PR yasai 3
<> <t>
o ¥arbuniz nodo ga kawaita 7 Lyn yooka 6
DERR nomitai 7 Lo yokka 6
oz (T4 nomitai (desu ka)? 7 <y >
2 VAT ringo L, 3 8
DHhHD nomimono 3 <h>
DL nomu 6 LA reezooko 1
DA nonda 6 Ly A retasu 1,3,5
<> <o
tFuidtz  hajimari hajimari 2 eV AR AR wakaranai 5,6
1 bThbeok  wasurechatta 5,6
KRR Y pasuta 1,3,5 0y 7 waffuru 1,3,5
Ny — bataa 1,3,5
I hatsuka 6
NRA hanuka 8
AN hamu | 5 3 4

5,8
Ry pan 1,3,5
FA A ban gohan 5
ny—#—  hanbaagaa 1, 3,

4,5,06
<U>
LREEL hikidashi h
oA piza i S —

D, 0
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Unit 7 Nature

Animal Habitats
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1. oA s 52245y 7—2:
1.1, 3.1, 3.2, 5.2
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Targetted Standards
1.1, 3.1, 3.2, 5/2

1. Animal Hide-and-Seek

Objectives

Students will be able to point to appropriate pictures when they hear names of various animals in
Japanese.

Skills

listening/content (science)

Yocabulary/Structures

sakana (fish) / doobutu (animal) / tori (bird) / mushi (insect)

kangaruu (kangaroo) / kirin (giraffe) / koara (koala bear) / gorira (gorilla) / sai (thinoceros) / saru
(monkey) / shirokuma (polar bear) / shimauma (zebra) / zoo (elephant) / dachoo (ostrich) /
chinpanjii (chimpanzee) / tora (tiger) / panda (panda bear) / raion (lion) / rakuda (camel) / wani
(alligator, crocodile) etc. names of animals seen at a zoo

usagi (rabbit) / kitsune (fox) / kuma (bear) / shika (deer) / risu (squirrel) / washi (eagle) etc. names
of wild animals in North America

ahiru (duck) / inu (dog) / uma (horse) / niwatori (hen) / neko (cat) / nezumi (mouse) / hitsuji
(sheep) / buta (pig) / roba (donkey) / yagi (goat) etc. names of animals around people
otamajakushi (tadpole) / kaeru (frog) / katatsumuri (snail) / kumo (spider) / kemushi (caterpiller) /
gokiburi (cockroach) / choocho (butterfly) / tokage (lizard) / hebi (snake) etc. names of small
animals that 7-year- or 8-year-old students may currently be intereseted in

irtka (dolphine) / kame (turtle) / kujira (whale) / same (shark) / nettai-gyo (tropical fish) / pengin
(penguin) etc. names of animals living in/around the water

-~ wa imasu ka (Is there --?) / doko ni imasu ka? (Where is it?)

*ita (Yes, there i8) / inai (No, there isn't) / wakaranai (I don't know) / koko (here)

umi (ocean) / kawa (river) / janguru (jungle) / doobutsu-en (zoo) / nohara (field) / machi (city) /
mori (woods) / yama (mountain) etc. habitats vocabulary for animals whose names students have
learned in Japanese

(ocosutoraria (Australia) / sabaku (desert) / soogen (savanna) / nankyoku (the South Pole)

/ hokkyoku (the North Pole))

(kakurenbo (hide-and-seek) / moo iikai? (Are you ready?) / maadada yo (Not yet))

Materials

Pictures/photos of scenery with various animals (for the whole class presentation: prepare several
types such as "zoo," "forest / mountain," "open field," "farm" and "ocean / river" with the
appropriate animals as their habitants)

One Tenkoo-see doll

Picture cards for individual animals presented with Japanese orthography (for the whole class
presentation: see Sample 7-1-1 and those used in the Stage I, Unit 7)

Picture/photo cards for baby animals (for the whole class presentation: see Sample 7-1-2)
Japanese-English bilingual signs for various animal habitats (for the classroom posting)

Procedures

1. Presentation

Review the names of animals students learned in the Stage I and present new ones considering
students' age and interest changes. At the same time, present the expressions to indicate the
existence and non-existence of living things, "ifa (I have found it)" and "inai (There isn't)," and the
demonstrative, "koko (here)," and have students actually use them in the appropriate contexts.

(continued on p. 339)
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(continue from p. 337)
Choose several categories such as "zoo," "forest / mountain," "open field," "farm" and
"ocean / river," appropriate to the animal habitats to be presented later in the unit and
prepare pictures/photos to display such places filled with various animals who naturally live
there. No Japanese display is required. All animals on those pictures / photos may not be
presented as vocabulary. In addition, certain animals can be presented in more than one
picture / photo, i.e., Penguins can be presented both in the zoo and in the sea animals.
Show one of those pictures / photos to the class and name its category, e.g., "doobutsu-en
desu (This is a zoo)." Then, list a few names of the animals while pointing to the
appropriate ones in the picture / photo, e.g., "doobutsu-en ni wa ... a, kuma ga imasu. a,
pengin mo imasu (At a zoo....there is a bear. There is also a penguin)." For the rest of the
animals, ask, "-- wa imasu ka (Is there any --7)," instead of simply presenting their names
and pointing to the appropriate ones. Have Tenkoo-see either say, "ita (I have found it),"
and pointing, "koko (here)," or give up saying, "wakaranai (I don't know)," in order to
show the class how to respond to the question. If Tenkoo-see indicates that he/she doesn't
know where the given animal is by saying, "wakaranai (I don't know)," you should tell
him/her where it is pointing to the appropriate animal, saying, "imasu yo, koko. (Yes, there
is. Here)." Gradually, ask the same question to the class before giving a correct answer.
Once any student responds either with a simple "hai (yes)," or pointing to the animal itself
on the picture / photo, give models for "ita (I have found it)" and "koko (here)," and have
the student repeat them after you. If students cannot respond at all, either simply list names
of the animals while pointing to them or have Tenkoo-see respond to all questions. Repeat
the procedure using other pictures / photos in order to present different types of animals.
For the pictures / photos shown later, you may ask the question about the animal which is
not on a given picture / photo but on a previously shown picture / photo in order to present
the other response, "inai (There isn't)."

2. Input/Output
Have students look for an appropriate picture card for the orally given animal, referring to
the sound and the physical movement that animal makes, and/or the picture of the given
animal in different size and collor, and then, indicate that they have found it by saying, "ifa
(I have found it)" and "koko (Here)." By showing the picture cards of the individual
animals with the orthography (see Sample 7-1-1, and those used in the Stage I, Unit 7),
review the names of animals briefly. While reviewing the vocabulary, randomly place each
card within the classroom with only certain body parts unique to the given animal exposed,
e.g., place a card for "rabbit" in the drawyer with a part of the long ears sticked out from
there. Then, tell the class that babies of various animals have got lost and been looking for
their parent and have students look for the appropriate card by asking, "-- wa imasu ka (Is
there --7)" Tell students to remain their seats, just looking around, since they are flying
over the land, and not to stand up but to raise their hands when they think they have found
the appropriate card, saying, "ifa (I have found it)." If any student indicates, "ifa (I have
found it)," ask that student, "doko desu ka (Where is it?)," and tell him/her to walk to
where the card is. For the first few times, you should walk with the student to the card and
show the whole picture on it, saying, "koko (here)." As students have grasped the pattern
of the activity, have the student, who has found the card, say, "koko (here)." If students do
not tell which animal they should look for only by hearing the name of the animal, present
the sound and the phyical movement that the given animal makes. If students still don't
know, show the picture cards of the baby animals: For some animals, only difference is the
size, e.g., dogs and giraffes, but sometimes a part of its body has a different look between
adults and children, e.g., lions and deers. Be careful that since you are asking for a baby
animal to look for his parent, you cannot ask, "otamajakushi wa imasu ka (Is there a
tadpole?)" and "hiyoko wa imasu ka (Is there chick?)" Repeat the procedure for other
animals. (continued on p.340)
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(continued from p. 339)
3. Input/Output

Have students look for a picture card for the orally given animal considering where such an
animal usually lives. Divide the classroom into the sections according to the the categories
you used in the vocabulary presentation and label each section with a Japanese-English
bilingual card with the category name such as "doobutsu-en, z0o." You may decorate each
section with paper crafted grasses and trees. After reviewing the names of animals using
the picture/orthography cards, have students close their eyes and hide those
picture/orthography cards in the sections appropriate to the animals on them. Make it sure
that no part of each card can be seen, unlike in #2. When all cards have been properly
placed, have students open their eyes and tell them that the animals are hiding in the
appropriate sections as their "home." Do not tell, however, which section is a habitat for
which animal at this point. Then, ask the class, "-- wa doko ni imasu ka (Where is --7,"
and have students think which section in the classroom is appropriate for the given animal.
If necessary, make the sound and gesture the physical movement of the given animal so
that students understand which animal is being talked about. As a few students begin to
move toward the right section, say, "soo, -- ni imasu ne (That's right, [the given animal] is
in --)," in order to indicate that their answer is correct. When the whole class has moved to
the right section, ask again, "-- wa doko ni imasu ka (Where is --7)," and have students
find a picture card within the section. Tell them to say, "koko (Here)," when they find the
card. Although it is not an atuthentic "kakurenbo (hide-and-seek)," you may have students
ask, "moo ii kai (Are you ready?)", while they are waiting for you to hide the cards,
responding to them, saying, "maada da yo (Not yet)." When tellling students to open their
eyes, you may say, "moo ii yo (Ready)."

Suggestions

The vocabulary list in this unit is big, like one in the Stage I, Unit 7. Obviously you do not have to
cover all of the animals listed there. Select what you present, instead, considering your students'’
age and interests in animals. You may also add more names of animals such as ones unique to the
local area. Make it sure, however, to include at least a few from one type of habitat category.

You can introduce the song, "kakurenbo (Hide-and-seek)," in #2, cf., hiyoko ga ne, o-niwa de
pyoko pyoko kakurenbo, donna ni joozu ni kakurete mo, kawaii shippo ga mieteru yo. dan, dan,
daare ga mekkattaa (Chicks are playing hide-and-seek in the garden. However well they think they
are hiding, we can see your tails. Who is being found?).
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2. Night Visit to A Zoo - Targetted Standards
1.1, 1.2, 4.1
Objectives

1. Students will be able to read aloud and accurately write hiragana and katakana for "m," "hu" and

"If_. n
2. Students will be able to read aloud and recognize the learned names of animals written in kana.

3. Students will be able to say in Japanese the names of the animals they are likely to find at a zoo.

Skills
speaking/reading/writing

Yocabulary/Structures

(hiragana / katakana /Go-juu-on (50 Japanese syllbales))

*kame (turtle) / kangaruu (kangaroo) / kirin (giraffe) / kujira (whale) / koara (koala bear) / gorira
(gorilla) / sai (rhinoceros) / saru (monkey) / shirokuma (polar bear) / shimauma (zebra) / zoo
(elephant) / dachoo (ostrich) / chinpanjii (chimpanzee) / tora (tiger) / panda (panda bear) / pengin
(penguin) / raion (lion) / rakuda (camel) / wani (alligator, crocodile) etc. names of animals seen at a
Z00

nani ga imasu ka (What is there?)

Materials

A Go-juu-on chart (one for the whole class presentation and those for individual use: refer to Unit
1-9, 2-9, 3-3, 4-7, 5-8 & 6-4)

Kana flash cards for "me," "hu" and "u"
Kana writing practice sheet (Sample 2-7)

Cage signs written in kana (see Sample 7-2)

Worksheet 7-2

Shadow figures, or outlines, of various animals at a zoo

Procedures

1. Presentation
Present new hiragana and katakana for "m," "hu'" and "u" and have students practice
writing them. Briefly introduce new kana, both their shape and pronunciation, using flash
cards. Give some examples for the learned words which begin with each letter. Do not
forget to present two counter parts for "huw," i.e., "bu" with two dotts and "pu" with a small
circle. Then, have students find newly introduced kana on the class Go-juu-on chart. Tell
students to raise their hands when finding the given letter; have the student who finds it say,
"koko (Here)," while pointing to the letter on the chart. After reviewing the previously
learned kana as well, have students mark this unit's new kana on their own Go-juu-on
chart. At the end, show the stroke order for each letter to the whole class. After having the
whole class write each letter in the air with their arms, give the writing practice sheets (see
Sample 2-7) and have students individually practice writing new kana. You may assign the
writing practice as homework. Refer to the following units for detail procedures for the
kana presentation: Unit 1-9-1, 2-9-1, 3-3-1, 4-7-1, 5-8-1 and 6-4-1. For the stroke order
presentation, see Unit 1-9-2.

(continued on p.347)
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Sample 7-2

Cage Signs
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Worksheet 7-2
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*Place the number of the cage for the following animals.
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3.Story time

Objectives

The students will be able to enjoy a short story written for Japanese children with the aide of
already-studied vocabulary items, illustration, the narrator’s voice and facial expression.

Skills
listening

Yocabulary/structure

ohanashi (story)/manga (comic)
(hasjimari hajimari( )oshimai (the end))

Materials

Picture books written for Japanese young children whose theme is colors and shapes of foods and
categorization

Procedure

L. Input
Among picture books or comic books written for Japanese-speaking young children,
choose stories whose main characters are wild animals (e.g., lion, polar bear) and read
them to the students showing pictures. In the case of comic books, show one frame or
one page and read what these characters say and onomatopoeia (see Unit 5-5-1). Choose
Japanese story not translation from other languages and have the students compare
Japanese and American stories.

Suggestion
We recommend Janguru Taitee. Tt has an animation version and books written for young children

and the teacher can have the students compare Janguru Taitee and Lion King.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 7 Nature: Animal Habitats

4. Home, Sweet Home Targetted Standards
1.1, 3.1
Objectives

Students will be able to say at least two names of the animals living in a certain place, e.g., natural
habitats such as "ocean" and "mountain," or, specific contries and continents such as "Africa" and
"Australia," when they hear it in Japanese.

Skills
listening/speaking/content (science)

Yocabulary/Structures

(yume (dream) / furusato (home town, home country) )

umi (ocean) / kawa (river) / sabaku (desert) / janguru (jungle) / soogen (savanna) / nohara (open
field) / machi (city, town) / mori (woods, forest) / yama (mountain) etc. natural habitats vocabulary
for animals whose names students have learned in Japanese

afurika (Africa) / amerika (America) / indo (India) / cosutoraria (Australia) / nankyoku (the South
Pole) / hokkyoku (the North Pole) etc. names of countries and/or continents that can be releated to
certain animals

(atsui tokoro (a place with warm weather) / samui tokoro (a place with cold weather ) )

-- ni wa nani ga imasu ka (What animals live in --?)

* ahiru (duck) / inu (dog) / iruka (dolphine) / usagi (rabbit) / uma (horse) / otamajakushi (tadpole) /
kaeru (frog) / katatsumuri (snail) / kame (turtle) / kangaruu (kangaroo) / kitsune (fox) / kirin
(giratfe) / kujira (whale) / kuma (bear) / kumo (spider) / kemushi (caterpiller) / koara (koala bear) /
gokiburi (cockroach) / gorira (gorilla) / sai (thinoceros) / saru (monkey) / same (shark) / shika
(deer)/ shirokuma (polar bear) / shimauma (zebra) / zoo (elephant) / dachoo (ostrich) / choocho
(butterfly) / chinpanjii (chimpanzee) / tokage (lizard) / tora (tiger) / niwatori (hen) / neko (cat) /
nezumi (mouse) / nettai-gyo (nopical fish) / panda (panda bem) / hitsuji (sheep) / buta (pig) / hebi
(snake) / pengin (penguin) / raion (lion) / rakuda (camel) / risu (squirrel) / roba (donkey) / yagi
(goat) / washi (eagle) / wani (alligator, crocodile) etc. names of animals presented so far and/or
newly introduced in this lesson

Materials

Picture cards with dreaming animals (for the whole class presentation: see Sample 7-4-1)
Picture cards for various animal habitats in nature such as "ocean" and "mountain" (each card
should be fit in the baloon in the dreaming animal card: see Sample 7-4-2)

Pictures/photos of scenery with various animals used in "1. Animal Hide-and-seek"
Picture/orthography cards for individual animals (see Sample 7-1-1 & Stage I, Unit 7)

Procedures

1. Presentation

Present the vocabulary for indicating natural animal habitats such as "ocean" and "mountain" as
well as the names of specific countries and continents such as "Africa" and "Australia" by
introducing where the animals at a zoo are originally from. Select what vocabulary to be presented
considering the students' age and what they are currently learning in the regular classes as well as
the locality. Once you have selected the vocabulary, find the appropriate animals among those at a
zoo to represent each habitat, e.g., "a whale" or "a shark” for "ocean." If "machi (city, town)" is
among your vocabulary list, however, it is not necessary to present it using a zoo animal at this

(continued on  p.355)
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Sample 7-4-2

Picture Cards for Animal Habitats
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Sample 7-5

A List of the Animals in Different Sections at a Zoo
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6. Rare Species around the World Targetted Standard
Objectives 1.1

Students will be able to recognize at least three names of animal habitats and/or specific
countries/continents, e.g., "ocean" and "Australia," written in kana with the contextual clues such
as illustration and the kinds of animals living there.

Skills
listening/reading

Yocabulary/Structures

amerika (America) / afurika (Africa) / umi (ocean) / oosutoraria (Australia) / kawa (river) / sabaku
(desert) / janguru (jungle) / soogen (savanna) / nankyoku (the South Pole) / nohara (open field) /
hokkyoku (the North Pole) / machi (city, town) / mori (forest, woods) / yama (mountain) etc.
vocabulary for animal habitats presented so far

* ahiru (duck) / inu (dog) / iruka (dolphine) / usagi (rabbit) / uma (horse) / otamajakushi (tadpole) /
kaeru (frog) / katatsumuri (snail) / kame (turtle) / kangaruu (kangaroo) / kitsune (fox) / kirin
(giraffe) / kujira (whale) / kuma (bear) / kumo (spider) / kemushi (caterpiller) / koara (koala bear) /
gokiburi (cockroach) / gorira (gorilla) / sai (thinoceros) / saru (monkey) / same (shark) / shika
(deer) /  shirokuma (polar bear) / shimawma (zebra) / zoo (elephant) / dachoo (ostrich) / choocho
(butterfly) / chinpanjii (chimpanzee) / tokage (lizard) / tora (tiger) / niwatori (hen) / neko (cat) /
nezumi (mouse) / nettai-gyo (tropical fish) / panda (panda bear) / hitsuji (sheep) / buta (pig) / hebi
(snake) / pengin (penguin) / raion (lion) / rakuda (camel) / risu (squirrel) / roba (donkey) / yagi
(goat) / washi (eagle) / wani (alligator, crocodile) etc. names of animals presented so far

ashi (leg, foot) / atama (head) / kuchi (mouth) / kubi (neck) / shippo (tale) / hana (nose) / mimi (ear)
/ me (eye) etc. animal body parts vocabulary

-- mitai (looks like --)

ao (blue) / aka (red) / orenji (orange) / kiiro (yellow) / kuro (black) / shiro (white) / midori (green) /
murasaki (purple) etc. color vocabulary

Materials

- A simplified world map with illustration and kana (see Sample 7-6-1)
A map of the area unknown with its geographic description written in kana (see Sample 7-6-2)

Procedures

1. Presentation/Input
Present kana spellings for the names of animal habitats students have learned so far on the
illustrated world map while introducing rare and interesting species around the world. At
the same time, have students exposed to the expression, "-- mitai (looks like --)," in the
description of such rare species. Fill in a simplified world map with the names of animal
habitats students have learned so far in kana (see Sample 7-5-1). Write in the names of
specific countries and continents, e.g., Australia, if applicable. Add the illustrations of the
animals whose Japanese names have been presented appropriate to the spelled out places.
First, point to one of the spelled out place on the map and review the vocaublary. Then,
also review the names of animals added to that place. Also, list the animals who live in the
given place but do not appear on the map. Finally, point to each kana and confirm the
vocabulary. After the vocabulary review, begin to introduce the names of rare and
interesting specieis. Show the class a large picture/photo of such an animal, if possible, in
colors. Although students are not required to memorize a name of each animal presented
here, introduce its name in Japanese if applicable. Then, describe its body part using

(continued on p. 367)

©1999-USWest Center-for- Japanese Language Fdueation305—— —



Jan Ken Pon Stage Il (Grades 2-3)
Unit 7 Nature: Animal Habitats

(B4 =Y L)
2. 47y b /ST Ty b
34 F] Yy rZi] BEDERRPELTA-HBELME (Y 71 7-6-2) 2RET 5. ¥
BICHETAHEEZEFVICLTEMAZHRVLA, EFEMMUBE LTI (osTnaHold&I528, &
DAL BEICELT, $TRAREEREILE, 20H#, TOMBZES THREICHMIMI S Z EITL,
BFEFIcES, RSP OHETTFEOL -+ 25> TEADMBICKRTERRALI LS,
) i i A¥—bix Thb) TT, Bh, 2hh, (YerZh) ~Jlcnws g, Pvr7h,
SXIZ, ] I201F->T...

BAREXNTOHAEMIHO>WTIREEIE)R LUEET S, FIC22BUREIE, REVE20 2000
LL3EPLpod ), BoXPRELTPEYVWESL), COBBTIEE, E%RFbIbTICESE
HThEYSTWThHLWET3, ¥ILTHA20600ERNFVESE, ZTEFvy—PP7 7y v
N—FTRVUOXFOBEZRLETL S, 0k, KRICRRICEMTSIXIZLT, FPIYART LYY —
CRUEAERYES, £EL, b PIRTEIRAI SN, R=-FERALYE HRRBOR] IKRZTTH
MURAFLHEAMNER DT S, EFICE, BRWCEATEIIAEL—PZHRAIFDILTR(, KR
PHOPTHTCL 29O EMEEIRAALUREINLEICES2Y SH 5,

il T: [ Tivd) 28 TSv 7)) ~58HLUNAL] NOKITHFETT |
Ss: [2AOHBAETNOHSEHBITES]
T: [ vy 7] OBHT]XS, v ZNTT, INVIPVFELE F7H0ET |
Ss: [gorilla, tiger & & 5]

ARG L L REBEBTEL(E( CEFILTERWESIE, 60 LHEFFTO>VWEHHORI—FER
HTHE, 20HTFEEIAIETHLI G, ZOERPHEPICRME—2IT, BLOHPITHE-zIHIZL
TEDHFE T~mizwn] 2E->THELTHIE, ERICEZ0HYOHREZIURICHIE S,

7l T H, ERYIN2F0FET ! BV UREWTET, ThHERAaLE-0TT 1.,
FERA LTI [FRYIND) ORPERIYE, ZORZRHRAIES, 2HOESERLENALL ) —
ERELHI T, 08— FHEU RO IEE, RAICTEHF->ENRERLNL, & ) —ERIRIC
ForLEL, Y —ET3E0B, ) BET SR RWENE, BEadi 20 TELEHLES, 20
B3 RIBTL N,

E>b

FE2 0 MHER] dicked TEZeHW 13, #AEMEY B LAREOHHTE, £E T3 BLu#Hly T b
LThHLv, EELOWTNG, BERICERADOLRFETARCEEIILIIONLBEIILIDT, M- TER
ICREFENWTB(AIBEEANFLTBL Y, A7—Y 2=y b BIZBBLTWE (FERichdh-781) B2
3,

3] TPF] BYOELREOEREF>THERCEEL, PI VAT LYV —DLETRUHERALSZ
@E5HET FEEELTVWE] FEEE{F>TELw, ERELIDGE, LEE-LGHEEESATIELI LN
BRI IIIR—APEREELSLZ Y,




Jan Ken Pon Stage II (Grades 2-3)
Unit 7 Nature: Animal Habitats

(continued from p. 365)

"_- mitai (looks like --)" and the learned vocabulary. Present both "-- (it is --)" and "--
mitai (looks like --)" by showing both the real one and something to be compared with it.
e.g. T: [show a photo of "anteater"] @, zoo no hana mitai desu ne.

(Oh, it looks like an elephant's trunk, isn't it?)
[show a trunk of elephant] kore wa zoo no hana.
(This is an elephant's trunk.)
[go back to a picture of anteater] zoo no hana mitai.
(This looks like an elephant's trunk.)
After the brief introduction, have students figure out where the given animal lives judging
from the physical description and the background scenery they can see in the photo. If any
student responds orally, have him/her come forward and point to the appropriate kana
spelling for the habitat on the map.

2. Input

Have students draw a line for the expedition route and record what animals they encounter
during their expedition on the map with kana. Prepare a simple map with its with its
geographic features written in kana (see Sample 7-5-2). You may adapt a real map as far as
students do not know the area that the given map reflects. Give students this map and have
them individually read kana parts silently. Then, tell the class that they will join the
expedition team in the area described in the map. Orally describe the route to be taken
before the departure and have students draw a line according to that description. Make it
rather simple so that students simly connect the kana spellings on the map.
gg. L ichi-ban, kawa. kawa. ni-ban, janguru, janguru. san-ban, yama...

(No. 1, it's river, river. The second is a jungle, a jungle. The third one, it's

a mountain....)
Repeat the part of the kana spelling; From the second time on, pronounce each letter
carefully so that students can tell at least with which kana the word begins. At this point, it
is acceptable if they do not know the meagnins of the word but are able to make a good
connection of the sound with the figure. If many students have difficulties in finding letters,
show the shape of each letter either on the class Go-juu-on chart or with the flash cards.
After this presentation, show the same picture on the transparency and begin the expedition.
Put a penny coin, or some small item, and assume it is the expedition team. While moving
that object, report what is happening to them orally. Have students describe the animals
they have encountered and color the pointed sections on the map as well as confirming the
route they have previously drawn. At least once, include a strange-looking animal using "--
mitai (looks like --)" and have students draw a picture of such animals.

gy T [move from "river" to "jungle"| kawa no mizu wa kiiro desu.
(The color of the river is yellow.)
Ss: [color the part of the river in yellow.]
T [At the jungle] saa, janguru desu. gorira ga imashita. tora mo imasu!

(OK, we are in the jungle. There is a gorilla. There is also a tiger!)
Ss: [write "gorilla" and "tiger" in their own map]
T: a, henna doobutsu ga imasu. mimi wa...zoo mitai desu. demo, me wa
neko mitai desu.
(Wait, there is a strange-looking animal. Its ears...look like those of an
elephant. But, the eyes are like cats.)

If students still have difficulties in English spelling, place the numbered pictures of the
animals on the blackboard/wall in advance and choose the appropriate number. For the
drawings of a "strange-looking animal," have students present their work to the whole

(continued on p. 368)
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(continued from p. 367)

class. Tell the class to decide which drawing is most appropriate to the given animal by
listening to the description one more time while they are looking at the drawings. At the end
of the activity, have students discuss which spot they will avoid on the next expedition
and/or which spot they would like to visit again. Make it sure that students give the reasons.
Allow students to use English in such discussion.

Suggestions

A strange-looking animal in the expedition activity can either be created by yourself for the activity
purpose or be a real "rare" species somewhere in the world. In both cases, however, the drawing
or the photo of the targeted animal should be at hand before the description is given since students
need something to be compared with in order to judge which drawing is the best. You may use
"the enchanted animal" in Stage I, Unit 8.

You may have students actually walk around the classroom following your directions by placing
the kana spelling cards for the animal habitats, instead of showing the transparency and moving
around there, However, you should consider how to make it possible for students to draw the
pictures and color while walking around.
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A Simplified World Map

S~ —

[ ——
—
—
——

N\ /)
NN\ 1772/




Jan Ken Pon Stage II (Grades 2-3)
Unit 7 Nature: Animal Habitats

-------------

EEE S R S B]ank Page ok R R R R R

X
¥
¥
¥
¥
¥
E'S

* ®E R




Jan Ken Pon Stage II (Grades 2-3)
Unit 7 Nature: Animal Habitats

7. BBV

B

HBEFHDOLIN Ty b ERLVBEFEMOAEY LEE, 208D L{BRTWIHHOLMEAREBETETIL
NTE35,

E53i13

[543

HEHT M AL
g X
A 2SS FVR STy

*FUHLOGYDELRE
AV Ay I s B s I

BH

OHP B ¥ ¥k RE 5 %E (AR LFELOE)FEIY L 7N T7-7 58H)
(F7vaF:BRAFy MUE) 3B OREPROT—7, &7 V—7OH ZEHIH)

FIR

1. 7772 b
M) Txoh) TbL) REFTERIEE (M TNT7-7) 0HP L ¥ 2> TRY, £H#IZ®
GWPFELIRDE, bA2R B EFITR, YAYAHYATELIRZ Y, RIS, 2HEEHELSEX
FEOUHUNLRUHEERY, ERICE ) —EA0SWHIFNTHE, ST I9MWEFHEL (23T
To~TH. | EFI. EIDPLLARLNSEL, [I~4A ~HEVTIN?TEH, ~TF, | LiE
HarLlEYds, 2ok, 5240 LI T OFDFE2HLC, £FICEEPEIEEZ 2R
EopgEIOLEIES,

2. A7y b ST Ty b

FRAEBICA) T NOFBREZZIRE, TATFATHFEPALEFICEMIBTE LW, FHE1 T
FiAREEQEYRMICLTESBE ZRAICREE, ZNILHEMBEDT, ENVEOSHHIE L TLH
EW( o difs, REEASYPE-EHRUEEILREYERE ST, BE [~ 0n] YOWIREHD
BZ¥, ZNDHANICHE TS EHIZ, SETLESFLOUTE ) —HEELERETHL ), TOBEMT
L) —EEAOSYNELIEEN, TORIIIARNESITTEILEEI I~z OBTEIVWEIES,
RBEIEFDOERIT, RAOHYIBHEI LEZLTEH I, TORITIE T~k ForTVHBIILLD
TiHE,

3.A»Zw b/ Tobr Ty b (7Y ati)

FCEND BHEOSWHFEIBTIEVHE (B TTI{aE,0I] TAESH] BY) 5 (T2 ¥
2RIAZA] TLoFER| BY) HAIEY, TTLAPHEELZE-> THELRBARBCHLM, @
), BPYAFy—2RERDRLHER->THARE, 2Ok, SHPHOBEEDRERY, SENERE
TEALYEDEIVPROMAO—ME, 7 7 ALKTHRY IS, $5- £EENTIL—-TI0H1 TipiE
VORI EFHBEFLIE L, WHEOHSRFEFALERALLFL, £ -ROGEIIRA
PERIMEEOT—TERTILENL, BN —TIIEFNFROBLIEREREIES, ZORBIZ, ¥F
(LK) Z8THE-2Y, RIRIUMS T EZLAENVTE200L 0, Z79ARTOREKEFITRL, -7
YNGATDNR I =0 AR b TERBTIEVVESLS, TX3HEBETFAREL CRBICART
z By

(374 ~— I~ ()




Jan Ken Pon Stage II (Grades 2-3)
Unit 7 Nature: Animal Habitats

7. Shadow Pictures Tal%etted Standards

R A

Objectives

Students will be able to say in Japanese the name of a given animal, or any animal resembling a
given animal, when they see its shadow figure and/or hear the sound it makes.

Skills
listening/speaking/culture

Yocabulary/Structures

*inu (dog) / kitsune (fox) / washi (eagle)

*names of animals presented so far
wan wan (bow wow) / kon kon (the sound associated to foxes in Japanese)

Materials

Equipment for projecting shadow pictures, i.e., overhead projector (see Sample 7-7 for how to
make basic shadow pictures using the hands)

(optional: a picture book for the story , or, an music for the song used in the shadow picture skit,
craft materials for studnts to produce the background setting)

Procedures

1. Output
Show the shadow pictures of some animals such as "dog," "fox" and "eagle," using your
hands (see Sample 7-7) and have students name them. Make an arrangement for the
overhead projector, or other equipment, to show the shadow pictures. First, show only the
shadow picture of a certain animal without movement nor sound and ask students what
animal it is. Then, show the same figure but, this time, with movement and some sounds.
Ask again students what the animal is. If any student names the appropriate animal, praise
that student saying, "soo desu. -- desu (That's right. It is --)." If the animal named is not
correct, say, "uun, -- mitai desu ka? demo, -- desu (Well, do you think it looks like --? But,
this is --)," revealing what it is. After the presentation, show students how to make either
"fox" or "dog," and have them project their hands on the screen with some movement and
sounds.

2. Input/Output

Have students create their own shadow pictures. Ask a volunteer to present his/her own
shadow picture. Have such a student come forward and, as you did in #1, show the picture
without movement and sound first. Have the rest of the class, including the teachers, name
an animal. Occasionally make a longer sentence using the names of animals listed by
students, using "-- mitai (It seems like --)." Then, ask the student up front to make some
movement and/or sound once again along with the shadow picture. Have the rest of the
class guess what it is one more time. This time, however, have a student who has named
an animal restate it with "-- mitai (It seems like --)."

(continued on p. 374)
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(continued from p. 373)
3. Input/Output (optional)

Have students make a skit using the shadow pictures and present it to the class. Select a
story or a song with the animals that can be described by the shadow pictures and read/sing
it to the class. Use pictures and gestures while reading/singing for the first time. Then,
have the whole class practice saying, or singing, some patts of the story/song, i.e.,
onomatopoeia and greetings. Divide the class into several small groups and have each
group prepare for the skit, i.e., producing some background settings, designing postures.
While the teacher is reading aloud the story, or, singing or playing the music, have each
group present their own skit to the rest of the class.

Suggestions

You may use some trick picture books whose characters are animals. In Japanese, "Mado kara
okurimono (A present from a window)" by Taro Gomi may be a good example. These trick books,
however, often target the younger children than the second / third grade students. As we suggested
about "A Very Hungry Caterpillar,” you may consider your students' personality and age level
before making a selection,

There are two songs with the animal characters which can be used for the skit: "Kogitsune kon kon
(Little Fox)" and "Mori no ongaku-ka (Musicians in the woods)." Both songs include
onomatopoeia that students can sing along if they practice well.

If your class produces the skit as an optional activity, tell students at the beginning that you might
want them to present their skits at Open House and other occasions as well as to the rest of the
class. If possible, video-tape the students' performance for the record.

——— 301998 USWestCenterforJapanese Language Education—
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Sample 7-7

How To Make Shadow Pictures With Your Hands
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8. My Book: Animal Poster Targetted Standards
1.3. 5.1
Objectives

1. Students will be able to choose an appropriate kana spelling for the animal habitat that they have
selected among others.

2. Students will be able to write at least one name of animal habitats in kana while looking at the
model.

3. Students will be able to write, in kana, at least three names of animals living in the habitat they
have selected when the models of individual kana are available in the form of the Go-juu-on chart
and/or flash cards.

Skills
reading/writing

Yocabulary/Structures

(posutaa (poster) / doobutsu-en (z00) / suizoku-kan (aquarium) / hakubutsu-kan (museum) )
*amerika (America) / afurika (Africa) / umi (ocean) / oosutoraria (Australia) / kawa (viver) / sabaku
(desert) / janguru (jungle) / soogen (savanna) / nankyoku (the South Pole) / nohara (open field) /
hokkyoku (the North Pole) / machi (city, town) / mori (forest, woods) / yama (mountain) etc.

vocabulary for animal habitats presented so far
*names of animals living in the habitat each student has selected

Materials

Picture/orthography cards for animals (see Sample 7-1-1 & Stage 1, Unit 7)

Orthography cards for animal habitats such as "ocean" and "moutain" (for the whole class
presentation)

A sample poster format (see Sample 7-8)

A Go-juu-on chart (what individual sutdents have been using since Unit 2; with the learned kana
marked)

References such as pictorial books for drawing pictures of animals (English ones will be fine)

Procedures

1. Input

Have students decide for which animal habitat they will make a poster. First, have students
group the picture/orthography cards for animals according to the habitats reviewing the
both vocabulary. Place the orthography cards for animal habitats such as "umi (ocean)" and
"yama (mountain)" on the blackboard/wall horizontally. Pick one of the
picture/orthography cards for animals and, after reviewing the name of the given animal,
have students name the appropriate habitat for it. When students find the appropriate habitat
name, have them find out under which orthography cards for animal habitats they should
place the given animal. Repeat the procedure and have students classify all animals. When
they have done the grouping, have students select one habitat for their own poster. Allow
them to refer to what animals are in a certain habitat by leaving the picture/orthography
cards on the blackboard/wall.

(continued on p. 378)
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Sample 7-8

A Sample Poster Format
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*Write in kana a name of the place you have chosen.

<= Draw at least three pictures of animals
living in this place.




Jan Ken Pon Stage II (Grades 2-3)

Unit 7 Nature: Animal Habitats

Unit 7 Vocabulary List / %9 = ¢

<hH>
HH

Hmn

&L

Hl-F
HoOwr A
7 eI

#3420, 121 5 abunai nigero

7208
7T AU A

<w>
Wi
RE/SR

4 2

W3
nwHHu
47
4K

<>
VA ¥
7
3 &

<B>
BLIEWV
A—AbZ Y7

A A
Bk
BT L
ALY
LN

T
rCNAINE
Y AT
AN

7 A

bAE S

A I—

<x>
515
ERE

romanization

ao
aka

ashi

atama

atsui tokoro
ahiru

afurika

amerika

ita
inai
inu

iru
imooto
iruka
indo

usagi
uma
umi

oshimai
oosutoraria

otamajakushi
otooto
o-hanashi
orenji

kaeru
kakurenbo
katakana
katatsumuri
kame

kawa
kangaruu

kiiro
kitsune

act.#

o Lh 00 Lh

e = CF o e e o
N
o)

~ & Ln

-

@)

O bR o Ln

-

\_c\-b.»—t.nmc\.—-p_-.._.«

-

N — = —
ce (@ W@

o 28
(@]

-

¥ O WD LA = LR — 0
=
(@)}

@)

(=2 W e I S @ B (O RN

oo

~
-

N — N N O T S . S SN L ) SES Sy

~ B~

1>

K>

7P

(5
(U
73
7
{5
<it>
Ty
& 8>
ar 7

TF 7

TUlniBA
s 3 i

Ihlc?
AR
<XxX>
A4

s him
EiL]

Thwr s
A
Rl

<L>
A
LolX
I

Yy

LA
Spa iR

<3>
TUWZELDA
<E>

Sy

A

romanization
kirin

kujira

kuchi
kubi
kuma
kumo
kuro

kemushi
koara
gokiburi
koko
gojyuuon

gorira

kore nani?
kon kon

sai

sakana
sabaku

samui tokoro
same
saru

shika
shippo
shimauma

janguru
shiro
shirokuma
suizoku-kan

Z00

soogen

,_.

-

-
(=

YN RN
j=2)

~

[e2% se

b =R == =

-

N 0

-

;hb—ur-ﬂ-lht.hv—-r—t.r_\)—-

-
-

@)}

-

co

oo -&'—O‘\}}l»—.l:.u—-o'\:—

Sk
o0

(N B

-




Jan Ken Pon Stage II (Grades 2-3)
Unit 7 Nature: Animal Habitats

ol o

romanization

Euwi x 33, 3 daijoobu oide

WwT
FFary

<bH>
Ly nz
FavFa

FonRyT—

<k>

bl e
Y3322 A
AT
rzizwid
ne
YZIizwasn?
b2

ri

<u>
ZiITHhnE+
»e

WAZ LA

<>
~|Z\W3 7
~ITE Iz 0w
F 3 /A
=iy
<h>

Z 1

A2 X3
RNofzWX
<on>
DI 5

<>
~lInEgre
TS24
FLFEyixL =
i)

~NF

34

AR

<uv>

ke A

AR
<>

7

dachoo

chiisai ko
choocho
chinpanjii

doobutsu
doobutsu-en
tokage

doko ni imasu ka?

doko ni iru no?
tora

tori
nani ga imasu ka?

nankyoku

-- ni iru?

-- ni wa nani ga imasu

ka?
niwatori

neko
nezumi
nettaigyo

nohara

-- wa imasu ka?
hakubutsu-kan
hajimari hajimari

hachi
hana
panda

hitsuji
hiragana

buta
romanization

act.#

[\]

o

-

-‘5:—"—‘()1 _~—
[o) 3 SO IR

-

-

e e =
00
(@)}

] — =

r = L =
NN lo)

-

—
N A it B

-

wno—
jos]

W OO —

N —

vS\'Sﬁ K
LD
~t
S

<li>
RAY—
13- % x<

<E>
ThrEL
5

v
<H>
~d =z
K
I
<E&E>
&u
HLY %
<h>
%)
<H>
LR RP AL
i)

<>
¥ #
¥

<>

b b
A
LI6ZA
<b>
e
Z7%
<u>
1) A
Lh>

o A
<bh>
HNE LW
7 i

e

T g BT

furusato

hebi
pengin

posutaa
hokkyoku

maadadayo
machi
manga

-- mitai
midori
mimi

mushi
murasaki

me
moo iikai

mori

yagi
yama
yume
yoochien
raion

rakuda

risu
roba

wakaranai
washi

wani

wan wan

4
516

3

;

3

1
1
4,

(@20 NI

Ul:—-OO
N

o0

-

(TSI —
“O\-h
o]

[@)} ON jo e e

LAt s

-

-

BN N — —
SNk N
oc N oo

W

- - ()0 " o v8)

f—

[a—,
-

-

~N B = O
[0 ST RN

——————— 1998 USWest Center for Japanese Language Education381






Unit 8 Health

Feelings & Sickness
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Worksheet 8-1
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(continued from p. xx)
3. Input

Have students decide on whether they can play with a child who is explaining their health
condition. If they find that they cannot play with the child now, have them select an
appropriate "gift" for that sick child. Tell students that they want to play with friends and
make a phone call if it is possible on one Saturday afternoon and have them listen to several
statements describing health conditions. After each statement, have students choose the
appropriate picture for the symptom orally given in the statement and then decide on
whether or not they can play with that friend. Then, have students listen to the same
statement once more and decide on which gift they will give to that friend as well as
confirming that they have chosen the appropriate picture for the symptom. When students
have worked on the statements, have the whole class share the answers. You may have
students discuss what else they can offer to each friend other than the gifts listed on the
worksheet, both the things and the services. Allow students to use English for this
discussion.

Suggestions

It will be more effective and exciting to set up some real-life situations for #2 so that they "have to"
act out the symptoms. For example, Japanese friends, or younger siblings, get sick while students'
parent is on the phone. They cannot make noise but have to tell the parent that their friend, or
siblings, get sick.

You can make the one-way listening comprehension in #3 more conversation like activity; have
students memorize the phrase, "asoboo (Let's play)," and say that before each statement.
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Sample 8-2-1

Picture Cards for "Illness" and "Injury"
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Sample 8-2-2

Picture Cards for Basic Symptoms
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Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Feelings & Sickness

3. Animal Hospital Targetted Standards
1.1, 2.1, 4.2

Objectives

Students will be able to tell their symptoms in Japanese and also appropriately respond to the
someone else's symptoms orally claimed.

Skills
listening/speaking

Yocabulary/Structures

*dooshita no? (What happened?)

*atama ga itai (headache) / onaka ga itai (stomachache) / kimochi ga warui (sick) / kushami ga deru
(sneeze) / seki ga deru (cough) / netsu ga aru (fever) / nodo ga itai (soar throat) / ha ga itai
(toothache) / hana ga deru ( running nose)

*o-daiji ni (Take care)

Materials

Picture cards for basic symptoms (for the whole class presentation and one set of smaller ones for
each pair in pairwork: see Sample 8-2-2)

Stuffed animals (for the whole class presentation and one each for pair)

Medical supplies such as a pill case and a bandaid found in a common fast aide box

(optional: toy medical equipment such as stethoscope and a white robe for the teacher to
demonstrate a medical treatment)

Procedures

1. Input
Have students discuss how to respond when they hear a certain symptom in Japanese.
Briefly review the vocabulary at a word level using the picture cards for various symptoms
(see Sample 8-2-2). Then, present the following conversation with a demonstration using a
stuffed animal and some medical supplies such as medicine bottles and/or Band-Aids.

e.g. animal: [gesturing crying] een, een. (
T; dooshita no? (What happened?)
animal: onaka ga itai. een, een. (My stomach is hurting.)
T: [pretend to examine the animal's tummy and give a medicine bottle]
o-daiji ni. (Take care.)

Replace "onaka ga itai (My stomach is hurting)" with other symptoms and have students
listen to several versions. Place the picture cards for symptoms on the blackboard/wall and
have students choose with which symptom the animal is suffering after it has verbally
responded to you, as a doctor role. Then, pretend to examine the given part of the stuffed
animal's body so that students can see whether or not their selection has been appropriate.
Gradually, have the class repeat after you, or say along with you, the lines for "dooshita
no? (What happened?)" and "odaiji ni (Take care)." "Ha ga itai (toothache)" cannot be
presented in the previous lesson, "2. Caught A Cold," therefore, introduce using this

conversation.
(continued on p. 398)
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Unit 8 Health: Feelings & Sickness
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(continued from p. 397)
2. Output
Have students play roles in the above conversation, an animal and a doctor. After a brief
review of the vocabulary at a word level, divide the class into two groups and have
students practice the lines as a conversation between two groups. Have one group play a
role of animal and show them one of the picture cards for symptoms. Repeat this group
practice several times using different symptoms; give models whenenver students need
them. Occasionally, have two groups switch the roles. After the extensive practice in
groups, pair up students. Then, give one set of the smaller picture cards for symptoms and
a stuffed animal to each pair. Have the pair pile the picture cards with the pictures down
and have a student who plays an animal pick one card. Have the pair practice a
conversation using the symptom on the picked card: a student who plays an animal
gesturing the symptom and the other one, as a doctor, asks what happened. When the
doctor finds out what is the problem, have him/her examine the appropriate part of the
stuffed animal's body.

Suggestions

It will be interesting if you present the sample conversations using different kinds of animals
depending on what symptom you are going to demonstrate. For example, a stuffed or puppet
alligator will be appropriate to present "ha ga itai (toothache)" if you can open its mouth wide to
examine its teeth.
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Unit 8 Health: Feelings & Sickness
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Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Feelings & Sickness

4. Happy, Sad, Boring Targetted Standards
1.1, 3.2, 4.1, 5.2
Objectives

Students will be able to make an appropriate facial expression by themselves, or choose a picture
of a face with such an expression, when they hear a certain adjective in Japanese to express
emotions.

Skills

listening

Yocabulary/Structures

dooshita no? (What happened?)

ureshii (happy) / kanashii (sad)

kuyashii (regrettable) / sabishii (lonely) / tanoshii (enjoyable) / tsumaranai (boring) / hazukashii
(embrassing) etc. adjectives for expressing emotions

ureshisoo (looks happy) / kanashisoo (looks sad) etc. adjectives presented + soo

kao (face)

-- kao o shite kudasai (make a -- face)

konna toki, -- desu ka? (Do you feel -- in such a situation?)

Materials

Picture cards for various facial expressions to imply different emotions (simple line figures will be
fine: see Sample 8-4-1)

Picture cards for indicating the reason for a certain expression (see Sample 8-4-2)

A camera and film roles

Procedures

1. Presentation
Present the basic vocabulary for expressing emotions by introducing how Tenkoo-see feels
while he/she is absent from school. Prepare picture cards for various facial expressions
(see Sample 8-4-1) that can be described by the adjectives to be presented. Show the class
those faces as Tenkoo-see who is absent and present each adjective in the conversation like
the following.

eg. Tu -- kun/san, ureshisoo da ne. (--, you look happy.)
Tenkoo-see:  un, ureshii n da. (Yes, I am happy.)
I dooshita no? (What happened?)
Tenkoo-see:  ashita, gakkoo e ikeru n da. (I can go to school tomorrow.)
i sore wa ureshii ne. (No wonder you are happy.)

As for the reason at the last line of Tenkoo-see, either show the picture cards (see Sample
8-4-2) or translate into English. In case of translation, you may play as an interpreter or ask
other English-speaking teachers to read what you have prepared. Refer to Sample 8-4-2 for
the reasons for other adjectives. As all adjectives have been presented once, show each
picture of a face and repeat the adjective in the phrase, e.g., "ureshii kao (happy face)" and
"kanashii kao (sad face)."

(continued on p. 403)
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Jan Ken Pon Stage 11 (Grades 2-3)
Unit 8 Feelings & Sickness

(continued from p. 401)
2. Playing with words
Have students express an orally given word for emotions by a facial expression and a
gesture. Tell students beforehand, in English, to think how they non-verbally express
certain emotions that are described verbally with the presented adjectives. First, say in
Japanese to students, "ureshii kao shite kudasai (Make a happy face)," while showing the
appropriate picture card (see Sample 8-4-1) and have students make their own "happy”
faces. Repeat this using various emotions and gradually stop showing a picture card.
Practice well until students can respond at least to "ureshii kao (a happy face)" and
"kanashii kao (sad face)" spontaneously without being given visual cues. Then, take
photos of each student's "ureshii kao (a happy face)" and "kanashii kao (a sad face)." You
make take more photos for other emotions to0 if possible. Be sure to bring the film roles
enough to take at least two photos per one student. Keep the photos by yourself since they
are used for the "My Book" activity later in the unit; do not give them to students at this
point.

3. Input
Have students respond to a question asking whether or not they feel in a specific way in a
certain situation. Give students Worksheet 8-4 and explain each situation in English. Then,
ask a question for each situation using one specific adjective, i.e., "konna toki ureshii desu
ka? (Are you happy in such a situation?)" and "konna toki tanoshii desu ka? (Are you
cheerful in such a situation?)," and have students mark either "hai (yes)" or "ife (no)" on
their own worksheet. At the end, count how many "hai" and "fie" there are for each
question. If one has selected "jie (n0)," ask him/her how they feel. If he/she lists the
vocabulary presented so far, give a model in Japanese and have him/her repeat it after you.

Suggestions

You may use onomatopoetic expressions such as "nikoniko" and "shikushiku" as well as picture
cards for the vocabulary presentation. It is also possible to introduce such Japanese onomatopoeias
associated with each adjective; you may also have students discuss different ways to express
emotions in different languages.

If students are competent enough in reading English, you may have students read the written
explanation for each situation in #3. In that case, you may explain it in Japanese. If you use the
situations such as "if your friend is mean to you" and "if you are ignored by your friends," you can
use the results of the activity in #3 to say to the class, "see, everybody feels sad. Therefore, be nice
to each other."

If there is ample time AND there are more than ten students in your class, you can introduce "Hana
Ichi-monme (lit., Flower One Pound)." Have students chant the two patts, "katte ureshii hana ichi-
monme (I'm happy since I have won, Flower one pound)" and "makete kuyashii hana ichi-monme
(I'm sad since I have lost, Flower one pound).”




Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Feelings & Sickness

Sample 8-4-2

Reasons for Various Facial Expressions

*The doctor has give a permission to go
Q to school the day after.

*He/she cannot play a computer game
during the day any more.

*The class had a great field trip while he
was absent from school.

CX LW
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Worksheet 8-4

TE R
If you are in the following situation, do you feel....... ?
Suppose... yes no
X W £

(1) I LWV

(2) DLW

3) SUPLW?

(4) IF»rLne
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Unit 8 Feelings & Sickness

5. Faces, IFaces, Faces! -Targetted Standards
2.2, 3.1, 4.2
Objectives

Skills

Yocabulary/Structures

Materials

Procedures
1.
9.
3.

Suggestions
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Jan Ken Pon Stage II (Grades 2-3)
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6. He-No-He-No-Mo-He-Ji | Targetted Standards
1.1, 3.1, 3.2, 5.2

Objectives

1. Students will be able to read aloud and accurately write hiaragana and katakana for "se," "so
and "mu."

2. Students will be able to describe in Japanese various faces and figures using learned adjectives.
Skills

speaking/reading/writing

Yocabulary/Structures

he no he no mo he ji | he me he me ku tsu shi (human face-like drawings made of listed hiragana)
hiragana no -- (-- in hiragana) / katakana no -- (-- in katakana)

-- 0 kaite kudasai (please write --) / koko ni (here) / -- no shita ni (under --) / -- no we ni (above --) /
-- to -- no aida ni (between -- and --) etc. directions for drawing a figure

learned adjectives + soo (looks --)

Materials

A Go-juu-on chart (for the whole class presentation and those that individual students have been
using since Unit 2)

Flash cards for hiaragana and katakana for "se,
Kana writing practice sheet (see Sample 1-9)

”"

"so" and "mu"

Procedures

1. Presentation/Output
Present hiaragana and katakana for "se," "so" and "mu," and have students practice writing.
First, present each letter with its pronunciation using flash cards. Give examples of the
words beginning with each letter, selected from learned vocabulary and students' names.
Then, have students look for those new letters on the class Go-juu-on chart. Once the
whole class has located all letters, have students individually mark them on their own chart.
Then, write each letter on the blackboard/wall in a large size and show the stroke orders.
Have students write the same letter in the air with their arms along with you. Then, give
students kana practice sheet (see Sample1-9) and have them individually practice all letters.
You may assign this as homework. (Refer to Unit 1-9-1, 2-9-1, 3-3-1, 4-7-1, 5-8-1, 6-4-1
and 7-2-1 for the presentation procedure; also refer to Unit 1-9-2 for the writing
presentation.)

2. Input/Output

Have students draw human face figures using kana along with the existed drawing songs
such as "He no he no mo he ji"" and "He me he me ku tsu shi" (see Stage I, Unit 8-10).
Also, have them create original face figures using other kana. First, have students follow
the orally given directions and write "He no he no mo he ji" without a song. Have students
take out a piece of paper and give a direction, "mazu, hiragana no 'he’ o kaite kudasai (First
of all, please write ' /e in hiragana)." Write a large one on the blackboard/wall by yourself.
Keep giving directions in Japanese, along with the models, until "He no he no mo he ji" is
completed.

(continued on  p.413)




Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Health: Feelings & Sickness

A0 ~—InbHE()

3.4 79 b STI N T b

WAEWAREIEOHEOEI—F (> 7 8-4-1) 2T MLV TELW RYDBEREZHYE TS,
ZNPLEED ~O~DEAL) #RET, HurWTTH, BOFTTI?LOFTEINIT?I XI5
AlzRh, BIFEE, £0T, HYNLEITT2?] LFhTHEWE 3w Tvwwz] THEZIES,
ARz, EAN Tz oBaI Leh, YARRULUTT,»?) EZ3hELT, £EIIREOA—FE
BUEED, BAEA—~FOEBEREEE-T (~ZF3TH] LTVEL, 77AILHIVEIESE, FIHZ2 DR
YTREFHIESE [F) VN blE-T, R nanal [#] #HEI &, REeICERS
— R EEIAE TR BYTABERALEEICTHEE LTS, LEL, T~Z2)) OBTHTIUL
THLwel, ZOHE (~F)) OBOETINLES L THRIEIES,

kR Rk Rk NDNDENL S NDAND DL D * k% %




Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Feelings & Sickness

(continued from p. 411)

gg: T [point to ' he' written at the very beginning]

'he' no shita ni hiragana no 'no' o kaite kudasai.

(Write 'no' in hiragana under this 'he.")

[point to ' he' written at the very beginning again]

kono 'he' no. (of this 'he'...)

[pomt to the spfice on the right side]

migi ni moo hitotsu 'he’ o kaite kudasai.

(please write another 'he' on the right side.)

Say, "he no he no mo he ji," as if it were one word while pointing to each letter in the
completed figure. Then, say, "kao mitai desu ne (It looks like a face)." Present "He me he
me ku tsu shi" in the same way. After presenting both, gwc various kinds of dnectlons
i.e., "he no he no mo he ji" o kaite kudasai (Please write "he no he no mo he ji" and chiisai
"he me he me ku tsu shi® o kaite kudasai (Please write a small "hie me he me ku tsu shi"),
have students appropriate figures. Then, have students create the original face figures using
kana. Place the class Go-juu-on chart so that students can refer to. More than one letter may
be combined, but also, students may use one letter and transform it to a face. At the end,
ask for the volunteers to share their work. Have such volunteers write their work on the
blackboard/wall in front of the class while pronouncing each letter. Have the rest of the
class look at the face and discuss which parts correspond to which body parts.

3. Input/Output
Have students describe the face figures, "he no he no mo he ji," "he me he me ku tsu shi"
and others created by students, in Japanese. First, bricﬂy review the vocabulary for
expressing emotions such as "ureshii (happy)" and ' kanashii (sad)“ using the picture cards
(see Sample 8-4-1). Then, show "he no he no mo he ji" and ask, "kao mitai desu ne. otoko
1o ko desu ka? onna no ko desu ka? (It looks like a face. Is it a boy or a girl?)" Have the
class decide either a boy or a girl. Then, ask another question, "ur eshmoo desu ka? (Is
he/she happy?)" and have students respond with elthez "hai (yes)" or "iie (no)." Gradually,
ask one more question when the initial response is “ife (no)," “jaq, domm kanji desu ka?
(Then, what does it look?)" Students may point to some of the picture cards of the faces. In
such cases, give a model with the adjective the student has selected, "-- soo desu (It looks
like --)," having the whole class repeat it after you. Have students describe various faces
including what students created. By the end of the lesson, have students at least try to say
the adjective of their choice i in Japanese. Students are, however, allowed not to be able to
produce the form of "-- soo" accurately: give a model for this and have students repeat it
after you.

Suggestions
(See p. xx for the pictures.)

©1998 USWest Center for Japanese Language Education13
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Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Feelings & Sickness

7. Mother, What Happened? Targetted Standards
1.1, 1.2, 2.1, 4.2

Objectives

1. Students will be able to select an appropriate picture and/or reaction when they read the
vocabulary for symptoms and emotions written in kana.

2. Students will be able to write at least three words from the learned vocabulary for symptoms in
kana while looking at models.

Skills

reading/writing

Yocabulary/Structures

kaze (cold) / kega (injury) / byooki (illness)

*atama ga itai (headache) / onaka ga itai (stomachache) / kimochi ga warui (sick) / kushami ga deru
(sneeze) / seki ga deru (cough) / netsu ga aru (fever) / nodo ga itai (soar throat) / ha ga itai
(toothache) / hana ga deru ( running nose)

ureshii (happy) / kanashii (sad) / kuyashii (regrettable) / sabishii (lonely) / tanoshii (enjoyable) /
tsumaranai (boring) / hazukashii (embrassing) etc. adjectives for expressing emotions

(hoomu sutei (home stay) / o-kaasan (mother) / memo (note) / dooshita n deshoo ka (What
happened?) )

Materials

A note from host mother (see Sample 8-7)
Picture cards for symptoms and emotions (see Sample 8-2-2 & 8-4-1)
Worksheet 8-7

Procedures

L. Input
Show the learned vocabulary for symptoms and emotions written in kana and have students
choose the appropriate pictures and reaction. Tell students that they are now in Japan and
stay with a Japanese family. Explain in English the situation that they have found a note
from a host mother one day when they came back from school; since they cannot find
Mother at home, they need to read the note and find out what happened to her and what
they should do now. Prepare a note from Mother (see Sample 8-6) with various vocabulary
for symptoms and emotions. Show this note to the class and have students read it aloud.
First, ask, "o-kaasan wa genki desu ka? (Is Mother well?)" and confirm that Mother is sick.
Then, have students list what symptoms Mother is suffering with and how she is feeling.
Before starting the activity, place the picture cards for such vocabulary (see Sample 8-2-2
& 8-4-1). You may have students select the appropriate ones for their list from those
pictures. Once they have listed the symptoms, have students discuss what they should do
now for Mother. Although you should allow students to discuss such a topic in English,
occasionally confirm, in Japanese, what students have said, i.e., "-- shite ageru no wa ii
desu ne (It is a good idea to do -- for her)." Since it is not natural if all symptoms and
emotions vocabulary appear in one note, prepare more than one assuming that there more
than one student who is staying with a Japanese family.

(continued on p.416)
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(continued from p.415)

2. Output
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Sample 8-7

A Memo From Host Mother

e
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Unit 8 Health: Feelings & Sickness

Worksheet 8-7

A SV

BN I AN

(Have students write, "nodo ga itai (I have a soar throat).")

(Have students write any symptom they have selected.)

(Have students write any symptom they have selected.)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 8 Feelings & Sickness

8. Charade Targetted Standards
1.1, 5.2
Objectives

1. Students will be able to express a certain symptom, or, emotion, by making a face and/or
gesturing, when they look at such a word writte in kana.

2. Students will be able to say an appropriate word or expression to describe what they hear and/or
see as pictures, facial expressions and sounds.

Skills
speaking/listening/reading

Yocabulary/Structures

*atama ga itai (headache) / onaka ga itai (stomachache) / kimochi ga warui (sick) / kushami ga deru
(sneeze) / seki ga deru (cough) / netsu ga aru (fever) / nodo ga itai (soar throat) / ha ga itai
(toothache) / hana ga deru ( running nose)

*ureshii (happy) / kanashii (sad) / kuyashii (regrettable) / sabishii (lonely) / tanoshii (enjoyable) /
tsumaranai (boring) / hazukashii (embrassing) etc. adjectives for expressing emotions

*dooshita no? (What happened?)

*learned adjectives for expressing emotions + soo (looks --

Materials

Picture cards for symptoms and emotions (for the whole class presentation: see Sample 8-2-2 & 8-
4-1)

Kana orthography cards for symptoms and emotions (one set for the whole class presentaion and
one smaller set for using in the Charade)

Orthogprahy cards for emotions (in smaller size for pair work; one set per pair)

A box or a bag for placing the orthogrpahy cards (the content should not be visible from the
outside; one per pair if applicable)

Procedures

1. Input/Output
Have students play a Charade with the learned vocabulary for symptoms and emotions.
While briefly reviewing the vocabulary, place the picture cards for symptoms and emotions
(see Sample 8-2-2 & 8-4-1) on the blackboard/wall. Then, show the orthography cards for
the learned vocabulary in a different order. Have the whole class read aloud each card and
match it with the appropriate picture card on the blackboard/wall. When they have found a
match, place the orthography card under or next to the picture card. Since this is a
warming-up activity, you do not have to wait for students' "correct” response before
matching the two cards. Following this review, explain in English how to play a Charade if
necessary. Prepare a set of the smaller orthography cards separate from the one used for the
review and put them in a box or a bag that does not show its content. First, the teacher
picks one card from the box or bag and gestures what is written on the given card. Have
the class guess what is written on the card and give a point to whoever can say it in
Japanese. As students become familiar with the game procedure, have students gesture the
word. At the beginning, keep the picture and orthography cards on the blackboard/wall as
placed during the review and have a student refer to them when he/she has picked the card
that he/she cannot read nor understand. Gradually, remove such visual cues from the

blackboard/wall.
(continued on p.422)
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(continued from p. 421)
2. Output
Have students play roles given the expressions to be used in a written form. Following is
an example of the role play.
e.g. Sl [gesture according to what he/she finds on the given card]
S2:  [watch S1 gesturing] dooshita no? ureshisoo da ne.
(What happened? You look happy.)
S1:  un, kyoo no hiru gohan wa piza!
(Yes, I'm going to have a pizza for lunch today!)
Pair up students and give each pair one set of smaller orthography cards. For this activity,
however, use only the vocabulary for emotions. You may have students either place those
cards into a bag or a box, or, pile them with the written face down. Tell one student to pick
a card and gesture the word written on it. Tell the other one to watch the gesturing and
confirm what it means by asking, "-- soo da ne (You look --)." You may have students
practice well the form of "-- soo (looks --)" with the learned vocabulary for emotions using
the picture cards (see Sample 8-4-1). S1, who has picked the card and gestured, are
allowed to respond only either with "hai (yes)" or "iie (no)." Have students switch roles
within the pair and practice "-- soo (looks --)" well enough.

Suggestions

If there are many "shy" students who don't want to perform gesturing in front of the class, have
students play a Charade in groups. A group picks one orthography card, but all members in the
group should read it and figure out what it means. Then, only one representative will go forward
and gesture in front of the class.

Children must want to speak up on occasions such as when they have given a correct answer and
when they have won the prizes: in order for your students to be able to use Japanese then, present
the expressions such as "yatta! (I made it)" and "rakkii (Lucky)."
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8. My Book: Happy Face, Sad Face Targetted Standards
1.3; 5.1
Objectives

Students will be able to write the adjectives "ureshii (happy)" and "kanashii (sad)" in hiragana
while looking at the models.

Skills
writing

Yocabulary/Structures

*ureshii kao (happy face) / kanashii kao (sad face)
Materials

Photos and pictures collected from newspapers and magazines which show various facial
expressions

Photos of each student's "a happy face" and "a sad face" taken in "4. Happy, Sad, Boring"
Worksheet 8-9-1 & 8-9-2 (adjust the actual size according fo the photo size)

Procedures

1. Input
Have students group pictures and photos of various facial expressions according to the
given vocabulary for emotions written in kana. Collect a lot of pictures and photos from
newspapers and magazines which contain people with various facial expressions. You may
tell students to collect by themselves and bring them to the class. Give Worksheet 8-9-1
and have the whole class read aloud the listed kana spellings. Pick an appropriate
picture/photo for each adjective and place it to the appropriate spot on the teacher's
worksheet so that students can check the meaning of each. Then, have students individually
look for the pictures and photos for each adjective and paste them on to the space provided
on the worksheet.

2. Output
Have students paste the photos of their own "happy" and "sad" faces on the sheet and label
them appropriately in kana. Give students Worksheet 8-9-2 and have them trace the parts of
"ureshii (happy)" and "kanashii (sad)." Then, give them the photos taken at the end of "4.
Happy, Sad, Boring" with different facial expressions and paste them on to the appropriate
space on the worksheet. At the end, draw a balloon from each photo and write the adjective,
either "ureshii (happy)" or "kanashii (sad)," appropriate to the photo. If you have taken
photos for other emotions, prepare separate worksheets for those words.

Suggestions

If you haven't taken photos in "4. Happy, Sad, Boring" due to various reasons, i.e., there are too
many students, tell students to bring their own photos from home or make a necessary arrangement
to ask their parents to find the appropriate photos for the activity. You need to make it clear that the
photos will be cut out and pasted on to the worksheet. If no a student insists that his/her photo is
not available, have such a student draw pictures of "happy face" and "sad face" in class.
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Worksheet 8-9-1
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(*Here, have students paste pictures/photos
from magazines/newspapers that indicate the
given feeling.)
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Worksheet 8§-9-2
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JNLWVwnrd

*Have students trace a part of "ureshii."

*Have students place their own "happy fa(:e,l

photo here. ! *Have students
write "ureshii" in
kana.

ARAG B/

*Have students place their own "sad face"
photo here.
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Unit 8 Vocabulary List / @&V = ¢

romanization act.# romanization act.#
<H> < 4>
&= A0/ atama ga itai 2,3, HEHNTS seki ga deru 2,3,
7,8 7,8
<w> <%E>
YA itai 1 ~%3 -- 500 5, 6,8
wiEvo LAWK ital no itai no tonde 1 <>
oriTull  ike Euwl i3 daijoobu 1
4 r7nrxy¥  infuruenza 2 =@ Lw tanoshii 4,7, 8
< 5 <bH>
LW ureshii 4,7, 8 b5 A4S wan chichinpuipui 1
shLluvwas  ureshii kao 9 T
SLED ureshisoo 4 2F 50 tsumaranai 4,7, 8
<BH> <T>
BrHIA o-kaasan 7 ~TPTh -- de yasumi 2
(8) HLxY (o-)keshoo 5 <r>
BEWLI o-daiji ni 3 ~¥~DHWE  --to -- no aida ni 6
B3 ¥ otafuku kaze 2 iz
Buarsniwv onaka ga itai 2,3, ¥3LEo9 dooshita no? 3,4, 8
7,8 ¥3 LEATL dooshita n deshoo ka? 7
BELAW o-majinai l EP PR
BHA o-men 5 <>
BHlLArw omoshiroi 5 noNHd netsu ga aru 2,3,
<H> 7, 8
" kao 4,5 <0>
~nH%LT{  --kao o shite kndasai 4 D3 noo 5
FXun ~®DH ZIT -- no ue ni 6
" kaze 2,7 ~@ LI -- no shita ni 6
#¥%#H+o~  katakana no -- 6 ¥ Auniwv nodo gaitai 20
mR LW kanashii 4,5, 7,8
7,8 <>
A Luwas kanashii kao 9 EE/NRT~AN ha ga itai 3,7, 8
NELED kanashisoo 4 L a hashika 2
M s kabuki 5 HErLun hazukashii 4,7, 8
AE TN kawaii 5 AT hana ga deru 2.3,
<x> 7, 8
3y 54H50 kimochi ga warui 2,3, <v>
7,8 Urix byooki 2,7
£ Ub %o~  hiraganano -- 6
( Le+a2Ts kushami ga deru 2 3 Lty
7,8 ~n~nH~L henohenomoheji 6
(P L kuyashii 4,5, ~h~h{(>L hemehemekutsu 6
7,8 shi
<> <>
bR kega 27 R—42A74  hoomu sutee 7
<> < B>
2R koko ni 6 LFIEIED mizu boosoo 2
Zhn kowai 5 <>
A e s, ~7Tkonna toki -- desuka 4 AE memo 7
T <%>
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

- Tlaligeted Standards

1. The Witch of The East, The Witch of The South
Jd, 1.2, 2.1, 2.2
3.1, 4.1,743,75.1

Objectives

1. Students will be able to point to an appropriate direction when hearing one of four direction
words such as "east" and "west" in Japanese.

2. Students will be able to recognize kanji for four directions in contexts such as a map and a
compass.

Skills
listening/reading/content (social science / science)

Yocabulary/Structures

chizu (map)

kita (north) / nishi (west) / higashi (east) / minami (south)

(ozu no mahoo-tsukai (The Wizard of Oz) / majo (witch) / jishaku (compass) / hari (arm) )
kita amerika (North America) / nankyoku (the South Pole) / hokkyoku (the North Pole)

kujira (whale) / shirokuma (polar bear) / pengin (penguin) etc. names of animals living in the North
Pole and in the South Pole presented so far

Materials

A picture book for "The Wizard of Oz" (check out from a school library so that students can easily
identify each character in the illustrations)

Picture cards of four witches (for the whole class presentation; adopt from the picture book)

Kanji flash cards for four directions (for the whole class presentation; later, post in the classroom)
Compasses (the larger the better; one per a group of two or three students)

A drawing of the face of the compass (see Sample 9-1-2)

Kanji writing practice sheets (see Sample 2-7)

Procedures

1. Presentation
Introduce kanji for four directions, "east," "west," "south" and "north," using four witches
in "The Wizard of Oz." Adopt the pictures from the illustration in "The Wizard of Oz"
found at a school library and make large picture cards for the four witches, i.e., The Witch
of The East, The West, The South and The North. If students are not familiar with the
story of "Oz," summarize the story in English and/or show a film before the unit begins.
Draw a simple compass figure at the center of the blackboard/wall and label each direction
with the roman alphabets, i.e., N/S/E/W. In front of this drawing, show the picture cards
of the four witches and introduce each one saying, "higashi no majo desu (This is the
Witch of the East)." After the introductory statement, place the picture card on the alphabet
indicating the appropriate direction. Introduce each witch once again after placing all four
cards on the blackboard/wall, this time with some comments appropriate to the story line,
i.e., "higashi no majo wa warui majo desu (The Witch of the East is a bad one)." You may
have students explain in English what each witch did in the story. During this second-time
introduction, place the appropriate kanji flash card next to each picture. Then, remove the
picture cards as introducing each witch for the third time, saying, "higashi no
majo deshita (This was the Witch of the East)." At the end, when only kanji flash cards are
left around the compass, point to each kanji and say Japanese terms for each direction.
Have students repeat the term after you at this point. (continued on p. 433)




Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

(432 A=V 76 #K()

77ALBIIRETWEEOLED M3k OEFEILLNL, [RIIYSLTTAI?) LERTHERLREET,
MERURLLAL, EEFFTMBEER CHETEIFALERTOEED, EHORKICL > TIE, BEFRTL3
IIICHETRTE I, FEONrBEATELL, BEOLOLNE (k) OEFH-F2EIFLT, RNEROEY T 58
SEIZEVET, BRICLTERIOFTFEIZ>WTHEVET,
3.ELTA LD
ERBEoERIC, Tdiz] TEE] De7 A)H) BY TREHK] OFEFMAA-TWIMEL /HL L.,
AZy PO TCHEFHLAEGHDA FAL ZEXRALFERBE (7 9-1-2) 2 HET S, i /Bl
FEFHRLAFTLUTELZY, BARY—2 v —bOBTIONREEL, TEHEL OBFEEILT,
AN oELbWEDITIES, [bdE] TS 7 A)AH] K20 TIERETOME, FiohTH5
O FALLENE, BAYGRUONEETCIEIRALVWINEEZ XSETH LW,

4, EWTH LY (FFva+)
ZHOHEBE—KXEEHL, BBItVARDOEEI D, YARERTE A EHYETE, AT E B Y
EUERIIP > TRELNLOHAEOTC, BARAETBRELLBEHLNEGN, LELLEERY L ORMIR
HT5Zr, ERELT, THEBHE OEFL2OE>TD, EXEEFRLASLEVWTLEE, —DOX
FIIOEXAEIENTLEELIITL, 2EOBUBEEEFICLELH ST WL 2H )T, —EI2E(Ihs
X€5, EFREL—F (V7N 3-3EM) ICEANRETEAS () &) [\ b of¥ s x4
Thb, EEEFICHMBRILE, 2EYFTECLFE, TREHK] AHTHL, 2FTIIFYLAE
BOEFVERT, [B) & Al Rr¥0759vad—FRUZTEFvr— P E2RBIZBRLT
BE FELOXFEEECTENLCTHIDLAY, TEBEHL] OVWFRrE BN E0IIM L TIX,
REWET7 Iy vad— R CHEAOFTABRICEY L3242, £HOESIL, oD,
RERVICARTHH23L ), HEMBRT S,

Exb

A ZOBEEC]T OWEBEERES N LSO > TOEBEE, BRANEEATICHRINERAEE > T—F
SAHMAE B I WES ), BEAEBEORAOPISHRA N> TONIE, BRBICEIEZ2E(OTELTZOM
RE@E->TRANNTES, HFAOREF FERELNMIMNCE, [HY¥R] TFay—) [hb] BET A A
HECALDNBRBTLOI IR E SN TOEIPFORMIERIEARY, 2AMEFERALEL,

ST TERERL) EEATARE LT (A X083 E ] EBALEY, THadk] X33 BITE350085
X, T ZoBEEW)] RIboHiEzE- T b oA T bV,

FIR2 THAFADEF 77 v ah—Fld, TENITZ20FIREABRLTIBLL LV, 2RO TERAEN
DHEAITRZBHOOBRYRERIZL LI WELES,

FIR3 TE, Y 7NICHLIDHANFE-ERBET TR, BAOH R AT ERLERAEELSE, 2L, 4
REBOEDIZEERRA I AT TCRETRNEGDF VLA BRI R - TOWEH0OMSEDT, AETL2 L,

LEUFTLHATEUMAENTEL AL =2 ar T30 LGBAICE, RBEODBAAOLTEEY 2O FTE Y
Abb—=vardTCE3 AMERLTRATILLWESLI, /-, 22y b B-5 OBVPRAEZOEH L M, B
THHDAN S EETAPEERM N LBEYHBICANFTCE220 T2 heEATAE LW, EXNERBENEETS
LUGHIE, RODREYEZOROETRATRIEI O, EEL, #MOPHUELFTIREBOGVT 2 F 40T 4 —
DOT, T hOFADTLICHTEROTENICHRER-TH( 2, YFEATCERWEDLFT TS aFIloFIE4
ELEWESES, BFOEFRY L~ TOLZX0RYIE, T332 X€3L9502F5, £/, ¥TOEEMIHE
#ocalligraphy ol e RE T, Y LTOIZDkEXHS ¥ Lo,




Jan Ken Pon Stage Il (Grades 2-3)
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(continued from p. 431)
2. Input

Have students find out which side of their classroom is which direction and post kanyji flash
cards to indicate the directions. Divide the class into groups of two or three and give a
compass to each group. The following activity assumes that students know that a red arm
on the compass always points to the north and that the roman alphabets of N, S, E and W
represent the four directions: if necessary, explain in English such basic idea of the
compass to the class before you begin the activity. First, show the whole class a drawing
of a face of the compass similar to one each group has (see Sample 9-1-1). Place kanji flash
cards on that compass drawing and review each term, "kita (north)," "minami (south),"
"higashi (east)" and "nishi (west)." Then, point to kanji for the north and ask the class,
"kita wa dotchi desu ka? (Which way is north?)" looking around the classroom. As
repeating the question, wait for students to point to the appropriate direction referring to the
compass they have. If necessary, you may tell students to look at the compass. Once
students have found out the appropriate direction, remove kanji flash card for the north
from the compass drawing and post it on the appropriate wall /window in the classroom.
Repeat the procedure for the other directions.

3. Input/Playing with words
Have students find out kanji for four directions on the world map written in Japanese.
Write in the names of places and add the illustration of the animals living in each place on to
a blank word map (see Sample 9-1-2). Use the vocabulary students have learned in Unit 6.
Include "hokkyoku (the North Pole)," "nankyoku (the South Pole)" and "kita amerika
(North America)." Use kanji for the names of places when applicable. Give each student
this world map as a worksheet and have him/her mark kanji for the four directions. Then,
have students find out how to read such kanji found in "hokkyoku," "nankyoku" and "kita
amerika" referring to their location on the map and the illustration of the animals as well as
their English terms.

4. Output
Have students practice writing kanji for four directions. Show how to write each character,
indicating the stroke order, on the blackboard/wall in a large size. Write one character
several times and have students write one in the air using their arms along with you from
the second time on. After the whole class practice, give students Kanji writing practice
sheets (see Sample 2-7) and have them individually practice writing many times. You may
assign individual practice as homework. Make it sure, however, to collect the completed
sheets and check if students wrote each character accurately. Although the detail
explanation is not necessarily given in the class, add information on the basic meaning in
English and both Japanese and Chinese reading of each character on the practice sheet so
that those who have interests can refer to it.

Suggestions

For the presentation, you may use an illustrated map of the world in which the story of "The
Wizard of Oz" takes place, instead of a compass drawing, if the book at your school library
contains one. You may select any story other than "Oz" for the presentation if such a story is
appropriate to introduce four directions.

Keep kanji flash cards posted in the classroom throughout the unit if possible. You may also add
the illustration of what students can see from school in each direction.

The world map appearing in the boos prepared for young children in Japan can be used for the
activity #3. Be reminded, however, that such maps often spell foreign names in hiragana, for
which katakana is used in the regular publications.
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Sample 9-1-1

A Picture of A Face of A Compass
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Sample 9-1-2

A World Map with Kanji for Four Directions
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2. Maze Conquest Targeted Standards
1.1, 1.2, 3.1, 4.1

Objectives
1. Students will be able to walk toward the appropriate direction orally given in Japanese.

2. Students will be able to reach the goal reading a direction with kanji for four directions.

3. Students will be able to guide their partner to the goal by saying direction words in Japanese
after the extensive practice.

Skills
listening/speaking/reading

Vocabulary/Structures

*kita (north) / nishi (west) / minami (south)
*.. ¢ [the number from one to ten] (-- steps toward --)

Materials

Kanji flash cards for four directions (those posted in the classroom in "1. The Witch of The East,
The Witch of The South)

A drawing of the face of the compass (see Sample 9-1-1)

Worksheet 9-2

Containers looking like those on the worksheet illustration (put some candies and/or stickers as
treasure in the one that students are supposed to reach on their worksheet)

Maze patterns (see Sample 9-2: a blank one for the whole class presentation and those for
individual use with "exit" and "planet expedition base camp" written in)

A paper figure to be placed on the maze

Dividers for pair work

Procedures

1. Input
Give a direction word in Japanese and have students move toward the given direction. Post
kanji flash cards for four directions in the appropriate sides of the classroom. First, point to
the Roman alphabets, N, S, E and W, on the compass drawing used in "1. The Witch of
The East, The Witch of The South" (see Sample 9-1-1) and orally review Japanese terms
for four directions. After the vocabulary review, point to each kanji flash card posted in the
classroom while saying the appropriate Japanese term for the given direction and confirm
which way in the classroom is which direction. Then, have students stand up at their seat
and tell students to move toward a certain direction by giving a direction in Japanese, €.g.,
kita e itte kudasai (Go to "the north"). First, give directions in the same order in the review
session, i.e., if you have reviewed the terms in the order of "north, " "south," "east" and
"west," have students move toward the north first, then, to the south, and so on. Once all
four directions have once been given, make the order random.

2. Input

Give directions in kanji for four directions and have students reach the goal following such
written directions. Give each student Worksheet 9-2, which is a map of a treasure land, and
have him/her follow the boxes according to the written directions that an ancient Japanese
pirate recorded the location of the treasure. Explain the procedure using the first direction as
a model and have students individually work on the other ones for a while. Then, show the
worksheet to the whole class and read aloud the directions. Have the whole class follow the
boxes along with the directions and check which container among several they have
reached. Prepare real containers that look like those on the worksheet and open the one the
class has reached. In advance, place candies and/or stickers as treasure in it and give them
to students.

(continued on p. 439)
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(continued from p. 437)
3. Output

Have students give directions, i.e., kita ni ichi (one step to the north) and minami ni ni (two
steps to the south), and guide their teacher, or Tenkoo-see, who got lost to the exit. Give
one maze pattern on which the exit is marked (see Sample 9-2) to each student, or, one
small group. Show the class the same maze pattern without the exist marking and place a
small paper figure on it. The exit should be reasonably far from the location of the figure.
Tell students that the figure is the teacher, or, one of Tenkoo-see, who has lost in the maze
and ask them, "deguchi wa doko desu ka? (Where is the exit?)" Before asking this question,
explain in English that students have to give directions in the same way as in Worksheet 9-
2, that is, a direction term + number of square they should move. Move the paper figure
according to the directions students give and say, "arigatoo (Thank you)," when it
successfully arrives at the exit.

4. Output
Have students work in pairs and give directions to each other as they did to the teacher in
#3. Prepare another maze pattern, replacing "exit" with "a planet expedition base camp” and
give it to each student. Pair up students and tell one student to play a role of an astronaut
who has gone out for a planet expedition. This student should decide one spot on the maze
pattern as the location where he/she got injured. Tell the other student, then, to play a robot
who is now at the base camp, about to leave for a rescue mission for the astronaut. Place a
divider between two students so that they cannot see the partner's maze pattern. Have the
astronaut student give directions as in #3, i.e., direction term + number, and have the robot
student follow the directions on the maze. Once both sides think they have met each other,
remove the divider and show the maze to each other, checking if they have really met. Have
them switch the roles so that both students practice giving directions.

Suggestions

You do not have to post kanji cards for indicating the directions in the classroom if your students
are comfortable using the compass. Simply give a direction orally and have students find the given
direction using their compass.

We have used the Japanese fonts called "kantee-ryuu," one often used in sumo programs and sushi
menu, for the written direction on Worksheet 9-2 so that it looks like "one written by an ancient
Japanese pirate." You may use this in order for students to become familiar with various types of
written texts different from the teacher's hand writing and "kyookasho-tai" used in the other
materials in Jan Ken Pon series. If it is too difficult for students to read such an unfamiliar style
and accomplish the original task, however, you may replace them with your hand writing.

You may use items other than candies and stickers for "treasure," referring to school policy.
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Worksheet 9-2
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Sample 9-2

A Maze Format




Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

3. FA LT THE VT

¥EERB

1. (34 (2@ T#ER) AY, BHEOPIIS 3 NEORYO— ML AME ARSBCHIV A, BYLED
LA RBLEEINZENTE S,
2. FUBRLORLEDHBERE > T BABREXNEAPBOEMAR P EA TV ATOLMEARTE L HNTE 3,

P fig

B¢ S
#® X

(PALRY Y/ IALNIRNNS IA LR T/ 94 LH T

AWHEBDALSTIN R R B2/ 50300 KAL) /WX, 2324002l L E31T3
Li/ v aw By ZE—N/ A=NR=/FR=b S LIDASTLIVASENS RTINS LA T Y D3 UL
Frete, EEMEATOSTOR TS AT 2D BERALORYOEER TRV OABRAICREXhEEY
4 &)

BAZBAIIERE /R XNAFHRARUTOLE

#H

T4%) T8MER) LETMIIHARNEDRWDE I —F (Y FALEICBE LI HORUMBEALLER 4> 7 9-3-
1)

lerT=< 1)) RoatiE (4 7 9-3-2)
EFEELIEATOETOAME 2050 5508 (7 97 AL EKICREIH0RCEALELR 4 7. 9-3-3)

FIR

1. #o

BN UDEREIMEA TR ALY PBR NS0 EENTHBNT, FIIESOTHEATSE
REERL, 8A—F (> 719-3-1) 2RETS, EHEL, 2HEMEATORTIIRAVEDS, 2
~IANTBZE, F, - FEEFIHICE, TCH3ENOWOLPEERAT, — LD E
EoTHRA—FEFEDILIICT S, BEVTH(, BELETA 77y P TEOEYEFHL T, Skl
SE2UhABLINLTEHLY, ¥, RELTVWAE2RAOABNEZRE LY T ERORITHEF 2~
PEEOMEZAEME (Y 7 9-3-2) 2757 ALEICREUNL, T2hdh, TEEYVET. | LT3,
BICEEN oo T 0D (3% oA —FERE, ARICHOBIEIZ) WAL T88Tt, | T3, 2
O, TsMER) DHBE] Q¥ 2791229 9 TEANLERELD—HAA-TWES L 3 24ph
GIRIC, BYPEBAOSBA— % [~TF) LEVWRALHBLIZYALA STV, SH1TE24455T
WBZ U DN->TEEL, [HYFEAXS-AL00ART) [TdcfEr s T2 7] tRAT,
RETHDLOOTERICYRAMNIETALSL, BRYLTEANTETROLONNTELEDL, BYST3L4
—FERETHABEMEZEALTHW,, LAM IV OBEOEAN L LR YEALEA S (LY E
nasH, ZDHEIL [ TAPs Pizzag 12, TLAMZ ) Tty ¥, —HEHICESHRITWIHE L u,
FALEVEOY2HMEAO EICEAEL, B FE2RYETLEAL ARELHOLZHEBEBL L TE
I —EENET,

2. SEHRV
FBLTENLERZORYOERIZRLT, T9F) PSS (hvR—F—] (X BEYZAZAO
GACHMREOHIMOBELEEY, A—R—P LRI VORGSR LTAbI 0 TR5EE, BER
iJTﬁihuibjHZU%héH%%%%bT%%EE.%5hmiﬁémﬁﬁ‘$&ﬁbméﬁmi
BORYPLZITVIADHEOFTERYZRETS, —2ORYOBEEZ>VWTHROWNMES T LS
LiIicFarzer,

(444 ~— I ~EL)

——a42OT999USWest Center for Japanese Language Education



Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

3. Where We Landed in Our Time Machine Targeted Standgrt}s
1.1, 1.2, 4.

Objectives

1. Students will be able to choose the appropriate picture or English words when hearing a
Japanese name of a certain building structure / landmark in their own town.

2. Students will be able to recognize names of their own school and town written in Japanese using
their knowledge of kana learned so far.

Skills

listening/reading

Yocabulary/Structures

(taimu mashin (time machine) / taimu toraberu (time travel) / taimu surippu (time slip) / tainu
kapuseru (time capsule) )

eega-kan (movie theater) / gasorin sutando (gas station) / gakkoo (school) / kyookai (church) /
ginkoo (bank) / keesatsu (police station) / kooen (park) / shiyakusho (city hall) / shooboo-sho (fire
station) / shoppingu mooru (shopping mall) / suupaa (super market) / depaato (department store) /
tosho-kan (library) / biru (tall building) / hoteru (hotel) / resutoran (restaurant) / yuubin-kyoku
(post office) etc. vocabulary for public building structures and landmarks necessary for describing

students' own town

Names of students' school and town pronounced and written in Japanese
Materials

Picture cards for public building structures in town such as "school” and "post office" (for the
whole class presentation: see Sample 9-3-1)

A blank map for "Building a Town" in the vocabulary presentation (see Sample 9-3-2)

A "the year 2050 version" blank map of students' own town (for the whole class presentation and
for individual use: see Sample 9-3-3)

Procedures

1. Presentation

Present the vocabulary for public building structures and landmarks in the town using
picture cards. Select the vocabulary necessary for describing students' own town. Include,
however, a few additional words which do not exist in students' town. Prepare the picture
cards with a generalized image of each building (see Sample 9-3-1), not a specific building
found in students' own town. You may add English terms so that students can tell what the
pictures represent. Show the whole class a simple blank map of a town (see Sample 9-3-2)
with two streets crossing and several dozens of houses. Declare to the class, "korekara
machi o tsukurimasu (I'm going to build a town)." Show a picture card for "school," for
which students have already known a Japanese term "gakkoo," and place it on a certain
spot near the houses, saying, "gakkoo desu (Here is a school)." Then, place the other cards
in the same fashion, beginning with those which include the vocabulary students have
already known, i.e., "yuubin-kyoku (post office)" and "shooboo-sho (fire station)," share
the words with "yuubin-ya san (mailman)" and "shooboo-shi san (fire fighter)" that
students have learned in Stage I, Unit 9 as occupation names. As students have figured out
that you are building a town, ask, "ato nani ga attara ii ka na? (What else do we want for
this town?)" or "machi ni wa ato nani ga arimasu ka? (What else should we have for the
town?)" and have students list the building structures and landmarks in English. If students
list whatever term you have planned to present, introduce its Japanese term and show the
appropriate picture card. At the end, remove the picture cards from the map and review the
vocabulary.

(continued on p. 445)
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: OQur Town
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

(continued from p. 443)
2. Playing with words
Have students items related to the building structures and landmarks for which they have
learned the Japanese terms. You may review the occupation names presented in Stage I,
Unit 9 at the same time. Collect the items such as merchandise (either pictures or real
objects), i.e., stamps, food, hamburger and books, logogrhams and ads from grocery
stores and restaurants, pictures or photos of people in various occupations, i.e., firefighters
and policeman, and pictures or photos of schools, city halls and libraries actually existing
in students' town. Make it sure to collect more than one item related to one building
structure. After reviewing the vocabulary using the picture cards, place such items in front
of the class randomly. Remind students of Japanese terms that they have already learned,
i.e., food items and occupation names. Then, pick one of the picture cards for the building
structures and have students choose the items related to that building. Use the following
pattern and have students hear the Japanese term for the given picture many times.
eg L [show a picture card for "post office"] yuubin-kyoku desu, yuugin-kyoku.
(This is a post office, post office.)

yuugin-kyoku de wa [pick up the stamps] kitfe o utte imasu.
(At the post office, they sell stamps.)

hoka ni yuubin-kyoku de wa.... (What else at the post office....)
[look around the items and then look at the class]

Ss: Mailman!

T a, soo desu ne [pick the picture/photo of mailman] yuubin-kyoku ni wa,

yuubin-ya san ga imasu,
(That's right. At the post office, you may find a mailman.)

At the beginning, keep the picture card for the given building shown to the class. Then,
hide it in the latter part and have students only hear the word. Although students have not
learned the structure such as "-- de wa -- o utte imasu (They sell -- at --)," use them
whenever it is a natural Japanese in the given context since this activity if to impress the
vocabulary for the building structures. Repeat the procedure so that all vocabulary is
covered.

3. Input

Have students arrange the picture cards for the building structures and landmarks according

to the orally given description of a certain town and reproduce the town's map. In advance,

check the actual locations in students' town for the building structures and landmarks
presented in the vocabulary, Draw a blank map based on the actual town and indicate the

spaces for the picture cards of the building structures to be pasted (see Sample 9-3-3).

Include the spaces for the building structures that do not currently exist in students’ town.

Assign the number to each space. Explain the following situation in English:

Situation: The Japanese class has built a time machine and departed for time travel.
However, something went wrong with the machine on the way and they had to do
the emergency landing. They know it is year 2050, but don't know where it is.
There seems to be a town nearby, so the teacher will go out and collect information
there. Students will stay at the machine and prepare a map according to the teacher's
report so that they can put it on a computer analysis.

Then, give each student a blank map and a set of the picture cards for the building

structures. At this point, review the vocabulary and have students ask for the Japanese

terms they cannot recall looking at the picture cards. Once students are ready, orally report
in Japanese following the numbers assigned to the spaces on the blank map, i.e., "ichi-ban
wa yuubin-kyoku desu (The number 1 is a post office!)," and have students place the
appropriate picture to the given space. Do not have them paste the card on to the map at this

(continued on p. 446)

enter for Japanese Language Educationd4S




Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town
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(continued from p. 445)

point. After reporting about all blank spaces on the map, show the blank map to the whole class.
Then, repeat the same report while placing the appropriate pictures on the spaces there and have
students check their own answers. Have them make necessary adjustment and past the cards on to
the map. At this point, ask students if they can figure out where they are now.

4. Input
Have students read the names of their own school and town written in kana and recognize
that the map they have completed in #3 is that of their town. Prepare a container fo use as a
time capsule and place a sheet of paper with the names of students' school and town written
in kana; also, put the photos of teachers and students, a school mascot if applicable, a
symbol mark for the town and the photo of the city hall. Keep it in your mind, upon
selecting the container, that this "time capsule" should be used at the end of the unit, "My
Book," for a real time capsule to place students' works that describe their town. Tell
students that they are still at the future world as in #3 and show the time capsule as
something you found at a school in the future town. Take out the sheet with the names of
school, town and states written in kana. Have the whole class read it aloud and guess what
it means. At this point, however, it is not necessary for students to be able to figure out.
Then, take out the other items such as teachers' photos. Once students notice that they are
from their own school and town, show the sheet with the names written in kana and have
the class read it aloud again.

Suggestions

If your school is located in a large city, you may use a closer area around the school where
students' everyday life takes place. Consult with other teachers in order to find what students have
already learned about their own town in English and select the vocabulary to be presented.

The reason why we recommended that you add a few items that do not currently exist in students'
town is that those extra items will help creating a future town in #3. If your school is located in a
large city and all age-appropriate items exist there, you do not have to add complex ones. Make the
number of a certain structure different from the current city, or, relocate the other in creating a
future city for #3.
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

Sample 9-3-1

Picture Cards for Building Structures in A Town
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

Sample 9-3-2

A Blank Map for Vocabulary Presentation
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

Sample 9-3-3

A Sample Blank Map for Procedure #3
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

4. 1 Found a Secret! Targeted Standards
1.3, 2.1, 2.2, 3.2,

Objectives 5.1

Skills

VYocabulary/Structures

Materials

Procedures
1.
2.
3.

Suggestions

Sample 9-4




Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

A “Secret” Report Card
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town
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Jan Ken Pon Stage II (Grades 2-3)
Unit 9 Community: Our Town

5. Let's Draw A Map Targeted Standards
o 1.1, 3.1, 4.1, 5.1
Objectives

1. Students will be able to name, in Japanese, building structures and landmarks such as "school,"
"park” and "post office" in their own town.

2. Students will be able to write appropriate kanji for four directions while looking at the models.
in order to label a map.

3. Students will be able to say in Japanese in which direction from school their homes are located.
4. Students will be able to recognize learned vocabulary for building structures and landmarks
written in kana using their knowledge of kana learned so far.

Skills
speaking/reading/writing

Yocabulary/Structures

chizu (map)

nan desu ka? (What is this?) / dotchi no hoo desu ka? (In which direction?)

*eega-kan (movie theater) / gasorin sutando (gas station) / gakkoo (school) / kyookai (church) /
ginkoo (bank) / keesatsu (police station) / kooen (park) / shiyakusho (city hall) / shooboo-sho (fire
station) / shoppingu mooru (shopping mall) / suupaa (super market) / depaato (department store) /
tosho-kan (library) / biru (tall building) / hoteru (hotel) / resutoran (restaurant) / yuubin-kyoku
(post office) etc. vocabulary for public building structures and landmarks necessary for describing
students’ own town and specific names of business pronounced in Japanese way

*kita (north) / nishi (west) / higashi (east) / minami (south)

-- 1o hoo (in a direction of --)

Materials

A contemporary version blank map of students' own town (for the whole class presentation and
for individual use: see Sample 9-5)

Kanyji flash cards for four directions (for pasting on to the whole class town map: prepare another
set separately from those posted in the classroom)

A house pattern to indicate a teacher's home on the map (appropriate size for placing on the whole
class map)

Worksheet 9-5

Procedures

1. Input/Output
Have students complete a "contemporary version" picture map of their own town. Prepare
another blank map for students' own town (see Sample 9-5). Although it can
geographically be the same as one used in "3. Where We Have Landed in Our Time
Machine," arrange the blank spaces for the picture cards according to the current town.
Also, place a symbol, an official one appearing on Japanese maps if applicable, as well as a
number to each space. In addition, prepare another set of kanji flash cards for four
directions, separately from those posted in the classroom, in a size appropriate to be placed
on the blank map. After reviewing the vocabulary and kanji, show the blank map to the
class and say, "kore wa -- [= a name of the town where students live] desu (This is a map
of --)." Then, randomly show kanji card, one at a time, and have students select where the
given card should be placed while pointing to the four corners of the map. Since this is not
the activity to test students' geographical understanding, you may post the directions using
the Roman alphabets, N, S, E and W. After labeling all directions , point to each blank
space, ask, "nan desu ka? (What is this?)" and have students say in Japanese which picture
card should be pasted there. Have students refer to the map they have completed in "3.
Where We Have Landed in Our Time Machine." If students cannot name the buildings in
Japanese, rephrase the question, "-- desu ka? (Is this --7)" (continued on p. 457)
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(continued from p. 455)
2. Output
Have students individually complete the map of their own town. Give students the blank
maps for individual use and have them write four directions in kanji. Allow them to copy
what is posted on the whole class map and in the classroom wall. Once they have labeled
all four directions, have students figure out where their own homes are located in the town
and mark it on the map. Then, have them paste the appropriate picture cards for the
buildings on to the blank spaces on their maps, beginning with those near their own home.
For this activity, however, do not give a set of picture cards to each student. Instead, tell
them to come to you and ask for the cards they need, saying, "-- kudasai (Please give me -
-)." Students are allowed either to ask for one card at a time, complete the work with it on
their map and come back for the next, or to ask for several cards at one time. For those
who have selected the later way, give a model to list more than one item in one sentence
using -- fo -- although they are not required to produce such requests by themselves.

3. Output
Have students say in which direction from school their own home is located. Show the
whole class the map completed in #1. At the same time, tell students to take out the map of
their own, completed in #2. After a brief review of the vocabulary and kanji for four
directions, ask, "gakkoo wa doko desu ka? (Where is our school?)" Have students respond
with the number assigned to the appropriate picture card. Then, take out a small house
figure and show to the class, saying, "watashi no uchi desu (This is my home)." Place it on
the appropriate spot on the map. Then, move your finger from school to your home and
say, "gakkoo no -- [a direction term] desu. (It's located in the -- of school)." After this
presentation, ask the class, "mina-san no uchi wa dotchi no hoo desu ka? (In which
direction are your homes?)" and point to each kanji for directions, "kita no hoo? minami no
hoo? higashi no hoo? nishi no hoo? dotchi no hoo desu ka? (Is it in the north? South? East?
West? In which direction?)" Then, name individual students and ask again, "-- san/kun no
uchi wa dotchi no hoo? (In which direction is your home located?)" and have them respond
with one of the direction terms. Students are not required to produce the accurate form, --
no hoo.

4. Input
Have students read the names of various building structures written in kana. Orally review
the vocabulary for building structures pointing to the map of the town. At the same time,
point to some of the symbols those assigned to the picture cards and briefly introduce them
as Japanese map symbols. Then, give students Worksheet 9-4 and have them individually
copy the kana spellings beside the appropriate symbols. You may assign this part as
homework. At the end, have the whole class read aloud the lists on the worksheet and
check which symbol corresponds to which spelling.

Suggestions

You may have students work in groups for #2 if the class is large. Although students have to
complete the map individually, only one student may have to come to the teacher and ask for the
necessary card. Have them switch roles and make it sure that all students come to ask for the card
at least once.

You may need to ask for the corporation from students' family in order to make it sure that
everybody can identify the location of their own home on the map.

You may want to create some symbols for the items on the map; in such cases, make it sure that
people can tell which one is original and which one is an official symbol for Japanese maps. For
example, on the class map, you may use different colors. For individual maps, you may put
frames around the official symbols.
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Sample 9-5

A Blank Map for A Today's Town
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Worksheet 9-5
KE R

Choose the appropriate kana spelling and copy it next to each symbol.

Copy the appropriate kana spelling
here!

g

ZWDIDNA

ml

A N) v ARE R

YL XMNA
OrIiIVA
W) UA X LK
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6. Let's Study Kana Targeted Standard
4.1
Objectives

1. Students will be able to read aloud and accurately write hiaragana and katakana for "yu" and
"yo" as well as hiragana for the object marker particle, "o."

2. Students will be able to choose the appropriate kana spelling when hearing a word with "yoo-
on," that is, a syllable composed of a consonant (k, g, sh, j, ch, n, h, b, p, m and r) + y + a vowel,
a, Uoro.

3. Students will be able to recognize that two versions of hiragana "o" represent the same sound
but that each one has a specific assignment when it is used.

Skills
reading/writing

Yocabulary/Structures

(hiragana | katakana | Go-juu-on (fifty Japanese syllables) )
Materials

A Go-juu-on chart (for the whole class presentation and those that individual students have been
using since Unit 2)

Flash cards for hiaragana and katakana for "yu" and "yo" and hiragana "o" used for transcribing an
object marker particle

Kana writing practice sheet (see Sample 2-7)

Worksheet 9-6-1 & 2

Procedures

1. Presentation/Output
Present hiaragana and katakana for "yu" and "yo" as well as hiragana "o" used for
transcribing an object marker particle and have students practice writing them. First,
present each letter with its pronunciation using flash cards. (Students are not required to
practice katakana counterpart for hiragana "o" used for transcribing an object marker
particle since it is not commonly used in contemporary Japanese writing system. You may
refer to it on the Go-juu-on chart; if students question why they do not practice it, explain
the reason briefly in English.) Give examples of the words beginning with each letter,
selected from learned vocabulary and students' names. Then, have students look for those
new letters on the class Go-juu-on chart. Once the whole class has located all letters, have
students individually mark them on their own chart. Then, write each letter on the
blackboard/wall in a large size and show the stroke orders. Have students write the same
letter in the air with their arms along with you. Then, give students kana practice sheet (see
Sample 2-7) and have them individually practice all letters. You may assign this as
homework. (Refer to Unit 2-7-1, 3-3-1, 4-7-1, 5-7-1, 6-3-1, 7-2-1 and 8-5-1 for the
presentation procedure; also refer to Unit 2-7-2 for the writing presentation.)

(continued on  p.462)
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(continued from p. 461)
2. Input/Output
Introduce "yoo-on," the sounds transcribed with smaller kana in ya-column and have
students distinguish them from those transcribed with larger kana. Select the words
containing "yoo-on" among the learned vocabulary and/or students' names. First, have
students pronounce each word and transcribe the word while you are pronouncing it slowly
and clearly. Then, show a correct spelling for the given word and have students compare
what they have written. If the given word is a name of a student, ask the student to write
his/her name on the blackboard/wall for the class. Have students notice that in the correct
spelling, kana from ya-column is smaller than the others and find out which sound
corresponds to that spelling part. Then, show the consonants that produce "yoo-on," i.e., k,
g, sh, j, ch, n, h, b, p, m and r, on the Go-juu-on chart and have students practice each
"yoo-on" sound. Next, have students listen to the versions in which y-sound is
pronounced as if it is transcribed with a regular size kana and notice the difference. Then,
give students Worksheet 9-6-1 and have them choose the appropriate spelling as they listen
to various words. At the end, prepare the writing practice sheets for "yoo-on" in each
column and have students practice writing them. Have them practice both vertical writing
and horizontal writing and attend to the size and the place for "ya," "yu" and "yo" to be
written.

3. Presentation/Input
Introduce the use of hiragana "o" appearing in w-column on the Go-juu-on chart. First,
give students Worksheet 9-6-2 and have them individually look for both types of "o" to
highlight. Prepare the examples on the worksheet consisting of the learned vocabulary.
When having the whole class checking the answers, confirm that both letters are
pronounced in the same way. You need to pay attention to individual students'
pronunciation at this point some; some students may pronounce the particle "o" with w
sound since is listed under the w-column on the Go-juu-on chart. Then, have students
circle the learned vocabulary and find out "0" in the a-column always appear inside of the

word, while another "o" in the w-column always outside.

Suggestions

Upon completion of this lesson, students have been presented all kana letters on the GO-juu-on
chart. Considering the interests and the general language ability level, review the concept that each
kana represents a specific sound, but not a meaning. Also, remind students that they can transcribe
whatever word they hear in kana even when they do not know the meaning of the given word.
This may be a good preview for introducing how to use a dictionary.

If any student asks about the use of katakana counterpart for the particle "0," you may expand the
discussion to when to use hiragana and when to use katakana.
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Worksheet 9-6-1

LEZ

Listen to your teacher read either one of the two in each pari. Circle the one you
hear.

1 church 6 hospital
C) % ryhn COIULEIrInA

CDx 3w U rdani
2 fire station 7 city hall

SN U O 2 = 4 U LA B X B
ChDUrx2irLx C ) L»<C L g
3 post office 8 camp

COWIUALE )y 7
RN ROV BSR4

4 chocolate 9 cooking

C)Vgramaap—p CIYyray
(VFgalL—r CIYyriy

5 juice 10 computer
() Ya21-2 () arvpa—¥9—

() Yva—2x ( Vayvpra—p—
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Worksheet 9-6-2
TE X

Find B, 4 and %, and highlight them.
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7. Numbers: from 100 to 99,999 Targeted Standards
_— 1.1, 3.1, 4.1, 5.2
Objectives

1. Students will be able to point to appropriate digits for kanji for "hundred," "thousand" and "ten
thousand."
2. Students will be able to read aloud the number up to 99,999 after the extensive practice.

Skills
speaking/reading

Yocabulary/Structures

*number from | to 99

*Nhyaku (one hundred) / ni-hyaku (two hundred) / san-byaku (three hundred) / yon-hyaku (four
hundred) / go-hyaku (five hundred) / ro-ppyaku (six hundred) / nana-hyaku (seven hundred) / ha-
ppyaku (eight hundred) / kyuu-hyaku (nine hundred)

*sen (one thousand) / ni-sen (two thousand) / san-zen (three thousand) / yon-sen (four thousand) /
go-sen (five thousand) / roku-sen (six thousand) / nana-sen (seven thousand) / ha-ssen (eight
thousand) / kyuu-sen (nine thousand)

*ichi-man (ten thousand) / ni-man (twenty thousand) / san-man (thirty thousand) / yon-man (forty
thousand) / go-man (fifty thousand) / roku-man (sixty thousand) / nana-man (seventy thousand) /
hachi-man (eighty thousand) / kyuu-man (ninety thousand)

-- nin (-- people) / -- ten (-~ points)

Materials

The town maps completed in "3, Where We Landed In Our Time Machine" and "4. Let's Draw A
Mapﬂ

Kanji flash cards for "ten," "hundred," "thousand" and "ten thousand"

Worksheet 9-7

Task sheets for the information gap activity using population figures from various towns (see
Sample 9-7)

Small cards with one number between 100 and 99,999 written in the Arabic numerals (for pair
work: one set per one pair)

Procedures

1. Presentation

Present how to read the numbers up to 9,999 as well as kanji corresponding to each digit.
Show two maps completed in "3. Where We Have Landed In Our Time Machine" and "4,
Let's Draw A Map" and point to the years indicated with the Arabic numerals, saying,
"kore wa -- nen no chizu (This is a map from the year --)." Then, write the current year on
to the blackboard/wall, in the Arabic numerals, and read it aloud again while pointing to
each number. After this, cover the first two digits, hundreds and thousands, and have
students read aloud the last two digits, up to tens. If necessary, review how to read the
numbers from 1 to 99 at this point. Then, place kanji card for "ten" under the numeral
indicating the tenth digit. Next, uncover the hundredth digit's numeral and read it aloud to
the class. At the same time, place kanji for "hundred" under the hundredth digit. Do the
same way with kanji for "thousand." Then, read the year aloud again and indicate each digit
with the Arabic numeral under the given kanji card. After this presentation, separately write
the numbers in hundreds and thousands on the blackboard/wall while reading each aloud,
i.e., hyaku (one hundred), ni-hyaku (two hundred), san-byaku (three hundred)... At the
same time, have students repeat the pronunciation after you. Have them practice well
especially for those in which /i and s sounds change according to the number coming
before them.

(continued on p. 469)
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(continued from p. 467)

2. Output

Show various 4-digit numbers and have students read them aloud. In addition, present how
to read 5-digit numbers as well as kanji for "ten thousand." First, have students count the
number of students in the class reviewing the smaller numbers and write it down in the
Arabic numerals in the appropriate place on Worksheet 9-7. You need to fill the other
columns in the worksheet with the figures for the other classes at school. Have students
read aloud such figures. Then, have students sum up the figures for each grade and say the
answer in Japanese. Since you are not testing the math ability, allow students to use
calculators considering the math level of your students. Prepare various figures for the
larger area, i.e., the number of students in other schools, the population of the town, and
have students continue to sum up those figures until the answer reaches the five-digit.
Write the first appeared 5-digit number on the blackboard. First, cover the numeral on the
ten thousandth and have students read it as the 4-digit number. While students are reading,
place the appropriate kanji card for each digit as you did in #1. Then, uncover the numeral
fifth numeral and have students guess how to read it. Do not wait too long, however, and
present "man (ten thousand)." You may have students select either it should be "juu sen
(ten and thousand)" or something else since some students come up with "juu sen™ quickly
translating English expressions. Place kanji card for "ten thousand" as before and write the
Arabic numerals for indicating the corresponding digit. Then, separately write the numbers
in ten thousand up to 90,000 and have students practice reading them aloud.

3. Input/Output

Have students read aloud various five-digit numbers. In addition, have students place the
appropriate kanji card for each digit. Select the 5-digit population figures of the cities and
towns in the state where students live and prepare the task sheets for the information gap
activity (see Sample 9-7). Show the worksheet used in #2 and have the class practice the
question, "-- wa nan-nin? (How many people are there in --?)" and the response to it, "--
nin (-- people)." Then, pair up students and give a set of task sheets. Have students follow
the conversation pattern practiced and fill out their own sheet. When each pair has
completed the sheet, show the class a map of the state with the cities appearing on the task
sheet. Ask the class the population figure for each city and write it down on the map. You
may have students discuss which city is the largest among them and what area in the state,
i.e., east, west, south or north is well populated. Then, choose one figure in which the
numerals on all five digits are different from each other, i.e., 54,321, and write it down on
the blackboard in a large size. If you cannot find such a figure among those on the task
sheet, make up appropriate one for this activity. First, place kanji for "ten" under the tenth
digit and say, "juu no kurai wa --" as an example. Then, show kanji cards for "hundred,"
"thousand" and "ten thousand" in a random order and have students say the numeral for
each digit.

4. Output

Have students practice in pairs reading large numbers in everyday life situation such as
talking about the game score,

e.g. Sl -~ san, nan-ten? [--, how many points did you earn?]
S2:  go-man ha-ssen yon-hyaku ten. [58,400 points. ]
Sl: waa, sugoi! [Great!]

Write the numbers between 100 and 99,999 in the Arabic numerals on to small cards and
give one set to one pair. One student pick the card and read the number on the card as the
score he/she earned. Have students agree on which praise word should be used for what
scores, 1.e., fuun for 100-999, sugoi for 1,000-9,999 and waa, sugoi for 10,000-99,999,
and have the other student in a pair say it according to the score the first student said. Have
students switch the role picking the number card and repeat the conversation many times
for practice.

(continued on p. 470)
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(continued from p.469)
Suggestions

A sample technique for impressing students with the sound change in the hundreds and the
thousands: Write the numbers in hundreds or in thousands into the three columns according to the
sound changes as the example above.

You may alter the activities listed here according to your students' math level. If students do not
have a concept of large numbers in four or five digits, you have to teach a new concept along with
new vocabulary in this lesson. In such a case, ask for the corporation from a math teacher. On the
other hand, if students are well advanced in the math lesson, you may use multiplication instead of
addition in #2.

Since most students at one time or another seem to play video games, it is a good idea to make a
rule of reporting to the teacher in Japanese the scores they earn when they play Japanese video
games.
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Worksheet 9-7

nE
School A School B School C
grades class #of |grades class #of |grades class # of
students students students
K
sub total sub total sub total
1
sub total sub total sub total
2
sub total sub total sub total
3 |Our Class| 23
sub total sub total sub total
4
sub total sub total sub total
5
sub total sub total sub total
total

TOTAL(A+B+C)=
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Sample 9-7

A Sample Task Sheet for Information Gap

<Sheet A> _ _
City / Town Population
A 37,800
B
C 43,900
D
E 16,300
F
<Sheet B> _
City / Town Population
A
B 71,400
C
D 16,600
E
F 28,100
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8. Let Us Introduce Our Town - Targeted Standards
1.1, 3.1; 5.1

Objectives

Students will be able to say the name of their own town pronounced in Japanese way and introduce,
in Japanese, the town including information as follows: which state it is located in; how many
people live; what building structures and landmarks they can find and what seasonal events if is
famous for.

Skills
speaking

Vocabulai‘V/Structures

*nan te yuu machi? (What is it called?) / doko ni aru no? (Where is it?) / donna tokoro? (What kind
of place is it?)

*The names of the state and the town students live in pronounced in Japanese way

*eega-kan (movie theater) / gasorin sutando (gas station) / gakkoo (school) / kyookai (church) /
ginkoo (bank) / keesatsu (police station) / kooen (park) / shiyakusho (city hall) / shooboo-sho (fire
station) / shoppingu mooru (shopping mall) / suupaa (super market) / depaato (department store) /
tosho-kan (library) / biru (tall building) / hoteru (hotel) / resutoran (restaurant) / yuubin-kyoku
(post office) etc. vocabulary for public building structures and landmarks learned so far

*specific names of business in students' town for building structures and landmarks pronounced in

Japanese way
*Names of seasonal events in students' town

*jinkoo wa -- nin kurai (Population is about --) / -- ga -- tsu[number] aru (There are -- [number] --
s) / -- gatsu ni -- ga aru (We have -- in -- [month])

Materials

Worksheet 9-8
References regarding the town's population and the number of a specific building structure
appropriate to students' age

Procedures

1. Presentation/Input
Present the format for introducing the town where students live using the example of
Tenkoo-see's speech. Tell the class that the two Tenkoo-see, with whom the class has been
studying throughout the Stage 11, are going back to Japan soon and have students ask what
kind of towns Tenkoo-see live in Japan. Give students Worksheet 9-8 and have the whole
class discuss how to ask questions regarding each item. Give models and have students
practice as necessary. After practicing well, have the whole class ask Tenkoo-see the
questions prepared and fill in the chart on the worksheet.

e.g. Ss: nan te yuu machi? (What is it called?)
Tenkoo-see 1 yokohanm (Yokohama.)
Ss: doko ni aru no? (Where is it?)
Tenkoo-see l:kanagawa-ken. (In Kanagawa Prefecture.)
Ss: donna machi? (What kind of town is it?)

Tenkoo-see 1. ookii machi. jinkoo wa san-byaku-man nin kurai. rando maaku
tawaa toka biru ga takusan aru. kooen mo aru. daigaku mo aru
yo. go-gatsu ni minato matsuri ga aru.
(It's a big one. The population is about three million. There are lots
of tall buildings such as the Landmark Tower. There are parks too.
Also, there are universities. We celebrate Harbor Festival in May.)
(continued on p. 476)
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(continued from p.475)

Since the objective of this presentation is to present the format of the speech, you do not
have to include all the vocabulary presented in this unit so far. Have students choose the
appropriate number in kanji for the population and later discuss what number it represents
transcribing with the Arabic numerals. At the end, have the class compare the cities
Tenkoo-see will go back to with their own town. Allow students discuss in English for this
part.

2. Qutput
Have students infroduce their own town following the format presented in #1. First, fill out
the column for their own town on Worksheet 9-8 in English and in the Arabic numerals.
Students may have to do some research at the library or ask other teachers and parents for
help to find out the figures and the facts. If the population figure is more than 5-digits,
simply give a model for how to read it and have students memorize the pronunciation.
When students are ready, ask the class each question and have the whole class respond to it
referring to the chart on the worksheet,

Suggestions

We have listed the minimum items to be practiced for the introduction of the town. You may add
more items so that students can review and practice whatever they have learned throughout the
Stage I and II.
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Worksheet 9-8

nFEZ e

I. Fill in the columns for Tenkoo-see's Town by asking questions for each item.

Tenkoo-see's Town Our Town

LATWIFEHL?
Name
YZIithsrn?
Where is it?

YALREL?
What kind of town?

(1) Population Choose one:
a ST A b, ETFA

c. ZABFA d =FTA
(2) There are .. ..

(3) Seasonal Events

In , they have

IFDol).

II. Fill in the columns for your own town in English. You will need to refer to this
chart when you are being asked about your town.
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9. My Book: Time Capsule Targeted Standard
1.3
Objectives

Students will be able to write in kana the names of their school and the town and the state where
they live.

Skills
writing

Yocabulary/Structures

*Names of the state and the town where students live
*Number necessary for stating the population of the town where students live
(taimu kapuseru (time capsule) )

Materials

Containers used as "time capsule" (two per student for individual use; appropriate size and shape
for putting the works students have been accumulating as "My Book" since the beginning of Stage
I; one for putting all individual ones together)

Cards that students write their names on and use as a seal (matching size for the prepared
individual time capsule)

A tape-shape paper on which the names of students' school and the town and thhe state it is located
in as well as the year the class is producing the time capsule (matching size for the prepared class
time capsule)

Procedures

1. Output
Have students fill in the information sheet to be placed in the Time Capsule. First, show the
whole class Worksheet 9-9 and confirm what should be written down for each item. Then,
give students the worksheet and have them individually fill in the blanks. Have students
refer to the information they have written on Worksheet 9-7 used in "7. Let Us Introduce
Our Town." Post the Go-juu-on chart while students are working on this task. If a student
claims that he/she cannot fill in a certain blank, first have that student listen to the
vocabulary slowly and clearly pronounced and then find out which letter he/she needs to
transcribe each sound. Then, have him/her search for the necessary letters on the posted
Go-juu-on chart. When students have completed the worksheet, give them containers for
individual time capsules and place the worksheet along with a photo copy of the picture
map they made in "4. Let's Draw A Map." In addition to these, have each student select
some pieces among the work accumulated as "My Book" since the beginning of the Stage I
and place the photocopies of them in the container. At the end, have each student his/her
own name in Japanese on to a small card and seal the container with it. Students take those
time capsules home and keep them until they are ready to open them.

Have students make a similar time capsule for the class. Collect everyone's container and
place them into a larger container. Seal this class "time capsule" with paper with the names
of the state, the town and the school written in kana as well as the year. You may prepare
this seal by yourself, or have each student in the class write each letter.

(continued on p. 480)
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(continued from p. 479)
Suggestions

You may require students to put the hand or foot prints they made in Stage I, Unit 8 in the time
capsule. In that case, you may have students make another hand or foot prints again to show their
growth.

It is up to individual teachers to decide when to open the class time capsules. Make a decision
considering the convenience of the storage. One suggestion for the timing of opening the capsule is
when students complete Stage 11l and graduate from elementary school.

<Illustration of Time Capsule>
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Worksheet 9-9
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Unit 9 Vocabulary List /
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romanization
ichi-man

eega-kan

ozu no mahoo-tsukai

gasorin sutando

katakana

-- ga --1su ant
gakkoo

-- gatsu ni -- ga ant

kita

kita amerika
kyuu-sen
kyuu-hyaku
kyuu-man
kyookai
kyookasho
ginkoo

kujira
keesatsu

kooen
go-juu-on
go-sen
go-hyaku
go-man

san-zen
san-byaku
san-man

Jishaku
shiyakusho
shooboo-sho
shoppingu mooru

shirokuma

Jinkoo wa -- nin kurai
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doko ni aruno?
tosho-kan
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donna tokoro?

nana-sen
nana-hyaku
nana-man
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nan te yuu machi?
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Z-%x¢ hokkyoku 1

i % hoteru 3,5,8
<EF>

2L majo |

E machi 4
<H>

Kot L mitsuketa yo 4

Bl minami 1,2,5
<>

W UA R X yuubin-kyoku 3,5,8
<4 >

LAEA yon-sen 7
LAV yon-hyaku 7
TAZEA yon-man 7
<h>

LAbT resutoran 3,5,8
<Ar>

H{HA roku-sen 7

AL FA roku-man @
o0 ¢ ro-ppyaku 7
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UNIT OBJECTIVES (FOUR SKILLS)

<Stage II (2-3)> Students will be able to:
Theme |Self: Self-Introduction & One's
Wishes

Listeningl.  distinguish yes/no questions and
wh- questions by responding
appropriately.

write down in Arabic numerals the
orally provided names of the month
and day, e.g., 3/11.

+ answer "do you want X" and the
"what/which do you  want"
questions either verbally or by
pointing o an object.

Speakingl.  say their full names, birthdays

(month & day), and grade levels

when asked.

. ask someone his/her name,
birthday, and grade level after
practice.

introduce themselves in front of a
class, including name, age,
birthday, and grade level.

say what they want for their
birthday, using Japanese vocabulary

they know.
Reading |. recognize own full name written in
kana.
recognize grade level written in
kanji, e.g., =4.

*+ recognize month, day, and dates
written in kanji, e.g., A, B, —~

+.

Writing |« write own full name in kana (or,
kanji if applicable.)

+ write their own grade level in
kanji, e.g., — and =
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Appendix
Theme Family: My House, My Room School: School Buildings
Listening |.  write down phone numbers that they|* point on a map/diagram where certain
hear with repetition. rooms at school are located, responding
+ respond verbally or non-verbally to| to verbal questions.
yes/no questions on whether or not their|* indicate verbally or non-verbally on
rooms have certain items. which floor of the building certain
* repeat oneself when asked to do so. rooms are located (if applicable).
* respond to directions to draw or write
a certain number of people counted by --
nin.
*choose a picture that is described by
some adjectives.
Speaking |- say their phone numbers, *  name special rooms at school after
+ ask a friend's phone number after| Practice.
practice. * count objects in the classroom using
children's rooms. * indicate on which floor of the building
- ask a classmate to repeat him/herself| certain rooms are located  (iuf
after practice. applicable). _
* say how many people are in the
classroom using the counter -- nin.
* describe various rooms at school using
at least one adjective.
Reading |[. recognize 3 items found in children's|* recognize 3 items found in the
rooms written in kana, e.g., v F, classroom written in kana, e.g.,
XA, BV S A, T, 2C(Z, TLEA
+ recognize 7= L O X O |+ recognize kanji for count8ing people,
%> as "My Room." ie., ~A.
* recognize kanji for boy and girl, i.e.,
FDF, kDT,
Writing . write 4 hiragana and katakana: ~~, |* write 3 hiragana and katakana: <

f\\ A/ Y -\/ Y tf\ J_i_: Y h\ ‘7 .
copy 3 items found in children's
rooms in kana and label drawing of own
in room in kana, i.e.,, ~DONX,
copy own phone number written in
kanji.

j\ Z\ I‘\ 0)\ Z.

* copy 3 items found in the classroom in
kana.
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Theme

Time: Daily & Weekly Schedules

Leisure: Sports & Weekend
Activities

Listening |.

time given orally.
* point on a calendar to the day of the
week given orally.,
* indicate by pointing to/choosing a
picture what they routinely do at home at
a certain time on a weekday or weekend
day.
indicate by pointing to/choosing a
picture what they usually do at school at

a certain time or a certain day of the
week on a typical school day.

choose the clock which displays the]*

match the orally given names of sports
and games with pictures.

match sports and games with their
equipment.

indicate verbally or non-verbally how
many people are required to play the
sports or games.

answer questions on what they do on
weekends and after school, either
verbally or non-verbally by pointing
to/choosing pictures.

Speaking

* tell time ( --ji --ji han and X 5 min.)

* say at what time certain activities take
place at school after practice (limited to
what appear on the school schedule).

* say at what time they do certain things

every day after practice.
+ say which days of the week they go to

school, which they do not, and on|*
play.

which they have Japanese.

.

name 3 sports and/or games that they
like to play/watch/know.

name at least one item of equipment
necessary for playing those sports
and/or games (if applicable).

say how many people are needed to
play the sports and/or games.

name sports and/or games that they

name sports and/or games that their
family members play or watch.
name activities that they do on
weekend and after school.

Reading

recognize days of the week written in

kanji: B, A, X. K, K, &, *.

* recognize kaji for "-- day" (~HE B)
in context.

recognize three or more sports written
in kana, e.g., 2w ), A7y b
=il B YW,

Writing

* write 3 hiragana and katakana, &,
E 2 i)\\ 7’\7\ O\ “/-
copy days of the week in kana and
kanji.

write 3 hiragana and katakana: =
B, & . U () . BAB)
(k&) .

label pictures of favorite activities in

kana, e.g., €7 /. TWA W,
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Theme

IF'ood: Meals, Dishes & Ingredients

Nature: Animal Habitats

Listening

* hear and distinguish dish names and

ingredient names.

*+ divide food items, upon hearing their
names in Japanese, into groups; e.g.,
food groups, color, shape, and texture.

* indicate, by drawing or choosing from
pictures, food items that someone wants
to eat.

* identify the three time words, kinoo
(yesterday), kyoo (today) and ashita
(tomorrow).

* point to appropriate pictures when
given names of animals.

* select and/or post pictures of animals
in appropriate habitats with oral cues.

* say whether or not an animal that is

read out loud appears (“exists") in a
picture.

Speaking

* name some food items that they like
+ say what they want to eat from a lunch

* name two or three dishes that they eat

*  name what they ate and will eat

and they do not like.
menu.

on certain occasions; e.g., birthday,
Christmas and Thanksgiving.
* name a few dishes that they want to eat

tonight.

yesterday, today and tomorrow.

name at least 2 animals (crdatures) that
live in salt water, fresh water, desert,
plains, jungle and mountains/forest.
* say where certain animals live (habitats
and/or continents.)

Reading

+ recognize 2 or 3 foods eaten on special

*+ recognize 3 favorite food items from a
menu written in kana with contextual

cues, e.g., AT v T 4 —, ¥ —
*, YU 4w F,

occasions.

* recognize 3 animal names in kana with
contextual cues, e.g.,
¥ FN 2

+ recognize 3 habitat names written in

kana in context, e.g., ¥ — A 7 V)

s FZ2UBs 9.

~

Fowya, NV

Writing

« write 3 hiragana and katakana, 13

(1) . »~ ) 0,0
a7 O, =

+ label 2 or 3 foods eaten on special

occasions in kana.

* write 3 hiragana and katakana, 5,
7, Zy B LE), ¥ ).
+ label 3 animals and their habitats in

kana following the teacher's model.

.
By
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Theme

Health: Feelings & Sickness

Community: Our Town

Listening |[.

point to the body parts that hurt|*

according to the orally given cues.

pick up the drawings of correct facial|*

expressions for emotions orally given.
choose the correct emotion word for
the situation given orally.
answer yes/no and alternative

questions concerning emotion and health
conditions, verbally or non-verbally.

draw some structures/landmarks on the
map according to the orally given cues.

mark the calendar for some regional
events orally given.

Speaking |.

say what parts of the body hurt in|*

certain situations.

name some symptoms of a cold, flu,
and motion sickness (chiken pox and
mumps, if applicable).

say the location and the population of
their home town.
* say where in town their homes are
located.
+  name some structures/landmarks that
they know in town,

Reading

recognize 2 symptoms of illness and
how the person might feel written in

kana, e.g., €32 T5, (5 LW,

recognize 3 expressions of feelings
written in kana, > AL L\, 7L
A ST

* recognize names of structures and
landmarks written in kana on a map,

eg, SATIHI . BHIUVAZL(, U
I IWVWA.
+ recognize kanji for north (3t), south
(%), cast (R) and west (%), and for
population in ten thousand.,

Writing

write 3 hiragana and katakana, 7 .
]7 3 n 9 l/ S -ti- Y 't .

copy 3 terms for illness/feelings in
kana.

« write 3 hiragana and katakana, W,
B, dw He (3 E) o WY,
&y A,

copy labels for north, south, east, west
in kanji onto map, i.e., & % 3k,




Jan-Ken-Pon Appendix

Appendix

Listening Objectives for Stages I~III
Students will be able to:

Theme

Stnge I

Stage II

Stage III

Self

react when hearing their ow
first name pronounced in
Japanese way.
respond to various types o
questions regarding their ow:
name, age, and birth month
with non-verbal behavior o
with  learned phrases i
Japanese or in English.
respond to basic classroon
instructions with contextua
cues.

recognize the expressio
"wakaranai" (I don't know).

+ distinguish yes-no questions
and wh- questions by respond-
ing appropriately.

* write down in Arabic nu-
merals the orally provided
names of the month and day
(e.g., 3/11).

+ answer "do you want X" and
the "what/ which doyou want”
question either verbal-ly or by
pointing to an object.

choose appropriate pictures
when they hear occupational
words.

choose appropriate pictures
when they hear hobby words.
when asked what they want to
do or be, respond verbally, or
non-verbally by pointing to
pictures.

choose appropriate answers
from given lists of names, ages,
birthdays, grade levels, and
future plans, when hearing other
children introduce themselves.

Family

choose appropriate member
in their own family and/o
learned stories when they hea
family terms in Japanese.

respond to simple yes/m
questions relating to th
composition of their
family andlor families i
learned stories.

ow]

* wirite down phone numbers
that they hear with repetition.

: respond verbally or
nonverbally to yes/no- ques-
tions on whether or not their
rooms have certain items.

rcpeat oneself when asked to
do so.

match pictures and orally given
family terms.
listen to ages of others1 family
members and write them down
in Arabic numerals.
choose pictures depicting
various hobbies according to
orally given cues.
identify who can do what in
orally given passages by
choosing or matching pictures.
indicate the degree of ability or
skillfulness given orally by
drawing in charts, choosing
appropriate pictures, or rank-
ordering lists.
choose appropriate answers
from given lists of occupations,
ages, hobbies, and special skills,
when hearing introductions and
descriptions of others1 family
members.

School

tollow basic directions relate:
to classroom activities witl
contextual cues.
choose appropriate classroon
items when they hear Japanes
names.

respond verbally or non
verbally to simple yes/m
questions related to learne
items.

+ point on a map/diagram where
certain rooms at school are
located, responding to verbal
questions.

*  indicate verbally or non-
verbally on which floor of the
building certain rooms are
located (if applicable).

+ respond to directions to draw,
write, take, or give a certain

match orally given names of
school subjects with pictures
depicting contents.

choose age groups when given
school levels orally, both in the
U.S. and in Japan.

identify, by checking/ circling
the names or the pictures, what
school subject is studied during
certain class hours, as they listen

| to the oral

ndeschption.—|—
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ownership

*+ respond to questions related t«

respond to directions to draw
or write a certain number of
people counted by -nin.
choose a picture that is de-
scribed by some adjectives

fill in a daily calendar as they
listen to what subject is studied
at what time.

weather,
holidays.

l‘\,“and ||;§L\-u

items.

choose appropriate picture
when they hear Japanese term
for the four seasons, weather
some clothing items related t
and familiar U.S

*  react appropriately to "%

+  respond to simple yes/m
questions related to learne

choose the clock which

displays the time given orally.
point on a calendar to the day
of the week given orally.

indicate by pointing
to/choosing a picture what
they routinely do at home at a
certain time on a weekday or
weekend day.

indicate by pointing
to/choosing a picture what
they usually do at school at a
certain time or a certain day of
the week on a typical school
day.

show in Arabic numerals the
amount of time that they hear.

indicate, using Arabic numerals
or by pointing to pictures, the
frequency of activities related to
every-day and school life when
given orally.

identify various means of

transportation and their speed by
pointing to pictures or choosing
appropriate answers.

rank objects by writing Arabic
numerals according to orally
given ordinal numbers.

Leisure .
when

the game.

Japanese.

start playing appropriatel:
they hear names o
games/plays in Japanese.

*  recognize who won/ los
when the winner is declared i

*  choose appropriate color
when hearing Japanese terms.

. follow basic direction |°
necessary for participating i

match the aurally given
names of sports and games
with pictures.

match them with their

equipment,

indicate verbally or non-
verbally how many people are
required to play the sports or
games.

answer questions on what
they do on week-ends and after
school, either verbally or non-
verbally by pointing
to/choosing pictures.

identify whether an activity
took place in the past or will
take place in the future.

identify whether someone did

something or  will do
something.

listen and say which
happened first.

identify what others did in a

past  weckend/vacation by
choosing or rearranging
pictures.

identify what others plan to do
on a future weekend/ vacation by
choosing or rearranging
pictures.
arrange orally given activities
according to the order in which
they happened.

write Arabic numerals or
choose appropriate  pictures to
indicate how frequently someone
does certain leisure activities.

indicate with whom they
do/will do/did leisure activities
by  choosing appropriate
pictures.

respond verbally or non-

how they liked certainactivities. |
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when they hear Japanese terms
likes/ dislike
with contextua

» recognize
expressions
cues.

names and ingredient names.
divide food items, upon
hearing them, into groups (e.g.
1s, food groups, color, shape,
and texture).
indicate, by drawing or
choosing from pictures, food
items that someone wants to
eat.
identify the three time words,
kinoo, kyoo, and ashita.

utensils when they hear their
names.

listen to directions and follow
the procedure for simple
cooking.

write in Arabic numerals the
prices given orally.

Nature

+ choose appropriate animal
when they hear Japanese terms

: respond to like/dislik
questions verbally or non
verbally.

* point to items described b:
some adjectives such as "&H
EV,""bUL X0, "and €4
H W W "with con-textual cues

* name or choose the anima
when onomatopoetic soun
animals make is given orally

point to appropriate pictures
when given names of animals.

select and/or post pictures of
animals in appropriate habitats
with aural cues,

say whether or not an animal
that is read out loud appears
(existst) in a picture.

listen and write down the
temperature in F or C.
draw weather symbols on a map
of their state or the entire U.S.
according to orally given cues.
choose pictures of appropriate
weather for certain activities (or
activities for certain weather)
orally given.
identify whether or not the
climate pattern that they hear is
fortheregionin which they live.
identify ~whether or not the
items they hear are recyclable.
identify verbally or non-
verbally whether or not the
action given orally is good for
the environment.

Health

+ choose appropriate basic bod:
parts and colors when they hea
Japanese terms.

¥ choose an appropriat
quantity up to 10 when the
hear Japanese numbers witl
contextual cues.

point to the body parts that
hurt according to the orally
given cues.

pick up the drawings of
correct facial expressions for
emotions orally given,

choose the correct emotion
word for the situation given
orally.

answer yes/no and alter-native
questions concerning emotion
and health conditions, verbally
or non-verbally.

compare the size of a child
whose height and weight are
given orally in the metric
system with their own.

choose appropriate items for
their own health conditions
upon hearing some vocabulary
and expressions.

choose appropriate pictures
depicting ways to correct
unhealthy conditions and life-
styles, upon hearing some
problematic health conditions.

Communi
ty

+  choose appropriate peopl
when they hear occupationa
terms in Japanese.

*«  match tools, uniforms, an
vehicles given in Japanes
with appropriate occupations.

draw in the map some
structures/landmarks according
to the orally given cues.
mark the calendar for some
regional events orally given.

point to countries on an
unlabeled map of the world when
given country names orally.
choose fromorally given items
that the U.S. produces, Japan
produces, and the U.S. exports

from Japan.
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Speaking Objectives for Stages I~III

Stage 1

St:LgeII

StageIII

Family |

School

+ respond with "hai” to thei
own name in attendanc
taking,

* reproduce greetings at th
beginning and end of clas
after the teacheras model.

+ ask name, age, and birt|
month of classmates witl
practiced and memorize
phrases.

+ tell their own name, age
and birth month when askes
by classmates, with som
help and practice.

+ count 1-12 in imitation.
*+ state whether two items ar
the same or not with

..memorized phrase.

terms after the teachera
model.

* answer yes/no question
relating to the existence an
number of their famil:
members with the teachera
help.

other appropriately at th
beginning and the end o
class.

*  name classroom item
with some help an
practice.

+ tell to whom the item
belong.

*  express simple request
suchas "R C,)""H x )
W rEWT TR

T ,'ete., in controlle

*  reproduce basic famil:

*  greet teachers and eacl

' say their full names,
birthdays (month & day),
and grade levels when asked.

*+ asksomeone his/her name,
birthday, and grade level
after practice.

* introduce themselves in
front of a class, including
name, age, birthday, and
grade level.

* say what they want for
their  birthday, using
Japanese vocabulary they
know.

*+ ask a friend1s phone num-
ber after practice.

*  name at least ten items
found in children2s rooms.

* ask a classmate to repeat
him/herself after practice.

school after practice.

£ count objects in the
classroom using the counter
-tsu along with teacher,

* indicate on which floor of
the building certain rooms
are located (if applicable).

* say how many people are
in the classroom using the
counter -nin.

* describe various rooms at
school using at least one

* say their phone numbers,

* name special rooms at

* name at least five occupations
with which they are familiar.

+ name their hobbies.

+ ask and tell what they want to be
when they grow up.

* ask and tell what they want to do
next weekend or during the next
holiday.

* introduce themselves to those
outside of their own school,
including name, age, birthday,
grade level, name of school, and
future plans.

* show agreement by saying, "#>
=LA DR

* draw a family tree and tell who

the family members are.

+ ask and tell the ages of their
family members.

+ ask and tell what their family
members like to do on weekends
or during free time.

+ say what sports and musical
instruments their family member
are able to play/are good at.

+  express degree of ability and
skillfulness.

« introduce a family member in
terms of his/her occupation, age,

hobbies, and special skiils.l .

+ name at least five school subjects
they are studying.

* name school subjects they are
good at.

+ say what school they and their
siblings attend (e.g., elementary,
middle, junior high, or senior
high).

* say what level of school they
will attend when reaching certain
ages.

¢ say what time certain subjects are
offered for their grade level.

e e — ——
—cnvironments

—adjeetive————

* use a formulaic expressiol
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OO G L e o

0 don-‘ll know.

............................. e T LR L L LT LT T e L L T L L T LT T T T T T T P L RO LT PR O C P LT PP LT TPE P

’ reproducc formulal * look at the daily schedule of a
expressions for askin; Japanese 4th or 5th grader and
permission to go to th explain what is studied at what
bathroom and to get a drinl time.

after the teacherls model.

+ say "thank you" (& 1) 2
& 3 ) and you'r
welcome"( ¥ 9 Wiz L 3
L T) after the teacher'
model.

+ say "L \\" when they d
not have a requested item.

T LT LT TN T L LT T L T T LT TN LT TR Lr - T T T L L LRI L LR T R A LA LR L LR L IR LTI L IR LIYLIT LTI TT) CYSTTETTY T T LT LT LA L CRE TN TR C O LR PER LY

Time + count 1-12 by rote. + tell time (<ji, -ji han, x 5 * ‘connt the amount of Gme. I
* npame 12 months and - minutes) terms of seconds, minutes, and
seasons with some helpan i+ say at what time certaini hours.
practice. activities take place ati* tell frequencyof activities related
* tell the weather of the da; school  after  practicei to their everyday and school life.
with some help an (limited to what appear oni +  talk about various means of
practice. the school schedule). transportation and their speed.

W Eor "B W) 'with som certain things every day: relating to everyday life.

+ express whether it is "# {* say at what time they do{+  answer superlative questions

help and practice. after practice. * say ordinal numbers in rank-
G express  agreement say which days of the{ ordering.
disagreement with "I \ week they go to school,
(3 A)and "WWZ (9 3 which they do not, and on
A ,f} ;)\ 5).E whlch they have Japanese
Leisure |- count up to 10 (0 *  name lhree sports andi ori comrast al least two actlvmesm
necessary numbers for th games that they like toi terms of when they take place
game participation) D play/watch/ know. (past and future).
order. « name at least one item of{ * say how they evaluate certain
& reproduce  necessar, equipment necessary for{ past, present, and future activities.

formulaic expressions fo playing those sports and/or
game participation after th games (if applicable).

teacher2s model. * say how many people are

*  name basic colors witl needed to play the sports
some help and practice. and/or games,

* name sports and/or games
that they play.

* name sports and/or games
that their family members
play or watch.

* name activities that they
do on weekend and after

school.
Food +  reproduce Japanese term §* name some fooditemsthati+ name atleast 10 utensils used for
for familiar food items afte they like and they do noti cooking and eating.
the teacheras model. like. + say by what means they eat

|+ nameatleastone fooditen ; * say what they want (o eat certain dlshes and food items.

1 ~ LI - P S R | R T
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Nature

Health

expressions before (V72 Al

% %) and after (T 5 %
9 ¥ F) the meal.

d answer simple yes/n
questions regarding foo
with simple "I3 \™"and "\
WALt

+  list animals at home
school, zoo, or farm 1
Japanese with some hel)
and practice.

* nameat least one animal t:
which they feel affectio
and express their attitud
toward it with practice
phrases such as "% %,"an
i SRR :

' answer simple yes/n
questions related to learne
items with "{ \»"and "t
WA LE

+ imitate animal sound wit|

_the teacherls model.

. reproduce leamed body p'u
vocabulary after teacherl
model.

* name body parts on whic]
certain clothing items ar
worn.

* name at least one colo
such as their favorite, o
own eye color.

* count up to 10 items an
tell how many withou
classifier.

. answer simple yes/m
questions related to learne
items by "{Z 4 "and "t L
&%

* name the bodies (huma
and animal) to whicl
different parts belong b
looking at pictures.

. reproduce
vocabulary after the teache
1s model.

+  name at least

.

Oll_ o

" that they eat on certain oc-

casions (e.g.1s, birthday,

Christmas, and
Thanksgiving).
name a few dishes that they

want to eat tonight.

name what they ate and
will eat yesterday, today,
and tomorrow,

name at least two animals
(creatures) that live in salt
water, fresh water, desert,
plains, jungle, and
mountains/forest.

say where certain animals
live (habitats and/or conti-
nents).

say what parts of the body | - s

hurt in certain situations.
name some symptoms of a
cold, flu, and motion
sickness (chicken pox and
mumps, if applicable).

T e

say the locauon and the
population of their home
town.

say wherc in town their

T L LT L LT L T L T L LT T T T e e T T T P T T T TP T PP PP TP PR PP EP TP TITTPI TP TTTT

i,

name their favorite restaurants
and favorite items in the menu.
ask and tell the prices of food
items.

state the temperature in both F
and C.

state the weather for today,
yesterday, and tomorrow
(speculated).

list activities that they do/cando
in different kinds of weather.

ask and answer questions on
climate, including four seasons,
in the area where they live.
list/name ways to protect the
environment.

list/name items that can be
recycled and categorize them.

T TP TT I  T PT T P T

say the:r own helght and we:ght
using the metric system,

advise others using "~7= 5 ¥
2 7" in terms of health
conditions.

explain to others their own
health conditions and ask for
advice using, "¥' ) L= 501 »n?
T
say do1s and donits for leadinga
healthy life (preventive care).

name at least 20 countries, at
least three from each continent
(other than the Antarctica and
Australia).

romes-are Tocated——

P A . !
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"landmarks that they know;

in town.

T T T L L L T LR L P TRV LA TR LA

ocean).

explain, using location words
and expressions, where certain
countries and major geographical
features are located.

name at least 5 items that the
U.S. buys from or sells to Japan,
as well as some other countries
that the children in the class
represent,

name at least 5 products each that
the U.S. and Japan are famous for.
make a 3 minute presentationon
a country to which they are
interested in going, including its
population, geographical features,
products, major cities, imports

har gnd exparts the U5,

B

CL L L L L T T T T T T T T T LT T P LT L PP IO TR P PR PTYPIY YR LTI LS
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Reading Objectives for Stages I~III

Students will be able to:

e iy StageIIStageIII
Self * recognize their own nam ;* recognize own full name; * read aloud telephone numbers
written in katakana. written in katakana. of others2 written in kanji..
*  recognize Ymonth2 F {- recognize grade level i+ find in forms where to write
written in kanji.. written in kana/kanji,i.e., ~i name and dates (birthday, today1
. s date, etc.) with help.
* recognize month, day, andi * recognize and read aloud grade
dates written in kayi,! levels (~3F4) and dates (A&
ie,, As Bs =~ H).
* recognize and read aloud names
of occupations and hobbies
T T T T T T T T T P T T T T T NPT T T LT R Lt LT LT L TN L L L L LT L LR \vrltten In ’\a”a T
Family * recognize the meaning o i * recognize 3 items foundini * recognize and read aloud fﬂmlly
X & #. childrenis rooms writtenin{ terms and names of people
+ recognize B and 4| kawg eg., Xy F, (I} writtenin kana.
from among other letters. Aoy AW B A, *+ recognize and read aloud words
*  recognize "My Room” and  sentences  concerning
written in kana, i, [ hobbies, special skills and
Lo~ . NE(O abilities written in kana.
Lo * recognize and read aloud % i,
T L L TR L LT FE L T T T T T T e T T T T L L T T L T TRt L L L Lttt L L Lt L L LTI LT LT LTI T T T b )( A/, and })ﬁ J( A/ Y
School + recognize 3 items in th {* recognize 3 items foundin; * recogmze and read aloud 3
classroom written in kaic the classroom written in{ vocabulary items written in
eg, Wi, 2(Z, 2K kana, e.g., V¥, 2 ¢ kanji that appear in school
134, T e schedules such as names of
* recognize {, 7, U an §-* recognize kanji fori school subjects(E 35, H ¥,
') from among othe counting people, i.e., ~A. M, Ha, FX EW) B
letters. * recognize kanji for boy and R, ~BFHI(R)
gitl,ie., BOF, &k dF. i+ recognize NFR, T FIR,
T Ty T T, B T T T T e e Rt T T L T T LT LT LU LU T LT LI LT AL TR LT LA LT LU LIV LT T TRt L] IEJ#K‘ and j{#: e
Time + recognize months 1-12 o1 i *+ recognize days of the week i * recognize and read aloud %
a calendarin kanji (e.g., -1 written in kana/ kanji:. B, and 4.
=H). B, A, X, K, K, £, read statements on daily life
* recognize £, 7. 7. *, written in kana and the learned
A from among othe §° recognize kanji fori Kkanji, and choose sentences
................................... letters, b2y G B) in context, 1 that depict their routine.
Leisure g recogmze 3 color name | * recognize three or morei °* recogmze 5 E B’f:ﬁ
written in kawa (e.g., ¢ i sports writtenin kana,e.g..i #, R#, %A, A, 3.1}5],
5., LA, ). PEp I, NATy bR xE, 5F, XF and Bk
+ recognize L. ¥, 5, =ib i, .
o from among othe *  read and comprehend short
letters. sentences on past activities

written in kana (and kaiji with
Sfurigana).

* read sentences which contain
two activities connected by the

—=te_form—verb,—and—determine

wuat at..uvuy mUk—pi‘irCE‘ﬁ
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Nature

Health

‘Communi |
ty

+ recognize 3 favorite foo

items written in kana witl
contextual clues (e.g., E
¥, FF ).

* recognize . €, b,
F, %, ¥ from amon;
other letters.

+ recognize 3 animal name
in kana, with contextus
clues,e.g., 7w 3,735
¥, &)k

+ recognize O, 4, ¥, X

from among other letters.

+ recognize T, & L, an
.

* recognize ., T, ¥,
A, T, and 7 fron
among other letters.

+ find from a list of vehicle
written in kaia up to thre
that they regularly ride o
have ridden.

© recognize 5, N, ¥,
Y  from among othe
letters.

.

recognize 3 favorite food

items from a menu written
in kata with contextual
clues (e.g., A7y T 4
— T=F, YLy
o)

recognize 2 or 3 foods
eaten on special occasions.

recognize 3 animal names

in kana, with contextual
clues,e.g., 7w 3, 7%»
MR Y

recognize 3 habitat names
written in kana, in context,
e.p 2 A AT B
T\ T )20, D B

recognize 2 symptoms of

illness and how the person
might feel written in kana,
eig . B EMBCSE, 5
L,

recognize 3 expressions of
feelings, 7 L L\, » U
Ly, Thi,

recognize names and

structures and landmarks
written in kang on a map,
egls, XAZTH, BHIV
AL, I,
recognize kanji for north
(3b), south (i), east (R),
and west (% ), and for
population in ten
thousands.

* read ingredients in simple

recipes and choose the necessary
items from food items (or
picture cards) brought to class.

+ read fast food restaurant menus
written in kaia and buy what
they want (figure out the price,
order, and pay the right amount
of money).

fomnecOgnize and read aloud 7.

¢ recognize and read aloud
American city names written in
kana.

+ read items written in kana. and
say whether or not each is
recyclable. *  recognize and
read aloud ®§, %, W, T,
R, B, RA, *A, and B
.

+ read a short paragraph written in
kana and kanji with furigana
concerning four seasons of a

wlown in Japan,

read "health checkfonnand

comprehend what each entry
indicates.

. recognize and read aloud
descriptions  of symptoms  of
some illnesses, written in kana.
and some appropriate kanji.

* recognize and read aloud i,
F, SR, RN5B, ®RE, KT,

¢ recognize and read aloud
country names written in
katakana (and hirmgana when
appropriate) in a world map.

+ recognize NI, L, ¥, KB,
Wik, KF¥, K@, and
iR,

+ recognize and read aloud major
products of the U.S. and Japan
written in kana.

¢ recognize and read aloud
seasonal events and holidays that
are celebrated in the U.S.,
written in kana.

+ read short sentences written in

—kana  (and kayji  wheni

aopropriate) about a country.
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including location, climate,é
geographical features, products, |
population, and the capital city,
and guess which country it IS
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Writing Objectives for Stages I~III

Students will be able to:

= i 'S'tag'e i StageII Stagelll
Self * copy their own nam -+ write own full name ini* copy guardianls name and address

Famlly

School

Time * copy 2 himgaa an
kackane: X, 7,
—;—‘\ z-

Leisure * copy 2 himgana an

in katakana .

’ copy their
birthday month
kanji (e.g., 1 B).

Oowl

katakana
B, *.

symbol

kackaa . 7.

. Y.

katdkana: L. ¥,
6\ 0,

+ label favorite game
in kaa, eg. WA F

* copy | himgana an

* copy 2 himgana an

katakana (or kanji).
*  write grade level in
kanjls — S50
*  copy 3 himgana and
katckana %, . Z.
z, #a, 3,

*  write 4 himgana and

katakana:  ~, ~, A,
A [T VA SR

* copy 3 items found in
childrenls rooms in kana
and label drawing of own
in room in kana (~® ™~
e

* copy own phone number

e In kantl

*  write 3 himgana and

katakana: a3, &
RO
* copy 3 items found in

the classroom in kana.

b}

*+  write 3 himgana and

katakena:. &, I, D,
A

* copy daysof the week in
kana/kanji.

*  write 3 himgana and

k(dﬂkmla: ?5\ 'H‘\ %\
VU (U)W E(B)
(k).

+ label picture of favorite

[ —iactivities_in_kaia,_e.g.,;

kana.

.

.

e

using kana.

copy their own name, age, name of
school, grade level, telephone number,
birthday and hobby, using kanji for
numbers.

write four kamji, A, B,F &% in
context.

copy a few short sentences indicating
their wishes, including an occupation
that they want to engage in when they
grow up (~IZ70 1) /=), and things
they wantto doin the near future, using

write with practice and teachers help a
few short sentences on special skills
and abilities that they have (potential
form) and the extent of their ability,
using kana.

write the names of family members,
their hobbies and special skills and the
extent of their abilities, using kana .
copy % Wi, X, and &

write the days of the week (H~1).
copy /b ¥#% and one name of
favorite school subject in kanji.
write in kaia all the school subjects
that they study.
write with practice and teacherls help a
few sentences about their favorite

write B and %

draw graphs and write their titles and
copy other related information in kana.

write in kana, with practice and teacher
1s help, a few superlative sentences
concerning self, class mates or other
WSOBICS: o mimmsm——
+ copy 4B, %#, 48, KA,
%R, 5R, kR, £F, &F, *

F and B ARk,

write £, 4, &, and #H.

write a short composition of 4 or 5

sentences on__a_summer vacation,

B

[ . "~
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and

Nature

kackena: H . FE
L, F, &, F.
+ label 1 favorite and
least liked food item i)
kana following th

teacher1s model.

* copy 2 himgana an
katakana VN, A
#h, X,

*  copy one animal nam

in kana following th

teacherls model (e.g.

I 3).

kackaia. ., T .
», A, T,and 7

* copy HL and T
with the teacher 2
model.

Communi

ty

katakama. 5
P, Y.
« copy T )%,

178

* copy 3 himgana an

* copy 3 himgara an

* copy 2 himgaa an

" counting people, i.c., ~

write 3 fhimgana and

katakana: 13 (1)
(1), 7~ (%) (%),
Ghe el s,
label 2 or 3 foods eaten
on special occasions in
kana.

katakana: 5. 7. A,
Tl (B 24,
label 3 animals and their
habitats in kana
following the teacherls
model.

write 3 himgana and

kadkana 5, 7, N,
Ly ot

copy 3 terms forillness/
feelings in kana.

katckena: ¥p, 2, XL,
o (33 (L) O,
b,

copy labels for north,
south, east, west in kanji
onto map, i.e., R&E B
k.

write 3 himgana and

write 3 himgaia and: *

and 23 5,

s SO, e

label in kana names of kitchen and

know.

town, written in kana and kanji.

eating utensils learned in the lesson.
write in kana a list of ingredients
necessary for making sushi and sand-
wiches.
write a menu for a make-believe
restaurant using kana and kaiji they

copy B, &, W, T, K, XA,
and SR,

write &, H, #X, and %,

label weather and temperature in a
weather map of the U.S. and/or Japan.
copy in kana step-by-step instructions
for making paper, accompanied by
pictures.

write short sentences in kana about the
seasons and weather in their home
town.

produce a class letter (a letter jointly
written by the class) introducing their

list dols and donits for leading a
healthy life, using kaia and some
appropriate kanji.
construct a poster of mottoes for a
healthy life.
copy B3, &, k), 5,

copy country names in kana that they
have read before.

write in a few sentences a description
of a country that they had previously
reported orally to class.

write b, )1, and H2.

write in kana a list of products

imported to the U.S. from Japan and
those exported to Japan from the U.S.
copy a list of holidays in the U.S. and
Japan in kana.

write on a poster board in kana (and
kanji when appropriate) whatever
information they have gathered abouta







	Stage 2 Part 1
	Stage 2 Part 2
	Stage 2 Part 3
	Stage 2 Part 4
	Stage 2 Part 5
	Stage 2 Part 6
	Stage 2 Part 7
	Stage 2 Part 8
	Stage 2 Part 9
	Stage 2 Part 10
	Stage 2 Part 11
	Stage 2 Part 12

